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SCHOOL IMPROVEMENT GRANTS
Purpose of the Program
School Improvement Grants (SIG), authorized under section 1003(g) of Title I of the Elementary and Secondary Education Act of 1965
(Title I or ESEA), are grants to State educational agencies (SEAs) that SEAs use to make competitive subgrants to local educational
agencies (LEAs) that demonstrate the greatest need for the funds and the strongest commitment to use the funds to provide adequate
resources in order to raise substantially the achievement of students in their lowest-performing schools. The Department published final
requirements for the SIG program in the Federal Register on October 28, 2010 (http://www.gpo.gov/fdsys/pkg/FR-2010-1028/pdf/2010-27313.pdf). In 2015, the Department revised the final requirements to implement language in the Consolidated
Appropriations Act, 2014, and the Consolidated and Further Continuing Appropriations Act, 2015, that allows LEAs to implement
additional interventions, provides flexibility for rural LEAs, and extends the grant period from three to five years. The revisions to the
requirements also reflect lessons learned from four years of SIG implementation. Finally, since the final requirements for the SIG
program were published in 2010, 44 SEAs received approval to implement ESEA flexibility, pursuant to which they no longer identify
Title I schools for improvement, corrective action, or restructuring. To reflect this change, the revised requirements make an LEA with
priority schools, which are generally a State’s lowest-achieving Title I schools, and focus schools, which are generally the schools within
a State with the largest achievement gaps, eligible to receive SIG funds.
Availability of Funds
The Consolidated Appropriations Act, 2014, provided $506 million for School Improvement Grants in fiscal year (FY) 2014.
State and LEA Allocations
Each State (including the District of Columbia and Puerto Rico), the Bureau of Indian Education, and the outlying areas are eligible to
apply to receive a SIG grant. The Department will allocate FY 2014 SIG funds in proportion to the funds received in FY 2014 by the
States, the Bureau of Indian Education, and the outlying areas under Parts A, C, and D of Title I of the ESEA. An SEA must allocate at
least 95 percent of its SIG funds directly to LEAs in accordance with the final requirements. The SEA may retain an amount not to
exceed five percent of its allocation for State administration, evaluation, and technical assistance.
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STATE OF UTAH SCHOOL IMPROVEMENT GRANT FY 2014
LEA APPLICATION

LEA APPLICATION: REQUIREMENTS
The LEA application must contain, at a minimum, the information set forth below. An LEA may include other
information that it deems necessary; however, an LEA is required to respond to each of the following items and
bullet points in the exact order in which they appear in this application.
As part of the application process, the LEA is required to present their school improvement (SIG) plan in person.
The presenters should include, at a minimum, the LEA Superintendent/Charter School Director or designee, the
LEA Title I Director, and the principal(s) of the school(s) included in the application. The school improvement
(SIG) plan will be presented to the application reviewers in order to highlight specific aspects of the application,
demonstrate the LEA’s capacity and commitment to fully and effectively implement all requirements of the
specific SIG model(s) selected, and to clarify questions that the reviewers may have regarding the LEA’s SIG
plan.
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Addendum A
Questions to Assist LEAs in Selecting an Appropriate SIG Intervention Model
The purpose of the School Improvement Grant (SIG) is to ensure the success of students in
under-performing schools. The underlying process for determining which model would work
best for any given student population is best decided when the LEA personnel work closely
together to determine and meet the needs and demands in instruction and school culture in
conjunction with the school site administration and staff. We encourage this to be an open
conversation and discussion in order to involve all stakeholders in meeting the needs of their
students. To this end, the following is meant to assist LEAs in determining which model may
work best for a particular school’s situation. The purpose is to identify the model that will best
support systemic and sustainable change needed to turn the school around for students’ success.
6 Intervention Models
1. Turnaround Model – replacement of the principal and 50% of staff and other
requirements
a. How will the LEA select a new leader for the school, and what experience,
training, and skills will the new leader be expected to possess?
b. How will the LEA assign effective teachers and leaders to the lowest achieving
schools?
c. How will the LEA begin to develop a pipeline of effective teachers and leaders to
work in turnaround schools?
d. How will staff replacement be executed – what is the process for determining
which staff remains in the school and for selecting replacements?
e. How will the language in collective bargaining agreements be negotiated to
ensure the most talented teachers and leaders remain in the school?
f. What supports will be provided to the staff being assigned to other schools?
g. What are the budgetary implications of retaining a surplus staff within the LEA if
that is necessary?
h. What is the LEAs own intervention and implementation capacity to execute and
support turnaround? What organizations can assist with the implementation of the
turnaround model?
i. What changes in decision making policies and mechanisms (including greater
school-activity flexibility in budgeting, staffing, and scheduling) must accompany
the infusion of human capital?
j. What changes in operational practice must accompany the infusion of human
capital, and how will these changes be brought about and sustained?
2. Restart Model – Close the school and reopen it as a charter school or school administered
by an Education Management Organization (EMO) or Charter Management Organization
(CMO)
a. Are there qualified charter management organizations (CMOs) or education
management organizations (EMOs) willing to partner with the LEA to start a new
school (or convert an existing school to a charter school) in this location?
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b. Will qualified community groups initiate a home-grown charter school? The LEA
is best served by developing relationships with community groups to prepare
them for operating charter schools.
c. Based on supply and capacity, which option is most likely to result in acceptable
student growth for the student population to be served – home grown charter,
CMO, or EMO?
d. How can statutory, policy and collective bargaining language relevant to the
school be negotiated to allow for closure of the school and restart?
e. How will support be provided to staff that are reassigned to other schools as a
result of the restart?
f. What are the budgetary implications of retaining surplus staff within the LEA if
that is necessary?
g. What is the LEA’s own capacity to support the charter school with access to
contractually specified district services and access to available funding?
h. How will the SEA assist with the restart?
i. What performance expectations will be contractually specified for the charter
school, CMO or EMO?
j. Is the LEA (or other authorizer) prepared to terminate the contract if performance
expectations are not met?
3. Closure Model – close the school and assign students to other, higher-performing schools
a. What are the metrics to identify schools to be closed?
b. What steps are in place to make certain closure decisions are based on tangible
data and are readily transparent to the local community?
c. How will the students and their families be supported by the LEA through the reenrollment process?
d. Which higher-achieving schools have the capacity to receive the students from the
schools being considered for closure?
e. How will the receiving schools be staffed with quality staff to accommodate the
increase in students?
f. How will current staff be reassigned? What is the process for determining which
staff members are dismissed and which staff members are reassigned?
g. Does the statutory, policy and collective bargaining context relevant to the school
allow for removal of current staff?
h. What supports will be provided to recipient schools if current staff are reassigned?
i. What safety and security considerations might be anticipated for students of the
school to be closed and the receiving school(s)?
j. What are the budgetary implications of retaining surplus staff within the LEA if
that is necessary?
k. How will the LEA track student progress in the recipient schools?
l. What is the impact of school closure to the school’s neighborhood, enrollment
area, or community?
m. How does school closure fit within the LEA’s overall reform efforts?
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4. Transformation Model - replace the principal and implement turnaround
principles. Align the teacher and leader evaluation system with the criteria in the ESEA
flexibility guidance
a. How will the LEA select a new leader for the schools, and what experience,
training, and skills will the new leader be expected to possess?
b. How will the LEA enable the new leader to make strategic staff replacements?
c. What is the LEA’s own capacity to support the transformation, including the
implementation required, recommended, and diagnostically determined
strategies?
d. What changes in decision-making policies and mechanisms (including grater
school –level flexibility in budgeting, staffing and scheduling) must accompany
the transformation?
e. What changes in operational practice must accompany the transformation, and
how will these changes be brought and sustained?
5. New to this application – Evidence-Based, Whole-School Reform Strategy –
Implemented by the LEA in partnership with a strategy developer)
a. What are the conditions of the contractual arrangement between the LEA and the
strategy developer?
b. Is that strategy developer also the Lead Partner, or does a third-party serve in that
capacity?
c. How will the LEA select a new leader for the school, and what experience,
training, and skills will the new leader be expected to possess?
d. How will the LEA enable the new leader to make strategic staff replacements?
e. What is the LEA’s own capacity to support the implementation of required,
recommended, and diagnostically determined strategies?
f. What changes in decision-making policies and mechanisms (including grater
school –level flexibility in budgeting, staffing and scheduling) must accompany
the transformation?
g. What changes in operational practice must accompany the transformation, and
how will these changes be brought and sustained?
6. New to this application – Early Learning Model – requires full-day kindergarten, creation
or expansion of a high-quality preschool program, cross-grade instructional planning time
that includes preschool teachers, replacement of the principal, and implementation of
practices school-wide
a. Is full-day kindergarten already in place, and if not will the LEA be able to sustain
the cost of full-day kindergarten beyond the SIG funding?
b. Is a preschool program in place or will it be newly created? If it will be newly
created, what structure will best fit the community needs?
c. What is required to bring the preschool program to the status of a high-quality
program?
d. How will the cross-grade, joint planning time be organized and scheduled?
e. Will the LEA be able to sustain the cost (if any) of the planning time beyond the
SIG funding?
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f. What are the expectations, including work products, of teachers from their joint
planning time?
g. How will the LEA select a new leader for the school, and what experience,
training, and skills will the new leader be expected to possess?
h. How will the LEA enable the new leader to make strategic staff replacements?
i. What is the LEA’s own capacity to support the implementation of required,
recommended, and diagnostically determined strategies?
j. What changes in decision-making policies and mechanisms (including grater
school –level flexibility in budgeting, staffing and scheduling) must accompany
the transformation?
k. What changes in operational practice must accompany the transformation, and
how will these changes be brought and sustained?
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Addendum B
Definition of High-quality Preschool Program
What is the definition of “high-quality preschool program” as that term is used in
the discussion of an early learning model?
A “high-quality preschool program” means an early learning program that includes structural
elements that are evidence-based and nationally recognized as important for ensuring program
quality, including at a minimum:
(1) High staff qualifications, including a teacher with a bachelor’s degree in early childhood
education or a bachelor’s degree in any field with a State-approved alternate pathway,
which may include coursework, clinical practice, and evidence of knowledge of content
and pedagogy relating to early childhood, and teaching assistants with appropriate
credentials;
(2) High-quality professional development for all staff;
(3) A child-to-instructional staff ratio of no more than 10 to 1;
(4) A class size of no more than 20 with, at a minimum, one teacher with high staff
qualifications;
(5) A full-day program;
(6) Inclusion of children with disabilities to ensure access to and full participation in all
opportunities;
(7) Developmentally appropriate, culturally and linguistically responsive instruction and
evidence-based curricula, and learning environments that are aligned with the State early
learning and development standards, for at least the year prior to kindergarten entry;
(8) Individualized accommodations and supports so that all children can access and
participate fully in learning activities;
(9) Instructional staff salaries that are comparable to the salaries of local K-12 instructional
staff;
(10) Program evaluation to ensure continuous improvement;
(11) On-site or accessible comprehensive services for children and community partnerships
that promote families’ access to services that support their children’s learning and
development; and
(12) Evidence-based health and safety standards.
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Addendum C
What are the leading indicators that will be used to hold schools receiving SIG funds
accountable?
The following metrics constitute the leading indicators for the SIG program:
(1) Number of minutes within the school year;
(2) Student participation rate on State assessments in reading/language arts and in
mathematics, by student subgroup;
(3) Dropout rate;
(4) Student attendance rate;
(5) Number and percentage of students completing advanced coursework (e.g., AP/IB),
early-college high school, or dual enrollment classes;
(6) Discipline incidents;
(7) Chronic absenteeism rates;
(8) Distribution of teachers by performance level on an LEA’s teacher evaluation and
support system; and
(9) Teacher attendance rate.
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