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STATE OF UTAH SCHOOL IMPROVEMENT GRANT 2010 LEA APPLICATION: 
REQUIREMENTS 

 
Utah Definition of Persistently Lowest-Achieving Schools: 

 
Tier I Schools: 

• Title I Served School; 
• Identified in Need of Improvement, Corrective Action, or Restructuring under Title I; and 
• Lowest 5% or 5 Schools, whichever is greater (in Utah - lowest 5 schools). Utah has no Title I 

high schools identified as in Need of Improvement, Corrective Action, or Restructuring. Thus, 
no Title I secondary schools with a graduation rate less than 60% are included in Tier I. 

 
Tier I Newly Eligible Schools: 

• Title I Eligible (Served or Not) Elementary School; 
• 4-Year Average Reading/Language Arts and Math Proficiency (2006-07, 2007-08, 2008-09, 

2009-10) in lowest quintile [for Utah: equal to or lower than the lowest performing school in Tier 
I (Dual Immersion at 42% proficiency)] Note: USOE elected to use a subset of lowest 
performing elementary schools so that the neediest schools could be served; and 

• Not making expected progress (At least 180 on Utah Performance Assessment System for 
Students (UPASS) Progress Score - 3-year average from years 2007-08, 2008-09, 2009- I0). The 
state of Utah did not weight "all student" group compared with subgroups. 

 
Tier II Schools: 

• Title I Eligible (Served or Not) Secondary School: 
o Lowest 5% or 5 Schools, whichever is greater (in Utah - lowest 5% schools equals seven (7) 

schools);  
OR 

o Less than 60% graduation rate (Utah has no high schools identified as Tier II solely as a 
result of a graduation rate of less than 60%). Utah uses a cohort graduation rate for this 
definition. 

 
Tier II Newly Eligible Schools: 

• Title I Eligible (Served or Not) Secondary School: 
o 4-Year Average Reading/Language Arts and Math Proficiency in lowest quintile [for 

Utah: equal to or lower than the lowest performing school in Tier I (Dual Immersion 
Academy at 42% proficiency)]; 

o Not making expected progress (Utah measure of expected progress is a score of at least 
180 on UPASS Progress Score - 3-year average); 
OR 

o Graduation Rate less than 60%. 
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Tier III Schools: 

• Title I Served School; and 
• Identified in Need of Improvement, Corrective Action, or Restructuring under Title I, but 

not in Tier I. 
 

Tier III Newly Eligible Schools: 
• Title I Eligible (Served or Not) elementary school; 
• 4-Year Average Reading/Language Arts and Math Proficiency  in lowest quintile [for Utah: 

Higher than lowest Tier I school (Dual Immersion Academy at 42% proficiency) and equal 
to or lower than the highest performing school in Tier I (Oquirrh Hills Elementary at 64% 
proficiency)] Note: USOE elected to use a subset of lowest performing elementary schools 
so that the neediest schools could be served; and 

• Not making expected progress (At least 180 on UPASS Progress Score - 3-year average). 
• Schools included on Tier III list that were excluded due to an n size < 40. 

 
LEA APPLICATION REQUIREMENTS 
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PART I: DESCRIPTIVE INFORMATION 
 

The actions listed in Part I are ones that an LEA must take prior to submitting its application for a School 
Improvement Grant. 

 
A. The LEA has analyzed the needs of each Tier I and Tier II school identified in the 

LEA's application and has selected an intervention for each school. 
 

I. The state of Utah requires that any LEA making application for the School Improvement 
Grants I003g must analyze the needs of each Tier I and Tier II school for which it applies 
that appears on the state's identified Tier I and Tier II list. Included in the analysis of each 
school, the LEA should consider the following: 
a. The percent of students scoring proficient for Language Arts and Mathematics (LEAs 

are to consider overall school and subgroup achievement); 
b. Trend data for both Language Arts and Mathematics (LEAs are to consider overall 

school and subgroup achievement); 
c. Demographic information relevant to the school's achievement in Language Arts and 

Mathematics; 
d. Contextual data of the school (attendance, graduation and dropout rates, discipline 

reports, parent and community surveys); 
e. Teacher information (teacher attendance, turnover rates, teaching assignments 

aligned with highly qualified teacher status, teacher education, experience, and 
performance evaluations); 

f. Administrator information (how long the administrator has been at the building, or 
the replacement of the principal as required in the Turnaround or Transformation 
models, administrator education, experience, and performance evaluation); and 

g. Effectiveness of prior school reform efforts. 
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Schools Targeted 
 
Granite School District proposes to serve the only school identified as a Tier I school and to 
serve the only Tier II (non-alternative) secondary school, a high school, eligible for the School 
Improvement Grant (SIG). 

 
• Oquirrh Hills Elementary school is a Tier I school which has improved student 

achievement while identified as "Needs Improvement" as a Title I school. However, 
student achievement is below the standards established for Adequate Yearly Progress 
and disadvantaged and minority sub-groups achieve lower scores on Criterion 
Referenced Tests than majority students at the same school and at Granite School 
District schools and Utah schools. 

• Kearns High School is a Tier II school which has consistently failed to achieve standards 
established for Adequate Yearly Progress. Disadvantaged and minority sub-groups 
achieve lower scores than other groups. 
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Oquirrh Hills Elementary 
 

Intervention Model Selected: Transformation 
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School Improvement Plan Template 
 
 

School Years (2) 2009-2010 and 2010-2011 
 

Part A: General Information 
 
 

 
Date Presented to Local School Board:  _ 
 
Language Arts Improvement Status 

Mathematics Improvement Status 

Year 1 
 

Year 1 

Year2 
 

Year 2 

Corrective Action 

Corrective Action 

Planning Restructuring 
 

Planning Restructuring 

Restructuring 
 

Restructuring 
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School improvement committee must include at least one faculty member, one parent (who is not a member of the school staff), and one representative 
from the LEA (who may be the Title I Director listed above), consultant external to the school. 
  

Name 
 
Vicki Ricketts 

Committee Position 
 

Principal 

Signatures 

 
Sherrie Spenst 

 
Professional Learning Specialist 

 
   

Julie Morrison PTA President    

Brenda Hatfield LEA Representative    

Dr. John W. Bone SSP  Leader/Consultant    
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Part B: Appraisal 
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7 Educators and Staff engage parents as partners in their children's 
education and encourage their participating in school programs by actively 
removing any barriers to their involvement 
 
Average of 7 Responses: 

3 

2.90 
  
PARENT AND COMMUNITY INVOLVEMENT 
 
1.  All stakeholders are active partners in decision-making and participate in 

school-wide improvement 
 
2.  Educators and staff actively seek partnerships with local community 

businesses, organizations, and institutions of higher education to impact 
student achievement. 

 
Average of 2 responses 

 
 
3 
 
 
2.5 

2.75 
  
SCHOOL CULTURE AND CLIMATE 
 
1. The instructional organization of the school and the classroom supports 

the achievement of all students and disaggregated student groups. 
 

2. Student achievement is highly valued and publically celebrated. 
 

3. Staff, students, and the school community share a set of goals and 
practices aligned with a common vision for the purpose of fostering 
academic achievement for all students and disaggregated student 
groups. 

 
 
2 
 
 
2.6 
 
2 
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4. School rules, practices, and activities foster a sense of community and 
belonging. 
 
Average of 4 responses 

2 
 
2.15  

  
 

 

OQUIRRH HILLS ELEMENTARY SCHOOL 
 

SCHOOL STRENGTHS 
 
 With the large majority of students being Hispanic and of other minority populations, cultural diversity is valued and appreciated. 
 The faculty as a whole is considered to be warm, welcoming, friendly, supportive, dedicated, respectful, cohesive, focused, and hard working 

(willing to spend extra hours). They are concerned about the success and well being of their colleagues, students, families, and community. The 
term "camaraderie" is used to describe the working relation ship among staff members. 

 The school has a strong support staff which includes a half day reading specialist s, school counselors (social worker, psychologist, and BHA), the 
office staff, custodian, sweepers, lunchroom staff, etc. These individual s are considered to be a great strength to the school. 

 Being a Title I school with the support of PLS and well trained Para-educators for reading and language arts. This includes support with 
Early/Next Steps, Triumph, Words Their Way, and DIBELS. 

 The teacher s are both personally and professionally close. They enjoy friendships inside and outside the   school setting. They are passionate about 
what t hey do, consistent on follow through, and willing to try new things. 

 Extended Day (after school) is being directed by a well qualified educator with credibility among the school staff and moving toward alignment 
of the Extended Day Program to with the regular school day program. 

 The school has been identified as a UBI model school site and has a strong school -wide citizenship plan which is considered by many of the staff to 
be positive and productive. Notable is t hat students and faculty commented that the morning so ng and pledge is an excellent way to start the 
day. 

 The citizenship program also includes a strong reward system for improved student behavioral and academic performance. Some 
of these programs include the Principal s 200 Club, Cub of the Month, Bee Bucks, school store, and Trimester Academic Awards. 
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Part C: Goals 
 

Set goals that are directly related to the reasons your school did not make AYP. For each goal, describe the activities you will use to improve 
student achievement. 

 
• You must adopt policies and practices in core academic subjects that have the greatest likelihood of ensuring that all groups will meet 

proficiency (Sec. 1116/b) /3) /A) /ii)). These changes could allow for increased learning time, a change in the infrastructure of the school, or a 
revised allocation of resources. 

• You must include activities to ensure that all students are taught by highly qualified teachers (Sec. 1114/b) /1)  /CJ). 
• You may include activities for extended day or year, if appropriate (Sec. 1116/b) /3) (A) /ii)}. 
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School Improvement Goal 1.0 (AT RISK STUDENT INTERVENTION): Improve language arts and mathematics 
student achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 10% for school 
years 2010 and 2011 for whole school and student subgroups. 
While not neglecting the education of other students in classrooms, implement the following tasks: (1) Based on 2008-2009 AYP, the school staff 
will identify from each regular K-6 classroom 2 or more Level 1 and/or Level 2 target (bubble) students not passing AYP in each curriculum area 
(Language Arts and/or mathematics) with consideration being given of students not passing AYP with two or more subgroups (multiple risk factors). 
Additionally, students who barely scored at Level 3 being monitored so he/she does not slip back to Level 2 during 2009-2010. (2) Provide 
language arts and mathematic interventions for target (bubble) students. (3) Monitor target (bubble) students receiving intervention in regular 
classrooms and other school programs as well as assessments, data collections, observations and, as needed, adjusting curriculum, instruction, 
and intervention programs. (4) Involve Level 1, Level 2 and other prioritized students who would benefit in receiving additional instruction by 
attending Before School, After School and/or Summer School Programs. 

 

 d. Principal, Professional Learning Specialist and Others 
 
e. School Support Team Leader 

Evaluation  Process a. Logs/records/tracking reports of target students selected. 
 
b. Logs/records indicating planned reading and/or math interventions/services to be provided. 

 
c. Observations, written summaries, and artifacts will be kept current and shared with the School Support 

Team Leader/Consultant. 

d. Logs/records/tracking reports indicating students' participation and progress. 
 
e. Reports will be submitted as requested from the USOE by the SST Leader/Consultant. 
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School Improvement Goal 2.0 (SCHOOL WIDE TEACHER EFFECTIVENESS): Improve language arts and 
mathematics student achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 
10% for school years 2010 and 2011 for whole school and all student subgroups by increasing teacher 
understanding and effective implementation (e.g., alignments, mapping, common assessments) of Utah State 
Language Arts and Mathematics Core Curriculums and other related task associated with school teacher 
effectiveness. 

 

Activities 2. School staff will increase understandings and implementations of the Utah State Language Arts and secondarily 
mathematics core curriculum in order to improve school-wide and grade-level student outcomes. 
a. Leadership Team, classroom teachers and certified support staff will work with district and school literacy and 
mathematic specialists to target personalized professional development, through a job-embedded professional 
development, to increase teacher understanding, alignment, mapping and common assessments of the State Core 
Curriculum, Utah State Office of Education's Proficiency Standards based upon CRT data. 
b. Leadership team, classroom teachers, and certified support staff utilizing the same model/format  during development, 
and implementation of mapping the curriculum and common assessments horizontally (grade level) and vertically, K-6. 
c. Leadership team, classroom teachers, support staff, and district literacy specialists will determine  how 

best to implement SRI Imagine It in meeting the students'  needs at the school; and, continue to implement 

the San Juan First Imagine It model of providing large group language arts instruction in each classroom and 

small group instruction  in each  classrooms  by sending½ of the  students from a  pre-determined classroom 

to the computer lab while the  remaining½  of the  students receive differentiated instruction  by the teacher 

in his/her classroom. 
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School Improvement Goal 2.0 (SCHOOL WIDE TEACHER EFFECTIVENESS): Improve language arts and 
mathematics student achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 
10% for school years 2010 and 2011 for whole school and all student subgroups by increasing teacher 
understanding and effective implementation (e.g., alignments, mapping, common assessments) of Utah State 
Language Arts and Mathematics Core Curriculums and other related task associated with school teacher 
effectiveness. 

 

Scientifically-Based 
Research Support 
{Sec.1116{b}{3){A){i)) 

A. Granite School District required teachers to maintain the integrity of implementing Imagine It which the district 
determined to be scientifically-based in meeting the needs of students. 

 
B. State Core Curriculum, the Utah State Office of Education's English Language Proficiency Standards have received 
extensive in-put and on-going reviews by USOE as to the relevance and importance (e.g., Scientifically-Based Research) 
of school curricular and instructional understanding, alignment, mapping and implementing horizontally and vertically, K-6. 

Expected Impact in 
Core Academic Areas 
(Sec.1116(b){3}{A)(i) 

a. Increased language arts and mathematic curriculum and instruction proficiency across each grade level due  to deeper 
understanding, alignment and mapping of the State Core Curriculum, the Utah State Office of Education's Proficiency 
Standards. 

 
b. Continuous data (e.g. common assessment) in monitoring effectiveness of curriculum and instruction based on the 
achievement of students. 

 
c. Increased student achievement as a result of implementing Imagine It based on the needs of low-income (poverty) and 
English Language deficient (ESL/ELL)  students. 

Professional 
Development to 
Support Activities (If 
Necessary) 

a. Understanding, alignment and mapping of the Utah State Office of Education's Language Arts Core Curriculum and 
Proficiency  Standards -targeted  professional development. 
 Leadership Team in collaboration with district literacy specialists assigned to Oquirrh Hills based on data analysis 

determine professional development needs. 
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School Improvement Goal 2.0 (SCHOOL WIDE TEACHER EFFECTIVENESS): Improve language arts and 
mathematics student achievement  each Spring by reducing the  number of CRT Level 1 and Level 2 students by 
10% for school years 2010 and 2011 for whole school and all student subgroups by increasing teacher 
understanding and effective implementation (e.g., alignments, mapping, common assessments) of Utah State 
Language Arts and Mathematics Core Curriculums and other related task associated with school teacher 
effectiveness. 

 

{Sec.1116(b){3)(A)(iii 
and iv)) 

 Job-embedded professional development delivered on-site. 
 Teacher observation of model schools and/or classrooms effectively implementing the State Core. 

b. Training in the development of common assessments in utilizing the same model/format during developments and 
implementations, K-6. 

 
c. Implementing SRI Imagine It in meeting the unique students' needs of Oquirrh Hills Elementary School. 

 
 Based on the needs (e.g., learning styles, etc.) of the students and reviewing Imagine It in determining what 

elements/presentations of the program do not effectively meet the needs of students including upper grade 
textbooks not having visual representations (e.g., pictures) - Visual representations/pictures provide 
important cues for  ESL/ELL students understanding/comprehending reading content. 

 Job-embedded professional development delivered on-site. 
 Team members and teacher determining how effective the revisions and/or supplementary, materials support 

Imagine It. 
Timeline 
(Sec.1116(b){3)(A)) 

See Attachment  A (School Improvement Plan Timeline) 
 
a. January 2010 (continuous) 

 
b. January 2010 (continuous) 

 
c. January 2010 (continuous) 

Responsible Parties a. Leadership Team, Classroom Teachers and Certified Support Staff 
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School Improvement Goal 2.0 (SCHOOL WIDE TEACHER EFFECTIVENESS): Improve language arts and 
mathematics student achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 
10% for school years 2010 and 2011 for whole school and all student subgroups by increasing teacher 
understanding and effective implementation (e.g., alignments, mapping, common assessments) of Utah State 
Language Arts and Mathematics Core Curriculums and other related task associated with school teacher 
effectiveness. 

 

(Sec.1116(b)/3)/A)/vii)) b. Leadership Team, Classroom Teachers and Certified Support Staff 
 

c. Leadership Team, Classroom Teachers, Certified Support Staff and District Literacy Specialists 

Evaluation Process a. Understanding, alignment and mapping of State Core and Utah State Office of Education's Proficiency Standards. 
 

Classroom observation checklist/District Literacy Specialists. 
Monthly guided reading level reports. 
Student achievement evaluation - Progress made on AYP. 

b. Developing and utilizing common assessments. 
 

Grade level progress logs of development of common assessments. 
Sharing common assessments between grade levels. Example: Grade 1 with Grade 2; Grade 2 and Grade 4 
with Grade 3, etc. 
Student achievement evaluation - Progress made on AYP. 

c. Supplementary, supportive and enrichment materials supporting Imagine It in meeting student needs. 
 

Progress log/findings, etc. 
Implementation observation by classroom teachers, Leadership and District Language Arts Specialists. 
Student achievement evaluation- Progress made on AYP. 



 

 
 

School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and 
all student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and 
programs. 

 

Activities 3. School will increase operational effectiveness through better alignment and coordination of programs and more 
efficient use of personnel. 

 
a. School will utilize grade level PLC'S as the primary organizational structure to: 
 Establish, re-establish, and/or maintain a school mission and vision and school-wide practices that support high 

expectations for all students. 
 Enculturation of teachers new to the school. 
 Mentor new and struggling teachers. 
 Monitor implementation and effectiveness   of   best practices acquired through job-embedded professional 

development. 
b. Principal Leadership Team and support staff will determine what kinds of assistance/supports (e.g., personnel, etc.) is 
needed for teachers in implementing school programs (e.g., language arts  and mathematics)  as well as developing student  
materials as they are working deliberately to  meet the needs of students. 

 
c. Administration, Certified Staff and Patron Representation revisit the school mission, vision and school-wide practices 
reinforcing high expectations for all students. 
d. Principal, Professional learning Specialist and Class will review and modify as necessary application of intervention 
programs to ensure quality and continuity. 

 
e. Teachers creating a school-wide environment for students in valuing language arts by posting professional as well as 
students' work of literacy-rich materials in classrooms, media center, and hallways as well as expanding  classroom leveled 
libraries  including students' work. 

 
f. Identifying and highlighting posters/pictures of successful individuals from cultures representative of Oquirrh Hills 

50 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT}: Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and all 
student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and programs. 

 

 students; and, identifying and scheduling individuals (e.g., positive role models) representative of the cultures of the 
students, interacting with them during assemblies, small groups and/or individually. 

 
g. School staff will utilize in-service training in test taking strategies and appropriate accommodation. 

 
 Use test prep activity: (1) Test bubbling practice; (2) Test questions creation; (3) Skimming answers before 

reading question: (4) Think aloud modeling how to take tests; (5) Spiraling reviews; and, (6) 
Rewards/celebration for students who set and make/show positive progress on achievement goal. 

 Schedule for best results: (1) Securing uninterrupted testing time; (2) Publishing test day with time for checking 
attendance and telephoning homes; and, (3) Sharing testing schedule with staff and parents (translated). 

 Use testing support strategies: (1) Give pre-test pep talk - they can do it; (2) Use Title I staff as proctors for 
special education and other students typically off-task during assessment times and help with accommodations; 
(3) Administer test in small groups if appropriate for IEP; (4) Test accommodated student in a different 
location/place if accommodation is disruptive; (5) Utilize ELL, IEP, 504 approved accommodations; (6) Schedule 
strongest testing person with most at-risk; and, (7) Provide additional proctors assuring students being on task 
and purposeful in their test taking. 

h. Principal will establish a calendaring system that avoids/reduces professional development conflicts and not making 
unreasonable demands on teachers and still meeting school needs. 
 Principal will assess current staff meeting and professional development obligations, identifying, and resolving 

potential conflicts of designated PLC time. 
 Leadership Team will create a professional development planning template designed to ensure that critical issues 

and understandings are revisited annually. 
I. Principal will increase efficiency and effectiveness by delegating appropriate leadership responsibilities to other 
administrative and leadership staff members. 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and 
all student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and 
programs. 

 

 The Institute for Educational Leadership & Evaluation, Chiesman Center, Rapid City, South Dakota, John J. 
 

Usera. 
 
The Center for Comprehensive School Reform and Improvement. Shannon, G. S., & Bylsma, P. (2004). Characteristics of 
improved school districts: themes from research.  WA: Office of Superintendent of Public 

 
Education. 

 
Learning Point Associates. December 2006). Research Brief. Characteristics of Improved School Districts. 

 
Professional  Learning Communities Research 
Ainsworth,  L., & Viegut, D. (2006). Common  formative assessments: An essential  part of the integrated  whole. 

Thousand Oaks, CA: Corwin. 
DuFour, R. (2003a). Building a professional learning community. The School Administrator, 60(5), 13-18. 
Fullan, M. (2005b) Professional learning communities. R. DuFour, R. Eaker, & R. DuFour (Eds.), On common 

ground: The power of professional learning communities (pp. 209-223). Bloomington, IN: Solution Tree 
(formerly  National  Educational Service). 

Garmston,  R., & Wellman, B. (1999).  The adaptive school: A sourcebook for developing collaborative groups. 
Norwood, MA: Christopher-Gorden. 

Kanold, T. (2006). The continuous improvement wheel of a professional learning community. Journal of Staff 
Development, 27(2), 16-21. 

Katzenbach,  J.,  &  Smith,  D.  {1993).   The wisdom of teams:  Creating the high-performance organization. 
Boston: Harvard Business School. 

Lezotte,  L. (2005). More effective schools: Professional  earning communities  in action. In R. DuFour, R. Eaker, 
& R. DuFour _{Eds.), On common ground: The power of  professional learning communities_ (pp. 177-191). 



 

 
School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics 
student achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole 
school and all student subgroups for school years 2010 and 2011 by aligning and coordinating school 
structures and programs. 

 
 

 Bloomington, IN: Solution Tree (formerly National Educational Service). 
Reeves, 0. (2005). Putting it all together: Standards, assessment, and accountability in 

successful professional teaming communities. In R. Dufour, R. Eaker, & R. Dufour 
(Eds.). On common ground: The power of professional learning communities 
{pp. 45-63). Bloomington, IN: Solution Tree (formerly National Educational Service). 

Stiggins, R. (2002). Assessment crisis: The absence of assessment for learning. Phi Delta Kappan, 
83(10), 

 
758-765. 

 
Test Taking Strategies and Appropriate Accommodations 

 
Francis, David, J. & Rivera, Mabel. (2006). Practical guidelines for the education 

of English language learners: Research-based recommendations for the use of 

accommodations in large-scale assessments. Center On Instruction. 

Houghton Mifflin. Test quest practice for mathematics K-6. 
Sousa, David A. (2001). How the brain learns. Second edition. 

Thousand Oaks: Corwin Press, Inc. Harrington, Patti. (2006). 2006-2007 

Utah assessment participation and accommodation policy. USOE Job-

embedded Professional Development, Program Alignment and 

Coordination Research 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT}: Improve language arts and mathematics student 
achievement  each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and 
all student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and 
programs. 

 

 enthusiasm, professional and personal satisfaction, and positive reinforcements. 
 School-wide monitoring system will establish a feedback loop for ongoing needs assessment and effectiveness 

evaluation. 
 District reporting of school-wide progress monitoring data will establish a feedback loop model for school and district 

needs assessment evaluation that supports objectives outlined in the district's District improvement Plan. 
b. Providing assistance to teachers. 

 
 Appreciation and satisfaction of teachers receiving support and assistance. 

c. Developing a school vision, mission, and strategies involving representation of staff, parents, and other stake-holders that will 
be valued and supported by all stakeholders resulting in increasing students' achievement. 
d. Avoiding pulling-out students during literacy/reading classroom instruction to be involved in intervention programs; e.g., 
Resource, Special Education, Title 1, ESL, etc. 

 
e. Creation literacy-rich environment throughout the school facility. 

 
 Posted concepts charts, grade level word charts; schedules, rules, management systems, etc. in classroom, hallways, 

media center, etc. 
 Observation check list by literacy/reading specialists/teachers. 

f. Creation of culturally-rich environments throughout the school facility representative of the diversity among the 
student-body. 

 
 Posted professionally made posters as well as students' work of cultures representations of the student-body; e.g., 

Hispanic, African, Asian, etc. 
 Observation check list by ESL Specialist/Teacher. 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and 
all student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and 
programs. 

 

 g. Test taking strategies and appropriate accommodations. 
 

 Increased number of questions answered by students sitting for CRTs.  
 Increased student confidence when taking CRT. 
 Increased number of correctly answered questions. 

h. School-district calendar alignment. 
 

 Implementation of a calendaring system that aligns school and district calendars and avoids common 
school- district professional development conflicts. 

I. Delegation of leadership responsibilities; 
 

 More principal time for instructional leadership/working with Leadership Team on improving instruction 
and intervention through effective PLCs. 

 More efficient and consistent management of school-wide discipline plan.  
 Student  learning needs more consistently and efficiently met. 

j. Alignment and coordination of student support programs. 
 

 Reduction in the percentage of non-proficient students due to more efficient delivery of support 
services in concert with regular classroom instruction resulting in increased time of students receiving 
core instruction by regular classroom teacher and intervention/supplementary teachers since 
student missing little, if any, classroom instruction time. 

k. Discipline Plan (UBI and PRS School). 
 

 Consistent implementation of school-wide discipline policy establishing and promoting the value of high 
expectations for all students. 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and all 
student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and programs. 

 

 L. USOE Approved School Support Team Leader/Consultant. 
 

 Identified student learning goals implementations on target due to the facilitation, assistance, monitoring and 
prodding of the consultant maintaining the integrity of the Oquirrh Hills School Improvement Plan (Grant) 
including keeping pace with the timelines. 

Professional 
Development to 
Support Activities (If 
Necessary) 
(Sec.1116/b)/3)/A)/iii 
and iv)) 

a. Leadership Team training. 
 

 Outside consultant (Susan Huff) training for designated participants; i.e., Principal, PLC Chairpersons, Title I 
Specialist, etc.  At present, the Susan Huff training is scheduled of January 21" and February 25, 2010. 

 Leadership Team out-of-school site visits to observe model PLC implementation schools. 
 PLC guidance/training by the School Support Consultant. 
 PLC Grade Level Team members training in PLC provided by Leadership Team (Principal, Assistant Principal, 

Special Program Specialists, PLC Leaders, etc.), including provision of timely support to PLC implementation. 
 During 2009-2010 and beyond, PLC'S/Grade Levels reading/discussing Learning by Doing -A Handbook for 

Professional Learning Communities at Work and applying strategies outline in the handbook will result in 
exemplary PLC implementations. 

b. Professional Development - NA 
 

c. Professional Development - NA 
 

d. Professional Development - NA 
 

e. Professional Development - NA 
 

f. In-service in test taking strategies and appropriate accommodations 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1  and Level 2 students  by 10% for whole school and all 
student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and programs. 

 

 g. Professional Development - NA 
 

h. Professional Development - NA 
 

I. Professional Development - NA 
 

j. Professional Development - NA 
 

k. Professional Development - NA 
 

L. Professional Development - NA 

Timeline 
(Sec.1116/b}/3}/A)) 

See Attachment A (School Improvement Plan Timeline) 
 
a. January 2010 (training/retreat), January 21 and February 25 (PLC implementation plan and tool development), 
January  22 (Implementation begins) 

 
b. January 2010 

 
c. April (continuous) 

 
d. February and September 

 
e. January 2010 through May 2011 

 
f. January 2010 through May 2011 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT}: Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and all 
student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and programs. 

 

 g: January 2010 through May 2011 
 
h. January 2010 (continuous) 

 
I. January 2010 (continuous) 

 
j. January 2010 (continuous) 

 
k. January 2010 (continuous) 

 
L. January 2010 (continuous) 

Responsible Parties I 
(Sec.1116/b)/3)/A)(vii)) 

' 

a. Leadership Team, Classroom Teachers and Support Staff 
 
b. Principal, Leadership Team and Support Staff 

 
c. Principal, Certified Staff and Patron Representatives 

 
d. Leadership Team, Classroom Teachers and Support Staff 

 
e. Leadership Team, Classroom Teachers and Media Specialist 

 
f. Leadership Team and  ESL Specialist/Teacher 

 
g. Leadership Team and designated CRT testing coordinator. 

 
h. Principal 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT): Improve language arts and mathematics student 
achievement each Spring by reducing the number of Level 1 and Level 2 students by 10% for whole school and all 
student subgroups for school years 2010 and 2011 by aligning and coordinating school structures and programs. 

 

 I. Principal 
 
j. Leadership Team 

 
k. Assistant Principal and Leadership Team 

 
L. School Support Leader/Consultant 

Evaluation Process Logs, written re orts and[or minutes of meetings will be ke1:1t regarding all of the activities listed below regarding to 
student achievement evaluation - Progress made on AYP 
 
and PLC identified achievement indicators (standardized test) 
 
a. Leadership Team and PLCs monitoring and recording the status of the following: 

 
 A school-wide culture that embraces high-expectations of students.  
 Enculturation and mentoring of new teachers is evident. 
 Monitoring implementation and effectiveness of best practices is ongoing. 

b. Problem-solving and decision making by the principal and those affected by decisions made results in trust, 
ownership and accountability. 

 
c. Everyone understanding and support the school vision, mission and strategies 

 
d. Posting of literacy-rich materials in classrooms, media center, and hallways. 

 
e. Posters and pictures representative of cultures and successful individuals from these cultures. 
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School Improvement Goal 4.0 (SCHOOL WIDE TEAMING): Improve language arts and mathematics student 
achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 10% each school year 
2010 and 2011 for whole school and all student subgroups by building trust, collaboration, unity, and teaming 
among administrators, certified teachers, certified support staff, and non-certified  staff. 

 

 

Activities 4. Building trust, collaboration, unity, and teaming among administrators, certified teachers, certified support staff, 
and non-certified staff. 

 
a. Respecting every certified and non-certified staff member and working together as team members in 

accomplishing school-wide goals and strategies directed toward meeting the diverse need of students. 

b. Recognize and value the important contribution of all stakeholders considering diverse ideas 

through collaboration about teaching and learning. 

c. Enthusiastically appreciate the diverse backgrounds and school responsibilities (role descriptions) among all staff 

members. Listen to one another as student needs are discussed and, becoming more responsive in 

meeting the needs of staff, students and families. 

e. Show appreciation for one another by implementing recognition activities during faculty meetings, etc. 

Take time to thank others for doing the good work they are doing. Party together (e.g., all staff members). 

Avoid isolation of one another (certified staff and non-certified staff). 

f. Implement processes that involve stakeholders (administrators and staff) in problem-solving and decision- 
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School Improvement Goal 4.0 (SCHOOL WIDE TEAMING): Improve language arts and mathematics student 
achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 10% each school year 
2010 and 2011 for whole school and all student subgroups by building trust, collaboration, unity, and teaming 
among administrators, certified teachers, certified support staff, and non-certified staff. 

 

 making resulting in dispersing leadership and accountability among teachers. 
 
g. When a decision is to be made that will impact any stakeholder, include all subgroups in initial decision-making, 

resulting in more enthusiastic, supportive ownership of whatever is to be implemented. 

h. A USOE approved School Improvement consultant at the school to support, facilitate, and monitor 

implementation as well as responding to USOE Quarterly Reports of the implementation/status of the 

Oquirrh Hills School Program Improvement Plan. 

Scientifically-Based 
Research Support 
(Sec.1116{b}{3}{A)(i)) 

Frankl, V., 1984. Man's Search for Meaning. Simon and Schuster. 
 
Selgman,M., 1990. Learned Optimism - How to change your mind and your life, Free Press. 

 
Lipman-Bluemen, J.  & Leavitt, H., 1999.  Hot Groups - Seeding  them,  feeding  them  and using  them  to  ignite your 
organization, Oxford University Press. 

 
Bennis, W. 1997, Organizing Genius - The Secret of Creative Collaboration, Nicholas Brealey Publishing. 

 
Original article by Ken Thompson publishing on August 29, 2005 as "The seven beliefs of high performing teams" on 
Bioteams.com. 

 
Learning by Doing -  A Handbook  for Professional Learning Communities  at  Work by Richard Dufour, Rebecca Dufour, 

Robert Eaker and Thomas Many: Solution Tree, 2006. www.solution-tree.com. 

http://www.solution-tree.com/
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School Improvement Goal 4.0 (SCHOOL WIDE TEAMING): Improve language arts and mathematics student 
achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 10% each school year 
2010 and 2011 for whole school and all student subgroups by building trust, collaboration, unity, and teaming 
among administrators, certified teachers, certified  support staff, and non-certified staff. 

 

Expected Impact in 
Core Academic Areas 
(Sec.1116(b){3)(AJ{i}} 

Building trust, collaboration, unity, and teaming among administrators, certified teachers, certified support staff, and 
non-certified staff will result in aligned, coordinated and shared responsibility in meeting the needs of students. 

 
 Students will mirror the positive behaviors of teachers and other staff as they interact with one another as well as 

to teachers, etc. 
 Student's achievement in core academic areas will increase as a result of the trust, collaborations, unity and 

teaming among all school staff members. 

Professional 
Development to 
Support Activities (If 
Necessary) 
(Sec.1116(b){3)(AJ(iii 
and iv}} 

Leadership Team training (4a through 4G) 
 

 PLC Professional Development provided by Susan Huff. 
 PLC Grade Level Team members training in PLC provided by Leadership Team (Principal, Assistant Principal, 

Special Program Specialists, PLC Leaders, etc.), including provision of timely support to PLC implementation. 

Timeline 
{Sec.1116{b){3J(A}} 

See Attachment A (School Improvement Plan Timeline) 
 
January 2010 (4a through 4G) 

(continuous) 

Responsible Parties 
(Sec.1116(b}{3}{AJ(vii}} 

All Oquirrh Hills Staff Members 2010 (4a through 4G) 
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School Improvement Goal 4.0 (SCHOOL WIDE TEAMING): Improve language arts and mathematics student 
achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 10% each school year 
2010 and 2011 for whole school and all student subgroups by building trust, collaboration, unity, and teaming 
among administrators, certified teachers, certified support staff, and non-certified  staff. 

 

Evaluation Process SST Leader, Principal, Leadership Team and PLCs monitoring and recording the status of the following: 
 

Developing and broadly communicating a school vision, mission, and strategies involving representation of 
staff, parents, and other stakeholders that will be valued and supported by all stakeholders. 
Respecting every certified and non-certified staff member and working together as team members in 
accomplishing school-wide goals and strategies directed toward meeting the diverse need of students. 

 
Recognizing and valuing the important contribution of all stakeholders considering diverse ideas through 
collaboration about teaching and learning. 

 
Enthusiastically appreciate the diverse backgrounds and school responsibilities {role descriptions) among all 
staff members. Recognize that every staff member has "tunnel vision." Listen to one another as student 

 
needs are discussed, thereby enlarging the school's view (lenses) and becoming more response in meeting 

the needs of students and families. 

Showing appreciation for one another by implementing recognition activities during faculty meetings, etc. 
Taking time to thank others for doing the good work they are doing. Party together (e.g., all staff members). 
Avoiding isolation of one another (certified staff and non-certified staff). 
Implement processes that involve stakeholders (administrators and staff) in problem-solving and decision- 
making resulting in dispersing leadership and accountability among teachers. 
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School Improvement Goal 4.0 (SCHOOL WIDE TEAMING}: Improve language arts and mathematics student 
achievement each Spring by reducing the number of CRT Level 1 and Level 2 students by 10% each school year 
2010 and 2011 for whole school and all student subgroups by building trust, collaboration, unity, and teaming 
among administrators, certified teachers, certified  support staff, and non-certified staff. 

 

 When a decisions are being made that will impact any stakeholder  (e.g.,  Administrators,  Certified  Staff Members, 
Non-Certified Staff Members, Parents/Guardians, etc.), include all subgroups in initial  decision- making, resulting 
in more enthusiastic,  supportive ownership of  whatever  is to  be implemented. 



68  

Part D: Professional Development Plan. 
 

Describe the professional development necessary to support your activities. 
 

• You must include a mentoring component (Sec.1116 (b) (3) (A) (iii and iv)). 
• You must include activities to ensure that all students are taught by highly qualified teachers (Sec. 1114(b) (1) {C)). 

 
 

Professional 
Development 

 

Leadership Training: 
 

 Professional  Learning  Communities  (PLC) exploration,  training,  and  implementation will include  the following: 1) 
The Oquirrh Hills Leadership Team as well as grade level representatives will visit, review, and become oriented 
to specific processes at schools that are successfully implementing PLCs. Following the Leadership Team and 
grade level representatives explorations, they will orient the entire faculty about successful PLC implementations 
and discuss anticipated PLC implementations, procedures, and timelines. 

 Implementing PLC at Oquirrh Hills the Leadership Team will facilitate professional development activities; 
DuFour consultant/retreat, etc.). The school will purchase Learning by Doing: A Handbook for Professionol 
Learning Communities at Work for all certified staff. The Leadership Team will facilitate the certified staff 
completing assigned readings and participating in group (PLC, etc.) discussions from Learning by Doing in 
building and effectively implementing professional learning communities; such as, in the context of PLCs, 
teachers working together in clarifying what each student must learn, monitor each student's learning and, 
as needed, providing interventions and/or making curriculum and instruction modifications. 

 The faculty will establish and/or revisit the school mission, vision, and strategies to ensure alignment with high 
expectations for all students during professional development activity utilizing whatever extended time is 
needed to complete the task. 

Targeted professional development based on individual teacher, grade level teams (PLC'S) and school-wide needs: 
 

 Targeted professional development will be identified through PLC process. 
 Professional development of the San Juan First Imagine It model of providing large group  language  arts 

instruction in  each classroom  and small group instruction in each classrooms  by sending ½  of the students from 
a pre-determined classroom to the computer lab while the  remaining ½  of the  students receiving differentiated 
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 instruction by the teacher in his/her classroom. 

Core Curriculum Alignment and Assessment: 
 

 Targeted professional development will be directed toward alignment of language arts and mathematics 
curriculum and instruction to the State Core, Utah Office of Education's Proficiency Standards. 

 Grade levels (PLCs) will participate in activities in acquiring understandings and expertise of developing and 
implementing common assessments with each PLC utilizing similar if not exactly the same common assessments 
formats; and, will be given blocks (e.g., 1 day 2009-2010 and 1 day 2010-2011 away from the school as a grade 
level PLC) to begin the task of development common assessments aligned with Utah State Language Arts 
and/math  Core Curriculum. 

 CRT assessment training: Principals and Curriculum Consultants have been and/or will be trained in how to 
access and manipulate CRT data provided to all schools in electronic format through a secure site. 

 Professional development and support in explicit instruction and differentiating instruction for all students. 
 Classroom teachers and other selected staff members will continue to receive training in implementation of 

Imagine It Language Arts adopted program. 
 Administrators, certified staff members will review Imagine It reading program in determining effective 

applications and/or supports in meeting the needs of the students and teachers. 
 Since the school significantly did not pass AYP 2008-09 Writing (e.g., (1) Pre-Writing, (2) Revise by elaborating 

and clarifying and (3) Edit written draft for convention - See Attachment B), a priority for the  faculty determining 
what writing program ( Example: 6+1 Traits Writing) the school will implement followed  by adequate  Professional 
Development/Training. 

Test Taking Strategies and Appropriate Accommodations: 
 

 The staff will receive instruction on effectively implementing test taking strategies and accommodations 
including the utilization of proctors. Specific procedures and test taking schedules prepared by the Leadership 
Team and/or designate will be reviewed and implemented by the staff. 

Faculty Member Participating in the Professional Development Offered. 
 

 Involve participants from the very beginning in the planning phase of the content of professional development 
to promote ownership and to improve implementation. 

 Solicit input from the faculty  regarding the content  of professional development  to  improve the  likelihood of 
implementation. 
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Scientifically Based 
Research Support 
/Sec. 1116/b)/3}/A)(i)) 

Brown, R., Pressley, M., Van Meter, P., Schuder, T. (1966). A quasi-experimental validation of transactional strategies 
instruction with low achieving second-grade readers. Journal of Educational Psychology, 88, 18-37. 

 
Duffy, G., Roehler, L., Sivan, E., Rackliffe, G., Book C., Mloth, M., et al. (1978-1979). Effects of explaining the reasoning 

associated  with using  reading  strategies.  Reading  Research  Quarterly,  14, 481-533. 
 
Kuhn, M.R.; Stahl, 5.A. (2003). Fluency: A review of developmental and remedial practices. Journal of Educational 

Psychology, 95(1), 3-21. 
 
Foorman, Fletcher, J., Francis, D., Schatschneider, C. (1998). The Role of Instruction in Learning to Read: Preventing 

Reading  Failure in  At-Risk  Children. Journal of  Educational  Psychology, 90(1), 37-55. 
 
McDardle, P, Chhabra, V. (2004). The Voice of  Evidence in Reading Research, Baltimore: Books Publishing. 

 
All other research outlined under Goals 1, 2, 3 and 4 

Expected Impact in 
Core Academic Areas 
(Sec.  1116/b}/3}/A)(i)) 

 
 
Outlined under Goals 1, 2, 3 and 4 

Budget and Funding 
Sources (Sec.1114 
(o)/2)/BJ) 
(Sec.1116/b)/3)/A)liii)) 

 
 
See attached (Detailed budget) 
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Timeline {Sec. 
1116/b)/3)/A)) 

See Attachment (School Improvement Plan Timeline) 

Responsible Parties 
(Sec. 1116/b)/3)/A)(vii)) 

Outlined under Goals 1, 2, 3 and 4 
 

Evaluation Process 
(How Will Success Be 
Measured? 

Outlined under Goals 1, 2, 3 and 4 
 

Mentoring Program In compliance with state law, all new teachers are assigned a trained  mentor  with an equivalent  teaching assignment. 
Mentors work with and provide support for their mentees during the mentee's first three years of employment. Additional 
support is provided for new teachers throughout the school year that have been designed to address the specific needs 
of provisional teachers. Paraprofessionals receive professional development in research based reading strategies. As a 
part of this training they also receive management skills training for small group student instruction. Granite District 
provides specific training in support of several intervention programs used in Oquirrh Hills. 

 
Highly Qualified Teacher 
Plan 

Granite School District has an established process for ensuring the hiring of highly qualified teachers. This process 
begins with a screening interview conducted  at the  district  office. The screening  process  is based upon the 
identified domains outlined  by  the   district's  valid  and  reliable  research-based  evaluation system.  The screening  
interview  is  used  to determine whether the applicant holds an appropriate license and a degree in elementary 
education and whether the applicant has sufficient background in teaching strategies and methodology to be 
included in the hiring pool. Names of those applicants who are determined to have sufficient background for hiring 
are sent to principals for further interviews. While Granite District seeks applicants who can demonstrate that 
they have met highly qualified requirements for the teaching assignments. Granite District offers financial 
incentives for teachers involved in Title I schools. 

 
Potential hires are required to have a degree in the area in which they are teaching. Granite District's past and 
present hiring and placement practices for elementary teachers are in alignment with USOE's NCLB "highly qualified" 
guidelines. 
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 Because of Title I NCLB "highly qualified" requirements, Granite District Human Resources Department works 
closely with the district's Title I Coordinator to monitor the "highly qualified" status of new hires. 

 
 

Total Professional Development Expenditure: 
 

(Must be at least 10% of Title IA allocation- Sec.1116 (b} (3) (A) (iii)) 
 

Total Title IA allocation: $48,000 plus 
 
 

Part E: Parent Involvement 
 

Please answer the following and attach documentation as needed. 
 

Describe your plan for involving parents in the decision-making processes of your school (Sec. 1116(b) (3) (A) (viii)). Parents are involved in the 
decision-making processes of the school through the school's active PTA and the School Community Council, whose elected members oversee 
school comprehensive improvement process. All parents are welcome and encouraged to  participate  in the education  of  their children  although 
much more work needs to be done to  encourage more parents  to  participate at the  school and at home in relationship  to  educating their children. 
As parent volunteers become involved in the school, they become more aware of how they can become proactive in improving school programs. 
Parent surveys in English and Spanish are distributed to parents to obtain input concerning  their  feelings  and/or  make  recommendations regarding 
school programs and activities. 

 
Describe the overall involvement of parents in the educational processes at your school, including the role they will play in meeting your goals 
(Sec. 1116(b) (3) (A) (viii)). Oquirrh Hills supports research stressing that parents and community involvement is vital to student academic success 
(Marzano, Scheerens and Bosker, Sammons, Levine and Lezotte). The school will continue to provide opportunities for parents to become 
involved in effective parental and community involvement: communication, participation, and governance. 
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Examples of current parent involvement include the following: 
 Active and responsive P.T.A. 
 SEP Conferences. 
 Back to School Night discussing academic and behavior expectations and student progress. 
 Student Education Planning Conferences to set goals which enable students to achieve AYP and/or student behavioral goals. 
 Family Literacy and Cultural Nights. 
 Bilingual attendance tracker notifying parents of students' who are absent, manage the  attendance incentive program, and monitoring 

attendance and tardiness data with the purpose of students' attendance meeting or exceeding the AYP goal/expectation. 
 School sending home timely bulletins in English and Spanish communicating upcoming school schedule, accomplishments, etc. 
 Representative membership on the School Community Council. 
 Mid-term reports and report cards at the  end of  the semester. 
 Individual Education Plans (IEP) conducted yearly. 
 Parents encouraged participating in their children's education at school and home. 
 As specific students  needs (problems, etc.) are identified by teachers, parents  are notified, supported and involved. 

 
Examples of parent involvement needing additional  emphasis beginning 2009-10: 
 

 Parents' interviewed during the APPAISAL process indicated that volunteer expectations during school hours needs to be aligned with the 
expertise/interests/schedules of the volunteers. 

 Parents who cannot volunteer during school hours indicated they could prepare classroom teacher/student materials at home. 
 When a decision is to be made that will impact non-certified staff responsibilities and/or the larger community (parents, etc.)  including 

them in initial decision-making resulting in their being more enthusiastic, supportive with ownership of whatever is to be implemented. 
 Parent/Family  Center  to  be  implemented  during  the  2009-10  school  year  with  specific  responsibilities  being  communicated to 

stakeholders in the  near future. 
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Part F: Budget 
 

Attach your School Improvement Budget Request using the USOE application for financial assistance available at 
http://www.usoe.k12.ut.us/nc1b/documents/xls/NCLBbudgetemps.xls. 

 
• Title I funds must supplement, not supplant, the regular program of the school. 
• An amount equal to 10% of your Title IA allocation must be used for professional development. 
 
Part G: Abstract 

 
Oquirrh Hills Elementary serves a culturally and language diverse, at-risk population that faces significant challenges in meeting AYP. Although 

presently the majority of the students are Caucasian, the Hispanic population is significantly increasing each school year. Many parent work hours 
due to multiple jobs, combined with parents' limited education and language barriers,  make  it  difficult  for  parents  to  assist  their children with 
learning activities at home. In the face of these challenges, student achievement  has not kept pace with increasing AYP proficiency rates nor has 
UPASS. As a result, Oquirrh Hills Elementary School has been identified for Title I School Improvement.  In 2008-09, six groups  did not make AYP 
(Whole School, Caucasian, Hispanic, Economically Disadvantaged, Limited English Proficiency, and Students with Disabilities. 

 
The USOE APPRAISAL identified the need to implement school-wide organizational structures such as professional learning communities 

and other strategies that create/re-establish and maintain a school mission and vision and school-wide practices that support high expectations 
for all students, enculturation of teachers new to the school, mentor new and struggling teachers, monitor implementation and effectiveness 
of best practices acquired through job-embedded professional development, and improve classroom instruction and student intervention 
and progress monitoring. Although in every classroom observed and based on staff interviews, teachers and support staff are highly committed 
and positive about students, classroom, intervention programs, and services. The APPRAISAL team reported the majority of certified and 
non- certified staff did not provide any input about being supportive or not of one another. However, the School Support Team Members did 
report there was a significant number of certified and non-certified staff lacked appreciation, respect as well as not team effectively with one 
another. As such, the APPRAISAL Team stressed the importance of trust, loyalty, confidence, respect and teaming (e.g., coordinating and aligning 
 

 

http://www.usoe.k12.ut.us/nc1b/documents/xls/NCLBbudgetemps.xls


75  

 
programs, problem-solving and decision-making) directed toward meeting the needs of students becoming a proactive priority among all 
certified and non-certified staff members. 

 
Granite District provides services to assist Oquirrh Hills in meeting students, and teachers' needs. These services also provide meaningful 

support of Goals 1, 2, 3 and 4 of the School Improvement Plan. (See Appendices C) 
 

In conclusion, the School Improvement Plan encourages administration, grade levels (teacher) and support staff to respectfully and 
confidently work (e.g., Team) together. Beyond School-Wide Teaming, the APPRAISAL process identified the need for Student Interventions, 
Teacher Effectiveness. Organizational Support and Teaming. Furthermore, USOE Core Curriculum (i.e., Language Arts and Secondarily, 
Mathematics) expectations and implementations including instruction, assessment, teacher preparation, planning time Professional Learning 
Communities (PLC'S), Professional Development and Parent Involvement are emphasized within the School Improvement Plan. To achieve 
these objectives, the following four goals were identified: 

 
School Improvement Goal 1.0  (AT RISK STUDENT INTERVENTION): Improve language arts and mathematics  student  achievement each Spring 
by reducing the number of CRT Level 1 and Level 2 students by 10% for school years 2010 and 2011 for whole school and students' subgroups. 
Title I School Improvement Grant and other funding will be used to train the school's Leadership Team in professional learning communities  (PLC) 
model and facilitate the development of a PLC implementation plan that will train staff to use data to develop and implement a reading intervention 
plan for  Level 1 and 2 students and track their progress.  

School Improvement Goal 2.0 ( SCHOOL WIDE TEACHER EFFECTIVENESS GOAL): Improve language arts and mathematics student achievement 
each Spring by reducing the number of CRT Level 1 and Level 2 by 10% for school years 2010 and 2011 for whole school and all student 
subgroups by increasing teacher understanding and effective implementation (e.g., alignments, mapping, common assessments) of Utah 
State Language Arts and Mathematics Core Curriculums and other related task associated with school teacher effectiveness. Title I School 
Improvement Grant. and other funding will be used to support activities of increasing understanding of effective implementations horizontally 
and vertically of the Utah State Language Arts Core Curriculum and other literacy/reading programs utilized at Oquirrh Hills. 
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School Improvement Goal 3.0 (ORGANIZATIONAL SUPPORT GOAL): Improve language arts and mathematics student achievement each Spring 
by reducing the number of Level 1 and Level 2 students by 10% for whole school and all student subgroups for school years 2010 and 2011 by 
aligning and coordinating school structures and programs. Title I School Improvement Grant and other funding will be used to align and 
coordinate school structures. programs. and increasing teacher effectiveness. 

 
 

School Improvement Goal 4.0 (SCHOOL WIDE TEAMING GOAL): Improve language arts and mathematics student achievement each Spring 
by reducing the number of CRT Level 1 and Level 2 by 10% each school year 2010 and 2011 for whole school and all student subgroups 
by building trust, collaboration, unity, and teaming among administrators, certified teachers, certified support staff, and non-certified staff. 
Title I School Improvement Grant and other funding will be used in building trust, collaboration, unity, and teaming among administrators. 
certified 
teachers. certified support staff. and non-certified staff. 

 
Challenges that were prioritized by the faculty on pages 8-11 are included in activities within Goals 1, 2, 3, 4, Parent Involvement and Professional 

Development. Jn addition, these Challenges will receive added attention as they will be problem-solved by the leadership Team and PLC'S during 2009-2010 

and 2010-2011. 

 



 

Kearns High School 
 

Intervention Model Selected:  Transformation 
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Percent of Students 
Scoring Proficient on 
Language Arts Data 

• Whole School: 69% proficient 

• Caucasian: 79% proficient 
• Hispanic: 52% proficient 

• Economically  Disadvantaged: 64% 
proficient 

• Students with Disabilities: 34% 
proficient 

• Limited English Proficient : 18% 
proficient 

Support is required 
to improve student 
achievement 
between subgroups, 
especially students 
with disabilities and 
limited English 
proficient. 

Percent of Students 
Scoring Proficient on 
Mathematics Data 

• Whole School: 25% proficient 
• Caucasian : 29% proficient 
• Hispanic: 16% proficient 
• Economically Disadvantaged : 23% 

proficient 
• Students with Disabilities: 40% 

proficient 
• Limited English Proficient:   7% proficient 

Support is required 
to improve student 
achievement 
between 
subgroups, 
especially students 
with disabilities and 
limited English 
proficient. 
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Teacher Information • Turnover rates:  Five teachers from Kearns High School left at the 
end of school year 2010. Three teachers retired. One teacher 
resigned. One teacher did not receive a renewed contract. 

• Teaching assignments aligned with highly qualified teacher status: 
The overall percentage of highly qualified faculty at Kearns 
High School is 87.76%. 
o Fine Arts  99.12% 
o Foreign Languages 100.0% 
o Language Arts  93.96% 
o Mathematics  99.06% 
o Science  98.84% 
o  Social Studies 89.35% 
o Special Education   0.00% 

• Teacher highly qualified status, education, and experience:  
 
John Alexander 
Years: 20 
Highly Qualified: Yes 
BS OTHERS NOT DETAILED 1989 Physics Mathematics MA OTHERS NOT 
DETAILED 2003 Educational Studies Mathematics   Endorsement 3 
Physics 
Principles of Technology 
 
Lisa Almond Years: 23 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1988 Geography Mathematics  
Mathematics  Endorsement   3 Minor 
Geography Major 
 
Weymouth Anderson Years: 27 
Highly Qualified: Yes 
BS WESTMINSTER COLLEGE 1976 Physical Education History MED UTAH 
STATE UNIVERSITY 1995 Health Education Recreation Health  Education  
Demonstrated Competency 
Physical Education Major History Minor 
 
David Ashton Years: 18 
Highly Qualified: Yes 
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 BS UNIVERSITY  OF UTAH 1990 Spanish History 
MA OTHERS NOT DETAILED 2003 Other-See Transcript BA 
GRANITE DISTRICT 2006 History 
Spanish Major 
History Minor 
English as a Second Language Demonstrated Competency 
 
Kenneth Auld 
Years: 5 
Highly Qualified: Yes 
BS WEBER STATE UNIVERSITY 19960ther -See Transcript MA  
UNIVERSITY  OF UTAH 19990ther  -See Transcript 
MA UNIVERSITY OF PHOENIX 2008Special Education (K-12+ 
Mild I Moderate Disabilities Major 
 
Davis Ballard 
Years: 6 
Highly Qualified: Yes 
BA UNIVERSITY OF UTAH 1986PhYSical Education Physical  
Education  Alt  Route  to Licensure 
 
Ronald Barnett Years: 
22 
Highly Qualified: Yes 
BA OTHERS NOT DETAILED 1980 Science, Biological MA 
OTHERS NOT DETAILED 1989 Other-See Transcript Science,  
Biological Major 
Science, Physical Demonstrated Competency 
Gifted I Talented Demonstrated Competency 
 
James Bennett Years: 1 
Highly Qualified: No 
BA UNIVERSITY  OF UTAH 2003 French 
MA UNIVERSITY OF UTAH 2005 Other -See Transcript 
MA WESTMINSTER COLLEGE 2010Secondary Education (6-12) French  
University Program 
English Authorization  Expires: 06/30/2011 
English as a Second Language Authorization Expires: 06/30/2011 
 
Hollie Beynon 
Years: 1 
Highly Qualified: No 
BA UNIVERSITY OF UTAH 2009 Health Education 
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 English 
Social Studies Composite 

 
Kelsey Birrenkott 
Years: 2 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 2009 Health Education Health  
Education 
Physical Education 
 
Michael Black 
Years: 3 
Highly Qualified:  No 
BS WEBER STATE UNIVERSITY 2006 Physical Education 
MA UNIVERSITY OF PHOENIX 2008 Secondary Education (6-
1Health Education 
Health Education 
Physical Education 
Mild I Moderate Disabilities 
 
Edwin Blonquist  
Years: 16 
Highly Qualified: Yes 
BA UNIVERSITY OF UTAH 1971German Physical Education 
MED OTHERS NOT DETAILED 2001 Educational Studies 
German 
Physical Education 
History 

 
Melanie 
Bonner Years: 
5 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1997 Other 
MA UNIVERSITY OF PHOENIX 2003 Counselor (K-12) 
 
Julie Brough 
Years: 27 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1978 Theatre (6-12) Speech 
MED UNIVERSITY  OF UTAH 1990 
Elementary Education (1-8) 
Theatre {6-12) 
Speech 



 

 

  
 
Andrew Busath 
Years: 4 
Highly Qualified: Yes 
BA UNIVERSITY OF UTAH 2006 Spanish/ History 
MA UNIVERSITY OF UTAH 2007 Secondary Education (6-12) Spanish 
History 
 
Ann Bybee 
Years: 10 
Highly Qualified: No 
BS UTAH STATE UNIVERSITY 1980 Dance (6-12) 
MA OTHERS NOT DETAILED 2003 Educational Studies Theatre (6-12) QBA 
GRANITE DISTRICT 2006 History 
2007Elementary Education (!Endorsement 
Mild I Moderate Disabilities 
 
Darylee Carlile 
Years: 27 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1980 Dance (6-12) 
MA OTHERS NOT DETAILED 2003 Educational Studies QBA 
GRANITE DISTRICT 2006 History 
1979 Other -See Transcript 
Dance {6-12) 
Theatre (6-12) 
History 
English as a Second Language 
 
Mark Cook Years: 
7 
Highly Qualified: Yes 
BA BRIGHAM YOUNG UNIVERSITY 1990 
BRIGHAM YOUNG UNIVERSITY Japanese 
MA OTHERS NOT DETAILED 1996 
Japanese Alt Route to Licensure 
English asa   Second Language Demonstrated Competency 

 
Shannon Coon 
Years: 25 
Highly Qualified: Yes 

BS UNIVERSITY OF UTAH 1978 History 



 

 
 MED UNIVERSITY OF UTAH 1980 Other -See Transcript 

OBA GRANITE DISTRICT 2006 English 
English Major 
History Minor 
 
Bill Cosper  
Years: 5 
Highly Qualified: Yes 
BS OTHERS NOT DETAILED 1991 
HeaIth Education  
Physical Education 
 
Bruce Densley  
Years: 17 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1975 Marketing (CTE/General)  
Business Math 
Accounting Banking I Finance 
Business Communications Business Law 
Business Management 
Economics (Career & Technical -BUI Experience 
Accounting Experience 
Business Communications Experience  
Economics (Career & Technical -BUI Experience 
Marketing (CTE/General) 
 
Karen Drummond  
Years: 22 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 
 MED UNIVERSITY OF UTAH 
QBA GRANITE DISTRICT 
Mild I Moderate Disabilities  
Severe Disabilities 
English as a Second Language 
 
Aimee Duran  
Years: 11 
Highly Qualified: Yes 
BA WESTMINSTER COLLEGE  
MA UNIVERSITY  OF PHOENIX 
Endorsement 
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 English  
History 
 
Charles Dye  
Years: 10 
Highly Qualified: Yes 
BM UNIVERSITY OF UTAH 2001Music {K-12) 
Theater: Stage Craft  
Not Known 
 
Susan Dyer  
Years: 8 
Highly Qualified: No 
BA OTHERS NOT DETAILED 1966 English  
MA OTHERS NOT DETAILED 1971 English 
DOC UNIVERSITY OF UTAH 1987 Other -See Transcript  
QBA GRANITE DISTRICT 2006 Elementary Education (1  
Mild I Moderate Disabilities University Program 
 
Jacquelyn Eggertsen  
Years: 19 
Highly Qualified: Yes 
BS OTHERS NOT DETAILED 1970 Visual Art  
QBA GRANITE DISTRICT 2006 English 
Visual Art  
Reading  
English 
English as a Second Language 
 
Wilfredo Falcon  
Years: 13 
Highly Qualified: Yes 
BS WEBER STATE UNIVERSITY 1990 Speech English as a Second 
Language 
MA UNIVERSITY OF PHOENIX 2006 Counselor {K-12) 
Speech Major 
English as a Second Language Minor 
 
James Flanagan  
Years: 27 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSITY 1975 History Sociology 
History 
Sociology  90 



 

 English as a Second Language {K-12) 
 
Uinalu Fonua  
Years: 8 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1999 Sociology 
MED UNIVERSITY OF UTAH 2003 Educational Psychology 
 
Thomas Glasmann 
Years: 13 
Highly Qualified: Yes 
BS WEBER STATE UNIVERSITY 1988 Other MED  
UNIVERSITY  OF PHOENIX 2001Other 
Automotive Services Technician 
Heavy Duty Mechanics/Diesel Welding 
Technician 

 
Linda Glazier 
Years: 19 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSITY 1973 Elementary Education (1-8) 
Mathematics  Endorsement  2 
Mathematics Endorsement 3 
 
Cheri Gonzales 
Years: 26 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1985 Anthropology Zoology 
MED UNIVERSITY OF UTAH 1997 Psychology 
Science, Biological Zoology 
Minor Anthropology  Major 
 
C. Robert Greider 
Years:8 
Highly Qualified: Yes 
BS OTHERS NOT DETAILED 1976 Science, Biological 
BS SOUTHERN UTAH UNIVERSI 2003 Business {CTE/General) 
Science, Biological 
Science, Integrated Demonstrated Competency 
Agriculture  Mechanization Restricted 
Business {CTE/General) Major 
 
Brett Hansen 
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 Years: 20 
Highly Qualified: Yes 
BM OTHERS NOT DETAILED  
MA UNIVERSITY OF PHOENIX  
1980Music (K-12) 
2000Counselor (K-12) Music (K-12) 
Work-Based Learning 
 
David L. Hansen Years:8 
Highly Qualified: No 
BS UTAH STATE UNIVERSITY 2002 Special Education (K-12+) 
QBA GRANITE DISTRICT 2006 Elementary Education 
MS UTAH STATE UNIVERSITY 2007 Special Education (K-12+) 
Severe Disabilities 
 
Darrel Hanzon  
Years: 27 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1973 Mathematics Zoology  
MED WESTMINSTER COLLEGE 1982 Other -See Transcript Computer Science 
Mathematics Endorsement 4  
Zoology 
 
Noemi Hernandez-Balcazar Years: 7 
Highly Qualified: Yes 
BA SOUTHERN UTAH UNIVERSITY 1998 Spanish  
SOUTHERN UTAH UNIVERSITY Visual Art 
Visual Art (6-12) Spanish 
 
Christopher Horne  
Years: 13 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1998 Science, Biological 
MED UTAH STATE UNIVERSITY 2005 Physical Education  
UTAH STATE UNIVERSITY Health Education 
Physical Education  
Coaching 
Science, Biological  
Chemistry 
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 Rulene Jeffs 

Years: 14 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSITY 1969 Family Consumer Science 
Family Consumer Sciences 
 
Michael Kaly 
Years: 17 
Highly Qualified: Yes 
BS WESTMINSTER COLLEGE 1994 English Spanish MA 
UNIVERSITY OF UTAH 2008 Other 
Spanish English 
English as a Second Language 
 
Donald Knapp  
Years: 27 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1964 Physical Education History  
Physical  Education 
History 
 
Ryan Knowlton Highly Qualified: Yes 
Years: 3 
Highly Qualified: Yes 
BA OTHERS NOT DETAILED 1994 History 
History Major 
 
E. Mark Kristensen 
Years: 16 
Highly Qualified: No 
BS OTHERS NOT DETAILED 1977 Elementary Education  
MA OTHERS NOT DETAILED 1996 Other 
English as a Second Language  
Mild/  Moderate Disabilities 

 
Robert Lake 
Years: 24 
Highly Qualified: Yes 
BS WESTMINSTER COLLEGE 1967 Mathematics Spanish 
Spanish 
Mathematics Endorsement 4 
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 English as a Second Language 
 
Elouise Lamb 
Years: 24 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSI 1973 Business (CTE/General) 
Endorsement 
Business (CTE/General) 
 
Edie Leavenworth 
Years: 14 
Highly Qualified:  Yes 
BA UTAH STATE UNIVERSITY 1997 Visual Art 
Visual Art Major 
Graphics/ Printing Demonstrated Competency 
 
James Lewis 
Years: 7 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 2004 Technology 
and Engineer Technology and Engineering 
Education 
Cabinet Making & Millwork 
Welding Technician 
 
Jason Melton Highly Qualified: 
Yes Years: 
Highly Qualified: Yes 
Law Enforcement Experience 
School Resource Officer (Unified Police Authority) 
 
Steven 
Miller 
Years: 23 
Highly Qualified: Yes 
BA WESTMINSTER COLLEGE 1966 History 
Mathematics MA UNIVERSITY OF PHOENIX 1995 
School Counselor (K-12) 
Economics 
Mathematics 
Endorsement 3 
Economics 
History 
 
Carrie Mollerup 
Years: 7 
Highly Qualified: Yes 



 

 BS UTAH STATE UNIVERSITY 2004 Family Consumer 
Science Family  Consumer Sciences 

 
Michelle Moon  
Years: 5 
Highly Qualified: Yes 
BA UTAH STATE UNIVERSITY 2005 History Latin 

UTAH STATE UNIVERSITY Political Science  
MA UNIVERSITY OF UTAH 2006 Other 

Latin  
History 
Political Science 
 
Curtis Moore  
Years: 12 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1998 Mild I Moderate 
Disabilities MS UTAH STATE UNIVERSITY 2004 Special 
Education (K-12+) 
QBA GRANITE DISTRICT 2006 Elementary Education  
Mild I Moderate Disabilities 

 
Misty Morrow  
Years: 7 
Highly Qualified:  Yes 
BS UNIVERSITY OF UTAH 2000 Other  
MS UNIVERSITY OF UTAH 2003 Other 
Psychology 
Exercise Science I Sports Medicine Experience  
Intro to Emergency Medical Services Experience  
Intro to Health SciencelHealth Technl Experience  
Medical Anatomy & Physiology Experience 

 
Rachel Murphy  
Years: 14 
Highly Qualified: Yes 
BS UNIVERSITY OF UTAH 1996 Elementary Education 
MED UTAH STATE UNIVERSITY 2001Information 
Technology 
Educational Technology  
Library Media (K-12) 
English as a Second Language 
Distance Learning 
 
Jannette Newton 
Years: 1 
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 Highly Qualified:  Yes 
Physical Education Authorization Expires: 06/30/2011 
 
Sarah Nicholson  
Years: 13 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1997 Mathematics 
MA WESTERN GOVERNORS UN 2003 Learning & Technology  
Mathematics  Endorsement 4 
Physics 
 
K. Ostberg  
Years: 22 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1989 Visual Art 
MED UNIVERSITY OF UTAH 2005 Educational Studies Visual Art  Major 
Physical Education  Demonstrated Competency 
 
Louise Paupard  
Years: 6 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSITY 1973 English 
Speech I Drama  
English 
 
Irene Peterson  
Years: 27 
Highly Qualified: Yes 
BA WEBER STATE UNIVERSITY 1978 English 
MED UTAH STATE UNIVERSITY 1989 Secondary Education (6-12) 
Reading English 
English as a Second Language 
 
Sally Pietsch  
Years:23 
Highly Qualified: No 
BS UTAH STATE UNIVERSITY 1974 Political Science 
English 
Mathematics Endorsement 2  
Political  Science 
Sociology 
Physics  96 



97  



 

 BS OTHERS NOT DETAILED 1983 Physics  
MS UNIVERSITY OF UTAH 2003 Chemistry 
Mathematics Endorsement 2  
Science, Biological 
Chemistry Demonstrated  
Physics 
Science, Physical 
 
Pene Talamaivao  
Years:3 
B Highly Qualified: No 
S UNIVERSITY OF UTAH 2005 Sociology 
Mild I Moderate Disabilities 
 
Stephen Treseder  
Years: 28 
Highly Qualified: Yes 
BA UNIVERSITY  OF UTAH 1965 Trade and Industry 
MA BRIGHAM YOUNG UN IVERS 11970 Communications Visual Art 
Television Broadcasting Technician Experience 
 
Noray Turney  
Years: 26 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSITY 1978 Physical Education Dance (6- 12) 
Dance (6-12) 
Physical Education 
 
Aaron Walton 
 Years: 20 
Highly Qualified: Yes 
BA  BRIGHAM  YOUNG  UNIVERSI 1991Mathematics Coaching 
Coaching 
Mathematics  Endorsement 4 
 
Karen Whiting  
Years: 24 
Highly Qualified: Yes 
BS SOUTHERN UTAH UNIVERSITY 1974 Theatre (6-12) Speech  
MS UTAH STATE UNIVERSITY 1997 Psychology 
Theatre (6-12) Major 
Speech Minor  99 



 

 Kenneth Whitney  
Years: 27 
Highly Qualified:  Yes 
BS UNIVERSITY OF UTAH 1982 Psychology Health Education  
MS UNIVERSITY OF UTAH 1985 Economics 
Health Education  
Science, Biological  
Science, Earth  
Psychology Major 

 
Mary Anne Wiebe  
Years: 15 
Highly Qualified: Yes 
BS SOUTHERN UTAH UNIVERSITY 1993 Theatre (6-12) Dance (6-12) 
Dance (6-12) Minor 
Theatre (6-12) Major 
Science, Biological Demonstrated Competency  
Science, Integrated Demonstrated  Competency 

 
Kathyrn Elizabeth Wilkins  
Years: 4 
Highly Qualified:  Yes 
BA WESTMINSTER COLLEGE 2007 English Spanish  
English 

 
Emily Williams  
Years: 5 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 2006 Physical Education 
Health Education 
Physical Education (Grades K-12) 
Intro to Health Science/Health Technician 
 
Henry Williams 
Years: 24 
Highly Qualified: Yes 
MED UTAH STATE UNIVERSITY 1993 Physical Education  
Health Education Major 
Physical Education 
Driver & Safety Education  
Driver License Examiner 
English as a Second  Language (K -12) 
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 Lynn Yergensen  
Years: 19 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSI 1987 Health Education  
BS BRIGHAM YOUNG UNIVERSl1985 Science, Biological  
Science,  Biological 
Chemistry 
 
Linda Zabriskie  
Years: 20 
B Highly Qualified: Yes 
S UTAH STATE UNIVERSITY 1968 English  
QBA GRANITE DISTRICT 2006 History 
English  
History 

 
Farrel Zeeman  
Years: 25 
Highly Qualified: Yes 
BS SOUTHERN UTAH UNIVERSITY 1972 Theatre (6-12) 
Theatre (6-12)  
English  
Psychology 
 
• Performance evaluations: Fifteen teachers and three administrators 

receiving summative evaluations in school year 2010 were rated 
"Satisfactory." 
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Administration Administrator information (how long the administrator has been at 
the building, or the replacement of the principal as required in the 
Turnaround or Transformation models, administrator education, 
experience, and performance evaluation 
 
Principal: 
Stephen Hess Years: 27 
BS UTAH STATE UNIVERSITY 1976 Elementary Education Spanish 
MAS BRIGHAM YOUNG UNIVERSI 1983 Administration, Education 
Stephen Hess was assigned as Principal, Kearns High School, on 1 July 
2006. He was appointed a junior high principal on 1 July 1996 and 
promoted to high school principal on 1 July 1998. 
 
Assistant Principal: 
John Anderson 
Years: 15 
Highly Qualified: Yes 
BS BRIGHAM YOUNG UNIVERSITY 1995 Spanish English as a Second 
Language 
MED UNIVERSITY OF UTAH 2000Administration, Education 
Spanish 
English as a Second Language 
 
Assistant Principal: 
Howard Sagers 
Years: 23 
Highly Qualified: Yes 
BS UTAH STATE UNIVERSITY 1988 Mild I Moderate Disabilities 
MED UTAH STATE UNIVERSITY 1994 Other 
Mild I Moderate Disabilities 

 

Effectiveness of Prior School Reform Efforts: 
 
Kearns High School has not benefited from Title I funding and therefore is not subject to many 
sanctions of the No Child Left Behind (NCLB} Act. Kearns High School poverty level is 46.6% 
measured by Free and Reduced Lunch. The school ranks as 57 among nearly 90 schools. Title I 
funding is extended only as far at 21 schools, including 1 funded from the Title I American 
Recovery and Reinvestment Act (ARRA) funds. Kearns High School has been required to notify 
parents annually that it has not achieved Adequate Yearly Progress (AYP} but no other 
sanctions apply. 
 
Granite School District  is subject to  sanctions because it  has not achieved  AYP for multiple 
years. Granite School District has been required to develop and implement an LEA 
Improvement Plan. It has also been required to undergo an assessment by an outside 
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consultant and to implement a revised LEA Improvement Plan developed under the guidance 
of the outside consultant.  The outside consultant, RMC Research Corporation, was selected 
from a list of five pre-approved consultants under the guidance of Granite School District's 
Purchasing Department. The revised LEA Improvement Plan mandates instructional audits 
be conducted at all Granite School District schools. Kearns High School was appraised under 
this system, known as School Team Appraisal of Teaching and Instructional Support 
(STATIS) from October 11 to 13, 2010. The STATIS appraisals was comprehensive. The 
report of the appraisal follows this page. 

 
The school was provided assistance following the appraisal to develop a plan to address 
three critical, high-payoff focus areas. The school identified the focus areas and has been 
implementing efforts. 

 
Kearns High School was the object of a comprehensive instructional audit conducted by 
Granite School District's Instructional Consultants from October 12 to 13, 2011. The appraisal 
team relied upon the protocols of the School Team Appraisal of Teaching and Instructional 
Support (STATIS) system developed for Granite School District by RMC Research 
Corporation, as the external consultant guiding district improvement. In the course of the 
appraisal the appraisal team interviewed 77 teachers, 4 administrators, and made 70 
classroom  observations.  Of the 18 instructional rubrics and 10 support rubrics the school 
was rated as having 11 areas of strength: 

• (1-1) Instructional staff know and understand the content of the subject taught. 
• (1-3) Instructional staff use appropriate communication techniques in the 

learning environment. 
• (1-7) Instructional staff provide specific and timely feedback to students on an 

ongoing basis and help students to use the feedback to improve their performance. 
• (1-11) Instructional staff use district-approved instructional materials to meet 

the identified needs of all students. 
• (1-12) Instructional staff provide assistance, intervention, and enrichment to 

supplement general classroom instruction to support the learning of all students. 
• (1-15) Instructional staff promote a school culture characterized by collegiality 

and shared responsibility for student learning. 
• (S-2) School-parent partnerships are focused primarily on student achievement. 
• (S-3) Administrators and the School Community Council allocate fiscal 

resources primarily focused on increasing student achievement. 
• (S-4) Administrators recommend highly qualified instructional staff for open positions 

in their school, make strong efforts to retain highly qualified instructional staff, and 
provide appropriate remediation for other instructional staff as needed. 

• (S-6) Administrators focus the entire school community on continuous 
school improvement. 

• (S-8) Administrators provide for  job-embedded differentiated professional development 
to all instructional staff. 

The school was rated as having 17 areas of challenge: 
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• (1-2) Instructional staff communicate the content and language objectives to students 
to help them understand specific learning goals and expectations for demonstrating 
proficiency. 

• (1-4) Instructional staff use effective classroom management strategies to make 
efficient use of instructional time and to  promote students' active engagement in 
learning. 

• (1-5) Instructional staff create a culturally responsive learning community in 
the classroom. 

• (1-6) Instructional staff routinely implement elements of differentiated instruction 
to meet the learning needs of all students. 

• (1-8) Instructional staff have high academic expectations for all students and 
provide instruction that promotes student growth. 

• (1-9) Instructional staff use effective student engagement strategies to help 
students stay interested and on-task. 

• (1-10) Instructional staff provide instruction designed to help students apply 
their learning outside the classroom. 

• (1-13) Instructional staff engage in horizontal articulation within 
grade/subject configurations. 

• (1-14) Instructional staff engage in vertical articulation for adjacent grade levels 
or course sequences. 

• (1-16) Instructional staff use available benchmark assessment results to 
guide instruction  and reteaching. 

• (1-17) Instructional staff administer a variety of formative assessments aligned to 
district curriculum maps or content scope and sequence and use results to guide 
instruction. 

• (1-18) Instructional staff use results of criterion-referenced tests (CRT) or 
other summative assessments to plan instruction. 

• (S-1) Administrators provide effective instructional leadership for their school. 
• (S-5) Administrators take active steps to promote a safe and orderly environment 

for learning in their school. 
• (S-7) Administrators provide for instructional and classroom management support for 

all instructional staff. 
• (S-9) Administrators protect and monitor collaboration time. 
• (S-10) Administrators protect and monitor use of instructional time. 

 
Granite School District's Integrated Support Coaches consulted with the school and 
identified three focus areas for improvement which were: 

• (1-9) Instructional staff use effective student engagement strategies to help 
students stay interested and on-task. 

• (1-6) Instructional staff routinely implement elements of differentiated instruction to 
meet the learning needs of all students. 

• (1-2) Instructional staff communicate the content and language objectives to students 
to help them understand specific learning goals and expectations for 
demonstrating proficiency. 
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The school was also the recipient of a technology grant that provided iTouch, hand-held 
computers, to all students. This initiative enriches education opportunities for each student 
providing them access to internet based tools across the entire curriculum comprising the Utah 
core. 

 
Kearns High School has not achieved AYP except through appeal since 2002. Schoolwide reform 
requires a reorientation of the school on achievement and focused support of students. 
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Kearns High School STATIS Results 
 

 
Abstract 

 
Kearns High School serves approximately 1773 students. About 46% of those students qualify for free or 
reduced price lunch. The school population is very diverse, with a student population consisting of 3% 
African American, 2% American Indian, 2% Asian, 32% Hispanic, 6% Pacific Islander, and 56% Caucasian. 
The school population is comprised of 12% English Language Learners and 11% Students with 
Disabilities. 

 
Approximately 77% of Kearns High School teachers are considered highly qualified under the provisions 
of the No Child Left Behind Act of 2001 (NCLB). The school did not make Adequate Yearly Progress (AYP) 
in mathematics nor language arts for 2010. In one subgroup in the Language Arts Category (Students 
with Disabilities), AYP was achieved through the "safe harbor" provision.   This means the subgroup 
did not achieve the percent proficient required by NCLB, but the attendance percent improved and the 
percent of students who did not achieve proficiency in 2010 was 10% less than the percent not 
achieving proficiency in 2009.  Also, in the Language Arts Category, the Students with Disabilities 
subgroup made AYP through the confidence interval. The confidence interval makes other 
adjustments when the percent of students scoring proficient does not reach the Test Scores Goal. 
In the Language Arts Category, scores for the African American subgroup were not reported at the 
school level, because there were fewer than ten students taking each test. In the Mathematics 
Category, scores for the Asian and American Indian subgroups were also not reported at the school 
level since there were fewer than ten students for each of these subgroups. However, their scores 
are reported at the whole school level and contribute to the district making AYP. Thus every score 
is a reflection of student learning at the school. 

 
Student proficiency is based on scores of three or four on the criterion referenced test (CRT). 
Proficiency on the language arts CRT for 2010 for tenth grade was 67% and for eleventh grade 65%. In 
2010, the mathematics proficiency for geometry was 23% and algebra one was 11%. 

 
Appraisal 

 
The School Team Appraisal of Teaching and instructional Support (STATIS) took place on-site on October 
11-13, 2010. The appraisal team was comprised of Kristie Reather, Sonia Ashby, Laura Jorgensen, 
Stacey Lowe, Gary Martin, Connie McCann, and Colleen Schow. The appraisal consisted of data 
collection using the following methods: 

 
• 77 teacher interviews; 
• 4 administrative interviews; 
• teacher focus groups with 18 participants; 
• 1 paraeducator focus group with 10 instructional staff; 
• 1 parent focus group with 8 participants; 
• student focus groups with 15 participants; 
• 19 informal interviews with instructional staff and/or students; and 
• 70 classroom observations.  
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Data collected during the on-site visit were compiled and analyzed to determine building trends. Each 
rubric was rated based on at least three sources of information. In addition, CRT, benchmark 
assessment, and other data were collected to determine multi-year achievement trends. 

 
The results presented here provide a picture of the achievement levels of students over time and an 
analysis of the alignment of instruction and instructional support practices currently in place at the 
school with indicators of research-based effective practice. The results are to be used solely for the 
purpose of school improvement and not to evaluate an individual staff member. The team carefully 
weighed the evidence, searched for validating evidence, and triangulated data. From the evidence 
gathered, the following school strengths and challenges associated with the rubric statements were 
identified: 

 
School Strengths 

 
• (I-1) Instructional staff know and understand the content of the subject taught. 
• (I-3) Instructional staff use appropriate communication techniques in the learning environment. 
• (I-7) Instructional staff provide specific and timely feedback to students on an ongoing basis and 

help students to use the feedback to improve their performance. 
• (I-11) Instructional staff use district-approved instructional materials to meet the identified 

needs of all students. 
• (I-12) Instructional staff provide assistance, intervention, and enrichment to supplement general 

classroom instruction to support the learning of all students. 
• (1-15) Instructional staff promote a school culture characterized by collegiality and 

shared responsibility for student learning. 
• (S-2) School-parent partnerships are focused primarily on student achievement. 
• (S-3) Administrators and the School Community Council allocate fiscal resources 

primarily focused on increasing student achievement. 
• (S-4) Administrators recommend highly qualified instructional staff for open positions in 

their school, make strong efforts to retain highly qualified instructional staff, and provide 
appropriate remediation for other instructional staff as needed. 

• (S-6) Administrators focus the entire school community on continuous school 
improvement. 

• (S-8) Administrators provide for job-embedded differentiated professional development 
to all instructional staff. 
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Challenges 
 

• (1-2) Instructional staff communicate the content and language objectives to students to help 
them understand specific learning goals and expectations for demonstrating proficiency. 

 
• (1-4) Instructional staff use effective classroom management strategies to make efficient use of 

instructional time and to promote students' active engagement in learning. 
 

• (1-5) Instructional staff create a culturally responsive learning community in the classroom. 
 

• (1-6) Instructional staff routinely implement elements of differentiated instruction to meet the 
learning needs of all students. 

 
• (1-8) Instructional staff have high academic expectations for all students and provide instruction 

that promotes  student growth. 
 

• (1-9) Instructional staff use effective student engagement strategies to help students stay 
interested and on-task. 

 
• (1-10) Instructional staff provide instruction designed to help students apply their learning 

outside the classroom. 
 

• (1-13) Instructional staff engage in horizontal articulation within grade/subject configurations. 
 

• (1-14) Instructional staff engage in vertical articulation for adjacent grade levels or course 
sequences. 

• (1-16) Instructional staff use available benchmark assessment results to guide instruction and 
reteaching. 

• (I-18) Instructional staff use results of criterion-referenced tests (CRT) or other summative 
assessments to plan instruction. 

• (S-1) Administrators provide effective instructional leadership for their school. 
• (S-5) Administrators take active steps to promote a safe and orderly environment for 

learning in their school. 
• (S-7) Administrators provide for instructional classroom management support for all 

instructional staff. 
• (S-9) Administrators protect and monitor collaboration time. 

• (S-10) Administrators protect and monitor use of instructional time.  112 
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The teaching staff at Kearns High School show considerable strength in knowing and understanding the 
content they teach. In addition, educators utilize appropriate written and spoken communication to 
impart information to students. Strong collegiality among staff members is evident. Instructional staff 
are skilled as they provide specific and timely feedback to assist students to improve performance. 
Professional development is provided to staff members to reach established goals. To improve all 
instructional staff should use effective student engagement strategies. Concerted efforts to incorporate 
differentiation into lesson design will increase student understanding.  All staff need to create a 
culturally responsive learning environment which includes the use of content and language objectives 
embedded in daily instruction. 

 
The following report provides details on all of the ratings that the school received. 

 
Student Achievement 

 
In 2010, Kearns High School did not make AYP in several of the categories that were measured.  As 
shown, in Exhibit 2, the Whole School, Hispanic, Economically Disadvantaged, and Limited English 
Proficient subgroups did not make AYP in language arts. In addition, the Whole School, Caucasian, 
Hispanic, Economically Disadvantaged, and limited English Proficient subgroups did not make AYP in 
mathematics. Furthermore, it is important to note the American Indian, Caucasian, Pacific Islander, and 
Students with Disabilities subgroups achieved AYP in language arts because they are within the 
confidence interval for testing requirements, and the African American subgroup made AYP in 
mathematics within the confidence interval. 
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Data Analysis 

 
 

Analysis of Kearns High School Demographic and Achievement Data 
 

Kearns High School served approximately 1773 students in grades 10, 11, and 12 in 2009-2010. The 
student teacher ratio at the school averaged 22 to 1. According to the most available and accurate 
sources, the average daily attendance was 95%, 548 students were absent more than 10 days last year, 
and the school mobility rate was 31% during the 2008-2009 school year. Demographic characteristics of 
the student population are displayed in Exhibit 1, which indicated the high level of diversity of the 
student population at the school. 

 
 

  



 

Exhibit 3 details the CRT results by subgroups. In language arts, the scores of Asian, American Indian, 
Pacific Islander, Economically Disadvantaged, Hispanic, and Students with Disabilities subgroups have 
fluctuated over time. The scores in all subgroups, with the exception of the Asian Subgroup, have 
declined from 2009-2010.  

 
  



 

Exhibit 4 details the CRT results by subgroups for mathematics for the years 2009-2010. The Pacific 
Islander subgroup showed a substantial gain from 2009-2010 in mathematics. The scores of the 
subgroups of Whole School, Caucasia n, Hispanic, Economically Disadvantaged, Limited English 
Proficient, and Students with Disabilities declined from 2009-2010. 
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Exhibit 6 details the percentage of student s who w ere proficient (Level 3 or Level 4 on CRT assessments) 
in language arts for grade 11 for 2008, 2009, and 2010. The scores are lower than the district and state 
averages. 
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STATIS Rubric Summary 
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Instruction Minimally 
Proficient 

Partially 
Proficient Proficient Exemplary 

I 

I-12 Instructional staff provide assistance, 
intervention, and enrichment to 
supplement general classroom 
instruction to support the learning of all 
students. 

  X  

I-13 Instructional staff engage in horizontal 
articulation within grade/subject 
configurations. 

  Approaching  

I-14 Instructional staff engage in vertical 
articulation for adjacent grade levels or 
course sequences. 

  Approaching  

I-15 Instructional staff promote a school 
culture characterized by collegiality and 
shared responsibility for student 
learning. 

  X  

I-16 Instructional staff use available 
benchmark assessment results to 
guide instruction and reteaching. 

 X   

I-17 Instructional staff administer a variety 
of formative assessments aligned to 
district curriculum maps or content 
scope and sequence and use results to 
guide instruction. 

  Approaching  

I-18 Instructional staff use results of 
criterion referenced tests (CRT) or 
other summative assessments to plan 
instruction. 

 X   
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Support Minimally 
Proficient 

Partially 
Proficient Proficient Exemplary 

 

S-1 Administrators provide effective 
instructional leadership for their 
school. 

 X   

S-2 School-parent partnerships are 
focused primarily on student 
achievement. 

  X  

S-3 Administrators and the school 
Community Council allocate fiscal 
resources primarily focused on 
increasing student achievement. 

  X  

S-4 Administrators recommend highly 
qualified instructional staff for open 
positions in their school, make strong 
efforts to retain highly qualified 
instructional staff, and provide 
appropriate remediation for other 
instructional staff as needed. 

   Approaching 

S-5 Administrators take active steps to 
promote a safe and orderly 
environment for learning in their 
school. 

 X   

S-6 Administrators focus the entire school 
community on continuous school 
improvement. 

  X  

S-7 Administrators provide for 
instructional and classroom 
management support for all 
instructional staff. 

 X   

S-8 Administrators provide for job-
embedded differentiated professional 
development to all instructional staff. 

  X  

S-9 Administrators protect and monitor 
collaboration time.  X   

S-10 Administrators protect and monitor 
use of instructional use.  X   
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Summary of Rubric Scores 
 
 

Instruction 
 

1-1. Instructional staff know and understand the content of the subject taught. 

Roting: Approaching Exemplary 

Content vocabulary: Observations revealed almost all teachers at Kearns High School use and teach 
vocabulary aligned to the content during instruction.  In addition, most students are routinely expected 
to use content vocabulary in classrooms. Instructional staff reported using a variety of methods to teach 
vocabulary including worksheets, games, recording definitions from dictionaries, using student friendly 
definitions, pictures, and connecting content vocabulary to real life. 

 
Accuracy: During observations almost all teachers were accurate in the content they conveyed. Most 
teachers indicated they show students how to check and ensure accuracy through the use of additional 
instructional resources. Interviewees  shared encouraging students to  use glossaries, dictionaries, 
Internet, teacher resources, and games to ensure accuracy.  Observational  data at this time showed 
some teachers provide opportunities to  check and ensure accuracy. 

 
 

To increase ratings on this rubric, all instructional staff should focus on providing more engaging 
vocabulary instruction for all students. In addition, all students should routinely be expected to use 
content vocabulary during instruction. All staff need to encourage and provide more ways for students 
to check each other's understanding of new content through the use of additional instructional 
resources. 
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1-2.  Instructional staff communicate content and language objectives to students to help 
them understand specific learning goals and expectations for demonstrating 
proficiency. 

 
Rating: Minimally Proficient 

 
Content objective: Observations revealed few teachers posted daily content objectives in the 
classroom. Often, content objectives were broadly described for the unit or month and not the daily 
lesson. Content objectives were rarely stated at the beginning of the lesson or restated through the 
lesson, nor were they summarized at the end. 

 
Language objective: While a few teachers posted language objectives, most did not. Additionally, 
teachers were not observed stating, restating, or summarizing language objectives. Moreover, 
interviews, focus groups, and observations revealed confusion over the term language objective. 

 
Curriculum map/scope and sequence: In interviews, most teachers reported following the district 
curriculum map or scope and sequence. Administration confirmed these reports and commented 
following curriculum maps or a scope and sequence was an expectation at Kearns High School. 

 
Student  understanding  of  expectations  for  demonstrating  proficiency:  Teachers  mentioned  using 
tests, assignments,  journaling, discussions, and self-starters  as opportunities  for  students  to 
demonstrate  understanding of the content covered in class.  In addition, students in focus groups 
reported some instructional staff ask them to write a summary or verbally summarize information  at the 
end of class to ensure understanding of the day's lesson content. However, little was said about 
demonstrating  proficiency of content and language objectives by either teachers or  students. 

 
 

An initial step to increasing the rating in this area is to develop a clear understanding of content and 
language objectives as well as becoming adept at writing such objectives. In addition, instructional staff 
need to post and state content and language objectives during each class period, restate them during the 
lesson, and summarize the objectives at the conclusion of instruction. Staff will need to take stronger 
steps to ensure all students explicitly understand how to demonstrate they have met requirements for 
the language and content objectives. Moreover, in light of the mobility rate in Granite School District, all 
staff will need to begin and/or use district curriculum maps when available to ensure continuity of 
instruction across boundary lines. 
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1-3.  Instructional staff use appropriate communication techniques in the 
learning environment. 

 
Roting:  Approaching Exemplary 

 
Spoken communications: Observational data indicated the spoken communication of instructional staff 
is grammatically correct and expressive. Student focus groups stated written and oral communication of 
most teachers is easy to understand. Nearly all instructional staff were observed modifying spoken 
language to address the needs of diverse students. 

 
Written communications: During observations, nearly all instructional staff wrote clearly and legibly. 
Student focus groups affirmed most educators wrote clearly and legibly so students could understand. 
Moreover, observations revealed most instructional staff restate communication in multiple ways. 

 
Developmentally appropriate language: All instructional staff used developmentally appropriate 
language during classroom observations. 

 
Teacher voice: During the on-site visit, all instructional staff used appropriate voice tone and diction for 
the grade level and learning environment. In addition, most teachers avoided repetitive verbiage (i.e. 
shhh, okay). 

 
 

Results for this rubric will increase when all staff's spoken and written language addresses the needs of 
diverse students in the classroom and when staff restate communications in multiple ways. This is 
critical in light of the school's changing demographics. Additionally, all instructional staff need to 
make efforts to avoid repetitive language. 

 



1-4.  Instructional staff use effective classroom management strategies to make efficient use 
of instructional time and to promote students' active engagement in learning. 

 
Rating: Approaching Proficient 

 
Behavioral expectations: In interviews, most educators reported sending home disclosure statements 
and posting them on the website.  It was further reported educators teach behavioral expectations at 
the beginning of the course. Teacher interviews and student focus groups indicated behavioral 
expectations are retaught as needed. Observations revealed most students follow behavioral 
expectations. 

 
Behavioral procedures:  In most classes, behavioral procedures were evident in student conduct. 
During observations, students appeared to know and follow routines for sharpening pencils, doing self- 
starters, and using the restroom. In interviews, teachers reported establishing procedures for classroom 
management. 

 
Behavioral transitions: Observations showed most instructional staff conduct efficient transitions, and 
most students complete smooth transitions from one location to another. Additionally, some reported 
the use of time limits to make efficient transitions. 

 
Attention prompts: Observations showed some instructional staff utilize attention prompts before 
beginning instruction. Educators reported using eye contact, music, countdowns, and wait time as 
attention prompts. Some students responded consistently and immediately to prompts. 

 
Proximity: Most observed instructional staff move purposefully around the room to maintain and direct 
student behavior and most students respond appropriately to the presence of instructional staff. 

 
Cueing: Teachers mentioned using humor, specific praise, and other positive cues to redirect and 
maintain student behavior based upon established expectations. Observations revealed some 
instructional staff use positive cues, and some students adjust their behavior immediately and as 
necessary. 

 
Signals: Nearly two-thirds of observed teachers utilize non-verbal signals for students to communicate 
when they were ready, finished, or need help. When signals were provided, some students followed 
them. While some observed students raised hands when needing assistance, others talked out, 
approached the teacher, or chatted with peers. 

 
Time limits: Several interviewed teachers reported using time limits and utilizing an electronic timer to 
begin and complete tasks. Over half of the observed instructional staff provided time limits to begin and 
complete a task. Moreover, some students self-regulated to ensure finishing on time. 



 

To increase ratings in this area, instructional staff must utilize attention prompts before beginning 
instruction, and reinforce prompts through positive behavioral cues to redirect and maintain student 
behavior. In addition, instructional staff will need to be more intentional about establishing non-verbal 
signals for students to communicate they are ready, finished, or need help. Students will learn to better 
self-regulate when instructional staff consistently provide time limits for beginning and completing tasks. 



1-5. Instructional staff create a culturally responsive learning community in the classroom. 

Rating: Partially Proficient 

Cultural understanding: In interviews, some teachers reported including discussions about various 
cultures as part of their lesson plans.  In addition, teachers mentioned asking students to share ideas 
and experiences from their culture as well as completing assignments about their families. Students in 
focus groups stated some teachers had them bring either a cultural box or bag to class containing items 
representing their cultural values to share. Other students reported teachers expressed they should be 
glad to attend a school which has so many different languages and cultures with rich heritages. There 
were mixed responses from participants in the parent focus group on cultural understanding. Some 
stated too much emphasis was placed on meeting the needs of minority students. Most parents agreed 
the faculty tries to understand the various cultures, but more could be done to improve cultural 
awareness. 

 
Multiple perspectives: Some teachers stated they ask students to share their cultural perspectives on 
particular issues. Students indicated some of their teachers encourage them to analyze issues from 
multiple perspectives in discussions. Several participants reported having foreign exchange students in 
classes and these individuals were asked to share their perspective on issues based on cultural 
background. However, observations revealed the majority of teachers did not embed multiple cultural and 
ethnic perspectives into the curriculum and engage students in analyzing issues from multiple 
perspectives. 

 
Strategies for English language learners {Sheltered Instruction Observation Protocol - SIOP): Teachers 
reported using a variety of strategies to teach English Language Learners (ELL).  These included the use 
of pictures, technology support for vocabulary, pairing students, cooperative learning groups, and building 
background knowledge. Observations showed approximately half the teachers were using strategies and 
elements consistent with the SIOP model for ELL students. 

 
 
Given the substantial diversity in the student population at Kearns High School, cultural responsiveness is 
an area of concern. Instructional staff should demonstrate understanding of cultural influences on 
students' behavior and successes. Ratings in this area will increase by consistently embedding multiple 
cultural and ethnic perspectives into the curriculum while engaging students in analyzing issues from 
multiple perspectives. Finally, incorporating SIOP strategies in all classes will increase understanding and 
engagement for students. 



1-6.  Instructional staff routinely implement elements of differentiated instruction to meet 
the learning needs of all students. 

 
Rating: Partially Proficient 

 
Flexible grouping: In interviews, most teachers reported using a variety of group configurations. Most 
participants stated grouping was based on behavior, academic level, social need, or for cooperative 
learning. Some teachers indicated using heterogeneous grouping while other teachers described using 
individual tutoring or small groups to meet student needs. Still other teachers consider class placement 
to be the grouping mechanism and do not group within their classes. Students reported being part of 
small group and whole class discussions, partnering with another student, and being ability grouped in 
advanced classes. While some students indicated they were able to pick their partners at times, others 
stated they were randomly assigned groups by counting off or rotating group members. Students also 
stated most instruction was delivered in whole group and then the class was divided into different 
sections to work on assignments. Observations revealed slightly less than half of the teachers routinely 
group and regroup students for instruction during the class period. 

 
Content: During interviews, teachers reported using a wide range of methods to adjust content to 
academic need. Some teachers indicated using pre-tests to determine student academic levels before 
beginning instruction. Others reported allowing more time for work completion, simplifying 
assignments, using make-up days, reteaching concepts, providing individual tutoring before, during, and 
afterschool, using pacing charts, and incorporating technology and graphic organizers to adjust content 
levels. Staff also discussed the use of seating charts to place students needing assistance close to the 
teacher and marking names on their roles to note individuals having Individualized Education Plan (IEP) 
or those requiring additional support. However, several staff members expressed concern about not 
being appropriately informed of students needing accommodations. Some students described teachers 
using technology such as PowerPoints, videos, iPod Touch technology, and the Internet to vary content 
and instruction. Other students discussed the use of Cornell Notes to summarize their learning activities 
and increase content knowledge. Observations revealed some instructional staff adjust content to 
academic need or customize the pace and complexity of information or materials to students. 

 
Process: Most teachers indicated students use higher-order skills through summarizing, wait time, 
applying knowledge, problem solving, reasoning, or using Cornell Notes. A few teachers stated their text 
or classroom materials require higher-order skills for student understanding. However, about half the 
observed classrooms were providing opportunities for students to use higher-order skills (e.g., 
application,  elaboration, providing evidence or synthesis). 

 
Product: Focus groups reported a variety of ways students may demonstrate proficiency of learning. It 
was noted proficiency is shown through tests, partner work, individual and group performances, work 
sheets, notebooks, portfolios, posters, pamphlets, self-starters, and individual and class discussions. 
While most teachers reported there is little flexibility on standardized tests, students have several 
options to  demonstrate proficiency on class assignments. 



To receive o higher rating in this area, instructional staff will need to group and regroup students 
frequently to accommodate student needs. In addition, adjusting the pace and complexity of content for 
groups and individuals will increase student understanding. Teachers should provide more opportunities 
to apply higher-order thinking skills. Differentiation is o difficult area to achieve but the effect size of 
implementation of differentiated instruction is high. 
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1-7.  Instructional staff provide specific and timely feedback to students an on ongoing basis 
and help students to use the feedback to improve their performance. 

 
Rating: Proficient 

 
Specific, constructive, and timely: Data from interviews, focus groups, and observations indicated most 
teachers are providing specific, timely, and constructive feedback to most students on an ongoing basis. 
Instructional staff as well as students cited the use of verbal and written feedback is provided by teachers. 
Respondents mentioned feedback is provided through student discussions, immediate verbal feedback 
on performances, and notes on papers and tests. In some instances, students were given opportunities to 
receive feedback from peers as well. Interviews assert the prompt return of graded assignments allows 
students to see both their progress and mistakes. 

 
Maintenance of records: By all accounts, all instructional staff use Gradebook and maintain current 
records. It was reported Gradebook is updated frequently. Students in focus groups were aware they 
could check their progress on Gradebook, and most reported doing so. Observations and interviews 
revealed some students are given the opportunity to maintain records of their own performances 
through portfolios. 

 
Help students to use: Observations revealed most instructional staff help students use feedback to 
improve performance. Focus groups indicated the majority of teachers encouraged students to seek 
feedback when unclear about how to improve and invite students to get extra help during lunch and 
before or after school. 

To increase ratings, there is a need for all teachers to provide specific, timely, and constructive feedback 
to all students. Moreover, students should become proficient at rating themselves on their own work 
using specified criteria. Ratings will also increase when students are required to maintain records of 
their own performance. This practice will help students realize their need for feedback and will 
encourage them to seek additional information when unclear about how to improve. It is also important 
to provide information to parents on how they can help their students to achieve. 
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1-8.  Instructional staff have high academic expectations for all students and provide 
instruction that provide instruction that promotes student growth. 

 
Rating: Approaching Proficient 

 
High academic expectations: Observations revealed most instructional staff implement classroom 
practices that demonstrate high expectations for all students. Observations at this time further showed 
some teachers helped each student to establish individual goals for meeting or exceeding grade level 
proficiency. Students reported in focus groups, some teachers have students write goals about what 
they want to accomplish during the course. The parent focus group stated most teachers at Kearns High 
School have high academic expectations for students. 

 
Cognitive demand: Most instructional staff delivered instruction reflecting the cognitive demand 
indicated in the standard during observations. 

 
Extension of learning: Approximately one-third of instructional staff were observed routinely helping 
individual students to extend their learning. In focus groups, students reported being able to turn 
assignments in early for extra credit, having the opportunity to belong to clubs that prepare them for 
advanced classes, taking Granite Technical Institute IGTI) classes at the district offices, as well as honors, 
concurrent enrollment, and Advanced Placement {AP) classes as opportunities to extend learning. In 
interviews, teachers stated they suggest websites, additional literature, questioning techniques, and 
problem solving to help extend learning for students. 

 
 

Results for this rubric will increase when all instructional staff implement classroom practices that 
demonstrate high expectations for all students including helping each student to establish individual 
goals for meeting or exceeding grade level proficiency. In addition, all teachers should deliver instruction 
that reflects cognitive demand and must routinely help individual students to extend their learning. 



142  

1-9.  Instructional staff use effective student engagement strategies to help students stay 
interested and on-task. 

 
Rating:  Partially Proficient 

 
Link to prior knowledge: In classroom observations, most instructional staff connected new knowledge 
to what students already know, and some teachers connected new knowledge to multiple experiences 
students have had. Student focus groups and interviews revealed some instructional staff make 
connections between content areas, while others provide real world experiences to  help them connect 
new  information  with background knowledge. 

 
Response strategies: During classroom observations some teachers used response strategies to 
promote active engagement.  Observers noted and administration affirmed use of  individual white 
boards, thumbs up/thumbs down, computers, and other technology as strategies to engage students in 
learning. In addition, some teachers were observed using strategies for partner work and cooperative 
learning. 

 
Teaching for understanding: During observations, some instructional staff presented content in 
multiple ways to ensure student understanding. Focus groups reported questioning, reviews, quizzes, 
classroom discussions, and group work as ways instructional staff evaluated content knowledge to assist 
students in their understanding. Administration confirmed this report. Additionally, evidenced showed 
some instructional staff provide opportunities for students to check each other's understanding. 

 
On-task behaviors: According to administration and observational data, most students were on task at 
the beginning of the lesson or class period. However, as the lesson progressed, the number of students 
on-task decreased. 

 
Guided practice: During observations, data indicated about half the instructional staff utilize active 
engagement  during guided practice.  In addition, some teachers  provide  more guided practice as 
needed. Interviews with administration revealed  active engagement  is an area instructional  staff have 
been working to improve. By all accounts, use of iPod Touch technology in classrooms was reported as a 
positive tool teachers will use to increase engagement at Kearns High School. 

 
 

To improve ratings in this area all instructional staff need to connect new knowledge to what students 
already know and connect new knowledge to multiple experiences students have had. Instructional staff 
need to utilize response and other engagement strategies to promote active engagement during direct 
instruction, guided practice, and independent practice as well as delivering additional guided practice 
when necessary. 
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1-10.  Instructional staff provide instruction designed to help students apply their learning 
outside the classroom. 

 
Rating: Approaching Proficient 

 
Relevance: In interviews, teachers noted they focused on providing real world problems in their 
classrooms. Some examples given were the oil spill in the Gulf of Mexico, water pollution problems in 
the United States and across the globe, dealing with immigration issues at home and abroad, and how 
the recent fire in Herriman affected the residents in Utah as well as other states. Teachers indicated 
these discussions took place on a daily to weekly basis. Students in focus groups affirmed this and 
reported their teachers used current events, field trips, Internet videos, role playing, and making text-to- 
world connections when reading books or other relevant articles. Participants also shared Advancement 
Via Individual Determination (AVID) classes, Career and Technical Education (CTE) classes, and self- 
starters as providing more real world problems and solutions. Observations revealed most instructional 
staff routinely provide real world problems and experiences in their content areas. 

 
Application:  During observations only a few of those being observed provided opportunities for 
students to apply learning outside the classroom. Some teachers stated they provide opportunities to 
apply learning through homework assignments which include things students would encounter  outside 
the classroom.   A few teachers stated some of their students had little interest in how the subject 
material applied to issues outside the classroom. Student focus group participants indicated some 
opportunities were provided in CTE, AVID, Medical Assisting, child care, cooking, science, mathematics, 
English, and history classes. 

 
 

Ratings will increase in this area when instructional staff routinely provide real world problems and 
experiences in their content area. Instructional staff need ta help students understand the value af what 
is being learned for the future. Also, instructional staff need to provide more opportunities for students 
to apply their learning outside the classroom. 
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1-11.  Instructional staff use district-approved instructional materials to meet the identified 
needs of all students. 

 
Rating: Proficient 

 
Aligned and district-approved: In interviews, instructional staff and administration reported most 
teachers consistently provide students with district-approved instructional materials which are 
completely aligned to district curriculum maps or district scope and sequence including textbooks and 
technology (e.g. computers, calculators, lnterwrite Pad, and iPod Touch technology). Observations 
confirmed these reports. 

 
Supplementary materials: Interviews indicated and observations confirmed most teachers provide 
students with supplementary materials for any area where the textbook is not fully aligned with the 
district curriculum map or scope and sequence. Teachers reported looking at the core to ensure 
compliance. 

 
Diversity: Use of materials reflecting a variety of cultures and ethnicities was observed in some 
classrooms. Moreover, respondents indicated the use of these materials align with the scope and 
sequence. However, others stated they did not use diverse materials at all or found it difficult to find 
such materials. Administration confirmed these reports and stated teachers, overall, go out of their way 
at Kearns High School to bring in materials relevant to the cultures and ethnicities which comprise the 
school and community. 

 
Variety: In most classrooms observed, instructional materials were available in a variety of formats. 
During interviews and focus groups, instructional staff described using a variety of instructional 
materials including iPod Touch technology, PowerPoints, foldables, and the Internet to address various 
learning modalities in the classroom. 

 
 

To increase ratings on this indicator, all teachers need to make a conscious effort to use supplementary 
materials that reflect a variety of cultures and ethnicities. In addition, all instructional staff should strive 
to adapt assignments or vary cognitive level when appropriate to increase understanding. 
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l-12. Instructional staff provide assistance, intervention, and enrichment to supplement 
general classroom instruction to support the learning of all students. 

 
Rating: Proficient 

 
Identification for intervention: According to interviews and focus groups, most instructional staff 
routinely identified students in need of intervention, using current, valid, and reliable student data from 
multiple sources and staff ensure students receive timely interventions. Students are identified for 
intervention and enrichment from CRTs, placement tests, English as a Second Language (ESL) screeners, 
attendance, tardies, failing grades, and behavioral referrals. 

 
Provision of services: Interviews revealed ELL students may receive additional services by attending 
both a reading class and an English class taught by ESL endorsed teachers. In addition, students at risk 
for failing due to attendance or academic concerns are assigned a mentor in The Cougars for Success 
Program. Parents noted after school tutoring, credit recovery, and on-line classes are interventions 
available to students at Kearns High School. Furthermore, the AVID program is offered to students in 
the academic middle that have potential to be successful in higher education. Honors, AP, and 
concurrent classes are offered for enrichment. Interviews revealed most students respond well to 
services provided. 

 
Response to Intervention (Rtl): Interviews revealed some of the staff are familiar with the term Rtl. 
The administration, Student Support Team (SST), and certain departments are more familiar with Rtl. 
Some of the instructional staff routinely use the Rtl method to assess student progress and refine or 
change intervention based on progress monitoring data. 

 
 

To improve in this area, all teachers need to routinely identify students in need of intervention using 
current, valid, and reliable student data from multiple sources. All teachers must be more adept at 
changing interventions based on progress monitoring data. Additionally, more staff need to become 
familiar with and implement Rtt approaches. 
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1-13. Instructional staff engage in horizontal articulation within grade/subject configurations. 

Rating:  Approaching Proficient 

Coordination: Interviews and focus groups revealed most instructional staff routinely meet in various 
grade level and department configurations on a regular basis to discuss consistency of coverage of 
curriculum.  However, it was further reported a few departments rarely meet.  Many reported 
additional collaborative conversations occur on an informal basis. Still, there was little evidence 
instructional staff consistently meet to note variations in coverage in order to later determine effects of 
those variations. Administration indicated time was provided for collaboration during late start 
Mondays with department collaboration scheduled once a month. 

 
Planning: In interviews and focus groups, administration and teachers reported the main focus of 
collaboration time is to discuss lesson planning, specific students, student achievement, and ensure 
student placement in the appropriate classes. There was little evidence assessment data is consistently 
being examined by all departments, or staff is modifying course instruction based on achievement 
results. 

 
Support for literacy and mathematics: As reported in interviews and focus groups, instructional staff is 
supporting literacy this year by implementing self-starters which include writing in all classes. However, 
few instructional staff indicated discussions had occurred evaluating the effectiveness of using this 
strategy. Furthermore, there is limited evidence similar support is currently offered for mathematics 
instruction. 

 
 

To improve ratings in this area oil instructional staff should routinely discuss consistency of coverage of 
curriculum and discuss variations in coverage in order to later determine effects of those variations. 
After reviewing current levels of achievement within grade levels and course sequences, instructional 
staff should consistently adjust plans to assist students in achieving proficiency. While focused efforts 
are in place to implement instructional strategies to support writing, efforts should increase to also 
support literacy and mathematics instruction in all non-core subjects. Finally, these efforts should be 
evaluated for effectiveness and refined as needed. 
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1-14.  Instructional staff engage in vertical articulation for adjacent grade levels or course 
sequences. 

 
Rating: Approaching Proficient 

 
Vertical articulation: According to  respondents in interviews and focus groups, teams and/or 
departments meet weekly at Kearns High School. Discussions include the Utah State Office of Education 
(USOE) Core Curriculum, effective uses of iPod Touch technology, and teaching strategies. 
Administration confirmed these reports. Responses on collaboration varied from individuals who said 
their teams and departments met weekly to others who said their departments have informal meetings. 
However, while some teachers said they were aware of the curriculum in other grades, most 
instructional staff agreed some departments worked closely with adjacent grades and feeder schools for 
the purpose of making smooth transitions, while other departments were still in the process. 

 
Planning: In interviews, administration described using data at the beginning of the school year in the 
English and Math departments  to  determine appropriate student placements  in mathematics and 
English courses. However, instructional staff reported weekly collaboration time is not often used to 
review current levels of achievement for students in adjacent grade levels or course sequences, but 
rather addressed achievement  of  students at the same grade levels.  In addition, administration 
reported providing individual teachers with CRT results at the beginning of each school year and asking 
them to analyze the data for areas of strength and weakness. However, it was unclear if such data is 
being used to examine current levels of achievement for students in adjacent grade levels or course 
sequences and/or whether it  is systematically analyzed for  instructional planning purposes. 

 
Transitions within and between schools: Instructional staff reported and administration confirmed only 
a few opportunities to collaborate within the feeder network. Moreover, teachers in focus groups cited 
difficulty in holding collaborative network meetings due to planning times for the junior and senior high 
schools not being held on common days. Kearns High School sponsors a Sophomore Orientation for all 
incoming tenth graders. School counselors play an active role in working with feeder junior high schools 
in helping students transition from ninth to tenth grade. Student body officers (SBOs) are available at 
the main school entrances each Monday morning to meet and greet all students, welcoming them to 
school. SBOs also call incoming sophomores and personally invite them to the beginning of year Hello 
Stomp. Students new to the school talk to counselors who assist in orientation to Kearns High School. 
In addition, at each Kearns High School football or basketball game an elementary school student from 
one of the feeder elementary schools is publicly recognized for academic and/or behavior successes. At 
halftime, members of the team (either football or basketball) shake the student's hand, and the 
students are applauded as they receive a certificate and school lanyard. This practice is building 
community pride for Kearns High School and unveiling opportunities available at the high school level to 
the feeder network schools. 

 
To increase ratings an this indicator, most teachers need to be able ta articulate expectations between 
course and grade levels. During collaboration, instructional staff should consistently meet and review 
current levels of achievement for students in adjacent grade levels or course sequences for instructional 
planning purposes using valid and reliable student data in addition to grades. 
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1-15.  Instructional staff promote a school culture characterized by collegiality and shared 
responsibility for student learning. 

 
Rating: Proficient 

 
Collegiality: Interviews and focus groups shared most instructional staff are collegial and treat each 
other in a pleasant and respectful manner. Most staff indicated they enjoy the opportunity to teach at 
Kearns High School. Expressions of gratitude for colleagues who share ideas, mentor one another, and a 
supportive administration are common themes shared by some respondents. However, a few teachers 
reported discussions between instructional staff and administration are stifled and, at times, the 
treatment of staff is not handled professionally. 

 
Meeting behaviors: According to interviews and focus group participants, staff receive e-mail 
notification of meeting agendas. Although data revealed most educators come prepared with materials 
and eventually focus on the identified purpose of the meeting, it was also reported meetings usually 
start late. Meeting norms are understood but not formally established according to respondents. 

 
Shared responsibility: Observations and interviews revealed while most instructional staff take 
responsibility for implementing shared decisions, a few staff members do not. In addition, a few faculty 
members viewed decisions as top down and not truly shared decisions. 

 
Supportiveness:  Most accounts revealed staff overwhelming support and help each other improve 
student learning. Interview participants shared staff members work diligently to help students learn and 
succeed. Some reported sharing ideas with other educators to  improve teaching skills and enhance 
student learning. 

 
 

Ratings on this indicator will increase when groups norms are established and all instructional are given 
voice in decisions made at the school. All opinions should be valued and constructive dialogues should be 
a routine part of faculty and department meetings. All instructional staff need to support decisions that 
are collectively made. Continued efforts to improve student learning should be a primary focus at Kearns 
High School. 
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1-16.  Instructional staff use available benchmark assessment results to guide instruction and 
reteaching. 

 
Rating:  Partially Proficient 

 
Frequency of administration: Focus groups reported some instructional staff administer benchmark 

• assessments such as My Access quarterly. Additionally, it was reported Oral Reading Fluency (ORF), 
Maze, and Scholastic Reading Inventory (SRI) had been administered to  sophomore students once 
during 2009-2010 school year. Respondents stated English and mathematic benchmarks are 
administered.  According to  administration and interviews, plans are in place to  administer SRI 
benchmark assessments this fall. However, at this time, no date had been set for the SRI assessment. It 
was reported Acuity mathematics assessments are administered by paper and pencil. No data has been 
entered on-line for science or mathematic   Acuity assessments. 

 
Analysis: Focus groups stated a few departments analyze benchmark assessments for questions about 
specific students, but most do not analyze data to determine subgroups patterns of proficiency. 

 
Modification of instruction: Respondents reported students receiving failing midterm grades are 
required to attend weekly tutoring sessions. Focus groups revealed students who are not on target for 
graduation are tracked by mentors. Additionally, students at risk of losing academic credit may receive 
extra support through Cougars for Success or Credit Recovery programs. 

 
 

To increase ratings on this indicator, educators will need to administer the required on-line Acuity 
benchmark assessments for mathematics and science. Mandatory mathematics Acuity benchmark 
assessments include pre-algebra, algebra I, geometry, and algebra II for Granite School District 
mathematics students. Science Acuity required benchmark assessments include biology classes. In 
addition, instructional staff must consistently analyze available benchmark assessment results to 
determine overall and subgroup patterns of proficiency for school, content areas, and classrooms. 
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1-17. lnstrudionol staff administer a variety of formative assessments aligned to district 
curriculum maps or content scope and sequence and use results to guide instruction. 

 
Rating: Approaching  Proficient 

 
Required assessments: Results of teacher interviews suggest teacher created formative assessments 
vary in frequency of use from daily, weekly, biweekly, or end of unit. According to administration and 
staff interviews, most formative assessments have been developed by Kearns High faculty members. 
Interviews revealed, and data confirmed, Yearly Progress Pro (YPP) is being utilized by the Special 
Education department at Kearns High School. 

 
Instructional guidance: Educators reported using formative assessments to help determine pace of 
instruction, to guide instruction, or reteach concepts. Interviews further revealed discussion of common 
errors discovered through formative assessments vary by department. Some educators reported 
meeting informally to discuss at-risk students. Others stated due to the unique content of their 
curriculum, collaborating on formative assessments is unfeasible. At this time, little evidence was 
provided illustrating formative assessments are consistently analyzed to inform instruction. 

 
Aligned to curriculum map/scope and sequence: Some educators reported creating assessments 
aligned to core curriculum. Others indicated using district or state provided assessments which conform 
to district curriculum maps. A few staff members reported using rubrics as assessments for students 
engaged in enrichment activities. 

 
Variety of additional assessments: Some teachers reported using classroom assessments that address 
different learning modalities. According to teacher interviews, assessments are provided in varied 
formats including using multiple choice, short answer, or self-starters. Others indicated students are 
evaluated by oral responses or kinesthetic motions. Student focus groups reported while most 
assessment formats are assignments or tests, AP classes tend to be more interactive. Students revealed 
presentations, group work, projects, and essays as assessments that address different learning 
modalities. 

 
 

To increase ratings on this indicator, all instructional staff must administer formative assessments and 
use the results of the formative assessments to guide instruction. All departments need to use the results 
and discuss common errors. As departments discuss common errors, Instruction must then be tailored to 
meet the needs assessments reveal. In addition, all instructional staff will need to administer a variety of 
classroom assessments that address different learning modalities. 
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l-18.  Instructional staff use results of criterion-referenced tests (CRT) or other summative 
assessments to plan instruction. 

 
Rating:  Partially Proficient 

 
Analysis: Administrator, interview, and focus group respondents affirmed some department  meetings 
are dedicated to analyzing CRT data. Participants further stated CRT data are shared with the School 
Community Council. Educators also reported CRT data results are typically shared the second term of 
the following school year. A few educators expressed a desire to have an opportunity to analyze 
longitudinal CRT data. However, a few teachers were unaware CRT data are examined. At this time, 
there is limited evidence CRT data are utilized to  determine overall and subgroup patterns of 
proficiency. 

 
Modification of instruction: Teacher focus groups and interviews indicated CRT data are used for 
placement of students, to improve instruction, and reteach concepts. It was reported after analyzing 
results of CRT testing a focus on schoolwide literacy has been implemented. According to respondents, 
the focus on literacy includes the realization of reading classes, utilizing Cornell Notes, self-starters, and 
6 Traits Writing training for all educators. It was further revealed mathematics had been a focus in 
previous years, but the focus has now shifted to literacy. 

 
 

To improve in this area instructional staff need to analyze CRT and other summative results to determine 
overall and subgroup patterns of proficiency for each classroom and for the school. Educators should use 
the results of analysis of CRT data to modify instructional approaches through the coming year. Trends 
should be examined over time and instruction modified. In addition, data should be collected to track 
instructional modifications to evaluate the success of modifications. 
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Support 
 

S-1. Administrators provide effective instructional leadership for their school. 

Rating: Partially Proficient 

SMART goals: According to interviews and available data, most objectives at Kearns High School have 
components of SMART (specific, measurable, achievable, results-oriented, and timely) Goals 
incorporated into their School/Student Achievement Plan (SSAP). Interviews revealed literacy, 
numeracy, and school climate as SMART Goals set by Kearns High School. Focus group participants 
listed AVID, No Child Left Behind (NCLB), Tardy Program, and the afterschool program as additional goals 
set for Kearns High School. Educators expressed appreciation for the Tardy Program as tardies have 
decreased, and teachers no longer have to write tardy tickets. However, concern was expressed as 
some students are choosing to be absent instead of paying a tardy fine. 

 
Reinforcement of fidelity to standards: Focus groups indicated administration reinforce fidelity to 
standards by requiring the English and Mathematics Departments to turn in benchmark scores in 
addition to CRT scores. Administration affirmed this, stating assessment measures such as CRTs, 
Aptitude Inventory Measurement Service (AIMS) web, SRI, and Degrees of Reading Power (DRP) are 
analyzed to ensure fidelity to standards. However, at this time, it was also reported assessment 
measures had not been collected by administration. 

 
Facilitation of change: Administration reported using committees and technology to motivate staff to 
agree to implement improvement strategies. Focus groups stated administration motivate staff by peer 
pressure, being up to date on technology, hiring excellent teachers, allowing staff the freedom to 
experiment with ideas, and putting educators in small groups to implement strategies. Interviews 
revealed administration have the same expectations for everyone which helps facilitate change. 
However, focus groups and interviews reported little or no consequences are in place for teachers 
unwilling to follow through with improvement strategies. It was further reported by instructional staff 
that administration were viewed, at times, as hesitant to intercede when peer pressure was not enough 
to facilitate change. 

 
 

Ratings will increase in this area when SMART goals focus on continuous improvement and increases in 
academic achievement. In addition to analysis of assessments, administrators should consistently 
reinforce fidelity of teaching to the USOE Core Curriculum through the use of walkthroughs. Finally, 
administration need to ensure goals are consistently brought to fruition. 
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S-2. School-parent partnerships are focused primarily on student 

achievement. Rating: Proficient 

Culture: By most accounts, parent involvement in the school is not high, but has increased as more 
parents have become involved in Parent Teacher Student Association (PTSA). Parents are encouraged to 
become involved in Community Council as well as booster clubs which support extracurricular activities. 
According to teachers and other instructional staff, some teachers actively seek and support parent 
involvement in educational activities that support academic achievement, but most acknowledge 
difficulty engaging parents who sometimes work two jobs. Teachers and administrators stated parents 
feel welcome in the school, and students in focus groups agreed. 

 
Parent volunteers: According to respondents, parent volunteers come mainly to  help with school 
activities and events. Efforts are being made to get more parents involved in Cougar Watch (parents in 
the hallways). Parent involvement in PTSA has increased this year. 

 
Access to information: Teachers understand the policies and procedures for providing access to 
information to parents, and actively use Gradebookto communicate student progress. Teachers 
acknowledge many parents do not have access to the Internet, thereby inhibiting their ability to receive 
information. To facilitate Internet accessibility, Kearns High School has a CCA computer class for 
parents. In addition, Kearns High School has a parent center which helps parents gain access to 
students' grades and answer questions. Most written information from the high school is received in 
both English and Spanish. Administration, teachers, paraeducators, and students are available to 
interpret for parents as needed. 

 
Reporting: All instructional staff provide information to parents on students' progress via Gradebook. 
Most teachers reported sending home midterms, using TeleParent, sending e-mails, and calling home. 
In addition, the counseling center sends home letters each semester to students not on target for 
graduation. However, parents expressed concern about miscommunication and lack of information 
regarding testing dates, scholarships, test preparation classes, and graduation honor cord requirements. 
In focus groups, it was reported parents have received surveys in an effort to seek feedback on 
programs and events happening at Kearns High School. 

 
 

To improve ratings on this indicator, the school will need to be vigilant in actively seeking parental 
support and involvement in all aspects of school life and particularly in supporting student achievement. 
Efforts should be increased to include greater numbers of parent volunteers throughout the school 
including parents who speak a language other than English. In addition, communication between home 
and school needs to be improved. 
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S-3. Administrators and the School Community Council allocate fiscal resources primarily 
focused on increasing student achievement. 

 
Rating: Proficient 

 
Budget development: Participants in focus groups and interviews indicated School Community Council, 
administrators, and some staff members collaborate to allocate available resources. Involved parents 
mentioned any interested parent could have a say in the budgeting process. Agendas and minutes for 
School Community Council meetings are available on-line allowing access to all stakeholders. School 
website, TeleParent, and the school marquee alert community to Community Council meeting dates. 
Conversations  with other parents and teachers are part of the process parents participate in before 
voting on fiscal allocations. Parents indicated fiscal resource expenditures include afterschool programs 
and technology. Teachers mentioned School Community Council funds are spent on technology, 
numeracy, literacy, a piano, MyAcess, and school support personnel. 

 
Resource allocation:  Administration stated most of the budget is related to  student achievement 
through attendance tracking and the Credit Recovery program. In addition, instructional staff indicated 
money is spent on numeracy and literacy.  According to  respondents  decisions about resource 
allocation, when based on analysis of student achievement, is limited to grades in most cases. 

 
Budget monitoring: According to administrators efforts to engage the community to promote 
understanding of the budget priorities takes place during School Community Council meetings. 
Administrators research, present data to the council, and suggest goals. A few teachers shared the 
budgeting process is more hidden under the current administration. 

 
 

Ratings will increase in this area when stakeholders become involved ond understand budgeting 
priorities. Administration, School Community Council, and instructional staff need to be able to 
articulate where and how funds are spent aligned to student achievement. Furthermore, student 
achievement data must be carefully analyzed when making budgetary decisions. Finally, administrators 
must routinely monitor the use of fiscal resources to ensure their use is effective. 
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S-4.  Administrators recommend highly qualified instructional staff for open positions in their 
school, make strong efforts to retain highly qualified Instructional staff, and provide 
appropriate remediation  for other instructional staff as needed. 

 
Rating: Approaching Exemplary 

 
Recruiting and screening highly qualified instructional staff: The Kearns High School administration 
follow district protocol when filling open positions. Administration first uses teachers from the Granite 
School District surplus list to fill vacant positions.  Following this procedure, administrators take an 
active role in recruiting and screening highly qualified teachers. Teachers indicated, along with the 
administration, department heads and other staff members are present during the interview process 
and play a significant role in hiring and selecting new staff. Teachers affirmed interview questions are 
aligned to the SSAP and Professional Growth and Evaluation (PG&E) standards. Administration and 
teachers consider the interviewing committee to be fair and up front with all interviewees, explaining 
what the job description entails, along with expectations for behavior management, content knowledge, 
and collegiality. 

 
Timely: According to interviews and focus groups, administration anticipates staffing needs and actively 
prepares and supports existing staff members to fill vacancies if possible. Furthermore, as soon as 
administration is aware of a staffing need, steps are taken to fill the position. 

 
Aligned placement: According to administration and teachers, assignments are made based on 
qualifications of teachers and student needs. Additionally, interviews and focus groups relayed 
administration encourages educators to become prepared in multiple certification areas. 

 
Retention: Nearly all staff members described a collegial work environment at Kearns High School. 
Moreover, most respondents reported administration ensure staff members feel committed to the 
school and its success. Interviews and focus groups reported administration work well together and use 
a team approach to work on school issues. Retention rates of staff members are relatively high at the 
school and consistent across the years. Several teachers stated they were former students at the school 
and wanted to return to what they considered to be a wonderful educational environment for students, 
staff, and patrons. In addition, staff members stated when openings occur they recommend colleagues 
from other schools to apply. 

 
Remediation: Respondents in interviews and focus groups indicated when staff problems become 
apparent, administration handles them according to district policies. For struggling teachers, leadership 
make strong efforts to scaffold improvement by providing in-house mentors and support from district 
coaches. 

 
 

To improve ratings on this indicator, administrators should hold high expectations for excellence in 
teaching for all instructional staff and should continue a strong push for teachers to acquire additional 
certifications. Given the population of the school, ESL endorsements need to be a priority. In addition, 
administrators consistent use of walkthrough tools will assist in the remediation process and convey 
expectations for quality teaching. 
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S-5.  Administrators take active steps to promote a safe and orderly environment for learning 
in their school. 

 
Rating:  Partially Proficient 

 
Collaborative processes for establishing expectations: Interviews and focus groups revealed most 
instructional staff, some student representatives, and a few community members participated in 
establishing and defining schoolwide expectations for behavior and safety. In addition, administration 
indicated parents are involved in filling out surveys regarding school issues and safety at Kearns High 
School. According to respondents, behavior expectations are taught and reviewed at the beginning of 
each year, printed in disclosure statements, posted on-line at the school website, outlined in the school 
handbook, and reinforced by instructional staff in classrooms as necessary throughout the year. 
However, evidence revealed schoolwide behavior expectations are not consistently reinforced in the 
halls before, during, or after school. 

 
Positive behavior supports: Students, staff, and administration have established incentives to improve 
academic and student behaviors as well as promote positive relationships among students and teachers. 
These incentives include Cougar of the Month, Keys to Success, Best Buddies, K-Crest Medallions, and 
afterschool  mentoring.  In addition, instructional  staff  reported students  are recognized  in  assemblies, 
on the school televised news channel, and in the  school newspaper on a regular basis.  Parents report, 
for the most part, their children feel safe at school. Parents also stated Kearns High School faculty and 
administration have a better grasp on what is needed for their students than other schools, with some 
obtaining special permits for  their students to  attend the school.  However, some instructional  staff 
voiced concern as to the limited number of positive behavior supports actively in place at Kearns High 
School.  In addition, at the time of the appraisal, the Cougar  of  the Month bulletin board was empty. 

 
Smooth transitions from one class to another: According to interviews, instructional staff are 
encouraged to be in hallways during class changes and certain staff, including the on-site deputy sheriff, 
are assigned hall duty as part of their responsibilities. Nevertheless, administration were rarely 
observed in the school halls before, during, or after school hours. Administrators, teachers, and 
students described transitions from one class to another as being relatively smooth with the exception 
of a few areas. However, during the time of the appraisal, a fight, graffiti tagging, and oiling a ramp in 
the hall transpired during transitions. The newly implemented practice of playing music and giving 
students tardy fines was seen by most staff members as an effective way to get students to class on 
time. Yet, during the on-site appraisal, STATIS team members observed several unsupervised students 
in the hallways during class time. In addition, interviews revealed some students are choosing to miss 
class rather than pay a fine for being tardy. 
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Monitoring: Administrators and instructional staff report regular examination of disciplinary data, 
tracking attendance and tardiness, and  monitoring the  school to  ensure a safe environment. 
Additionally,  administrators use Educators  Handbook  to  identify areas of concern  and flag struggling 
students. However, while instructional staff reported a few administrators are proactive and 
prescriptive in establishing and enforcing schoolwide behavioral expectations others are not. In 
addition, a few staff members voiced serious concern regarding students on campus afterschool, 
enforcement of dress code, and the fact cameras are not able to access all public areas of the school. 

 
 

To increase ratings in this area, all administrators should take an active role in promoting a safe and 
orderly environment for learning at Kearns High School. The presence of administrators in the halls 
before school, after school, during class changes, and at lunch time will help reinforce schoolwide 
expectations. In addition, administration should regularly monitor the grounds of Kearns High School 
through the use of cameras, discipline data, and their physical presence to enforce school safety policies 
and ensure a safe environment conducive to learning. 
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S-6. Administrators focus the entire school community on continuous school improvement. 

Rating: Proficient 

Shared leadership: Teachers and administration stated Kearns High School has an SST consisting of 
teachers, school counselor, two department chairs, and two administrators. Instructional staff are 
encouraged to provide the administration and SST with feedback through discussions during late start 
days and e-mail. 

 
Planning: According to the SSAP, administration, and faculty, the main foci are literacy, numeracy, and 
school climate. In focus groups, instructional staff stated planning is based on assessed student needs, 
including examination of CRTs, benchmarks, student grades, and attendance. 

 
Implementation and monitoring: Respondents reported everyone is familiar with the SSAP since it is 
discussed in staff meetings and during late start Mondays. Members of SST are more aware of the 
specifics, but everyone is familiar with the improvement  plan. 

 
Resource allocation:  Most instructional staff in focus groups and interviews stated enough resources 
are in place for the improvement process. The technology grant has helped provide resources including 
iPod Touch technology for students and staff members and professional development for  instructional 
staff.  Interviews revealed grievous concerns about scheduling this year.  Classes were not balanced, and 
it was reported not every teacher was aware of what they were teaching even by the first day of school. 
Respondents stated core classes are excessively large. 

 
Recognition of success: Members of Kearns High School community frequently and routinely celebrate 
individual student academic and behavioral success. Examples include quarterly parties for Honor roll, 
students highlighted for sports and other successes on the school news program, and Keys for Success 
where students are nominated for success in academics and/or behavior. Students nominated for Keys 
for Success have their names entered into a drawing for a car at the end of the year.  Additionally, 
students who are successful in  meeting graduation requirements  may their iPod Touch technology. 
Cougar Club is set up to recognize the successes of students from the feeder elementary schools. These 
students are nominated as student of the month at their elementary, and they are recognized at Kearns 
High School sporting events by being presented with a certificate and a Kearns Hight-shirt  or lanyard. 

 
 

To improve ratings on this indicator, administration needs to continue to inform all instructional staff of 
the school improvement plan and discuss individual roles and responsibilities in its success. In addition, 
the planning process needs to clearly prioritize educational excellence for all students. Resources, 
including time, training, and personnel should continue to be carefully a/located to support a focus on 
improving  academic achievement. 
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5-7.  Administrators provide for instructional and classroom management support for all 
instructional staff. 

 
Rating: Partially Proficient 

 
Classroom management, observations, and walkthroughs: Administrators reported using district 
provided forms as tools for classroom management and engagement support. In addition, 
administration indicated providing training and in-service for instructional staff. However, instructional 
staff delivered mixed messages. Some indicated formal and informal observations and walkthroughs 
took place in their classrooms. Others stated they had not had a formal or informal visit from the 
administration for a long period of time. Some teachers shared a desire to have administration in 
classes and in the halls more regularly and frequently. While a few others shared gratitude for the 
equipment they had received to more effectively teach content material. Teachers also stated having 
participated in Annette Brinkman's training. New teachers mentioned additional observations and 
district training available to them. 

 
Data utilization:  It  was revealed by administration they complete walkthroughs  checking for 
participation in self-starters, engagement strategies, and higher order questioning. Since observational 
and walkthrough tools were inconsistently used according to instructional staff, there was limited 
evidence to suggest written data provided by these tools was analyzed or used in guiding professional 
development. It is also apparent much of the professional development taking place at Kearns High 
School is focused on the iPads and iPod Touch technology to effectively use these tools to improve 
engagement and increase student performance. According to  some respondents teachers usually 
receive the same professional development with the exception of struggling or new teachers who have 
additional  opportunities.   Other teachers  reported  receiving differentiated professional development. 

 
 

Ratings will increase in this area when administrators consistently use observational and walkthrough 
tools encompassing specific classroom management and engagement strategies. Presence of 
administrators regularly in classrooms and in the hallways offers support for both teachers and students. 
In addition, administrators should track and organize data to guide professional development as well as 
provide differentiated training to meet the varied needs of Kearns High Schao/'s staff. 
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5-8. Administrators provide for job-embedded  differentiated  professional development to all 
Instructional staff. 

 
Rating: Proficient 

 
Differentiated: Interviews and focus groups affirmed administration differentiate some professional 
development based on instructional staff needs, administrations' perceptions of instructional staff 
needs, and general analysis of test scores. Teacher participants noted professional development on late 
start Mondays is differentiated at times. The administration stated some technology training is 
individualized since not all teachers have the same level of technology skills. 

 
Varied opportunities: Instructional staff reported having professional development which includes 
coaching and sharing best teaching practices with each other. Administrators reported educators may 
observe other teachers at Kearns High School or from other schools based on district recommendations. 

 
Job embedded: Interviews and focus groups affirmed administration consistently provide for 
professional development which takes place during the school day. Administrators have provided time 
on late start Mondays for professional development in addition to those offered before and after 
school. Some staff members are able to attend conferences such as the Rtl conference during the 
school day. 

 
Evaluation: There was little evidence to suggest professional development is formally evaluated to 
determine impact on teacher practice or on student achievement. Teachers stated ineffective 
instructional strategies  are abandoned. 

 
 

To improve ratings in this area, administrators should differentiate professional development based on 
an analysis of multiple forms of student achievement. Instructional staff should consistently be provided 
opportunities to learn other than in workshops. In addition, administrators should formally evaluate the 
impact of professional development on teacher practice and student achievement using assessment data 
and  classroom observations. 
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5-9. Administrators protect and monitor collaboration time. 

Rating: Partially Proficient 

Allocation and protection of time: Schoolwide meetings have a direction and focus guided by the 
administration. Department meeting participants are allowed to choose what will be discussed and 
researched according to interviewees. Instructional staff and administrators both stated collaboration 
time is provided on late start Mondays. Teachers reported collaboration time looks different from 
department to department. Some departments meet daily, some monthly, some not at all. In addition, 
teachers stated they meet in iSchool groups and teaming is more vertical because of iPod Touch 
technology training this year. 

 
Provision of resources: Administrators stated benchmark, CRT, and formative tests are some forms of 
data available for collaborative teams to use. Staff affirmed data is used in collaborative meetings. 
Furthermore, teachers indicated technology links are provided regularly by the School Technology 
Specialist (STS). Educational magazines are occasionally provided by the administration according to 
teachers. 

 
Monitoring for effectiveness: Teachers are asked to share the names of those attending collaborative 
meetings as well as notes about the meeting with the administration some of the time. It was also 
mentioned administrators drop in occasionally during collaboration and ask if the group has the 
necessary materials. It  was reported administration gives limited feedback or suggestions to 
collaborative groups. 

 
 

Collaboration time is built into the schedule at Kearns High School. In this indicator area, ratings will 
increase when administrators protect and monitor collaboration time consistently. Ensuring all staff 
members are participating in schoolwide and departmental meetings and providing necessary resources 
for teams to be effective is critical. In addition, routine visits by administrators to monitor collaborative 
meetings should provide constructive suggestions and feedback to ensure the effective use of time. 
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S-10. Administrators protect and monitor use of instructional time. 

Rating: Partially Proficient 

Concentration of instructional time: Master schedule problems at the beginning of the school year 
interrupted instructional time in literacy, mathematics, and other content areas. In addition, interviews 
revealed students enrolled in specialized classes has been hindered this year as a result of scheduling 
conflicts. 

 
Protection of instructional time: By all accounts, administrators consistently protect and ensure 
instructional time is uninterrupted  by announcements, fire drills, and for  other nonacademic  reasons. 
The administration stated they have made an attempt to minimize announcements and assemblies. 
Announcements  are made the  first or last couple minutes of the  day in addition to  second hour Channel 
C Television. Rather than making announcements over the public announcement system, student aides, 
mentors, trackers, or police officers will relay information to individual students. Student participants 
reported some assemblies are mandatory while others are optional, and assemblies generally take place 
one to  two  times a month. 

 
 

To improve ratings on this indicator a dependable master schedule needs to be in place prior to the first 
day of school and administrators need to consistently protect literacy and mathematics blocks of time 
from interruption. In addition, administrators should protect their own time in order to consistently 
monitor and support instruction. 
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Accuracy Few instructional 
staff accurately 
teach content. 

Some instructional 
Staff accurately 
teach content. 

Most instructional 
staff accurately teach 
content. 

All instructional staff accurately teach content. In addition, 
instructional staff shows students how to check and ensure 
accuracy through the use of additional instructional resources. 

 
  



164 

 

 



165 

 



166 

 

 

 
 
 
 

 
 
 
 
 

Instruction 
I-3 Instructional staff use appropriate communication techniques in the learning environment. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Spoken communications Few instructional staffs 
spoken language is 
grammatically correct and 
expressive. 

Some instructional staffs 
spoken language is 
grammatically correct and 
expressive. 

Most instructional staffs 
spoken language is 
grammatically correct and 
expressive. 

All instructional staffs 
spoken language is 
grammatically correct and 
expressive. In addition, all 
spoken language addresses 
the needs of diverse students 
in the classroom. 

Written communications Few instructional staff write 
clearly and legibly so that all 
students can understand. 

Some instructional staff write 
clearly and legibly so that all 
students can understand.  

Most instructional staff write 
clearly and legibly so that all 
students can understand. 

All instructional staff write 
clearly and legibly so that all 
students can understand. In 
addition, all instructional 
staff restate communications 
in multiple ways. 

Developmentally 
appropriate language 

Few instructional staff use 
language that is 
developmentally appropriate 
for the Students in their 
classrooms. 

Some instructional staff use 
language that is 
developmentally appropriate 
for the Students in their 
classrooms. 

Most instructional staff use 
language that is 
developmentally appropriate 
for the Students in their 
classrooms. 

All instructional staff use 
language that is 
developmentally appropriate 
for the Students in their 
classrooms.  

Teacher voice Few instructional staff use 
the voice tone appropriate for 
the grade level and learning 
environment. 

Some instructional staff use 
the voice tone appropriate for 
the grade level and learning 
environment. 

Most instructional staff use 
the voice tone appropriate for 
the grade level and learning 
environment. 

All instructional staff use the 
voice tone appropriate for the 
grade level and learning 
environment. In addition, all 
instructional staff avoid 
repetitive verbiage (i.e. Shhh 
okay). 
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Instruction 
I-4 Instructional staff use effective classroom management strategies to make efficient use of instructional time and to promote 

students' active engagement in learning. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Behavioral expectations Few instructional staff post 
and teach behavioral 
expectations. Few students 
consistently demonstrate 
posted behavioral 
expectations. 

Some instructional staff post 
and teach behavioral 
expectations. Some students 
consistently demonstrate 
posted behavioral 
expectations. 

Most instructional staff post 
and teach behavioral 
expectations. Most students 
consistently demonstrate 
posted behavioral 
expectations. 

All instructional staff post 
and teach behavioral 
expectations. All students 
consistently demonstrate 
posted behavioral 
expectations. 

Behavioral procedures Few instructional staff 
establish behavioral 
procedures (e.g. sharpening 
pencils, using the restroom). 
Few students consistently 
demonstrate procedures. 

Some instructional staff 
establish behavioral 
procedures (e.g. sharpening 
pencils, using the restroom). 
Some students consistently 
demonstrate procedures. 

Most instructional staff 
establish behavioral 
procedures (e.g. sharpening 
pencils, using the restroom). 
Most students consistently 
demonstrate procedures. 

All instructional staff 
establish behavioral 
procedures (e.g. sharpening 
pencils, using the restroom). 
All students consistently 
demonstrate procedures. 

Behavioral Transitions Few instructional staff 
establish and conduct 
efficient transitions (e.g. desk 
to floor, room to library, 
center to center). Few 
students make efficient 
physical transitions from one 
location to another.  

Some instructional staff 
establish and conduct 
efficient transitions (e.g. desk 
to floor, room to library, 
center to center). Some 
students make efficient 
physical transitions from one 
location to another. 

Most instructional staff 
establish and conduct 
efficient transitions (e.g. desk 
to floor, room to library, 
center to center). Most 
students make efficient 
physical transitions from one 
location to another. 

All instructional staff 
establish and conduct 
efficient transitions (e.g. desk 
to floor, room to library, 
center to center). All students 
make efficient physical 
transitions from one location 
to another. 

Attention prompts Few instructional staff utilize 
attention prompts before 
beginning instruction. Few 
students respond consistently 
and immediately to the 
prompt.  

Some instructional staff 
utilize attention prompts 
before beginning instruction. 
Some students respond 
consistently and immediately 
to the prompt. 

Most instructional staff 
utilize attention prompts 
before beginning instruction. 
Most students respond 
consistently and immediately 
to the prompt. 

All instructional staff utilize 
attention prompts before 
beginning instruction. All 
students respond consistently 
and immediately to the 
prompt. 
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Instruction 
I-4 Instructional staff use effective classroom management strategies to make efficient use of instructional time and to promote 

students' active engagement in learning. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Proximity Few instructional staff move 
purposefully around the room to 
maintain and direct student 
behavior. Few students 
respond appropriately to the 
presence of instructional staff. 

Some instructional staff move 
purposefully around the room to 
maintain and direct student 
behavior. Some students 
respond appropriately to the 
presence of instructional staff. 

Most instructional staff move 
purposefully around the room to 
maintain and direct student 
behavior. Most students 
respond appropriately to the 
presence of instructional staff. 

All instructional staff move 
purposefully around the room to 
maintain and direct student 
behavior, and use various 
proximity strategies, such as 
eye contact, to maintain and 
redirect student behavior. All 
students respond appropriately 
to the presence of instructional 
staff. 

Cueing Few instructional staff use 
positive cues to redirect and 
maintain student behavior 
based upon established 
expectations. Few students 
adjust their behavior 
immediately and as 
necessary. 

Some instructional staff use 
positive cues to redirect and 
maintain student behavior 
based upon established 
expectations. Some students 
adjust their behavior 
immediately and as 
necessary. 

Most instructional staff use 
positive cues to redirect and 
maintain student behavior 
based upon established 
expectations. Most students 
adjust their behavior 
immediately and as 
necessary. 

All instructional staff use 
positive cues to redirect and 
maintain student behavior 
based upon established 
expectations. All students 
adjust their behavior 
immediately and as 
necessary. 

Signals Few instructional staff 
establish non-verbal signals 
for students to communicate 
when they are ready, finished 
or need help. Few students 
consistently follow the 
established signals. 

Some instructional staff 
establish non-verbal signals 
for students to communicate 
when they are ready, finished 
or need help. Some students 
consistently follow the 
established signals. 

Most instructional staff 
establish non-verbal signals 
for students to communicate 
when they are ready, finished 
or need help. Most students 
consistently follow the 
established signals. 

All instructional staff 
establish non-verbal signals 
for students to communicate 
when they are ready, finished 
or need help. All students 
consistently follow the 
established signals. 

Time Limits Few instructional staff use 
time limits to begin and 
complete a task. Few 
students adhere to teacher 
established time limits. 

Some instructional staff use 
time limits to begin and 
complete a task. Some 
students adhere to teacher 
established time limits. 

Most instructional staff use 
time limits to begin and 
complete a task. Most 
students adhere to teacher 
established time limits. 

All instructional staff use 
time limits to begin and 
complete a task. All students 
adhere to teacher established 
time limits. In addition, 
students self-regulate and 
check time frequently to 
ensure that they will finish 
on time. 
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Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Cultural Understanding Few instructional staff 
consistently demonstrate 
understanding of cultural 
influences on students' 
behavior and success. Few 
instructional staff regularly 
incorporate knowledge of the 
students' culture into the 
design of classroom 
strategies. 

Some instructional staff 
consistently demonstrate 
understanding of cultural 
influences on students' 
behavior and success. Some 
instructional staff regularly 
incorporate knowledge of the 
students' culture into the 
design of classroom 
strategies. 

Most instructional staff 
consistently demonstrate 
understanding of cultural 
influences on students' 
behavior and success. Most 
instructional staff regularly 
incorporate knowledge of the 
students' culture into the 
design of classroom 
strategies. 

All instructional staff 
consistently demonstrate 
understanding of cultural 
influences on students' 
behavior and success. All 
instructional staff regularly 
incorporate knowledge of the 
students' culture into the 
design of classroom 
strategies. 

Multiple Perspectives Few instructional staff 
consistently embed multiple 
cultural and ethnic 
perspectives into the 
curriculum and engage 
students in analyzing issues 
from multiple perspectives. 

Some instructional staff 
consistently embed multiple 
cultural and ethnic 
perspectives into the 
curriculum and engage 
students in analyzing issues 
from multiple perspectives. 

Most instructional staff 
consistently embed multiple 
cultural and ethnic 
perspectives into the 
curriculum and engage 
students in analyzing issues 
from multiple perspectives. 

All instructional staff 
consistently embed multiple 
cultural and ethnic 
perspectives into the 
curriculum and engage 
students in analyzing issues 
from multiple perspectives. 
In addition, all instructional 
staff consistently engage 
students in reflecting on their 
own cultural backgrounds/ 

Strategies for English 
language learners 
(Sheltered instruction 
Observation Protocol – 
SIOP) 

Few instructional staff are 
skilled in using strategies for 
teaching English language 
learners (including sheltered 
English techniques). 

Some instructional staff are 
skilled in using strategies for 
teaching English language 
learners (including sheltered 
English techniques). 

Most instructional staff are 
skilled in using strategies for 
teaching English language 
learners (including sheltered 
English techniques). 

All instructional staff are 
skilled in using strategies for 
teaching English language 
learners (including sheltered 
English techniques). 

 

Instruction 
I-5 Instructional staff create a culturally responsive learning community in the classroom. 
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Instruction 
I-6 Instructional staff routinely implement elements of differentiated instruction to meet the learning needs of all students. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Flexible Grouping Few teachers routinely group 
and regroup students by 
academic level, interest, or 
social need and vary 
grouping during academic 
day and year to 
accommodate student needs. 

Some teachers routinely 
group and regroup students 
by academic level, interest, 
or social need and vary 
grouping during academic 
day and year to 
accommodate student needs. 

Most teachers routinely 
group and regroup students 
by academic level, interest, 
or social need and vary 
grouping during academic 
day and year to 
accommodate student needs. 

All teachers routinely group 
and regroup students by 
academic level, interest, or 
social need and vary 
grouping during academic 
day and year to 
accommodate student needs. 

Content Few instructional staff adjust 
content to academic need by 
varying pace of instruction 
and/or complexity of subject 
content. 

Some instructional staff 
adjust content to academic 
need by varying pace of 
instruction and/or complexity 
of subject content. 

Some instructional staff 
adjust content to academic 
need by varying pace of 
instruction and/or complexity 
of subject content. 

All instructional staff adjust 
content to academic need by 
varying pace of instruction 
and/or complexity of subject 
content. In addition, pace 
and/or complexity are 
customized to groups or 
individuals as appropriate. 

Process Few instructional staff 
provide learning 
opportunities for students to 
use higher-order skills (e.g., 
application, elaboration, 
providing evidence, 
synthesis).  

Some instructional staff 
provide learning 
opportunities for students to 
use higher-order skills (e.g., 
application, elaboration, 
providing evidence, 
synthesis). 

Most instructional staff 
provide learning 
opportunities for students to 
use higher-order skills (e.g., 
application, elaboration, 
providing evidence, 
synthesis). 

All instructional staff provide 
learning opportunities for 
students to use higher-order 
skills (e.g., application, 
elaboration, providing 
evidence, synthesis). In 
addition, opportunities to 
engage in higher order skills 
are customized for groups or 
individuals as appropriate. 

Product Few instructional staff 
provide multiple ways for 
students to demonstrate 
proficiency of learning 
objectives. 

Some instructional staff 
provide multiple ways for 
students to demonstrate 
proficiency of learning 
objectives. 

Most instructional staff 
provide multiple ways for 
students to demonstrate 
proficiency of learning 
objectives. 

All instructional staff provide 
multiple ways for students to 
demonstrate proficiency of 
learning objectives. In 
addition, all instructional 
staff allow students to shoose 
how they will demonstrate 
proficiency on at least some 
learning objectives. 



170  

 
 
 
 
 
 
 
 
 

Instruction 
I-7 Instructional staff provide specific and timely feedback to students on an ongoing basis and help students to sue the feedback 

to improve their performance. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Specific, constructive, and 
timely 

Few instructional staff 
provide specific, timely, and 
constructive feedback to 
students on their 
performances. 

Some instructional staff 
provide specific, timely, and 
constructive feedback to 
students on their 
performances. 

Most instructional staff 
provide specific, timely, and 
constructive feedback to 
students on their 
performances. 

All instructional staff provide 
specific, timely, and 
constructive feedback to 
students on their 
performances. In addition, 
students are proficient at 
rating themselves on their 
own work using specified 
criteria. 

Maintenance of records Few instructional staff use 
Gradebook and maintain 
current records. 

Some instructional staff use 
Gradebook and maintain 
current records. 

Most instructional staff use 
Gradebook and maintain 
current records. 

All instructional staff use 
Gradebook and maintain 
current records. In addition, 
students maintain records of 
their own performances. 

Help students to use Few instructional staff help 
students to use feedback to 
improve their performance. 

Some instructional staff help 
students to use feedback to 
improve their performance. 

Most instructional staff help 
students to use feedback to 
improve their performance. 

All instructional staff help 
students to use feedback to 
improve their performance 
and encourage students to 
seek additional feedback 
when they are unclear about 
how to improve. 
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Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

High academic 
expectations 

Few instructional staff 
implement classroom 
practices that demonstrate 
high expectations for all 
children, helping each child 
to establish individual goals 
for meeting or exceeding 
grade level proficiency. 

Some instructional staff 
implement classroom 
practices that demonstrate 
high expectations for all 
children, helping each child 
to establish individual goals 
for meeting or exceeding 
grade level proficiency. 

Most instructional staff 
implement classroom 
practices that demonstrate 
high expectations for all 
children, helping each child 
to establish individual goals 
for meeting or exceeding 
grade level proficiency. 

All instructional staff 
implement classroom 
practices that demonstrate 
high expectations for all 
children, helping each child 
to establish individual goals 
for meeting or exceeding 
grade level proficiency. 

Cognitive demand Few instructional staff 
deliver instruction that fully 
reflects the cognitive demand 
indicated in the standards. 

Some instructional staff 
deliver instruction that fully 
reflects the cognitive demand 
indicated in the standards. 

Most instructional staff 
deliver instruction that fully 
reflects the cognitive demand 
indicated in the standards. 

All instructional staff deliver 
instruction that fully reflects 
the cognitive demand 
indicated in the standards. 

Extension of learning Few instructional staff 
routinely help individual 
students to extend their 
learning. 

Some instructional staff 
routinely help individual 
students to extend their 
learning. 

Most instructional staff 
routinely help individual 
students to extend their 
learning. 

All instructional staff 
routinely help individual 
students to extend their 
learning. 

 
 
 
 
 
  

Instruction 
I-8 Instructional staff have high academic expectations for all students and provide instruction that promotes student growth. 
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Instruction 
I-9 Instructional staff use effective student engagement strategies to help students stay interested and on task. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Link to prior 
knowledge 

Few instructional staff connect 
new knowledge to what students 
already know. 

Some instructional staff 
connect new knowledge to 
what students already know. 

Most instructional staff 
connect new knowledge to 
what students already know. 

All instructional staff connect 
new knowledge to what students 
already know. In addition, all 
instructional staff help students 
to connect new knowledge to 
multiple experiences students 
have had. 

Response strategies Few instructional staff effectively 
utilize response strategies to 
promote active engagement (e.g. 
individual white boards, whisper 
to your neighbor, write it in the 
air). Few students are actively 
engaged during instruction. 

Some instructional staff 
effectively utilize response 
strategies to promote active 
engagement (e.g. individual 
white boards, whisper to 
your neighbor, write it in the 
air). Some students are 
actively engaged during 
instruction. 

Most instructional staff 
effectively utilize response 
strategies to promote active 
engagement (e.g. individual 
white boards, whisper to your 
neighbor, write it in the air). 
Most students are actively 
engaged during instruction. 

All instructional staff effectively 
utilize response strategies to 
promote active engagement (e.g. 
individual white boards, whisper 
to your neighbor, write it in the 
air). All students are actively 
engaged during instruction. In 
addition, instructional staff 
utilize a variety of strategies for 
partner work and cooperative 
learning. 

Teaching for 
understanding 

Few instructional staff present 
content in multiple ways to ensure 
student understanding. 

Some instructional staff 
present content in multiple 
ways to ensure student 
understanding. 

Most instructional staff 
present content in multiple 
ways to ensure student 
understanding. 

All instructional staff present 
content in multiple ways to 
ensure student understanding. In 
addition, all instructional staff 
provide opportunities for 
students to check each other's 
understanding. 

On-task behaviors Few students are on task during 
an entire lesson or class period. 

Some students are on task 
during an entire lesson or 
class period. 

Most students are on task 
during an entire lesson or 
class period. 

All students are on task during 
an entire lesson or class period. 

Guided practice Few instructional staff utilize 
active student engagement during 
guided practice. 

Some instructional staff 
utilize active student 
engagement during guided 
practice. 

Most instructional staff 
utilize active student 
engagement during guided 
practice. 

All instructional staff utilize 
active student engagement 
during guided practice. In 
addition, instructional staff 
provide more guided practice as 
needed. 
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Instruction 
I-10 Instructional staff provide instruction designed to help students apply their learning outside the classroom. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Relevance Few instructional staff 
routinely provide real world 
problems and experiences in 
their content areas. 

Some instructional staff 
routinely provide real world 
problems and experiences in 
their content areas. 

Most instructional staff 
routinely provide real world 
problems and experiences in 
their content areas. 

All instructional staff 
routinely provide real world 
problems and experiences in 
their content areas. In 
addition, all instructional 
staff help students 
understand the value of what 
is being learned for their 
future (e.g., future 
postsecondary education, 
vocation, or social life). 

Application Few instructional staff 
routinely provide 
opportunities to apply 
student learning outside the 
classroom environment. 

Some instructional staff 
routinely provide 
opportunities to apply 
student learning outside the 
classroom environment. 

Most instructional staff 
routinely provide 
opportunities to apply 
student learning outside the 
classroom environment. 

All instructional staff 
routinely provide 
opportunities to apply 
student learning outside the 
classroom environment. 
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Instruction 

I-11 Instructional staff use district-approved instructional materials to meet the identified needs of all students. 
 
 Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
Aligned and 
district-approved 

Few instructional staff 
consistently provide students 
with district-approved 
instructional materials (e.g. 
textbooks, manipulatives, or 
technology) completely 
aligned to district curriculum 
maps or district scope and 
sequence. 

Some instructional staff 
consistently provide 
students with district-
approved instructional 
materials (e.g. textbooks, 
manipulatives, or 
technology) completely 
aligned to district 
curriculum maps or district 
scope and sequence. 

Most instructional staff 
consistently provide 
students with district-
approved instructional 
materials (e.g. textbooks, 
manipulatives, or 
technology) completely 
aligned to district 
curriculum maps or district 
scope and sequence. 

All instructional staff consistently 
provide students with district-
approved instructional materials (e.g. 
textbooks, manipulatives, or 
technology) completely aligned to 
district curriculum maps or district 
scope and sequence. 

Supplementary 
materials 

Few instructional staff provide 
students with aligned 
supplementary materials with 
aligned supplementary 
materials for any area where 
the textbook is not fully 
aligned with the district 
curriculum map or scope and 
sequence. 

Some instructional staff 
provide students with 
aligned supplementary 
materials with aligned 
supplementary materials for 
any area where the textbook 
is not fully aligned with the 
district curriculum map or 
scope and sequence. 

Most instructional staff 
provide students with 
aligned supplementary 
materials with aligned 
supplementary materials for 
any area where the textbook 
is not fully aligned with the 
district curriculum map or 
scope and sequence. 

All instructional staff provide 
students with aligned supplementary 
materials with aligned supplementary 
materials for any area where the 
textbook is not fully aligned with the 
district curriculum map or scope and 
sequence. 

Diversity Few instructional staff provide 
the student population with 
supplemental instructional 
materials that reflect a variety 
of cultures and ethnicities. 

Some instructional staff 
provide the student 
population with 
supplemental instructional 
materials that reflect a 
variety of cultures and 
ethnicities. 

Most instructional staff 
provide the student 
population with 
supplemental instructional 
materials that reflect a 
variety of cultures and 
ethnicities. 

All instructional staff provide the 
student population with supplemental 
instructional materials that reflect a 
variety of cultures and ethnicities. 
Instructional staff ensure that 
materials reflect the backgrounds of 
all of the students in the classroom. 

Variety Few instructional materials are 
available in a variety of 
formats (e.g., assistive 
technology, adapted 
assignments, and varied 
cognitive levels). 

Some instructional materials 
are available in a variety of 
formats (e.g., assistive 
technology, adapted 
assignments, and varied 
cognitive levels). 

Most instructional materials 
are available in a variety of 
formats (e.g., assistive 
technology, adapted 
assignments, and varied 
cognitive levels). 

All instructional materials are 
available in a variety of formats (e.g., 
assistive technology, adapted 
assignments, and varied cognitive 
levels, etc.) and address various 
learning modalities (visual, 
kinesthetic, and auditory). 
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Instruction 
I-12 Instructional staff provide assistance, intervention, and enrichment to supplement general classroom instruction to support 

the learning of all students. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Identification for 
intervention 

Few instructional staff 
routinely identify students in 
need of intervention using 
current, valid, and reliable 
student data from multiple 
sources. 

Some instructional staff 
routinely identify students in 
need of intervention using 
current, valid, and reliable 
student data from multiple 
sources. 

Most instructional staff 
routinely identify students in 
need of intervention using 
current, valid, and reliable 
student data from multiple 
sources. 

All instructional staff 
routinely identify students in 
need of intervention using 
current, valid, and reliable 
student data from multiple 
sources and ensure that they 
receive timely interventions. 

Provision of services Few instructional staff ensure 
that students identified for 
assistance, intervention, or 
enrichment receive 
additional supplemental 
services. 

Some instructional staff 
ensure that students 
identified for assistance, 
intervention, or enrichment 
receive additional 
supplemental services. 

Most instructional staff 
ensure that students 
identified for assistance, 
intervention, or enrichment 
receive additional 
supplemental services. 

All instructional staff ensure 
that students identified for 
assistance, intervention, or 
enrichment receive 
additional supplemental 
services. In addition, all 
instructional staff ensure that 
students are responding well 
to the services provided (i.e., 
relating well to the provider, 
not feeling labeled).  

Response to Intervention Few instructional staff 
routinely use the Response to 
Intervention method (RtI) to 
assess student progress and 
refine or change intervention 
based on progress monitoring 
data. 

Some instructional staff 
routinely use the Response to 
Intervention method (RtI) to 
assess student progress and 
refine or change intervention 
based on progress monitoring 
data. 

Most instructional staff 
routinely use the Response to 
Intervention method (RtI) to 
assess student progress and 
refine or change intervention 
based on progress monitoring 
data. 

Few instructional staff 
routinely use the Response to 
Intervention method (RtI) to 
assess student progress and 
refine or change intervention 
based on progress monitoring 
data. In addition, all 
instructional staff monitor 
maintenance of skills. 
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Instruction 
I-13 Instructional staff engage in horizontal articulation within grade/subject configurations. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Coordination Few instructional staff within 
a grade level or course 
sequence routinely meet to 
discuss consistency of 
coverage of the curriculum 
map/scope and sequence. 

Some instructional staff 
within a grade level or course 
sequence routinely meet to 
discuss consistency of 
coverage of the curriculum 
map/scope and sequence. 

Most instructional staff 
within a grade level or course 
sequence routinely meet to 
discuss consistency of 
coverage of the curriculum 
map/scope and sequence. 

All instructional staff within 
a grade level or course 
sequence routinely meet to 
discuss consistency of 
coverage of the curriculum 
map/scope and sequence. In 
addition, all instructional 
staff note variations in 
coverage in order to later 
determine effects of those 
variations. 

Planning Few instructional staff use 
collaboration time (e.g., 
PLC) to review current levels 
of achievement for students 
within grade levels or course 
sequences for instructional 
planning purposes. 

Some instructional staff use 
collaboration time (e.g., 
PLC) to review current levels 
of achievement for students 
within grade levels or course 
sequences for instructional 
planning purposes. 

Most instructional staff use 
collaboration time (e.g., 
PLC) to review current levels 
of achievement for students 
within grade levels or course 
sequences for instructional 
planning purposes. 

All instructional staff use 
collaboration time (e.g., 
PLC) to review current levels 
of achievement for students 
within grade levels or course 
sequences for instructional 
planning purposes. In 
addition, instructional staff 
adjust plans to assist students 
in achieving proficiency. 

Support for literacy and 
mathematics 

Few non-core (e.g., social 
studies, arts, physical 
education) instructional staff 
within a grade level or course 
sequence discuss and 
consistently implement 
instructional strategies to 
support literacy and 
mathematics. 

Some non-core (e.g., social 
studies, arts, physical 
education) instructional staff 
within a grade level or course 
sequence discuss and 
consistently implement 
instructional strategies to 
support literacy and 
mathematics. 

Most non-core (e.g., social 
studies, arts, physical 
education) instructional staff 
within a grade level or course 
sequence discuss and 
consistently implement 
instructional strategies to 
support literacy and 
mathematics. 

All non-core (e.g., social 
studies, arts, physical 
education) instructional staff 
within a grade level or course 
sequence discuss and 
consistently implement 
instructional strategies to 
support literacy and 
mathematics. In addition, all 
instructional staff evaluate 
the effectiveness of the 
efforts and refine them as 
needed. 
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Instruction 
I-14 Instructional staff engage in vertical articulation for adjacent grade levels or course sequences. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Vertical articulation Few instructional staff can 
generally articulate the 
learning expectations for 
adjacent grades or course 
sequences. 

Some instructional staff can 
generally articulate the 
learning expectations for 
adjacent grades or course 
sequences. 

Most instructional staff can 
generally articulate the 
learning expectations for 
adjacent grades or course 
sequences. 

All instructional staff can 
generally articulate the learning 
expectations for adjacent grades 
or course sequences. 

Planning Few instructional staff use 
collaboration time (e.g., PLC) 
to review current levels of 
achievement for students in 
adjacent grade levels or course 
sequences for instructional 
planning purposes. 

Some instructional staff use 
collaboration time (e.g., PLC) 
to review current levels of 
achievement for students in 
adjacent grade levels or course 
sequences for instructional 
planning purposes. 

Most instructional staff use 
collaboration time (e.g., 
PLC) to review current levels 
of achievement for students 
in adjacent grade levels or 
course sequences for 
instructional planning 
purposes. 

All instructional staff use 
collaboration time (e.g., PLC) to 
review current levels of 
achievement for students in 
adjacent grade levels or course 
sequences for instructional 
planning purposes. In addition, 
instructional staff adjust plans to 
assist students in achieving 
proficiency. 

Transitions within 
and between schools 

Assigned instructional staff in 
transitional grade levels (e.g., 
elementary to junior high) do 
not collaborate within feeder 
networks to review current 
levels of achievement for 
students in adjacent grade 
levels or course sequences for 
instructional planning 
purposes.  

Assigned instructional staff in 
transitional grade levels (e.g., 
elementary to junior high) 
collaborate within feeder 
networks to review current 
levels of achievement for 
students in adjacent grade 
levels or course sequences for 
instructional planning 
purposes. However, they do 
not routinely share the 
information with all of the 
teachers in the adjacent 
transition grades in their 
school. 

Assigned instructional staff 
in transitional grade levels 
(e.g., elementary to junior 
high) collaborate within 
feeder networks to review 
current levels of achievement 
for students in adjacent grade 
levels or course sequences 
for instructional planning 
purposes. They routinely 
share the information with all 
of the teachers in the adjacent 
transition grades in their 
school. Instructional staff in 
transition levels provide 
some additional supports 
such as discussion visits or 
buddy systems to help the 
students adjust more easily. 

Assigned instructional staff in 
transitional grade levels (e.g., 
elementary to junior high) 
collaborate within feeder 
networks to review current levels 
of achievement for students in 
adjacent grade levels or course 
sequences for instructional 
planning purposes. They routinely 
share the information with all of 
the teachers in the adjacent 
transition grades in their school. 
In addition, all instructional staff 
in transition grade levels provide 
multiple additional supports such 
as discussion visits or buddy 
systems to help the students 
adjust more easily. 
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Instruction 
I-15 Instructional staff promote a school culture characterized by collegiality and shared responsibility for student learning. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Collegiality Few instructional staff 
engage in active listening 
and respond to each other in 
a pleasant and respectful 
manner within meetings and 
daily interactions. 

Some instructional staff 
engage in active listening 
and respond to each other 
in a pleasant and 
respectful manner within 
meetings and daily 
interactions. 

Most instructional staff engage in 
active listening and respond to 
each other in a pleasant and 
respectful manner within 
meetings and daily interactions. 

All instructional staff engage in active 
listening and respond to each other in a 
pleasant and respectful manner within 
meetings and daily interactions. In 
addition, staff immediately address any 
conflicts that emerge in constructive 
ways. 

Meeting 
behaviors 

Few instructional staff focus 
on the identified purpose of 
collaborative meetings. Few 
instructional staff 
consistently bring 
appropriate materials, 
results, or other information 
needed to have constructive 
dialogues with colleagues. 

Some instructional staff 
focus on the identified 
purpose of collaborative 
meetings. some 
instructional staff 
consistently bring 
appropriate materials, 
results, or other 
information needed to 
have constructive 
dialogues with colleagues. 

Most instructional staff focus on 
the identified purpose of 
collaborative meetings. Few 
instructional staff consistently 
bring appropriate materials, 
results, or other information 
needed to have constructive 
dialogues with colleagues. 

All instructional staff focus on the 
identified purpose of collaborative 
meetings. Few instructional staff 
consistently bring appropriate 
materials, results, or other information 
needed to have constructive dialogues 
with colleagues. In addition, the group 
establishes meeting norms and ensures 
that issues that arise are resolved or 
scheduled for future discussion. 

Shared 
responsibility 

Few instructional staff take 
responsibility for 
implementing shared 
decisions. 

Some instructional staff 
take responsibility for 
implementing shared 
decisions. 

Most instructional staff take 
responsibility for implementing 
shared decisions. 

Few instructional staff take 
responsibility for implementing shared 
decisions. In addition, all instructional 
staff monitor implementation and share 
information about effectiveness of the 
decisions.  

Supportiveness Few instructional staff 
support decisions that are 
collectively made and help 
each other improve student 
learning. 

Some instructional staff 
support decisions that are 
collectively made and 
help each other improve 
student learning. 

Most instructional staff support 
decisions that are collectively 
made and help each other 
improve student learning. 

Few instructional staff support 
decisions that are collectively made and 
help each other improve student 
learning. In addition, staff ensure that 
those who initially disagreed 
understand decisions and are 
supportive. 
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Instruction 
I-16 Instructional staff use available benchmark assessment results to guide instruction and reteaching. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Frequency of 
administration 

Few instructional staff 
administer available 
benchmark assessments 
quarterly or once per trimester. 

Some instructional staff 
administer available 
benchmark assessments 
quarterly or once per trimester. 

Most instructional staff 
administer available 
benchmark assessments 
quarterly or once per trimester. 

All instructional staff administer 
available benchmark 
assessments twice each quarter 
or trimester, first as pre-
assessments of conceptual 
understandings and second as 
post assessments to determine 
mastery of concepts. 

Analysis Few instructional staff analyze 
available benchmark 
assessment results to 
determine overall and 
subgroup patterns of 
proficiency for the school, 
grade level/content area, and 
classroom. 

Some instructional staff 
analyze available benchmark 
assessment results to 
determine overall and 
subgroup patterns of 
proficiency for the school, 
grade level/content area, and 
classroom. 

Most instructional staff 
analyze available benchmark 
assessment results to 
determine overall and 
subgroup patterns of 
proficiency for the school, 
grade level/content area, and 
classroom. 

All instructional staff analyze 
available benchmark assessment 
results to determine overall and 
subgroup patterns of proficiency 
for the school, grade 
level/content area, and 
classroom. Results are compared 
with previous years to determine 
trends at level. 

Modification of 
instruction 

Few instructional staff 
routinely use available 
benchmark assessment results 
to reteach any concepts that 
are not understood by students 
either through regular whole 
class or small group 
instruction or provision of 
additional instruction to 
specific students. Reteaching 
throughout the school is 
inconsistent. 

Some instructional staff 
routinely use available 
benchmark assessment results 
to reteach any concepts that 
are not understood by students 
either through regular whole 
class or small group 
instruction or provision of 
additional instruction to 
specific students, but 
reteaching throughout the 
school is inconsistent. 

Most instructional staff 
routinely use available 
benchmark assessment results 
to reteach any concepts that 
are not understood by students 
either through regular whole 
class or small group 
instruction or provision of 
additional instruction to 
specific students. 

All instructional staff routinely 
use available benchmark 
assessment results to reteach any 
concepts that are not understood 
by students, either through 
regular whole class or small 
group instruction or provision of 
additional instruction to specific 
students. In addition, all 
instructional staff consistently 
modify instruction for specific 
students and share information 
with other instructional staff. 
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Instruction 
I-17 Instructional staff administer a variety of formative assessments aligned to district curriculum maps or content scope and 

sequence and use results to guide instruction. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Required 
assessments 

Few instructional staff 
administer required 
formative assessments to the 
frequency established by the 
district. 

Some instructional staff 
administer required formative 
assessments to the frequency 
established by the district. 

Most instructional staff administer 
required formative assessments to 
the frequency established by the 
district. 

Most instructional staff administer 
required formative assessments to 
the frequency established by the 
district. In addition, as needed, all 
instructional staff re-administer 
tests for progress monitoring 
purposes. 

Instructional 
Guidance 

Few instructional staff use 
results of formative 
assessment to guide 
instruction. 

Some instructional staff use 
results of formative 
assessment to guide 
instruction. 

Most instructional staff use results 
of formative assessment to guide 
instruction. 

All instructional staff use results of 
formative assessment to guide 
instruction. In addition, common 
errors are shared with other 
instructional staff to understand 
patterns of proficiency and discuss 
implications for the use of various 
instructional strategies. 

Aligned to 
curriculum 
map/scope and 
sequence 

Few instructional staff 
ensure that their classroom 
assessments are aligned to 
district curriculum maps or 
district scope and sequence. 

Some instructional staff ensure 
that their classroom 
assessments are aligned to 
district curriculum maps or 
district scope and sequence. 

Most instructional staff ensure that 
their classroom assessments are 
aligned to district curriculum maps 
or district scope and sequence. 

All instructional staff ensure that 
their classroom assessments are 
aligned to district curriculum maps 
or district scope and sequence. In 
addition, all instructional staff have 
classroom assessments that can be 
administered to those students 
engaged in enrichment activities to 
assess the effects of those 
activities. 

Variety of 
additional 
assessments 

Few instructional staff 
routinely administer a 
variety of additional 
classroom assessments that 
address different learning 
modalities. 

Some instructional staff 
routinely administer a variety 
of additional classroom 
assessments that address 
different learning modalities. 

Most instructional staff routinely 
administer a variety of additional 
classroom assessments that address 
different learning modalities. 

Few instructional staff routinely 
administer a variety of additional 
classroom assessments that address 
different learning modalities. In 
addition, all instructional staff 
track the results of one type of 
assessment with others to 
determine the best way for specific 
students to demonstrate learning. 
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Instruction 
I-18 Instructional staff use results of criterion-referenced tests (CRT) or other summative assessments to plan instruction. 

Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Analysis Few instructional staff analyze 
CRT or other summative 
results to determine overall 
and subgroup patterns of 
proficiency for the school, 
grade level/content area, and 
classroom. 

Some instructional staff 
analyze CRT or other 
summative results to 
determine overall and 
subgroup patterns of 
proficiency for the school, 
grade level/content area, and 
classroom. 

Most instructional staff 
analyze CRT or other 
summative results to 
determine overall and 
subgroup patterns of 
proficiency for the school, 
grade level/content area, and 
classroom. 

All instructional staff analyze 
CRT or other summative results 
to determine overall and 
subgroup patterns of proficiency 
for the school, grade 
level/content area, and 
classroom. Results are compared 
with previous years to determine 
trends at each level. 

Modification of 
instruction 

Few instructional staff 
routinely use results of the 
analysis to modify 
instructional approaches to be 
used throughout the coming 
year.  

Some instructional staff 
routinely use results of the 
analysis to modify 
instructional approaches to be 
used throughout the coming 
year.  

Most instructional staff 
routinely use results of the 
analysis to modify 
instructional approaches to be 
used throughout the coming 
year.  

All instructional staff routinely 
use results of the analysis to 
modify instructional approaches 
to be used throughout the 
coming year. In addition, 
teachers in the same grade level 
or course sequence jointly plan 
for improving the performance 
for all students they serve. 
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Support 
S-1 Administrators provide effective instructional leadership for their school. 

 
Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
SMART goals Administrators do not develop 

goals that have all of the 
components of SMART goals, 
that is, are specific, 
measurable, achievable, 
results-oriented, and timely, 
that focus on continuous 
improvement and increases in 
academic achievement. 

Administrators have some 
goals that have all of the 
components of SMART goals, 
that is, are specific, 
measurable, achievable, 
results-oriented, and timely, 
that focus on continuous 
improvement and increases in 
academic achievement. 

Administrators have multiple 
goals that have all of the 
components of SMART goals, 
that is, are specific, 
measurable, achievable, 
results-oriented, and timely, 
that focus on continuous 
improvement and increases in 
academic achievement. 

Administrators have multiple 
goals that have all of the 
components of SMART goals, 
that is, are specific, measurable, 
achievable, results-oriented, and 
timely, that focus on continuous 
improvement and increases in 
academic achievement. In 
addition, SMART goals are 
formulated by specific grade 
levels or departments. 

Reinforcement of 
fidelity to standards 

Administrators rarely 
reinforce fidelity of teaching 
to the USOE Core Curriculum 
standards. 

Administrators sometimes 
reinforce fidelity of teaching 
to the USOE Core Curriculum 
standards. 

Administrators consistently 
reinforce fidelity of teaching 
to the USOE Core Curriculum 
standards. 

Administrators consistently 
reinforce fidelity of teaching to 
the USOE Core Curriculum 
standards. In addition, 
administrators help instructional 
staff address literacy and 
mathematics standards in other 
subjects. 

Facilitation of 
change 

Administrators are rarely able 
to motivate instructional staff 
to agree to implement 
improvement strategies and 
are not effective in helping 
resistant instructional staff to 
improve. 

Administrators are sometimes 
able to motivate instructional 
staff to agree to implement 
improvement strategies and 
are sometimes effective in 
helping resistant instructional 
staff to improve. 

Administrators are 
consistently able to motivate 
instructional staff to agree to 
implement improvement 
strategies and are consistently 
effective in helping resistant 
instructional staff to improve. 

Administrators are consistently 
able to motivate instructional 
staff to agree to implement 
improvement strategies and are 
consistently effective in helping 
resistant instructional staff to 
improve. In addition, 
administrators create a culture in 
which all staff help each other 
with the change process. 
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Element 1 
Minimally Proficient 

2 
Partially Proficient 

3 
Proficient 

4 
Exemplary 

Culture Few instructional staff 
actively seek and support 
parental involvement in 
educational activities for 
student academic 
achievement. Some parents 
feel welcome in the school. 

Some instructional staff 
actively seek and support 
parental involvement in 
educational activities for 
student academic 
achievement. Most parents 
feel welcome in the school. 

Most instructional staff 
actively seek and support 
parental involvement in 
educational activities for 
student academic 
achievement. All parents feel 
welcome in the school. 

All instructional staff, both certified and classified, 
actively seek and support parental involvement in 
educational activities for student academic 
achievement. All parents feel welcome in the school. 

Parent 
volunteers 

Few instructional staff have 
parent volunteers regularly 
working in their classrooms 
or contributing to student 
achievement in the school in 
other ways. 

Some instructional staff have 
parent volunteers regularly 
working in their classrooms 
or contributing to student 
achievement in the school in 
other ways. 

Most instructional staff have 
parent volunteers regularly 
working in their classrooms 
or contributing to student 
achievement in the school in 
other ways. 

All instructional staff have parent volunteers regularly 
working in their classrooms or contributing to student 
achievement in the school in other ways. In addition, 
parent volunteers routinely help with out-of-school 
activities such as field trips and community service, 
career days, and related activities. 

Access to 
information 

Few instructional staff 
implement policies and 
procedures that provide 
access to information to all 
parents. Information is 
available in some of the 
languages spoken most 
frequently by parents and 
some assistance is available 
for those whose language is 
less represented. 

Some instructional staff 
implement policies and 
procedures that provide 
access to information to all 
parents. Information is 
available in most of the 
languages spoken most 
frequently by parents and 
some assistance is available 
for those whose language is 
less represented. 

Most instructional staff 
implement policies and 
procedures that provide 
access to information to all 
parents. Information is 
available in most of the 
languages spoken most 
frequently by parents and 
some assistance is available 
for those whose language is 
less represented. 

All instructional staff implement policies and 
procedures that maximize access to information to all 
parents. Communication is two-way and frequent. 
Information is available in all of the languages spoken 
most frequently by parents and some assistance is 
available for those whose language is less represented. 

Reporting Few instructional staff 
provide reports on student 
achievement to parents 
beyond the regular report 
cards in a language that the 
parents most easily 
understand and in accordance 
with law and regulations. 

Some instructional staff 
provide reports on student 
achievement to parents 
beyond the regular report 
cards in a language that the 
parents most easily 
understand and in accordance 
with law and regulations. 

Most instructional staff 
provide reports on student 
achievement to parents 
beyond the regular report 
cards in a language that the 
parents most easily 
understand and in accordance 
with law and regulations. 

All instructional staff provide reports on student 
achievement to parents beyond the regular report 
cards in a language that the parents most easily 
understand and in accordance with law and 
regulations. In addition, all instructional staff also 
report results of evaluation of programs and plans to 
parents and seeks feedback from them. 

Support 
S-2 School-parent partnerships are focused primarily on student achievement. 
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Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
Collaborative 
processes for 
establishing 
expectations 

Administrators do not 
specifically provide the 
opportunity for staff to 
participate in establishing and 
defining schoolwide student 
expectations for behavior and 
safety. 

Administrators facilitate the 
opportunity for staff to 
participate in establishing and 
defining schoolwide student 
expectations for behavior and 
safety. 

Administrators facilitate the 
opportunity for staff and some 
student representatives at the 
upper elementary and 
secondary level to participate in 
establishing and defining 
schoolwide student 
expectations for behavior and 
safety. 

Administrators facilitate the 
opportunity for staff and some student 
representatives at the upper 
elementary and secondary level to 
participate in establishing and 
defining schoolwide student 
expectations for behavior and safety. 
In addition, parents and community 
members are part of the decision-
making process. 

Positive 
behavior 
supports 

Administrators have no 
established processes for 
promoting positive 
relationships among students 
and teachers, but may do so 
informally. 

Administrators have no 
established processes for 
promoting positive 
relationships among students 
and teachers, but do so 
informally. 

Administrators have established 
processes for promoting 
positive relationships among 
students and teachers. 

Administrators have formal 
established processes for promoting 
positive relationships among students 
and teachers. In addition, there is 
parent and community involvement 
providing input and assessment of 
safety practices and processes. 

Smooth 
transitions from 
one class to 
another 

Administrators rarely enforce 
procedures and policies that 
support smooth transitions 
from one class or content 
area to another, to minimize 
disruption to instruction. 

Administrators sometimes 
enforce procedures and 
policies that support smooth 
transitions from one class or 
content area to another, to 
minimize disruption to 
instruction. 

Administrators consistently 
enforce procedures and policies 
that support smooth transitions 
from one class or content area 
to another, to minimize 
disruption to instruction. 

Administrators consistently enforce 
procedures and policies that support 
smooth transitions from one class or 
content area to another, to minimize 
disruption to instruction. In addition, 
students self-monitor to ensure they 
are in class on time and ready to learn. 

Monitoring Administrators do not 
examine disciplinary data and 
do not take any steps beyond 
following procedures to 
ensure a safe environment 
conducive to learning. 

Administrators occasionally 
examine disciplinary data and 
do not take any steps beyond 
following procedures to 
ensure a safe environment 
conducive to learning. 

Administrators regularly 
examine disciplinary data and 
do not take any steps beyond 
following procedures to ensure 
a safe environment conducive 
to learning. 

Administrators regularly examine 
disciplinary data and do not take any 
steps beyond following procedures to 
ensure a safe environment conducive 
to learning. In addition, administrators 
conduct evaluations of effectiveness 
of the school safety, anti-bullying, and 
positive relationship practices. 

Support 
S-5 Administrators take active steps to promote a safe and orderly environment for learning in their school. 
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Support 
S-6 Administrators focus the entire school community on continuous school improvement. 

 
Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
Shared 
leadership 

Administrators make little 
or no effort to establish a 
school leadership team. 

Administrators establish a 
school leadership team but its 
work is superficial and/or the 
team is not fully functional. 

Administrators establish an 
effective school leadership 
team whose work is 
essential to improvement. 

Administrators establish an effective school 
leadership team whose work is essential to 
improvement. All staff are invited to provide 
additional input or feedback to the team. 

Planning Administrators focus 
school improvement 
planning on the desires of 
the teachers or 
administrators without 
regard to student needs 
assessment or an analysis 
of student data. 

Administrators focus school 
improvement planning on the 
desires of the teachers or 
administrators without regard to 
student needs assessment or an 
analysis of student data. 

Administrators focus school 
improvement planning on 
student learning schoolwide 
and planning is based on 
assessed student needs, 
including examination of 
CRT, benchmark and other 
data. 

Administrators focus school improvement 
planning on student learning schoolwide and 
planning is based on assessed student needs, 
including examination of CRT, benchmark 
and other data. In addition, data are 
triangulated to ensure validity and the 
planning process clearly prioritized 
educational excellence for all students.  

Implementation 
and monitoring 

Administrators do not 
require or monitor 
implementation of the 
school improvement plan. 

Administrators inform staff of 
the improvement plan and ask 
them to implement, but do not 
monitor implementation. 

Administrators inform all 
staff of the improvement 
plan, ensure that all staff 
implement the plan, and 
monitor implementation on 
a regular basis. 

Administrators inform all stakeholders of the 
improvement plan, ensure that all staff 
implement the plan, discuss individual roles 
and responsibilities in its success, monitor 
and evaluate implementation on a regular 
basis, and discuss needed revisions regularly 
with all stakeholders. 

Resource 
allocation 

Administrators provide 
few resources (time, 
training, or personnel) for 
the improvement process. 

Administrators provide some 
resources (time, training, or 
personnel) for the improvement 
process. 

Administrators provide 
sufficient resources (time, 
training, or personnel) for 
the improvement process. 

Administrators provide sufficient resources 
(time, training, or personnel) for the 
improvement process. In addition, 
Administrators place a high priority on 
improvement.  

Recognition of 
success 

Members of the school 
community seldom 
celebrate individual 
student academic and 
behavioral success. 

Members of the school 
community periodically 
celebrate individual student 
academic and behavioral 
success. 

Members of the school 
community routinely 
celebrate individual student 
academic and behavioral 
success. 

Members of the school community 
frequently celebrate individual student 
academic and behavioral success throughout 
the year. 
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Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
Differentiated Administrators rarely 

differentiate professional 
development on 
instructional staff needs 
and rarely target 
differentiated professional 
development to the needs 
of specific grade levels, or 
departments. 

Administrators 
differentiate some 
professional development 
on instructional staff needs, 
based on a general analysis 
of test scores, and the 
leaders' perception of 
instructional staff needs. 
Some professional 
development is 
differentiated based on the 
needs of specific grade 
levels or departments. 

Administrators differentiate 
most professional development 
on instructional staff needs, 
based on an analysis of multiple 
forms of student achievement 
data. The focus of the 
professional development is on 
the areas that the achievement 
data show are the most pressing 
instructional staff needs. Most 
professional development is 
differentiated based on the 
needs of specific grade levels or 
departments. 

Administrators differentiate all 
professional development on instructional 
staff needs, based on an analysis of 
multiple forms of student achievement 
data. The focus of the professional 
development is on the areas that the 
achievement data show are the most 
pressing instructional staff needs. All 
professional development is differentiated 
based on the needs of specific grade levels 
or departments. In addition, professional 
development takes into account individual 
teacher needs. 

Varied 
opportunities 

Administrators rarely 
provide instructional staff 
with opportunities to learn 
(e.g., action research, book 
studies, lesson study, 
critical friends groups) 
other than in workshops. 

Administrators sometimes 
provide instructional staff 
with opportunities to learn 
(e.g., action research, book 
studies, lesson study, 
critical friends groups) 
other than in workshops. 

Administrators consistently 
provide instructional staff with 
opportunities to learn (e.g., 
action research, book studies, 
lesson study, critical friends 
groups) other than in 
workshops. 

Administrators consistently provide 
instructional staff with opportunities to 
learn (e.g., action research, book studies, 
lesson study, critical friends groups) other 
than in workshops. In addition, each of the 
opportunities is evaluated for 
effectiveness. 

Job embedded Administrators rarely 
provide for professional 
development that takes 
place during the school 
day. 

Administrators sometimes 
provide for professional 
development that takes 
place during the school 
day. 

Administrators consistently 
provide for professional 
development that takes place 
during the school day. 

Administrators consistently provide for 
professional development that takes place 
during the school day and specific teachers 
who have greater needs are encouraged to 
pursue these opportunities. 

Evaluation Administrators do not 
evaluate the impact of 
professional development 
on teacher practice or 
student achievement. 

Administrators informally 
evaluate the impact of 
professional development 
on teacher practice. 

Administrators formally 
evaluate the impact of 
professional development on 
teacher practice and student 
achievement using assessment 
data and classroom observation. 

Administrators formally evaluate the 
impact of professional development on 
teacher practice and student achievement 
using assessment data and classroom 
observation. Administrators share what 
works with the staff and improve 
professional development strategies that 
are not working. 

Support 
S-8 Administrators provide for job-embedded differentiated professional development to all instructional staff. 
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Support 
S-9 Administrators protect and monitor collaboration time. 

 
Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
Allocation and 
protection of 
time 

Administrators rarely 
provide collaboration time 
for all instructional staff. 

Administrators sometimes 
provide collaboration time 
for all instructional staff. 

Administrators consistently 
provide collaboration time for 
all instructional staff. 

Administrators consistently provide 
collaboration time for instructional staff 
and ensure that collaboration is available 
for both horizontal and vertical teams. 

Provision of 
resources 

Administrators rarely 
provide the resources (e.g., 
assessment scores, research 
articles, and curriculum 
maps) that collaborative 
teams need to be effective. 

Administrators sometimes 
provide the resources (e.g., 
assessment scores, research 
articles, and curriculum 
maps) that collaborative 
teams need to be effective. 
Resources are mostly 
provided in a timely 
fashion. 

Administrators consistently 
provide the resources (e.g., 
assessment scores, research 
articles, and curriculum maps) 
that collaborative teams need to 
be effective. Resources are 
mostly provided in a timely 
fashion. 

Administrators consistently provide the 
resources (e.g., assessment scores, research 
articles, and curriculum maps) that 
collaborative teams need to be effective. 
Resources are mostly provided in a timely 
fashion. In addition, Administrators 
anticipate needs and provide supplemental 
materials that may be of interest or 
enhance the group work. 

Monitoring for 
effectiveness 

Administrators rarely 
monitor and ensure the 
effective use of 
collaborative time. 

Administrators 
occasionally monitor and 
ensure the effective use of 
collaborative time. 

Administrators consistently 
monitor and ensure the 
effective use of collaborative 
time. 

Administrators consistently monitor and 
ensure the effective use of collaborative 
time. In addition, constructive suggestions 
and feedback are routinely offered to help 
teachers to use time effectively. 
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Support 
S-10 Administrators protect and monitor use of instructional time. 

 
Element 1 

Minimally Proficient 
2 

Partially Proficient 
3 

Proficient 
4 

Exemplary 
Concentration 
of instructional 
time 

Administrators do not 
allocate blocks or other 
extended periods of time 
for instruction in literacy 
and mathematics.  

Administrators allocate 
blocks or other extended 
periods of time for 
instruction in literacy and 
mathematics, but do not 
specifically protect the 
blocks or extended time 
from interruption. 

Administrators allocate blocks 
or other extended periods of 
time for instruction in literacy 
and mathematics, and 
consistently specifically protect 
the blocks or extended time 
from interruption. 

Administrators allocate blocks or other 
extended periods of time for instruction in 
literacy and mathematics, and consistently 
specifically protect the blocks or extended 
time from interruption. In addition, the 
school integrates literacy and numeracy 
skills in all grades and content areas, 
including fine arts, and helps students 
apply their learning. 

Protection of 
instructional 
time 

Administrators do not 
ensure that instructional 
time is uninterrupted by 
announcements, fire drills, 
and for other nonacademic 
reasons. 

Administrators sometimes 
ensure that instructional 
time is uninterrupted by 
announcements, fire drills, 
and for other nonacademic 
reasons. 

Administrators consistently 
ensure that instructional time is 
uninterrupted by 
announcements, fire drills, and 
for other nonacademic reasons. 

Administrators consistently ensure that 
instructional time is uninterrupted by 
announcements, fire drills, and for other 
nonacademic reasons. In addition, 
administrators protect their own time so 
that they can monitor and support 
instruction. 
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Glossary 
Active engagement - Instruction that involves all students being involved in and responding to 
quest10ns or direct10ns. 

 
Active listening - Students engaging in behaviors that demonstrate they are focused, 
participating, and comprehending the dialogue. 

 
Adapted assignments - Changes made to an assignment or task that accommodate or modify the 
expectation to be more appropriate for an individual student. 

 
Additional assessment - Teacher and team created formative assessment created to discern 
student strengths and weaknesses dealing with curriculum content. 

 

Aligned/alignment - Curriculum and learning objectives are aligned or matched to ensure that 
students are provided appropriate learning opportunities in order to achieve the identified 
learning objectives or outcomes. 

 
Assistive technology (AT) - Any item, a piece of equipment or system that helps students with 
disabilities bypass, work around or compensate for identified physical or learning challenges in 
order to access curriculum. 

 
Attention prompts - A prompt or signal given to students to focus their attention on the teacher 
or instruction to follow. 

 

Benchmark assessment- This term refers to a gauge of advancement, such as pre-testing at the 
beginning of a class/school year and post-testing at the end. Or it can be one-time testing that 
provides comparison to state standards thus showing a "benchmark" of student abilities. 

Cognitive level - Cognitive abilities are the brain mental processes that are needed to carry out 
any task - from the simplest to the most complex. Every task can be broken down into the 
different cognitive skills that are needed to complete that task successfully. Students' verbal, 
quantitative, and reasoning levels will vary. Learning tasks should be designed so that the tasks 
and processes are sufficiently familiar with but still provide some degree of challenge leading to 
optimal learning. Cognitive abilities have been shown to improve with direct instruction and 
practice. 

 
Cognitive demand - This refers to how content interacts with process. For every subject, 
content may also be understood in terms of categories of cognitive demands. For example 
mathematics requires memorization, categorization, and the ability to solve non-routine 
problems. In English the ability to explain, analyze, synthesize, and create would be required. 
High expectations require that the content in the discipline be covered in such a way that the 
cognitive processes required to perform within the discipline be explicitly developed. Refer to 
national standards documents (such as the NCTM Standards for Mathematics) for detailed 
explanations of the specific processes that should be developed through instruction. 
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Cognitive stretch - Cognitive stretch is facilitated when learning tasks and activities provide 
sufficient challenge to stimulate cognitive change. Cognitive stretch occurs as students perform 
learning tasks over time that involves increasing degrees of complexity and reasoning. Cognitive 
stretch is facilitated by beginning with familiar tasks that have engaging differences that will 
stretch towards new levels of reasoning and performance. 

 
Confidence Interval - The confidence interval is a statistical adjustment approved by the federal 
government to provide a margin of error to take into account the fact that students in the tested 
grades may not be a representative sample of all the students in the school. Confidence intervals 
may allow schools to meet AYP when they fall just short of reaching requirements for Academic 
Achievement or Safe Harbor. 

 
Content modification - Content consists of facts, concepts and generalizations, and skills related 
to a subject. Teachers may modify content in a variety of ways to address the varying needs of 
learners. In many instances, essential content will be constant for all learners. In other instances, 
varying the difficulty or complexity (such as spelling words or text to accommodate the 
instructional level of the student) might be appropriate. Some ways a teacher might vary content 
include using text and novels at more than one reading level; presenting information in whole-to- 
part and part-to-whole approaches; and reteaching students who need more demonstration, or 
exempting students who already demonstrate mastery and providing enrichment or acceleration. 

 
Content Objectives - Statements that identify what students should know and be able to do in a 
particular content area. They support school district and state content standards and learning 
outcomes, and they guide teaching and learning in the classroom. 

 
Course sequences - The order of classes that students take in a particular subject area. 

 
CRT - A criterion-referenced test is one that provides for translating scores into a statement 
about the behavior to be expected of a person with that score or their relationship to a specified 
subject matter. CRTs are one form of summative assessments. Most tests and quizzes written by 
school teachers are criterion-referenced tests. The objective is simply to see whether or not the 
student has learned the material. The state of Utah has developed CRT tests to assess mastery of 
core curriculum in Language Arts, Math, and Science. The tests are given each spring. 

Cueing - Cueing clarifies the teacher's expectations, and it reminds students of what is expected. 
Teacher uses positive, clear, and effective verbal cues to clarify, maintain, or re-direct activity. 

 
Culturally responsive - Culturally responsive teaching uses the cultural knowledge, prior 
experiences, and performance styles of diverse students to make learning more appropriate and 
effective for them; it teaches to and through the strengths of these students. 

 
Cultural understanding - A set of attitudes, awareness, knowledge, and skills that enable 
effective teaching in racially, culturally and socio-economically diverse classrooms. 
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Differentiation - Differentiation is the practice of making lessons different to accommodate the 
different students in a single classroom. A classroom may have students with a wide range of 
abilities. Rather than "teach to the middle," and lose the students who need extra help as well as 
those who need little repetition, a teacher should alter lessons so that all students in a classroom 
will benefit. 

 
District curriculum map - A map designed by collecting data about the actual curriculum in a 
school district using the school calendar as an organizer. Using the calendar in combination with 
curriculum to insure all students in the district are covering the content at the same time. 

 
Direct Instruction - Explicit instruction given by the teacher to teach a specific concept. 

 
Extending learning - Learning that extends the basic content into more complex study. 

 
Flexible grouping - Grouping and regrouping of students according to academic level, interest, 
or social opportunity. 

 
Feedback - Feedback describes the situation when output from (or information about the result 
of) an event or phenomenon in the past will influence the same. Feedback is a constructive and 
objective appraisal of performance. It is given to improve a student's behavior or skills. It can 
be formative in nature for the purpose of modifying the learner's behavior or it may be a 
summative evaluation, in which a judgment is made about performance (grades) and for 
comparison among learners. 

 
Formative assessment - Formative assessment is more valuable for day-to-day teaching when it 
is used to adapt the teaching to meet students' needs. Formative assessment helps teachers to 
monitor their students' progress and to modify the instruction accordingly. It also helps students 
to monitor their own progress as they get feedback from their peers and the teacher.  Students 
also find opportunity to revise and refine their thinking by means of formative assessment. 

Guided Practice - Teacher directed practice on a specific concept taught in direct instruction - 
usually done with partners or small groups. 

 
High academic expectations - This implies a school wide culture and individual educator ethos 
of high expectations through personal relationships in which teachers and other school staff 
communicate to students, 'This work is important; I know you can do it; I won't give up on you'. 
High academic expectations include firm guidance, challenge, stimulus and committed support. 
Successful schools share certain characteristics: an emphasis on academics, clear expectations, 
and regulations, high levels of student participation, and alternative resources such as library 
facilities, vocational work opportunities, art, music, and extracurricular activities. 

Higher order thinking skills - Understanding complex concepts and applying sometimes 
conflicting information to solve a problem, which may have more than one correct answer (e.g., 
application, elaboration, providing evidence, synthesis). 



195  

Horizontal articulation · The interrelationship and continuity of contents, curriculum 
instruction, and evaluation within programs which focus on the progress of the student.in 
learning (same grade/content level meetings). 

 
 

Independent practice · Student working (practicing) alone on an explicitly taught concept that 
has also been practiced during guided practice. 

 
Instructional approaches · Various teaching strategies utilized to teach a specific lesson or 
subject area. 

 
Language Objectives· Statements that identify what students should know and be able to do 
while using English. They support students' language development, often focusing on 
vocabulary, functional language, questioning, articulating predications or hypotheses, reading , 
writing, and so forth. Language objectives identify what students will be doing with content 
(listening, speaking, reading, and writing). 

Learning modalities · This refers to the three basic ways we process information to memory. 
Students learn auditorally (by hearing), visually (by seeing), or kinesthetically (by doing). 
Students tend to have a preferred modality for learning. Instructional strategies may have 
different levels of effectiveness depending on the modalities used and the preferred modality of 
the student. Effective teaching should present a variety of instructional approaches and learning 
tasks which vary the learning modalities so that different students have equal opportunities to 
learn in a way that is effective for them. 

Multiple perspectives· Various viewpoints including cultural, historical, age related, etc. 
 

Non-core subjects· Subjects other than mathematics, science, social studies, and language arts. 
 

Pacing· The speed, fluency, and/or flow of instruction. 
 

Present in multiple ways· Teaching the same concept in more than one way. 
 

Professional learning community (PLC) · Educators committed to working collaboratively in 
ongoing processes of collective inquiry examining student data, planning lessons, and examining 
results to achieve better results for the students they serve. 

 
Process modification · Process is how the learner understands and makes sense of key facts, 
concepts, generalizations, and skills. An effective approach involves students using a skill to 
develop an understanding of an essential idea, related to a learning goal. A teacher may modify 
processes for student learning needs by providing varied options for activities at different levels 
of difficulty or based on student interest. Providing process activities that develop higher order 
thinking skills and inquiry are useful. Teachers may modify processes by providing for options, 
for example, creating a political cartoon, writing a letter to the editor, or taking the affirmative or 
negative in a debate. 
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Product modification - Products refer to the items the student uses to demonstrate what she/he 
has come to understand or do as a result of study. Portfolios, performances, real-world issue, and 
end of unit projects are examples of common products. Products cause student to rethink and 
apply what they can do and become involved in critical and creative thinking. Products may be 
modified by allowing students to help design products; allow varied working arrangements 
(group or individual products); using varied types of resources; and varying the degree of 
difficulty of the product to match the student's instructional level. 

 

Progress monitoring data - A system that is linked to a multi-tiered early intervention system, 
is specified explicitly (i.e. tools, timelines and processes), is continuous (i.e. the same assessment 
tools are used across the levels of severity) and is technically adequate (i.e. reliable and valid for 
the purpose for which they are being used.) 

 
Proximity - Proximity is not only a matter of positioning oneself in the classroom, but also a 
matter of communicating with students via eye contact, posture, movement around the 
classroom, and any other body language from the teacher to deliver constructive information. 

 
Responsive strategies - The methods that teachers utilize to involve students in active 
engagement. 

 
Response to Intervention (Rtl) - Systematically addressing academic and behavior skills 
through the practice of providing: 

 
I. Research-based instruction and intervention matched to student need including: core 

instruction, supplemental intervention, and intensive intervention; 
 

2. Instructionally relevant assessments that are reliable and valid including: 
screening/benchmarking, diagnostic and progress monitoring; 

3. Use of a problem-solving method to make decisions based on the continuum of 
student needs. 

 
Safe Harbor - If a student group does not meet the academic achievement requirement, the Safe 
Harbor calculation is applied. Safe Harbor states that if there is a ten percent reduction in the 
percentage of students not proficient from last year to this year, the student group meets AYP. 
This calculation compares last year's group with this year's group. 

 
Scope and sequence - Scope is the material or skills that are to be taught, and sequence is the 
order in which we teach information. 

 
Signals - Signals are physical indicators from students to indicate that they are ready, finished, or 
need help. 

 
SMART goals - Goals that are specific, measurable, achievable, realistic, and timely, that focus 
on continuous improvement and increase in academic achievement. 
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Specific feedback - Immediate feedback given to a student related to their work or behavior that 
contains the specific areas of focus, reteaching, and praise. 

 
Subgroup - A group of students who have similar characteristics to one another that are also part 
of a large group. 

 
Summative assessment - An assessment of learning designed to provide a final measure to 
determine if learning goals have been met. 

 
Supplementary materials - Additional materials to support the basic text. 

 
Teaching for understanding - A teaching method that focuses on the process of understanding 
as the goal of learning rather than simply the development of specific skills. It focuses on 
forming connections and seeing relationships among facts, procedures, concepts, and principles, 
and between prior and new knowledge. 

 
Transfer of Training - "That almost magical link between classroom performance and 
something which is supposed to happen in the real world" - J. M. Swinney. Transfer of  
training is effectively and continually applying the skills, knowledge, and/or attitudes that were 
learned in a learning environment to the job environment. Transfer of Learning is the application 
of skills, knowledge, and/or attitudes that were learned in one situation to another learning 
situation. This increases the speed of learning. Transfer of learning is a phenomenon of learning 
more quickly and developing a deeper understanding of the task if we bring some knowledge or 
skills from previous learning. Therefore, to produce positive transfer of learning, we need to 
practice under a variety of conditions. 

Vertical Articulation - Articulation can be thought of as the smooth transition from one level of 
education to the next. Vertical articulation relates to movement through programs and levels or 
from grade level to grade level. Educators help facilitate vertical articulation by ensuring that 
standards and content are adequately covered in department or grade level and support the next 
level of learning required of students. T he overall aim is to allow students to proceed in a logical 
fashion without undue duplication of effort. 
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2. Based on the analysis of the above data select, design, and implement interventions 
consistent with the final federal requirements. 

 
a Identify the intervention model chosen for each school; and 
b.   Provide the rationale for the model chosen for each school. 

 
3. The LEA must include in its SIG application information that describes how it will 

implement with fidelity each of the requirements associated with the intervention 
model(s) selected for its eligible schools. This information includes the following: 

 
a. Description of how the LEA will successfully implement each requirement; 
b. Any steps already taken by the LEA to initiate school improvement efforts that align 

with SIG intervention models; and 
c. The LEA includes a detailed timeline for implementation of the school intervention 

model. 
 

4. The LEA must describe the annual goals (Goals must be specific, measurable, attainable, 
realistic and time-based (SMART) for student achievement on the State's assessments in 
both reading/language arts and mathematics that it has established in order to monitor its 
Tier I and Tier II schools that receive school improvement funds. 

 
5. The LEA must describe the goals it has established (subject to approval by the SEA) in 

order to hold accountable its Tier Ill schools that receive school improvement funds. 
 

6. For each Tier Ill school the LEA commits to serve, the LEA must identify the services 
the school will receive or the activities the school will implement. 

 
7. As appropriate, the LEA must consult with relevant stakeholders regarding the LEA's 

application and implementation of school improvement models in its Tier I and Tier II 
schools. 
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Plan Specifics 
 

Purpose: 
 

Transform two under-performing schools to achieve the goals of the Granite School District 
Board of Education which are: 

 
Granite School District  Mission Statement 

In partnership with the community, enable and enrich all students with 
the knowledge, skills and character needed for lifelong success and 
responsible citizenship in a changing world. 
Goal: Increase achievement for every student 
• This is the core business of Granite School District and calls for a flexible, 
individualized approach for every student. 
• Ongoing academic achievement requires a collective effort and is the result of 
exemplary school network collaboration. 
• A high school diploma reflects focused, effective instruction and student 
engagement at the elementary, junior high and senior high levels. 
Goa/: Enrich and increase parent and community engagement 
• Student success calls for meaningful and consistent engagement of parents 
and the  broader community. 
• As every student benefits from an education, so all of society benefits from 
educated students. 

Approved by the  Board of Education 
March 2, 2010 

 
 

Granite School District (LEA\ Capacity to Support SIG: 
LEA staff are assigned to support transformation of the schools. Operating under the recently 
articulated vision of Superintendent Martin W. Bates accountability of student achievement  is 
monitored  in  all  schools  through  activities  including  monthly  data  reviews  with  school 
principals.   Support  for  the  focused  line supervision  of  schools follows through  other  elements 
of  the  district staff: 

• Assistant Superintendent, School Accountability Services, directs the transformation 
efforts for the schools and activates plans for support. 

• Assistant Superintendent, Educator Support and Development, directs the district 
improvement process through a District Improvement Steering Committee (DISC) 
comprised of three Assistant Superintendents and eighteen Directors with 
responsibilities key to  school and district improvement. 

• Assistant Superintendent, Teaching and Learning Services, directs the instructional 
support for schools. 
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• School Accountability Directors, maintain accountability oversight of the schools 
including monthly data reviews with the Principals to monitor progress. 

• Curriculum and Instruction Director, provides instructional coaching, curriculum 
integration, and targeted support. 

• Research, Assessment, and Evaluation Director, provides access and interpretation to 
assessment data and consultation support. 

• Teacher and Administrator Induction, provides mentoring and coaching to staff to 
classroom management and teacher professional development. 

• Educational Equity Director, provides assistance aligning the school plan to 
accountability and individual  equity requirements. 

• Special Education Director, provides assistance in implementing Response to 
Intervention (Rtl) as a protocol to serve disabled and gifted students, and to support 
schools in increasing achievement for sub-groups. 

• Resource Development Director, provides support in finding resources to permit the 
Principal and the School Leadership Team to focus on instructional leadership. 

• Instructional Consultants, provide assistance as needed supporting instructional 
requirements in the school. 

• Other entities provide support to the schools. 
 

LEA Technical Assistance: 
The LEA will provide technical assistance to make sure each school is successful. 

• School Accountability Directors will conduct monthly meetings with Principals and key 
school staff to hold leaders and the school accountable for student achievement. 

• Curriculum and Instruction Director will provide professional development to implement 
the common core and to integrate school instruction with challenging state standards. 

• Research, Assessment and Evaluation Director will provide assessment information, to 
help teachers and administrators to use formative and summative assessment for the 
purpose of improving instruction. 

o Schools will be guided to use district-mandated assessments including Yearly 
Progress Pro and Acuity for math and science benchmarks aligned to the Utah 
core. 

• Teacher and Administrator Induction will provide coaching and professional 
development to help teachers improve instruction and to assist administrators to 
oversee improvements. 

• Resource Development Director will provide support in administering the grant, in 
selecting an outside evaluator, and in maintaining commitment to the SMART goals of 
the plan. 

o An outside evaluator will be hired as part of the School Improvement Grant. 
o The outside evaluator will be selected through the competitive Request for 

Proposal process. 
o The outside evaluator will be required to meet the requirements set by the Utah 

State Office of Education (USOE) System of Support for Schools, Section 2-2, (see 
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http://schools.utah.gov/Titlel/School-and-District-lmprovement/DOCS/Sec-2-2- 
SST-Selection-Criteria-and-Process.aspx ). 

o The outside evaluator will be required to conduct an appraisal using the rubrics 
in Section 4-4 (see http:{/schools.utah.gov/Titlel/School-and-District- 
improvement/DOCS/Sec-4-4-Data-Collection-Rubrics.aspx). 

o The outside evaluator will be required to continue to work with the school 
throughout the period of grant 

 
The LEA will evaluate the effectiveness of the reform strategies. 

• Granite School District will monitor the effectiveness of the two proposed School 
Improvement Grant recipient schools, and of the current recipient school (Granger High 
School), and of other schools through the District Improvement Steering Committee. 

• The process is detailed in the Granite School District Improvement Plan which is guided 
by an outside consultant, RMC Research, selected through the USOE System of Support 
for Districts. 

 
Timeline. 
Granite School District has been working to improve student achievement continuously. 
Measurable improvement has occurred. Granite School District exited LEA "Needs 
Improvement" status at the end of school year 2009 in Language Arts. It narrowly missed this 
achievement for mathematics at the end of school year 2010. 

 
Professional development has been an ongoing focus as part of district improvement efforts. 
All secondary mathematics teachers have been trained in Algebra/Pre-Algebra institutes 
conducted by RMC Research in school years 2010 and 2011. 
Academic Year 2010-2011 

• Granger High School received a School Improvement Grant valued at $2,000,000 for 
school years 2010, 2011, and 2012. 

• Hillsdale Elementary School and Redwood Elementary School achieved Adequate Yearly 
Progress  for  a second year in  a row  and exited program improvement. 

• Oquirrh Hills Elementary achieved Adequate Yearly Progress for a single year and 
remained at the first year of program improvement. 

• Announce receipt of grant and pending administrative changes to faculties and 
stakeholders - after March 2012. 

Summer Intersession 2011 
• Leadership changes at each SIG targeted school - prior to July 1, 2011. 
• School Transformation Specialist  hired - prior to August 1, 2010 
• Training and support -August 2010 and ongoing. 

Academic Year 2011-12 
• School/community stakeholders at each SIG targeted school meet new leadership with 

LEA representation (School Accountability Director) -  September 2011 
• Extended-day learning opportunities in place - September 2011 

http://schools.utah.gov/Titlel/School-and-District-lmprovement/DOCS/Sec-2-2-
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• SIG status reviews with external evaluator - October, February and May at each SIG 
targeted school. 

• Planning for the coming academic year (including review on decisions on leadership and 
staff at SIG targeted schools). 

Summer Intersession 2012 
• Extended-learning school year learning opportunities in place - June 2012 
• Complete any revisions to plans at SIG targeted schools - prior to July 2012 
• Training and support - August 2012 

Academic Year 2012-13 
• School/community stakeholders at each SIG targeted school meet new leadership with 

LEA representation (School Accountability Director) - September 2012 
• Extended-day learning opportunities in place - September 2012 
• SIG status reviews with external evaluator - October, February and May at each SIG 

targeted school. 
• Planning for the coming academic year (including review on decisions on leadership and 

staff at SIG targeted schools). 
Summer Intersession 2013 

• Extended-learning school year learning opportunities in place - June 2013 
• Complete any revisions to plans at SIG targeted schools - prior to July 2013 

Academic Year 2013-14 
• School/community stakeholders at each SIG targeted school meet new leadership with 

LEA representation (School Accountability Director) - September 2013 
• Extended-day learning opportunities in place - September 2013 
• SIG status reviews with external evaluator- October, February and May at each SIG 

targeted school. 
• Planning for the coming academic year (including review on decisions on leadership and 

staff at SIG targeted schools). 
Summer Intersession 2014 

• Extended-learning school year learning opportunities in place - June 2013 
• Complete any revisions to plans at SIG targeted schools - prior to July 2013 
• Training and support -August 2013 

 
SIG Goals: 

• Transform two under-performing schools to achieve the goals of the Granite School 
District Board of Education to: 

1. Increase achievement for every student 
• This is the core business of Granite School District and calls for a flexible, 
individualized approach for every student. 
• Ongoing academic achievement requires a collective effort and is the result of 
exemplary  school network collaboration. 
• A high school diploma reflects focused, effective instruction and student 
engagement at the elementary, junior high and senior high levels. 
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2. Enrich and increase parent and community engagement 
• Student success calls for meaningful and consistent engagement of parents 
and the broader community. 
• As every student benefits from an education, so all of society benefits from 
educated students. 

Success will be measured formatively during monitoring visits and appraisals by the external 
evaluator. AYP results at the end of the year will be required to improve by 10% from the 
previous year baseline or to meet explicit AYP standards. 

• Replace the principal with a leader who will better incorporate research-based practices 
for change, working with diverse staff, diverse students, and high-quality pedagogy. 

• Recruit and retain high-quality teacher and support staff. 
• Build on current community strengths. Both schools are in the Kearns community and 

the students of Oquirrh Hills Elementary are in the feeder network to Kearns High 
School. 

• Goals for the schools are differentiated based upon their needs. 
 

Fiscal Resources (state and federal) that the LEA will commit to implementation: 
 

Oquirrh Hills Elementary 
• District operations and maintenance $2,591,870.82 
• District capital $224,722.64 
• Learning And Nurturing Development Trust (LANDTrust) $33,917.64 
• Title 11-D- Enhancing Education through Technology na 
• Title Ill - Language Instruction for limited English Proficient $8,560.00 

 
Kearns High School 

• District operations and maintenance $9,169,418.08 
• District capital $1,217,229.38 
• Learning And Nurturing Development Trust (LANDTrust) $134,978.33 
• Title 11-D- Enhancing Education through Technology $1,016,303.00* 
• Title Ill - Language Instruction for limited English Proficient $13,530.00 

* includes technology innovation grant awarded commencing School Year 2011. 
 

How the local school board will be engaged to ensure successful implementation: 
The Granite School District Board of Education established the primary goal adopted for this 
School Improvement Grant application. The Board of Education will require a report after 
announcement of the grant award. The Board of Education will also require periodic reports. 
Reports will flow to the Board of Education through the District Improvement Steering 
Committee (DISC) and the Superintendency. 
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Oquirrh Hills Elementary Goals 
 

Goal Statement #1- Improve language arts and mathematics student achievement each 
school year by reducing the number of CRT Level 1 and Level 2 students by 10% for school 
years 2012 through 2014 for whole school and student subgroups. 

 
Goal Statement #2 - Improve language arts and mathematics student achievement each 
school year by reducing the number of CRT Level 1 and Level 2 students by 10% for school 
years 2012 through 2014 for whole school and all student subgroups by increasing teacher 
understanding and effective implementation (e.g., alignments, mapping, common 
assessments) of Utah State Language Arts and Mathematics Core Curriculums and other 
related task associated with school teacher effectiveness. 

 
Goal Statement #3 - Improve language arts and mathematics student achievement each 
school year by reducing the number of Level 1 and Level 2 students by 10% for whole school 
and all student subgroups for school years 2012 through 2014 by aligning and coordinating 
school structures and programs. 

 
Accountability: Schools not meeting this goal and not making progress during the year will 
receive additional support from the School Accountability Director and the identified district 
support sources in implementation of strategies and action steps. Leaders will be required to 
follow guidance from those providing technical assistance. 

 
Strategy #1- Improve the school focus on student achievement by embracing the belief that all 
students can learn and that parents are partners in education. 

 
Action Step 1: Provide positive, clear expectations relying on shared leadership, positive 
communications, and positive behavioral support. 
• Reorient school culture toward shared responsibility and accountability. 

Measured by: School and community surveys, similar to the Indicators of School Quality 
(ISQ) and quarterly program review with external evaluator. 

 
Action Step 2: Improve teacher effectiveness through focused professional development 
and on-going curriculum coaching. 
• Align professional development with specific staff needs based on staff evaluation and 

student performance. 
• Provide all staff high quality, ongoing, job embedded, and differentiated professional 

development. 
• Develop and implement a three year plan for systematic professional development that 

incorporates adequate time for collaboration and active learning. 
Measured by: Classroom observations by Principal and Curriculum Coaches and quarterly 
program review with external evaluator. 



205  

Action Step 3: Provide effective, explicit instruction in the areas of literacy and math that 
supports additional subject area integration and English Language Development. 
• Implement a three hour literacy block that includes whole and small group instruction 

(K-6), and an English Language Development (ELD) block time. 
• Implement a ninety minute math block that incorporates whole and small group 

instruction. 
• Differentiate and align learning activities in literacy and math based on student 

assessment. 
Measured by: Classroom observations by Principal and Curriculum Coaches and quarterly 
program  review with external evaluator. 

 
Action Step 4: Develop school wide assessments that generate data that teachers will use 
to guide instruction. 
• Meet monthly with teachers and grade level teams to review data and discuss effective 

strategies for instructional practices. 
Measured by: Monthly data review by Principal and Curriculum Coaches with staff 
members and School Accountability Director with Principal and quarterly program review 
with external evaluator. 

 
Action Step 5: Implement effective faculty collaboration with vertical and horizontal 
communication  supported by an effective master schedule. 
• Restructure daily schedule to incorporate a three hour literacy block that includes 

specific ELD time and a ninety minute math block. 
• Develop a master schedule that allows for faculty collaboration and enhances student 

instructional time with teachers. 
Measured by:  Quarterly program review with external  evaluator. 

 
 
*Strategy #2- Remove potential roadblocks 

 
Action Step 1: Oquirrh Hills Elementary school would be offered first choice on teachers 
in the involuntary transfer {surplus) process. 
Measured by: Quarterly program review with external evaluator. 

 
Action Step 2: Provide support for all teachers to obtain an English as a Second 
Language endorsement. 
Measured by: Quarterly program review with external evaluator. 

 
Action Step 3: Recruit and retain high-quality teacher and support staff. Allow for 
possible reassignment of teachers not reaching effective levels of student achievement. 
• Place current staff in grade level positions where their areas of strengths and 

weaknesses may be addressed. 



206  

• Restructuring of teacher placement or transfer may occur to create teams that can 
facilitate teacher collaboration  and professional growth. 

Measured by:  Quarterly program review with external evaluator. 
 
 
Strategy #3 - School transformation initiatives. 

 
Action Step 1: Incorporate Curriculum Coaches, effective in both Math and Literacy, for 
grade spans K-  2, 3 - 4, and 5 - 6. 
Responsible for mentoring struggling teachers and staff professional development. 
• Responsible for monitoring and evaluating teachers. 
• Supports and trains teachers in data driven instruction. 
• Also serves as interventionist in literacy or math in classroom small groups. 
• Develop and oversee before and after school programs. 
Measured by:  Quarterly program review with external evaluator 

 
Action Step 2: Operate an Extended-Learning Program to serve academically at-risk 
students and to  enrich the curriculum. 
• Operated by curriculum coaches and ELL coordinator working staggered schedules. 
• Focus on  specific  sub groups to  support academic progress in math and  literacy. 
• Incorporate explicit instruction, technology component, and homework support. 
• Monitor outcomes of extended learning programs and the strategies being 

implemented, using data to inform any modifications. 
Measured by:  Quarterly program review with external evaluator 

 
Action Step 3: Incorporate an English Language Learner (ELL) Coordinator and 
Parent/Community Involvement Specialist (Spanish Speaking) 
• Responsible for coordination of ELL requirements (grades K- 6) in testing, reports, 

and tracking of student achievement. 
• Responsible for staff professional development specific to ELL and ELD block time. 
• Develop and oversee parent/family center that creates community engagement. 
• Act as liaisons between school and home for non English speaking parents. 
Measured by:  Quarterly program review with external evaluator 

 
Action Step 4:  Provide opportunities for teacher incentives 
• Provide opportunities for staff professional growth including supporting cost of 

substitute teachers and fees for workshops/seminars. 
• Offer staff members the possibility for additional income through teaching in the 

before or after school extended learning program. 
• Initiate a staff recognition program that recognizes staff members on a regular basis. 
Measured by:  Quarterly program review with external evaluator 
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Kearns High School Goals 
 

Goal Statement #1- Improve language arts and mathematics student achievement each 
Spring by reducing the number of CRT level 1 and level 2 students by 10% for school years 
2012 through 2014 for whole school and students' subgroups. 

 
Goal Statement #2 - Improve language arts and mathematics student achievement each 
Spring by reducing the number of CRT Level 1 and Level 2 students by 10% for school years 
2012 through 2014 for whole school and all student subgroups by increasing teacher 
understanding and effective implementation (e.g., alignments, mapping, common 
assessments) of Utah State Language Arts and Mathematics Core Curriculums and other 
related task associated with school teacher effectiveness. 

 
Goal Statement #3 - Improve language arts and mathematics student achievement each 
Spring by reducing the number of level 1 and Level 2 students by 10% for whole school and 
all student subgroups for school years 2012 through 2014 by aligning and coordinating school 
structures and programs. 

 
Strategy #1- Improve student achievement by providing intensive instruction targeted at 
academically at-risk students. 

 
Action Step 1: Operate an Extended-Learning Program to serve academically at-risk 
students and to  enrich the curriculum. 
• Implement a learning lab supervised by a coordinator (licensed teacher) during school and 

after school, (8:00 a.m. to 4:00 p.m.) 
• Focus on targeted at-risk students. 
• Incorporate explicit instruction, technology component, and homework support. 
Measured by: Quarterly program review with external evaluator. 

 
Action Step 2: Implement a program for educators to "Adopt an at-risk sophomore student" to 
track, advocate for and support the student. 
• Utilize this adoption as one of the teachers evaluation (PG&E) goals 
Measured by:  School and community surveys, similar to the Indicators of School Quality 
{ISQ) and quarterly program review with external evaluator. 

 
Action Step 3: Incorporate technology to provide differentiated instruction to students. 
• Acuity math benchmarks (as well as language arts and science) 
• My Access writing program 
• Tell me More, computer program for ELL students, with training 
• Read 180 program for special education and ELL students with training. 
Measured  by:   Quarterly  program  review  with  external evaluator 
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Strategy #2-  Remove potential roadblocks 
 

Action Step 1: Kearns High School and other secondary schools receiving School 
Improvement Grant funds will be given first choice of any teachers on the surplus list. 
Measured by:  Quarterly program review with external evaluator. 

 
Action Step 2:  Provide support to students requiring specialized instructional support. 
• Hire ESL endorsed teachers. 
• Hire reading endorsed teachers. 
• Hire and retain teachers whose qualifications meet highly qualified criteria. 
• Institute a teacher mentoring program. 
Measured by:  Quarterly program review with external evaluator. 

 
Strategy #3 - School transformation initiatives. 

 
Action Step 1: Increase access to teachers in core academic subjects to improve student 
achievement. 
• Hire (2) math level 4 teachers to decrease class size to 25 or so, possibly have struggling 

students meet daily, double blocking (student receives primary class and second class in 
core subject). 

• Hire (2) Science Teachers to decrease class size to 25 or so, possibly have struggling 
students meet daily, double blocking 

• Hire (2) English teachers to decrease class size to 25 or so students to meet daily, double 
blocking 

Measured by:  Quarterly  program review with external evaluator. 
 

Action Step 2: Provide supplemental support to students and parents through 
paraeducators. 
• Hire paraeducators who speak Spanish to assist in the classroom. 
• Hire a parent liaison to assist with the Hispanic community. 
Measured by: School and community surveys, similar to the Indicators of School Quality 
(ISQ) and quarterly program review with external evaluator. 

 
Action Step 3: Provide leadership and administrative support to guide school 
transformation. 
• Assign a new Principal before the start of School Year 2012. 
• Transfer one current Assistant Principal. 
• Hire an administrator from the grant with special population certification. 
• Hire or transfer a Data and Attendance administrator 
Measured by: School and community surveys, similar to the Indicators of School Quality 
(ISQ) and quarterly program review with external evaluator. 
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Action Step 4: Improve teacher effectiveness through focused professional 
development and on-going curriculum coaching. 
• Provide stipends far  teachers completing projects improving student achievement. 
• Provide additional pay for teachers through professional development in the areas of 

culturally responsive classrooms, content and language objectives, and behavior 
management prior to the start of school year 2012. 

• Provide professional development and high quality training throughout the year during late 
start Monday's and teacher work days to include: 

o PLC's, common assessments, calendaring curriculum, review of student work, etc. 
(continued district support needed in this area) : 

o Review of  curriculum mapping 
o Engagement strategies - Big 8 (Annette Brinkman and Tim Frost) 
o Collaboration strategies 
o Differentiated Curriculum 
o Data review, interpretation and understanding 
o Intervention strategies and models 

Measured by: Classroom observations by Principal and School Transformation Specialist 
and quarterly program review with external evaluator. 

 
Action Step 5: Provide opportunities for teacher incentives through after school 
teaching 
Measured by:  Quarterly program review with external evaluator 
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In reviewing LEA SIG applications, the USOE will use the following criteria to identify approvable 
applications in the area of LEA analysis of Tier I and Tier II schools to determine appropriate intervention 
model. Only those LEA SIG applications that have a proficient analysis will be considered. 
Inadequate analysis: 

• Little to no relevant data or few relevant data sources have been provided and/or the analysis is 
lacking or minimal. 

• The fit between the needs of the school and the model chosen is lacking, minimal, or general in 
nature. 

Proficient analysis: 
• Multiple relevant data sources have been combined into a thoughtful analysis. 
• The fit between the needs of the school and the model chosen is specifically and conclusively 

demonstrated. 
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A. The LEA has demonstrated that it has the capacity to use school improvement funds to 
provide adequate resources and related support to each Tier I and Tier II school identified in he 
LEA's application in order to implement fully and effectively the selected intervention model ID 
each of those schools. 

 
1. The LEA has identified how it will provide leadership and support to each Tier I and Tier 

II school identified in the LEAs application. The description will include the following 
information on how the LEA will successfully implement the school intervention model: 

 
a. Identify the LEA staff assigned to support implementation of the school intervention 

model; 
b. Describe bow the LEA will provide technical assistance to make sure each school is 

successful; 
c. Identify the fiscal resources (local, state, and federal) that the LEA will commit to 

implementation; 
d. Identify the process through which the LEA will involve the school/community in 

full implementation of the plan; 
e. Describe how the local school board will be engaged to ensure successful 

implementation (including the prioritization or revision of appropriate board policies 
and allocation of resources); 

f. Describe how the LEA will evaluate the effectiveness of the reform strategies; 
g. Describe how the LEA will monitor student achievement by individual 

teacher/classrooms; and 
h. If student achievement results do not meet expected goals, describe bow the LEA 

will assist in necessary plan revisions. 
 

2. If the LEA is not applying to serve each Tier I school, the LEA must explain why it lacks 
capacity to serve each Tier I school. 
 

In reviewing LEA SIG applications, the USOE will use the following criteria to identify approvable 
applications in the area of demonstrating the LEA capacity to fully and effectively implement the selected 
intervention model. Only those LEA SIG applications that have a proficient demonstrated capacity will be 
considered. 
Inadequate demonstrated capacity (scored 1 or 2 on the Checklist): 
• None, few, some, or most of the defined capacity criteria relevant to the school's selected intervention 

model have been adequately addressed. 
Proficient demonstrated capacity {scored 3 or 4 on the Checklist): 
• All of the defined capacity criteria relevant to the school's selected intervention model have been 

adequately addressed. 
 
 

B. LEA and the school(s) in the implementation of the intervention model(s). This includes the 
following: 

 
1. Chooses to contract with external providers: 

 
a. A description of how the LEA will contract with an external provider, including a 

description of how the LEA will recruit, screen, and select external providers; 
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b. If the LEA has already selected an external provider, the LEA must provide evidence 
that the external provider has a demonstrated record of success and the expected 
services that the contractor will provide; and 

c. A narrative description to support external provider contracts, if applicable. 
d. The LEA must assure that a school appraisal will be conducted using the USOE Title 

I System of Support Handbook tools. This appraisal must be conducted by an 
experienced School Support Team leader who is external to the LEA. A list of 
approved School Support Team Leaders can be found at 
https:/lusoe.edgateway.net/cs/sst/print/htdocs/sst/home.htrn 

 
2. Chooses not to contract with external providers: 

 
a. If the LEA has chosen not to contract with an external provider, the LEA must 

provide documentation that it has sufficient internal capacity to conduct a research- 
based school appraisal using the USOE Title I System of Support Handbook tools. 
This appraisal must be conducted in conjunction with an experienced School 
Support Team Leader who is external to the LEA. The SST Leader will assist the 
school in the implementation of the intervention model. A list of approved School 
Support Team Leaders can be found at 
https://usoe.edgateway.net/cs/sst/print/htdocs/sst/home.htm. 
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In reviewing LEA SIG applications, the USOE will evaluate the LEA's commitment to recruit, screen, 
and select external providers, if applicable. USOE will use the following criteria to identify approvable 
applications in the area of external provider selection process should an LEA choose to use an external 
provider: 

• Detailed and relevant criteria for determining need for external provider contract and selecting 
external providers that take into account the specific needs of the Tier I and/or Tier II schools to 
be served by external providers. These criteria may include, but are not limited to: 

• Analysis of the LEA's capacity and operational needs. 
• Researching and prioritizing the external providers available to serve the school. 

• Consider and analyze the external provider market. 
• Contact other LEAs currently or formerly engaged with the external provider regarding their 

experience. 
• A proven track record of success working with a particular population or type of school. For 

example, success in working with high schools or English Language Learners. 
• Alignment between external provider services and existing LEA services. 

• Delineating clearly the respective responsibilities and expectations to be assumed by the 
external provider and the LEA. 

• Willingness of the external provider to be held accountable to high performance standards. 
• Capacity of the external provider to serve the identified school and its selected intervention 

model. 
• LEA provides a description of the timely steps it will take to recruit and screen providers to be in 

place by the beginning of the 2011-12 school year. 
 

Inadequate demonstrated capacity (scored 1 or 2 on the Checklist): 
 

• The responsibilities of the external provider and the LEA are not defined, minimally, or 
generally aligned. 
Available providers have not been or only generally researched. 

• The identified external provider does not have a proven track record, this has not been 
addressed, or the track record does not align with the needs of the school 

• The LEA has not specifically indicated how it will hold the external provider accountable to 
high performance standards. 

• The capacity of the external provider to serve the identified school has not been clearly 
addressed. 

• The LEA has not provided a clear timeline to recruit, screen, and contract with an external 
provider as appropriate. 

 
Proficient demonstrated capacity (scored 3 or 4 on the Checklist): 

 
• The responsibilities of the external provider and the LEA are clearly defined and aligned. 
• Available providers have been thoroughly researched. 
• The provider identified has a proven track record of success in working with similar schools 

and/or  student populations. 
• The LEA has specifically planned how it will hold the external provider accountable to high 

performance standards. 
• The capacity of the external provider to serve the identified school has been clearly 

demonstrated. 
• The LEA has provided a clear timeline to recruit, screen, and contract with an external provider 

as appropriate. 



 

n. Modify its practices or policies, if necessary, to enable it to implement the interventions 
fully and effectively. 

I. The LEA SIG application must demonstrate that the LEA has identified potential 
practices and/or policies that may serve as barriers to successful implementation of 
intervention strategies. Competitive applications include the following: 

 
a. A list of practices and/or policies that may serve as barriers to successful 

implementation; 
b. Proposed steps to modify identified practices and/or policies to minimize barriers; 
c. A procedure in place to identify and resolve future issues related to practices and/or 

policies; and 
d. Description of how the LEA will collaborate with key stakeholders to implement 

necessary changes (e.g. associations, administrators, local board of education, parents 
and other key stakeholders). 

 
In reviewing LEA SIG applications, the USOE will evaluate the LEA's commitment to modify its practices 
or policies, if necessary, to enable it to implement the interventions fully and effectively. Only those LEA 
SIG applications that have a proficient description of how the LEA identifies potential barriers and how it 
addresses them will be considered. USOE will use the following criteria to identify approvable applications: 

 
Inadequate LEA commitment to modify its practices and policies (scored 1 or 2 on the Checklist): 
• The barriers to successful implementation of interventions are not defined, minimally, or 

generally defined. 
• The plan to address the identified barriers is not clearly defined. 
• The LEA description does not demonstrate sufficient commitment to work with key stakeholder 

groups to modify practices and policies, as necessary. 
 

Proficient LEA commitment to modify its practices and policies (scored 3 or 4 on the Checklist): 
• The barriers to successful implementation of interventions are clearly defined. 
• The plan to address the identified barriers is clearly defined. 
• The LEA description demonstrates sufficient commitment to work with key stakeholder groups 

to modify practices and policies, as necessary. 
 

 
E. Sustain the reforms after the funding period ends. 

 
I. The LEA SIG application must demonstrate that the LEA has a plan to sustain the 

improvements achieved through the SIG process when the funding period ends. 
Competitive applications include the following: 

 
a. A list of the ongoing supports needed to sustain school improvement after the 

funding period ends; 
b. A description of the anticipated resources that will be committed to meet the needs 

identified above; and 
c. The written assurance of the superintendent/charter school leader and the local school 

board that continued support will be provided. 
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