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INTRODUCTION 
T h i s  too lk i t  p rov ides  gu idance  and  resources  to  as s i s t  cu r ren t  and  asp i r ing  Utah  

teacher s  i n  d eve lop ing  the i r  ab i l i t y  to  suppor t  the  g rowth  and  l ea rn ing  o f  a l l  

s tudent s  v i a  e f f ec t i ve  pedagog ies  and  a  b roader  com m i tm ent  to  s tudent s ,  f am i l i e s ,  

s choo l s ,  and  the  b roader  m i s s ion  o f  educa t ion .  I n  pa r t i cu la r ,  Utah  teachers  should  

cons tant ly  s t r i ve  to  a l ign  the i r  da i l y  work ,  sk i l l s  deve lopment ,  and  p rofess iona l  

d i spos i t ions  to  the  ten  s tandards  and re la ted  ind i ca tors  of  the  Utah  E f fec t i ve  

Teach ing  S tandards  ( l o ca ted  here ) .  Com m i tm ent  to  ach iev ing  t hese  s t andards  w i l l  

a l low  teacher s  to  suppor t  the  m i s s ion  o f  pub l i c  educa t ion  to  “ensu r [e ]  l i t e racy  and  

num eracy  fo r  a l l  U tah  ch i ld ren ,  p rov id [e ]  h igh  qua l i t y  i n s t ruc t ion  fo r  a l l  U tah  

ch i ld ren ,  [ e s tab l i sh ]  cu r r i cu lum  w i th  h igh  s tandards  and  re l e vance  to  a l l  U t ah  

ch i ld ren ,  and  requ i r [ e ]  e f f ec t i ve  as se ssm e nt  to  in fo rm  h igh  qua l i t y  i n s t ruc t ion  and  

accountab i l i t y . ” 1 Spec i f i ca l l y ,  th i s  too lk i t  p rov ides  teacher s  w i th  t ip s ,  s t r a teg ies ,  

and  resources  to  s uppor t  the i r  p r o fess iona l  l ea rn ing  a round  Standard  9 :  

Leadersh ip  and Co l labora t ion .  

 

Utah  E f fec t i ve  Teaching  S tandard  9 :  Leadersh ip  and Co l l abora t ion  

 

The Learner 

and Learning 

Standard 1: Learner 

Development 
 

Professional Responsibility 

Creating and supporting safe, productive learning environments that result 

in learners achieving at the highest levels is a teacher’s primary responsibility. 

To do this well, teachers must engage in meaningful, intensive professional 

learning by regularly examining practice through ongoing study, self-

reflection, and collaboration. They must be aware of legal and ethical 

requirements and engage in the highest levels of professional and ethical 

conduct. 

---------------------------------------------------------------------------------- 

Standard 9: Leadership and Collaboration 

The teacher is a leader who engages collaboratively with learners, families, 

colleagues, and community members to build a shared vision and supportive 

professional culture focused on student growth and success. The teacher: 

▪ Prepares for and participates actively as a team member in decision-

making processes and builds a shared culture that affects the school and 

larger educational community; 

▪ Participates actively as part of the learning community, sharing 

responsibility for decision-making and accountability for each student’s 

learning and giving and receiving feedback; 

▪ Advocates for learners, the school, the community, and the profession; 

▪ Works with other school professionals to plan and jointly facilitate 

learning to meet diverse needs of learners; and 

▪ Engages in professional learning to enhance knowledge and skill, to 

contribute to the knowledge and skill of others, and to work 

collaboratively to advance professional practice. 

Standard 2: Learning 

Differences 
 

Standard 3: Learning 

Environments 
 

 

Instructional 

Practice 

Standard 4: Content 

Knowledge 
 

Standard 5: 

Assessment 
 

Standard 6: 

Instructional 

Planning 

 

Standard 7: 

Instructional 

Strategies 

 

 

Professional 

Responsibility 

Standard 8: 

Reflection and 

Continuous Growth 

 

Standard 9: 

Leadership and 

Collaboration 
 

Standard 10: 

Professional and 

Ethical Behavior 

 

  

S o u r c e :  U t a h  S t a t e  B o a r d  o f  E d u c a t i o n 2 

 

  

https://www.schools.utah.gov/file/e2c4a21d-853c-4de0-963c-ad4aff0f59a3
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Resea rch  shows  tha t  teachers  a re  the  most  

in f luent ia l  and  impact fu l  e l ement  o f  the  

fo rma l  s choo l  sys tem in  p romot ing  s tuden t  

ach ievement .  I n  f ac t ,  r e sea r ch  es t im ates  t ha t  

t eacher s  “have  two  to  th ree  t im es  the  e f f ec t  o f  

any  o ther  s choo l  f ac to r ,  i n c lud ing  se rv i ces ,  

f ac i l i t i e s ,  and  even  l eader sh ip . ” 3 A s  the  

im m ed ia te  o rgan i ze r s  and  superv i so r s  o f  

s tudents ’  educa t iona l  exper i ences ,  t each er s  

exer t  t r em endous  in f luence  on  s tudent  

ou tcom es  ac ross  m u l t ip le  a re as . 4 T hese  e f f ec t s  

ex tend  ac ross  dyna m ics  such  as  acade m ic  

ach ievem ent ,  a t t en dance ,  soc i a l - em ot iona l  

l ea rn ing ,  behav io r ,  f u tu re  ea rn ings ,  and  

co l l ege  a t tendan ce . 56 

 

Consequent l y ,  teach ers  should  s t r i ve  to  

max imize  the i r  ef fect i veness  in  a l l  f acets  o f  

the i r  da i ly  work ,  f rom  p lann ing and  

de l i ve r ing  in s t ruc t ion  to  es tab l i sh ing  a  sa fe  

and  secu re  l e a rn ing  env i ronm ent  to  ac t ing  l i ke  a  consum m ate  p ro fess iona l . 7 T h i s  

r equ i res  an  awarenes s  o f  l ea rner s ’  needs ,  o f  s y s tem ic  expec ta t ions ,  and  o f  one ’ s  

own s t reng ths  and  weakne sses  as  th ey  re l a te  to  p ro fess io na l  p rac t i ce s  and  

pedagog ies . 8 I t  a l so  r equ i res  tea cher s  t a k ing  concer ted  a c t ion  to  expand  the i r  

con ten t  knowledge ,  s t r eng then  the i r  i n s t ruc t iona l  sk i l l s ,  and  m a in ta in  a  

p ro fess iona l  and  pos i t i ve  m indse t  w i th  s tud ent s ,  f am i l i e s ,  and  co l l eagues . 9  

 

T h i s  Lead ing  and Co l labora t ing  for  Student  Success  Toolk i t  and  the  n ine  

accom pany ing  too lk i t s  i n  the  Utah Teacher  Too l k i t  Se r i e s  suppor t  U tah ' s  cu r ren t  and 

asp i r ing  teach er s  i n  m eet ing  the  dem ands  o f  the  U tah  E f f ec t i ve  T e ach ing  S tandards .  

I n  pa r t i cu la r ,  th i s  too lk i t  w i l l  he lp  use r s  p rogress  toward  those  ind i ca to r s  m ark ing  

h igh-e f fec t i ven ess  fo r  S tandard  9 :  Leader sh ip  and  Co l l abo ra t ion .  

 

Ind i ca tors  o f  H igh - Ef fec t i veness  fo r  S tandard  9 :  Leadersh ip  and Co l l abora t ion  

The highly effective teacher: 

▪ Takes initiative to participate in developing and implementing policies and practices that improve instruction; 

▪ Collaborates with colleagues on school improvement issues; 

▪ Assumes a leadership role within their area of assignment that includes a shared responsibility for student work, 

examinations of problems of practice, and the identification of improvement strategies; 

▪ Actively communicates the vision of college and career readiness to students; 

▪ Actively participates, promotes, and provides support for initiatives in the school and community to have an 

impact on student success; 

▪ Implements, reflects on, and improves joint plans to re-teach, enrich and reinforce learning; and 

▪ Participates in professional dialogue, peer observation and feedback, peer coaching, and other collegial learning 

activities. 

S o u r c e :  U t a h  S t a t e  B o a r d  o f  E d u c a t i o n 10 

  

Aspects  of  E f fec t i ve  Teach ing  

Qualities of 

Effective 

Teaching

Professional 

Knowledge

Instructional 

Planning

Instructional 

Delivery

Assessment

Learning 

Environment

Professional 

Demeanor

S o u r c e :  A s s o c i a t i o n  f o r  S u p e r v i s i o n  

a n d  C u r r i c u l u m  D e v e l o p m e n t 6  
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OVERVIEW 
T h i s  too lk i t :  

✓  Desc r ibes  ac t ion  s tep s  ind i v idua l  t eacher s  can  com p le te  to  prepare  to  l ea rn 

f rom,  support ,  and  work  wi th  the i r  peers  f o r  the  pu rposes  o f  im prov ing  

teach ing  and  l ea rn in g  and  expand ing  the i r  i nd i v idua l  and the  la rger  s choo l  

com m un i ty ’ s  p ro fess iona l  know ledge ;  

✓  Rev iews  m ethods  an d  m et r i c s  by  wh i ch  t eacher s  can  es tab l i sh  and sus ta in  

shared  accountab i l i ty  fo r  s tudent  outco mes ;  and  

✓  I n t roduces  p rocedures  to  fo rm and su s ta in  co l l abora t i ve  par tnersh ips  

between  teachers ,  s tudents ,  and  the i r  fami l i es .  

 

AUDIENCE 
T h i s  too lk i t  i s  des igned  to  suppor t  cu r ren t  and  asp i r ing  K -12  teacher s  i n  the  s t a te  

o f  U tah  in  m eet ing  the  ind i ca to r s  and  ex pec ta t ions  ou t l i ned  i n  the  Utah  E f f ec t i ve  

T each ing  S tandards ,  pa r t i cu la r l y  S tandard  9 :  Leader sh ip  and  Co l l abo ra t ion .
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PREPARE FOR COLLABORATION 
Befo re  teacher s  ca n  success fu l l y  

co l l abo ra te ,  they  must  recognize  

tha t  do ing  so  requ i res  hard  work  

and sus ta ined  ef for t . 11 T eacher s  

need  to  es tab l i sh  goa l s  and  sha red  

accountab i l i t y  fo r  co l l abo ra t ion .  

T hey  shou ld  a l so  comm i t  to  pa r i t y  i n  

dec i s ion -m ak ing  w i th  co l l abo ra t ing  

co l l eagues ,  and  to  a  m i s s ion  o f  

m utua l  p ro fess iona l  advancem ent  

fo r  s tudents ’  benef i t . 12  
131415 

A t  the  sam e t im e ,  teachers  need to  

unders tand how  to  opera te  wi th in  

ex i s t ing  mechanisms  es tab l i shed 

by  the i r  s chool  and d i s t r i c t  fo r  

fo rma l  co l l abora t ion . 16 T h i s  m eans  

knowing  p rec i se l y  how m uch  fo rm a l  

co l l abo ra t ion  t im e  a  s choo l  has  s chedu led  and  what  spec i f i c  t eam ing  s t ruc tu res  

ex i s t . 17 Fo r  exam p le ,  t eacher s  shou ld  de t e rm ine  i f  comm on p lann ing  t im e  i s  

em bedded  in to  the i r  da i l y  o r  week l y  s ch edu les  o r  i f  they  ne e d  to  schedu le  team  

p lann ing  t im e  ou t s ide  o f  s choo l  hour s . 18 L i kew i se ,  t each er s  shou ld  iden t i f y  i f  they  

a re  expec t ed  to  work  as  pa r t  o f  one  or  more  team s — such  as  g rade - leve l  t eam s  o r  

d i s c ip l i ne - spe c i f i c  p ro fess iona l  l ea rn ing  com m un i t i e s —and  shou ld  c l ea r l y  

under s tand  the  expec ted  ou tcom es  o f  co l l abo ra t ion  ( e .g . ,  im proved  s tudent  

ou tcom es ) . 19 

 

T he  Ref lec t ion  Quest ions  to  Promote  Co l l abora t i ve  Work  an d Learn ing  on  the  

fo l low ing  page  p rov ide  a  f r am ework  by  wh i ch  tea cher s  can  exam ine  e x i s t ing  

p rocedures  and  fo rm ats  fo r  co l l abo ra t ion .  The  ques t ions  w i l l  he lp  teacher s  eva lua t e  

the i r  own  and  o ther  teacher s ’  c apac i t y  to  c o l l abo ra te  e f f ec t i ve l y  w i th  one  ano ther .   

  

Unders tanding  the  V a lue  o f  Teacher  Co l labora t ion  

Seldom have teachers, students, and administrators been given such opportunities to work together. The only 

question is if we are all up for the challenge of these new opportunities for growth. Relationships between teachers 

and students and between teachers and school administrators have changed. The one-way transmission approach 

to teaching must give way to a more interactive approach. The security of set subject matter culled from dog-eared 

textbooks is no longer enough. Teachers must redefine themselves and their students as explorers—partners in a 

journey of discovery.  
 

It is said that it “takes a whole village to raise a child.” Similarly, it could be said that it takes a number of teachers 

working communally and in a variety of roles, yet sharing a unified purpose, to truly educate a child. Collaboration 

allows teachers to teach one another and form committees and teams in which to formulate, disseminate, and test 

ideas. Every faculty member possesses sufficient talent and skill to produce an extraordinary program, and in most 

schools that assumption can be proved correct. 

S o u r c e :  K - 1 2  B l u e p r i n t 20 

L e a r n  M o r e   

Watch the following videos to learn more about 

teacher collaboration: 

▪ “Teacher Collaboration: Spreading Best 

Practices School-Wide” – Edutopia | 

George Lucas Educational Foundation13 

▪ “Time Matters: Teacher Collaboration for 

Learning and Leading” – Stanford Center 

for Opportunity Policy in Education14 

▪ “Co-Teaching and Teacher 

Collaboration” – Teachings in Education15 

https://www.youtube.com/watch?v=85HUMHBXJf4
https://www.youtube.com/watch?v=85HUMHBXJf4
https://www.youtube.com/watch?v=Ex1zfl-MsDk
https://www.youtube.com/watch?v=Ex1zfl-MsDk
https://www.youtube.com/watch?v=kkgmOATcC1c
https://www.youtube.com/watch?v=kkgmOATcC1c
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Desc r ip t ion :  T eacher s  can  use  these  que s t ions  to  eva lua te  the  cu r ren t  s ta te  o f  

co l l abo ra t ion  and  sha red  p ro fess iona l  l ea rn ing  a t  the i r  s ch oo l .  T he  ques t ions  

suppor t  iden t i f i ca t ion  o f  ex i s t ing  p rocesses  tha t  p rom ote  co l l abo ra t i ve  work  and 

l ea rn ing  and  o f  cu r ren t  cha l l enge s  tha t  w i l l  need  to  be  nav iga t ed  to  im prove  the 

qua l i t y  o f  t eacher  co l l abo ra t ion .  

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

 How o f ten  does  ve r t i ca l  p l ann ing  occu r  be tween  te acher s  a t  d i f f e ren t  g rade  

l eve l s  o r  t each ing  se quent i a l  sub jec t  a re a  cour ses ?  I s  i t  su f f i c i en t ?  

 How o f ten  does  hor i zon ta l  p l ann ing  occu r  be tween  tea cher s  tea ch ing  in  the  

sam e  g rade  l eve l  o r  t each ing  the  sam e cou r se ?  I s  i t  su f f i c i en t ?  

 Do teacher s  have  an  oppor tun i t y  to  co l l abora te  w i th  o ther  teacher s  who  sha re  

the  sam e s tudents?  

 I s  t im e  em bedded  in  t he  schoo l  day  o r  wee k  fo r  t eacher s  to  co l l abo ra te ?  How  

m uch  t im e  i s  a l lo t ted?  I s  enough  t im e  a l lo t ted?  

 How c lea r  a re  the  exp ec ta t ions  fo r  how teacher s  use  sch edu led  c o l l abo ra t ion  

t im e?  Who  es tab l i shes  the  expec ta t ions  and  m on i tor s  t he i r  exec u t ion ?  

 T o  what  ex ten t  does  co l l abo ra t ion  t im e focus  on  s tudent  l ea rn ing  and  teacher  

r e f l ec t ion  on  in s t ruc t iona l  p rac t i ce?  

 T o  what  ex ten t  does  co l l abo ra t ion  t im e  focus  on  o ther  a spec t s  o f  s tudent s ’  

educa t iona l  exper i en ce  ( e .g . ,  behav io r ,  a t tendance ) ?  

 How i s  t eacher s ’  co l l abo ra t i ve  work  g rounded  in  s tudent ,  s choo l ,  and  d i s t r i c t  

da ta  o r  s tudent  work  sam p les ?   

 How of ten  do  teacher s  observe  o ther  teacher s ’  i n s t ruc t ion?   How do  m utua l  

t eacher  observa t ions  d r i ve  im provem ents  i n  t eacher s ’  p ro fess iona l  p rac t i ce?  

 Do teacher s  co l l abo ra te  w i th  one  ano the r  and  adm in i s t r a to r s  on  how and 

what  to  b r ing  to  the  s ta f f  fo r  p ro fess iona l  deve lopm ent?   

 T o  what  ex ten t  a re  p ro fess iona l  l ea rn ing  exper i ences  and  teacher  

co l l abo ra t ion  connec ted  to  the  schoo l ’ s  m i s s ion  and  yea r long  goa l s ?  

 How a re  co l l abo ra t ion  and  p ro fess iona l  l e a rn ing  oppor tun i t i e s  s t ruc tu red  to  

fo s te r  t eacher  engag em ent  and  buy - in?  

 Are  teacher s  i n  your  s choo l  open  to  sha r ing  w i th  each  o ther  and  l ea rn ing  

f rom  each  o ther ’ s  success es  and  f a i l u res?  

 How i s  a  sa fe  cu l tu r e  fo r  educa to r  r i s k - ta k ing  and  t r ansparenc y  fo s te red  by  

your  s choo l  and  d i s t r i c t ?  

 How i s  a  cu l tu re  o f  se l f - r e f l ec t ion  fo s te red  am ong teacher s ?  T o  what  ex ten t  

i s  tha t  cu l tu re  m ode led  by  schoo l  l eader s?  

S o u r c e :  S t a n f o r d  C e n t e r  f o r  O p p o r t u n i t y  P o l i c y  i n  E d u c a t i o n 21 

 

Ref lec t ion Ques t ions  to  Promote  Col labora t ive  Work  and Learn ing  
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Nav iga t ing  d i f f e ren t  pe r sona l i t i e s ,  

p r io r i t i e s ,  and exper i ences  i s  an  inheren t  

e l em ent  o f  succes s fu l  co l l abo ra t ion . 22 

T eacher s  m ay  no t  im m ed ia te l y  (o r  eve r  

fu l l y )  m e ld  w i th  the i r  co l l abora tor s ,  

neces s i t a t ing  ha rd  w ork  and  dete rm ina t ion  

to  nav iga te  con f l i c t s  and  ach i eve  

consensus ,  under s ta nd in g  and  ac t ion  fo r  

the  g rea te r  good  o f  the  s tudent s . 23 T rue  

co l l abo ra t ion  w i l l  a l l ow  teacher s  to  exp lo re  

new techn iqu es  w i th  the  suppor t  o f  peer s ,  

bu t  i t  a l so  r equ i res  tea cher s  to  be  

accep t ing  o f  f eedbac k  on  the i r  own  work  

and  w i l l i ng  to  p rov ide  inpu t  on  o the r s ’  

per fo rm ance .  I n  add i t ion ,  they  m us t  be  

com fo r tab le  w i th  ac t i ve  pa r t i c ipa t ion  in  

g roup  dec i s ion -m ak ing . 24 T hus ,  t eacher s  s hou ld  exam ine  ways  in  wh i ch  they  can  

adap t  the i r  own  ab i l i t i e s  and  per sona l i t i e s  to  con t r ibu te  pos i t i ve l y  to  the  l a rger  

g roup . 2526 

 

Im por tan t l y ,  teachers  should  ca refu l ly  w ie ld  the i r  recept ive  and express i ve  

communica t ion  sk i l l s  to  support  co l l abora t ion. 27  T he  ab i l i t y  to  l i s ten  to ,  

acknowledge ,  and  i n te rp re t  the  wr i t t en  and  spoken  words  o f  o ther s  and  to  

succes s fu l l y  t r ans l a te  one ’ s  own  op in ions  and  knowledge  in to  wr i t i ng  and  speech  

i s  v i t a l  to  e f f ec t i ve  team work . 28 E s sen t i a l l y ,  c l ea r  comm un ica t ion  a l low s  

co l l abo ra t ing  teacher s  to  under s tand the  m er i t s  o f  the i r  t eam  m em bers ’  

per spec t i ves  and  to  focus  on  those  e lem ents  tha t  a re  m os t  com p le x  o r  those 

ques t ions  wh i ch  a re  m os t  imm ed ia te l y  p ress ing  ( r a ther  than  c l a r i f y ing  a  w ider  a r r ay  

o f  m i sunder s tood  team  exchanges ) . 29 S t rong  com m un ica t ion  sk i l l s  fo s te r  t ea cher s ’  

coopera t ion  a round  the i r  sha red  m i s s ion  o f  suppor t ing  s tudent s . 30 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Shared understanding of the team's mission

Commitment to the team's goals

Clearly defined roles and responsibilities

Agreed-upon groundrules

An established decision-making model

Commitment to open communication

Mutual accountability

Key  Fac tors  to  Team Success  

S o u r c e :  H u m a n  R e s o u r c e s ,  M a s s a c h u s e t t s  

I n s t i t u t e  o f  T e c h n o l o g y 2 6  
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Seven  Norms of  Co l labora t i ve  Work  and Communica t ion  

NORM DESCRIPTION 

 

Pausing 

Pausing slows down the discussion and provides precious "wait time." Pausing and acceptance of 

silence create a relaxed and purposeful atmosphere. Silence, though initially uncomfortable, can be 

an excellent indicator of productive collaboration. Pausing signals to others that their ideas and 

comments are worth thinking about. It dignifies their contribution and encourages future 

participation. Pausing enhances discussion and greatly increases the quality of decisions. 

 

Paraphrasing 

Listeners summarize or provide an example of what has just been said. Paraphrasing maintains a 

speaker’s intention and the accurate meaning of what has been said using different words and 

phrases. Paraphrasing helps a team hear and understand each other as they evaluate data and make 

decisions. Paraphrasing is also extremely effective for reducing group tension and individual anger. 

 

Probing 

Probing seeks to clarify something which is not yet fully understood. More information may be 

required, or a term may need to be more fully defined. Clarifying questions can be specific or open-

ended, depending upon the circumstances. Gentle probes increase the clarity and precision of a 

group's thinking and contribute to trust building. They communicate to group members that their 

ideas are worthy of exploration and consideration. 

 

Proposing 

It takes a degree of self-confidence and courage to put forward ideas. Ideas are the heart of a 

meaningful discussion, and groups must be comfortable to process information by analyzing, 

comparing, predicting, applying, or drawing causal relationships. 

 

Paying 

Attention 

Collaborative work is facilitated when each team member is conscious of self and others. They are 

aware of what is said, how it is said, and how others respond. Understanding how they create 

different perceptions allows teachers to accept others' points of view as different and not necessarily 

wrong. They understand that they should be curious about others’ perspectives and not judgmental.  

 

Presuming 

the Positive 

This is the assumption that other team members act from positive and constructive intentions, even 

if one disagrees with their ideas. Presuming positive presuppositions is not a passive state but needs 

to become a regular manifestation of one's verbal responses. The assumption of positive intentions 

permits the creation of such sophisticated concepts as a "loyal opposition" and it allows one 

member of a group to play "the devil's advocate." It builds trust, promotes healthy cognitive 

disagreement, and reduces the likelihood of misunderstanding and conflict. 

 

Pursuing 

Balance 

Both inquiry and advocacy are necessary components of collaborative work. Highly effective teams 

are aware of this and self-consciously attempt to balance them. Inquiry provides for greater 

understanding. Advocacy leads to decision-making. One of the common mistakes that collaborative 

teams may make is to bring premature closure to problem identification and rush into problem 

resolution. Maintaining a balance between advocating for a position and inquiring about the 

positions held by others further inculcates the ethos of a genuine learning community. 

S o u r c e :  U . S .  D e p a r t m e n t  o f  S t a t e 31 

 

Re la ted l y ,  t e am work  and  knowledge  and  e xper i ence  w i th  team  p rocesses  ( e .g . ,  goa l  

se t t ing ,  de lega t ion  o f  r espons ib i l i t i e s )  a re  a l so  h igh l y  im por tan t  i t em s  to  cons ider . 32  

B y  succes s fu l l y  m ana g ing  the  t im e  they  de vo te  to  co l l abo ra t ion  and  com m un ica t ing  

e f f i c i en t l y  du r ing  tha t  t im e ,  t each er s  w i l l  be  ab le  to  focus  m ore  d i r ec t l y  on  those  

cha l l enge s  they  f ace  on  a  da i l y  bas i s  and  the  goa l s  they  have  fo r  the i r  own and 

s tudents ’  pe r fo rm ance . 33 T here fo re ,  t eacher s  shou ld  focus  on  deve lop ing  and 

dep loy ing  team  and  task  p rocess  sk i l l s  to  p repare  to  work  a longs ide ,  t each ,  and  

l ea rn  f rom  the i r  peer s . 34 T h i s  m eans  l ea rn ing  how to  suppor t  and  coach  one  ano ther  

i n  t im es  o f  success  an d  cha l l enge  and  ac t ing  w i th  synergy  when  the re  i s  unan im ous  

consensus  a round  a  g i ven  cour se  o f  ac t ion  and  when a  dec i s ion  m ay no t  r e f l ec t  

one ’ s  f i r s t  i n s t inc t . 35 
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PROMOTE SHARED ACCOUNTABILITY 
As  an  inna te  pa r t  o f  co l l abo ra t ion ,  teachers  share 

respons ib i l i ty  fo r  the i r  p rofess ional  deve lopment 

and that  o f  o thers .  By  ex tens ion ,  the y  exe r t  i n f luence  

on  s tudent s  beyond  those  as s igned  to  the i r  c l a s s  

ro s te r s . 36 T h rough  the i r  wo rk  w i th  co - teach er s  and  in  

g rade- leve l ,  d i s c ip l i n e - spec i f i c ,  s choo lw ide ,  o r  o ther  

team s ,  t each er s  can  s t r eng then  the i r  p ro fess iona l  

know ledge  and  sk i l l s  wh i l e  suppor t ing  co l l eagues  in  

do ing  the sam e .  Improved  knowledge shou ld  then 

t r ans l a te  in to  be t t e r  ou tcom es  fo r  s tudent s ,  f am i l i e s ,  

and  the  l a rge r  s choo l  co m m un i ty . 37   
38 

T o  th i s  end ,  t eacher s  work ing  in  p ro fess iona l  l ea rn ing  com mun i t i e s ,  g rade - lev e l  

t eam s ,  co - teach ing  pa r tne r sh ips ,  and  o ther  co l l abo ra t i ve  a r r angem ents  shou ld  

opera te  under  the  fo l low ing  foundat iona l  a s sum pt ions : 39 

•  E f f ec t i ve  t eacher  team s  f o cus  on  l ea rn ing  f o r  bo th  the i r  m em bers  and  s tude nts ;  

•  F o r  a l l  s tudents  to  l ea r n ,  teacher s  m us t  a l so  l e a rn  toget he r  dur ing  t he i r  workday ;  

•  Team  m em bers  a re  in t e nt ion a l  abou t  se t t ing  th e i r  own l e a rn i ng  goa l s  based  on  w hat  

they  n eed  to  know an d  do  to  ensure  tha t  s tude nts  meet  the i r  goa l s ;  

•  Co l l abora t ing  t eacher s  work  in te rdepe nde nt l y  to  im prove  the i r  p rac t i c es  and  rea l i ze  

s tude nt ,  t e am ,  and  s choo l  l ea rn in g  goa l s ;  

•  Co l l abora t ing  teach er s  co l l ec t  and  ana l yze  da ta ,  s tudy ,  app ly ,  obse rve ,  m easure ,  

r e f l ec t ,  and  ad jus t  the i r  p rac t i ces  i n  cont inuous  c yc les  o f  im provem ent ;  and  

•  Co l l abora t ing  t eacher s  f ocus  on  m easurab le  ou tcom es .  

 

The  F ive  C ’s  fo r  Bu i ld ing  Team and Co l labora t i ve  Accountab i l i ty  

NORM DESCRIPTION 

 

Common Purpose 

Teachers must explore and formally define objectives and intended outcomes for their 

collaborative work. Without common purpose, teacher partnerships—and the time and effort 

spent collaborating—will be directionless, ineffective, and wasteful. 

 

Clear Expectations 

Clear expectations move beyond common purpose and describe the projects, activities, and 

conversations collaborators will engage in. Teachers need to work with their collaborators to 

delegate responsibilities to ensure that no items are inadvertently neglected. 

 

Communication 

Teachers must keep one another informed about the progress of their individual work to 

ensure that the larger team’s work remains in alignment. This means creating schedules for 

progress monitoring and establishing a cadence for meetings and communications. 

 

Coaching 

Collaborating teachers should establish procedures to share ideas, provide and receive 

feedback, and engage in collaborative learning opportunities to improve their individual work 

and the work of the larger team and school community. 

 

Consequences 

Teachers (and administrators) should define rewards for meeting expectations and corrective 

actions when expectations are unmet. Consequences should not be solely punitive. They 

should promote desired behavior and correct and discourage undesired behavior. 

N o t e :  T h e  a b o v e  i t e m s  a r e  b a s e d  o n  a  f r a m e w o r k  s p e c i f i c a l l y  t a r g e t i n g  t e a m w o r k  a t  n o n -

e d u c a t i o n a l  o r g a n i z a t i o n s .  H o w e v e r ,  t h e  r e c o r d e d  p r i n c i p l e s  a n d  t h e i r  b a s e  c o n t e n t  h a v e  r e l e v a n t  

a p p l i c a t i o n s  i n  t h e  K - 1 2  s p h e r e .  

S o u r c e :  R h y t h m  S y s t e m s 40 

We look to teachers to help every 

student learn, not just those who 

are self-motivated learners. We 

look to teachers to model that love 

of learning, learn new ways to 

engage students, master their 

subject matter, seek advice and 

accept critical feedback, and get 

better at their craft every year. 

Teacher  Accountabi l i ty  

S o u r c e :  E d u c a t i o n  P o s t 3 8  
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A c lea r  focus  a round  wh ich  to  o r i en t  co l l abo ra t ion  i s  v i t a l  to  d i r ec t  t eacher s ’  

thoughts ,  ac t ions ,  an d  pu rposes  to  those  ou tcom es  and  s t r a t eg i c  goa l s  tha t  a re  

m os t  pe r t inen t . 41 A t  the  sam e t im e ,  t each er s  opera t ing  in  team s  need  to  ex p l i c i t l y  

com m un ica te  and  ca ta log  the  ro les  they  and  the i r  peer s  w i l l  be  d i r ec t l y  and  

ind i rec t l y  r espons ib le  fo r  execu t ing  and  ou tcom es  they  w i l l  be  accountab le  fo r  

ach iev ing . 42 Goa l - se t t ing  w i l l  be  espec ia l l y  im por tan t  to  c rea te  per fo rm ance  

th resho lds  upon  wh ich  teacher s  can  eva lua te  and  t r ack  p rogress . 43 T eacher s  shou ld  

dete rm ine  “h ow the i r  ab i l i t i e s ,  a c t ions ,  an d  a t t i tudes  d i r e c t l y  o r  i nd i r ec t l y  a f f ec t  

s tudent  [ and  team ]  success . ” 44 T hey  shou ld  a l so  know how to  t rack  p rogress  and  

per fo rm ance  us ing  ava i l ab le  da ta  and  o the r  a r t i f ac t s . 45 

 

Shared  Accountab i l i ty  Ques t ions  fo r  Col l abora t ing  Teachers  

▪ What do we care about in our team? What are we passionate about? 

▪ What do available qualitative and quantitative data tell us? 

▪ What bothers us — or gives us pain — about students’ learning? 

▪ What do we need to learn? How can we learn it? 

▪ What actions can we take based on our learning to address our concerns? 

▪ How will we know our actions have enhanced student learning? 

▪ How can we continue to learn and work to increase student learning by being accountable ourselves? 

S o u r c e :  P h i  D e l t a  K a p p a n 46 

 

T hus ,  teachers  should  ca re ful l y  compose and negot ia te  team norms,  

expecta t ions ,  and  goa ls  to  ensure  tha t  th ey  and the i r  co l l abora tors  “ work  

p roduct ive ly ,  [ma inta in ]  open communica t ion  channel s ,  and  keep  [ themselves]  

accountab le . ” 47 I n  pa r t i cu la r ,  t each er s  shou ld  work  together —and  w i th  

adm in i s t r a to r s — to  de te rm ine  what  coopera t i ve  l ea rn ing  and  p lann ing  ac t i v i t i e s  w i l l  

be  m os t  f ru i t fu l : 48 

•  S tudy i ng  s tand ards ,  r ev iew ing  concepts  and  sk i l l s  neces sa ry  to  m as te r  the  s tan dards ,  

and  de te rm i n ing  ho w th e  s tandards  a re  a s ses se d ;   

•  Se lec t ing  resea rc h -base d  ins t ruc t io na l  s t r a t eg i es  and  as ses sm ent  tech n iques ;   

•  P lann i ng  l e s sons  and  a gree ing  on  ev id ence  o f  s tude nt  l ea r n ing  t ha t  t h ey  w i l l  sha re ;   

•  Im p lem ent in g  l e s sons ,  no t in g  succes ses  and  cha l l e nges ,  and  co l l ec t i ng  ev idence  o f  

l ea rn i ng ;   

•  Ana lyz ing  s tude nt  work  by  rev i s i t i ng  the  s tand ards  be ing  addres sed  and  ident i f y i ng  

s tude nt  s t ren gt hs  and  a reas  o f  need ;  and  

•  Ad jus t ing  ins t r uc t ion  a f te r  r e f l ec t ing  on  d i spa ra te  teach i ng  exper i e nces ,  s e l ec t ing  

a l te rn a t i ve  s t r a teg i es ,  and  de te rm in ing  how f u t u re  cha l l e nges  w i l l  be  a ddres sed .  

 

Im por tan t l y ,  the  success  o f  t eacher  co l l abo ra t ion  m us t  be  judged  in  te rm s o f  r esu l t s  

( e .g . ,  s tudent  ou tcom es ,  new p ro fess iona l  l ea rn ing ) . 49 T eacher s  sh ou ld  a l so  ca ta log  

how they  use  th e i r  co l l abo ra t ion  t im e  fo r  ac t i v i t i e s  t ha t  a re  m os t  conduc i ve  to  the i r  

i nd i v idua l  and  team ’s  p ro fess iona l  deve lopm ent  and  the i r  s tudent s ’  academ ic ,  

behav io ra l ,  and  genera l  success . 50 F u r the rmore ,  teachers  should  determine  how 

the i r  teams  can  achieve  des i red  resu l t s  and engage  in  benef i c ia l  ac t i v i t i e s  a s  

par t  o f  the  l a rger  co l l abora t i ve  s choo l  and d i s t r i c t  communi ty . 51 
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Key  E lements  of  Col labora t i ve  Schoo l  Communi t i es  

D E V E L O P I N G  C O M M U N I T I E S   I M P L E M E N T I N G  C O M M U N I T I E S  S U S T A I N I N G  C O M M U N I T I E S   

C h a r a c t e r i s t i c s  

M e m b e r s  o f  t h e  s c h o o l  c o m m u n i t y …  

▪ …work to develop collaboration 

norms and goals for improvement. 

▪ …are reluctant to address 

differences of opinion about 

effective teaching. 

▪ …see participation as individual and 

disconnected from their practice. 

▪ …have established common goals 

and a shared language around 

reform. 

▪ …demonstrate communal 

responsibility for student learning. 

▪ …use collaborative dialogue closely 

linked to practice. 

▪ …allow teachers to primarily drive 

collaboration. 

▪ …use data to drive continuous 

improvement. 

▪ …move beyond short-term gains to 

address underlying obstacles to 

student achievement. 

T E A C H E R  B E H A V I O R S  

T e a c h e r s  i n  t h e  c o m m u n i t y …  

▪ …create data teams, oriented 

explicitly towards evaluating test-

based outcomes. 

▪ …monitor student growth by 

developing a system with school 

leaders based on multiple 

measures of performance and 

linked directly to a shared vision. 

▪ …generate and use a list of 

obstacles to student learning to 

guide collaborative discussion. 

▪ …develop standards and protocols 

for managing conflict that are 

linked to shared goals. 

▪ …encourage peers to make 

innovative changes to practice and 

engage in reflection about 

challenges and breakthroughs. 

▪ …work with school leaders to shape 

professional development. 

▪ …seek opportunities for co-

teaching or peer observation. 

▪ …work with peers who have similar 

learning goals, using formal 

structures to collaboratively plan 

and analyze data. 

▪ …create opportunities for informal 

interaction with peers. 

▪ …seek opportunities for continual 

improvement by accessing 

additional expertise (e.g., in the 

form of external service providers). 

L E A D E R  B E H A V I O R S  

S c h o o l  l e a d e r s  i n  t h e  c o m m u n i t y …  

▪ …develop common standards and 

protocols for meeting participation. 

▪ ...model normative practices and 

protocols for collaboration. 

▪ …facilitate collaboration in a way 

that makes opposing views “visible” 

and subject to supportive 

discussion. 

▪ …establish a coherent school-wide 

reform message. 

▪ …restructure school time to allow 

for daily opportunities for teachers 

to meet in teams. 

▪ …restructure school time to allow 

for one period of collaborative 

planning each week. 

▪ …create a data and accountability 

system for monitoring school 

improvement, including 

information about teachers’ and 

students’ school experiences. 

▪ …create a team of teachers and 

leaders exclusively focused on 

instructional supports that align to 

teacher-identified challenges. 

▪ ...increase teacher interaction time 

with teachers during meetings. 

▪ …address predictable sources of 

conflict or risk. 

▪ …resist the temptation to solve 

problems unilaterally and work with 

teachers to respond to conflict. 

▪ …work with teachers to develop a 

plan that aligns teacher 

professional development with 

learning goals. 

▪ …create a model in which mentor 

teachers serve as coaches to 

beginner teachers to improve 

instruction. 

▪ …encourage team teaching and 

integrated lesson design. 

▪ …provide resources to support 

teacher-directed collaboration but 

resist the temptation to offer direct 

guidance. 

S o u r c e :  R e n n i e  C e n t e r  f o r  E d u c a t i o n  R e s e a r c h  a n d  P o l i c y  a n d  E d V e s t o r s 52 

 

T he  Shared  Accountab i l i ty  Worksheet  on  p .  14  p rov ides  a  tem p la te  by  wh i ch  

teacher s  can  exp lo re  the  concep t  o f  sha re d  accountab i l i t y  a s  a  p rac t i ca l  m at te r .  I n  

pa r t i cu la r ,  the  worksheet  a sk s  teach er s  to  de te rm ine  spec i f i c  s t ak eho lder  g roups  to  

wh i ch  they  a re  ac countab le  and  how they  a re  accountab le  to  th ese  g roups .  I t  a l so  

p rov ides  space  fo r  t eacher s  to  r eco rd  m ethods  and  m et r i c s  by  wh i ch  they  w i l l  t r ack  

and  com m un ica te  p rogress  and  succes s  i n  the  spec i f i ed  a re as  o f  accountab i l i t y .  
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Addi t iona l  Gu idance  on  Promot ing  Shared  Accountab i l i ty  

The following items represent a sample of publicly available information and tools that teachers (and other school 

staff) can utilize to improve the quality of their collaboration and promote shared accountability. Teachers may 

reference these documents to obtain a deeper understanding of collaboration beyond the information contained 

within this toolkit. 
 

The PLC Guidebook: Leading Your 

Collaborative Team to Success53 

 

Teacher Collaboration in 

Perspective: A Discussion Guide for 

Teachers and Principals54 

 

The ACER Professional Learning 

Community Framework55 

 

S o u r c e :  M u l t i p l e   

http://guide.swiftschools.org/sites/default/files/documents/THEPLCGUIDEBOOK.pdf
http://www.in-perspective.org/files/PublicAgenda_TeacherCollaborationInPerspective_ADiscussionGuide_2017.pdf
https://www.acer.org/files/ACER-PLCF-Information-Pack.pdf
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Desc r ip t ion :  T eacher s  can  use  th i s  wo rksheet  to  de te rm ine  those  s takeho lder  g roups  

to  wh i ch  the i r  co l l abo ra t i ve  team s  a re  accountab le — i n c lud in g  them se lves ,  the i r  

co l l eagues ,  s tud ent s ,  f am i l i e s ,  com m un i ty  m em bers ,  and  schoo l  and  d i s t r i c t  l eader s  

( i . e . ,  “ T o  Whom ”) .  The  worksheet  a l so  he lps  teacher  team s  iden t i f y  the  spec i f i c  

outcom es  and  a reas  fo r  wh i ch  they  a re  accountab le  to  these  s ta keho lder s  ( i . e . ,  “ F o r  

What ” )  and  how they  can  t r ack  and  m easu re  p rogress  r e l a ted  to  spec i f i c  a reas  o f  

accountab i l i t y  ( i . e . ,  “ How” ) .  

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

T O  W H O M  

S t a k e h o l d e r  G r o u p s  Y o u r  T e a m  I s  

A c c o u n t a b l e  T o  

F O R  W H A T  

A r e a s  a n d  O u t c o m e s  f o r  W h i c h  

Y o u r  T e a m  I s  A c c o u n t a b l e  

H O W  

M e t h o d s  b y  W h i c h  Y o u r  T e a m  

W i l l  R e p o r t  o n  A c c o u n t a b i l i t y  

   

   

   

   

   

   

   

   

S o u r c e :  P h i  D e l t a  K a p p a n 56

Shared  Accountab i l i ty  Workshee t  



LEAD ING AND COLL ABORATING FOR ST UDENT SUCCESS  TOOLKI T :  PARTNER 

WITH STUDENTS  AND FA MILIES  

 

©2020 Hanover Research  15 

PARTNER WITH FAMILIES AND STUDENTS 
Teachers  should  p r io r i t i ze  fami ly  engagement  a s  an integra l  pa r t  of  the i r  

p rofes s iona l  respons i b i l i t i es  r a the r  than  opera t ing  as  i f  co l l abo ra t ion  w i th  

s tudents ’  pa ren t s  an d  guard ians  i s  a  secondary  e lem ent  o f  the i r  da i l y  wo rk . 57 

Recogn i z ing  the  va luab le  knowledge ,  e xper i ence ,  and  in f lu ence  tha t  f am i l i e s  

possess  and  the  asp i r a t ions  and  hopes  they  have  fo r  the i r  ch i ld ren  w i l l  he lp  teacher s  

be t te r  adap t  to  m eet  the  need s  o f  a l l  s tu dent s . 58 Moreover ,  because  te acher s  and  

f am i l i e s  want  the  bes t  fo r  s tudent s ,  they  a l r eady  have  a  s t rong  foundat ion  f rom 

wh ich  to  bu i ld  a  m utua l l y  bene f i c i a l   and  f ru i t fu l  pa r tne r sh ip . 59 

 

E f f ec t i ve  two -way  c om m un ica t ion  i s  v i t a l  to  es tab l i sh  endur ing  pa r tne r sh ips  

be tween  t each er s  a nd  f am i l i e s . 60 I ndeed ,  es tab l i sh ing  s t rong  com m un ica t ion  

channe l s  w i th  f am i l i e s  a l lows  teacher s  to  acknowledge  the  e xper t i se  pa ren t s  and  

guard ians  have  about  the i r  ch i ld ren  and  encourage  f am i l i a l  pa r t i c ipa t ion  in  s choo l  

ac t i v i t i e s . 61 Re la ted l y ,  t eacher s  can  us e  f am i l y  com m un ica t ion  to  r ecom m end 

spec i f i c  a reas  in  wh i ch  f am i l i e s  can  suppor t  s tudent s  and  teacher s  ( e .g . ,  gues t  

p resen ta t ion s ,  vo lun teer ing ,  a t -hom e l ea rn ing  suppor t ) . 62 

 

Key  Ingredients  o f  Home - Schoo l  Communica t ions  

 
 

 

CHILD-CENTEREDNESS  CONSTRUCTIVENESS 

Teachers should make communications specific to 

the individual student. This type of communication 

is most likely to engage families, due to its 

personalized nature and individual relevance. 

 Teachers should ensure all communications contain 

information that is meaningful, useful, and provides 

families with practical suggestions. 

 

 
 

 

CLARITY AND CONCRETENESS  CONTINUITY 

Teachers should highlight those guidelines and 

strategies which are most beneficial to families in 

supporting children’s actual learning. 

 Teachers should keep families informed about and 

in sync with classroom practices and policies and 

students’ performance and skill development. 

S o u r c e :  C o l l a b o r a t i v e  f o r  A c a d e m i c ,  S o c i a l ,  a n d  E m o t i o n a l  L e a r n i n g 63 

 

T he  po ten t i a l  s t r a teg ies  and  too l s  tha t  t eacher s  can  use  to  engage  f am i l i e s  a re  

d i ve r se ,  and  teachers  should  ensure  tha t  any  campaign  they  under take  to  

s t rengthen  re la t ionsh ips  wi th  fami l i es  i s  ta i lo red  to  the  spec i f i c  fami ly  

audiences  they  want  to  reach . 64 T h i s  enc om passes  p rob lem -so l v ing  a round  the 

spec i f i c  ba r r i e r s  an d  obs tac les  i nh ib i t i ng  f am i l i e s ’  ab i l i t y  to  co l l abo ra te  w i th  

teacher s  and  assum e a  m ore p rom inent  ro le  i n  s tudent s ’  educa t ion . 65 T eacher s  a l so  

need  to  eva lua t e  the i r  pe r cep t ions  o f  f am i l y  co l l abo ra t ion ,  wh i ch  can  be  suppor ted  

by  the  Fami ly  Co l l abora t ion  D iagnos t i c  on  p .  18 . 66 
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Stra teg ies  fo r  Teachers  to  Encourage  Fami ly  Co l l abora t ion  

▪ Involve families in setting goals for their child’s learning program 

▪ Value parents’ and guardians’ opinions, concerns, ideas, and visions 

▪ Recognize that families care very much about their children 

▪ View families as key contributors to their child’s school experiences.  

▪ Consider families’ resources and talents when planning day-to-day activities for students 

▪ Find ways to collect information from parents and guardians that can be used for developing the child’s learning 

program (e.g., home visits, interviews) 

▪ Share information with families about how children learn and develop 

▪ Actively involve families in preparing for and completing parent-teacher conferences 

▪ Talk regularly with students and encourage them to share information with their families 

▪ Communicate regularly with families through students and through print materials, phone calls, home visits, 

informal gatherings, and workshops 

▪ Use problem-solving strategies with families 

▪ Appreciate and respect family values which may be different from one’s own 

▪ Refrain from criticism and judgment of families, both publicly and privately 

▪ Maintain a warm, friendly, open, and responsive classroom climate  

▪ Advocate for and promote opportunities for families to interact with one another and school personnel 

S o u r c e :  N e b r a s k a  D e p a r t m e n t  o f  E d u c a t i o n 67 

 

Re la ted l y ,  teachers  should  recognize  the  va lue  o f  so l i c i t ing  and cons ider ing  

s tudent  input  a s  “a  way […] to  deepen  the i r  p rac t i ce ,  recharge  themse lves ,  and  

negot ia te  the  c omplex i ty  o f  teach ing  and l ea rn ing . ” 68 S tudent s  can  p rov ide 

teacher s  w i th  in s igh t  i n to  how they  l ea rn  bes t ,  wh i ch  in s t ruc t i ona l  ac t i v i t i e s  and  

m ethods  a re  m os t  e f f ec t i ve  and  eng ag ing ,  and  whether  they  have  ach i eved  

p ro f i c i ency  o f  i nd i v idua l  con ten t  i t em s . 69T eacher s  who  p rov ide  s tudent s  w i th  a  vo i ce  

in  l ea rn ing  w i l l  be  more  l i ke l y  to  engage  and  m ot i va te  them . 70  

 

T eacher s  shou ld  se ek  to  “no rm a l i z [ e ]  s tudent  vo i ce  and  l ead er s h ip  as  a  cons i s ten t  

com ponent  o f  c l a s s room p rac t i ce  r a ther  than  a  one -o f f  approach . ” 71 T hey  can  

l eve rage  a  va r i e t y  o f  m ethods ,  bo th  fo rm a l  and  in fo rm a l ,  to  p rom ote  co l l abo ra t ion  

w i th  s tudent s  a r ound  in s t ruc t ion  and  ga ther  

f eedback  f rom  s tudents  on  pas t ,  p resen t ,  and  

fu tu re  ac t i v i t i e s .  A t  the  m os t  co l l abora t i ve  

l eve l s ,  t eacher s  m ay  ask  s tudent s  to  co-p lan  

in s t ruc t ion ,  though reques t ing  f eedback  and  

sugges t ions  f rom  s tudents  a l so  se r ves  as  a  fo rm 

o f  co l l abo ra t ion . 72  

 

 

 

 

 

 

 

 

 

The February 2020 issue of The Learning 

Professional—published by Learning 

Forward—explores different ways in which 

teachers can respond to student 

perspectives and voice to improve 

instruction and guide their professional 

learning. It is available in HTML and as a 

PDF file using the hyperlinked icon below. 

 

Ins ights  on  Co l l abora t ion  

wi th  S tudents  

S o u r c e :  T h e  L e a r n i n g  P r o f e s s i o n a l 7 7  
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Spec i f i ca l l y ,  co l l abo r a t ion  can  be  p romoted  by : 7374 

 

•  Regular l y  So l i c i t in g  St udent  Feedb ack :  Teach er s  can  use  su rve ys  and  o the r  r ese a rch  

m ethods  to  rou t ine l y  g a the r  d a ta  o r  a sk  s t ude nts  how t hey  f ee l  abo u t  conten t  and  

ins t ruc t ion  a nd  f o r  sugges t ions  on  s choo l  po l i c i e s ,  cu l tu re ,  a nd  c l im ate .  

•  Enga gin g  Students  in  S tudy in g  and Assess i ng  The i r  Schoo l :  Beyond  ask ing  f o r  

f eedback  on  ques t ions  c rea ted  by  ad u l t s ,  t eac her s  and  s choo l s  c an  t r a in  s tu den ts  i n  

co l l ec t ing  an d  ana l yz in g  da ta .  S t ud en ts  can  th en  c rea te  t he i r  ow n resea rch  ques t ions  

and  use  obse rva t ions  a nd  f eedback  f rom peer s  to  d raw conc lus ions  about  wha t  i s  

work ing  we l l ,  wha t  cou ld  be  im proved ,  and  how to  he lp .  

•  Advocat ing  for  Authent ic  S tudent  Rep resentat ion  on  Leadersh ip  Teams :  Teacher s  

shou ld  lobby  s choo l  a n d  d i s t r i c t  l ead er s  to  l e ave  space  f o r  s tudents  to  jo in  s choo l  

l eader sh i p  team s ,  im provem ent  team s ,  o r  equ i ty  and  d i ve r s i t y  team s .  

•  Inv i t ing  Stu dents  to  Any  Discuss ion  Re late d  to  The i r  Own Learn ing :  Teache r s  

shou ld  inc lud e  s tude nts  i n  pa rent - te acher  conf e rences ,  I EP  m eet ings ,  s tuden t  suppor t  

m eet ings ,  d i s c ip l i ne  he a r ings ,  and  a ny  d i s cus s i on  in  wh i ch  th ey  a re  th e  m a in  top i c .  

•  Acknowledg in g  S tude nts  as  S takeho lders :  When  teac he r s  s e t  goa l s  o r  m ake 

ins t ruc t iona l  dec i s ions ,  they  shou ld  exp ec t  s tud ents  to  cont r ibute .  A t  the  sam e t im e ,  

teacher s  shou ld  be  w i l l i ng  to  he lp  s tuden ts  a s  they  shape  and  ach ieve  the i r  own 

asp i r a t ions  f o r  the i r  l ea rn ing .  

 

On  p .  19 ,  the  Teacher  Report  Card  o f f e r s  a  s im p le  too l  tha t  t eac her s  can  dep loy  to  

beg in  bu i ld ing  a  co l l abo ra t i ve  r e l a t ionsh ip  w i th  s tudent s .  Spec i f i ca l l y ,  the  fo rm asks  

s tudents  to  p rov ide  com m enta ry  on  a  teacher ’ s  s t r eng ths  and  a reas  o f  deve lopm ent .   



LEAD ING AND COLL ABORATING FOR ST UDENT SUCCESS  TOOLKI T :  PARTNER 

WITH STUDENTS  AND FA MILIES  

 

©2020 Hanover Research  18 

 
Desc r ip t ion :  T eacher s  can  f i l l  ou t  the  fo l low ing  check l i s t  to  he lp  de te rm ine  the i r  

per sona l  r ead iness  to  co l l abo ra te  m ore  c lose l y  w i th  s tudent s ’  f a m i l i e s .  L i s ted  i t em s  

ask  tea cher s  to  eva lu a te  the i r  pe r sona l  m i ndse t s  a s  w e l l  a s  ex i s t ing  cond i t ions  a t  

the i r  s choo l  tha t  w i l l  e i the r  p rom ote  o r  i nh ib i t  co l l abo ra t ion .  

 

D I A G N O S T I C  I T E M  
S T R O N G L Y  

D I S A G R E E  
D I S A G R E E  

N E I T H E R  

A G R E E  N O R  

D I S A G R E E  

A G R E E  
S T R O N G L Y  

A G R E E  

A l l  f a m i l i e s  h a v e  t h e  c ap a c i t y  t o  s u p p o r t  t h e i r  

s t u d e n t s  i n  l e a r n i n g .  
     

L e v e r a g i n g  f a m i l y  k n o wl e d g e  a n d  s k i l l s  i s  k e y  

t o  s u p p o r t i n g  s t u d e n t  a c h i e v e m e n t .  
     

F a m i l i e s  s h o u l d  b e  i n v o l v e d  i n  m a k i ng  

d e c i s i o n s  r e g a r d i n g  l ea r n i n g  a n d  i n s t r u c t i o n  

a t  s c h o o l .  

     

T e a c h e r s  a r e  r e s p o ns i b l e  f o r  em p o w e r i n g  

f a m i l i e s  t o  k n o w  t ha t  t h e i r  e x p e r t i s e  i s  

v a l u a b l e  t o  s c h o o l  p e r f o r m a n c e .  

     

I  v a l u e  b u i l d i n g  t r u s t in g  r e l a t i o n s h i p s  w i t h  

f a m i l i e s .  
     

S t u d e n t s  w i l l  a c h i e v e  m o r e  i f  I  w o r k  c l o s e l y  

w i t h  f a m i l i e s  a n d  c om m u n i t i e s .  
     

F a m i l i e s  s h o u l d  h a v e  a c c e s s  t o  s t u d e n t  a n d  

s c h o o l  p e r f o r m a nc e  r e su l t s .  
     

M y  s c h o o l  h a s  c l e a r  p ro c e s s es  a n d  p l a t f o rm s  

f o r  f am i l i e s  t o  v o i c e  con c e r n s .  
     

M y  s c h oo l  h a s  a  s p a c e  f o r  f a m i l i e s  t o  w o r k  a n d  

c o m e t o g e t h e r .  
     

F a m i l i e s  h a v e  t h e  a b i l i t y  t o  s e t  g o a l s ,  c r e a t e  

p l a n s ,  a n d  i n i t i a t e  c h a ng e  a t  m y  s c h o o l .  
     

M y  s c h o o l  o f f e r s  o p p or t u n i t i e s  f o r  f am i l i e s  t o  

d e v e l o p  t h e i r  k n o w l e d g e  a n d  s k i l l s  b as e d  o n 

t h e i r  n e e d s .  

     

I  c a n  f i n d  so l u t i o n s  t o  b a r r i e r s  t o  f a m i l y  

e n g a g e m e n t  i n  s c h oo l s .  
     

F a m i l i e s  k n o w  a n d  u n de r s t a n d  t h e i r  p o t e n t i a l  

a s  p a r t  o f  t h e  l e a d e r s h ip  o f  m y  s c h o o l .  
     

S o u r c e :  B o s t o n  P u b l i c  S c h o o l s  ( M A ) 75  

Fami ly  Co l labora t ion  D iagnos t ic  
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Desc r ip t ion :  T eacher s  can  use  the  fo l low ing  docum ent  to  so l i c i t  feedback  f rom  the i r  

s tudent s  about  va r ious  aspec t s  o f  the i r  p ro fess iona l  pe r fo rm ance  and  the  qua l i t y  

o f  i n s t ruc t ion ,  cu r r i cu la ,  and  the  l ea rn i ng  env i ronm ent .  T he  fo rm  shou ld  be  

d i s t r ibu ted  to  a l l  s tudent s  i n  a  c l a s s  to  ensu re  a l l  s tudent  vo i ce s  a re  hea rd .  

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
 

Repor t  Ca rd  fo r :   

 

( t e a c h e r  n a m e )  

1 .  What  do  you  l i ke  m os t  about  be ing  in  th i s  t eacher ’ s  c l a s s?  What  do  you l i ke  

l eas t ?  

 

 

 

 

 

 

2 .  What  does  th i s  t eacher  do  du r ing  c l a s s  tha t  i s  m os t  he lp fu l  to  you?  What  do 

they  do  tha t  i s  l eas t  he lp fu l ?  

 

 

 

 

 

3 .  What  can  th i s  t eacher  do  d i f f e ren t l y  to  im prove  your  exper i ence  in  the i r  c l a s s?  

How w i l l  th i s  im prove your  exper i ence?  

 

 

 

 

 

 

S o u r c e :  E d u c a t i o n  W o r l d 76 

  

Teacher  Repor t  Card  
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I m p a c t  o f  T e a c h e r s  o n  S t u d e n t  A t t e n d a n c e  i n  S e c o n d a r y  S c h o o l . ”  S t a n f o r d  C e n t e r  f o r  E d u c a t i o n  

P o l i c y  A n a l y s i s ,  J a n u a r y  2 0 1 7 .  p p .  1 – 2 ,  5 .  h t t p s : / / c e p a . s t a n f o r d . e d u / s i t e s / d e f a u l t / f i l e s / w p 1 7 - 0 1 -

v 2 0 1 7 0 1 . p d f  [ 4 ]  T o r n i o ,  S .  “ 1 2  P o w e r f u l  S t a t i s t i c s  T h a t  P r o v e  W h y  T e a c h e r s  M a t t e r . ”  

W e A r e T e a c h e r s ,  M a y  1 5 ,  2 0 1 9 .  h t t p s : / / w w w . w e a r e t e a c h e r s . c o m / t e a c h e r - i m p a c t - s t a t i s t i c s /  [ 5 ]  

H a n u s h e k ,  E . A .  “ V a l u i n g  T e a c h e r s . ”  E d u c a t i o n  N e x t ,  2 0 1 1 .  p p .  4 2 – 4 3 .  

h t t p : / / h a n u s h e k . s t a n f o r d . e d u / s i t e s / d e f a u l t / f i l e s / p u b l i c a t i o n s / H a n u s h e k % 2 0 2 0 1 1 % 2 0 E d N e x t % 2 0 1 1

% 2 8 3 % 2 9 . p d f  [ 6 ]  C h e t t y ,  R . ,  J . N .  F r i e d m a n ,  a n d  J . E .  R o c k o f f .  “ T h e  L o n g - T e r m  I m p a c t s  o f  T e a c h e r s :  

T e a c h e r  V a l u e - A d d e d  a n d  S t u d e n t  O u t c o m e s  i n  A d u l t h o o d . ”  N a t i o n a l  B u r e a u  o f  E c o n o m i c  

R e s e a r c h ,  D e c e m b e r  2 0 0 1 .  p .  i i .  h t t p : / / w w w . e q u a l i t y - o f -

o p p o r t u n i t y . o r g / a s s e t s / d o c u m e n t s / t e a c h e r s _ w p . p d f  [ 7 ]  C h e t t y ,  R . ,  J . N .  F r i e d m a n ,  a n d  J . E .  R o c k o f f .  

“ M e a s u r i n g  t h e  I m p a c t s  o f  T e a c h e r s  I I :  T e a c h e r  V a l u e - A d d e d  a n d  S t u d e n t  O u t c o m e s  i n  

A d u l t h o o d . ”  N a t i o n a l  B u r e a u  o f  E c o n o m i c  R e s e a r c h ,  S e p t e m b e r  2 0 1 3 .  p .  i i .  

h t t p s : / / w w w . n b e r . o r g / p a p e r s / w 1 9 4 2 4 . p d f  [ 8 ]  B l a z a r ,  D .  a n d  M . A .  K r a f t .  “ T e a c h e r  a n d  T e a c h i n g  

E f f e c t s  o n  S t u d e n t s ’  A t t i t u d e s  a n d  B e h a v i o r s . ”  E d u c a t i o n a l  E v a l u a t i o n  a n d  P o l i c y  A n a l y s i s ,  3 9 : 1 ,  

M a r c h  2 0 1 7 .  h t t p s : / / w w w . n c b i . n l m . n i h . g o v / p m c / a r t i c l e s / P M C 5 6 0 2 5 6 5 /  [ 9 ]  J a c k s o n ,  C . K .  “ T e a c h e r s ’  

I m p a c t  o n  S t u d e n t  B e h a v i o r  M a t t e r s  M o r e  f o r  S t u d e n t  S u c c e s s  T h a n  T h e i r  I m p a c t  o n  T e s t  S c o r e s . ”  

E d u c a t i o n  N e x t ,  1 9 : 1 ,  O c t o b e r  2 3 ,  2 0 1 8 .  h t t p s : / / w w w . e d u c a t i o n n e x t . o r g / t e a c h e r s - i m p a c t - s t u d e n t -

b e h a v i o r - m a t t e r s - s t u d e n t - s u c c e s s - i m p a c t - t e s t - s c o r e s /  

6 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  S t r o n g e ,  O p .  c i t .  

7 S t r o n g e ,  J . H .  “ Q u a l i t i e s  o f  E f f e c t i v e  T e a c h e r s ,  3 r d  E d i t i o n ,  C h a p t e r  1 .  Q u a l i t i e s  o f  E f f e c t i v e  

T e a c h e r s :  A n  I n t r o d u c t i o n . ”  A s s o c i a t i o n  f o r  S u p e r v i s i o n  a n d  C u r r i c u l u m  D e v e l o p m e n t ,  M a r c h  

2 0 1 8 .  h t t p : / / w w w . a s c d . o r g / p u b l i c a t i o n s / b o o k s / 1 1 8 0 4 2 / c h a p t e r s / Q u a l i t i e s - o f - E f f e c t i v e -

T e a c h e r s @ - A n - I n t r o d u c t i o n . a s p x  

8 [ 1 ]  S a c k s ,  A .  “ W h a t  M a k e s  a  G r e a t  T e a c h e r :  P e d a g o g y  o r  P e r s o n a l i t y ? ”  E d u c a t i o n  W e e k ,  

S e p t e m b e r  2 5 ,  2 0 1 9 .  h t t p s : / / w w w . e d w e e k . o r g / t m / a r t i c l e s / 2 0 1 9 / 0 9 / 2 5 / w h a t - m a k e s - a - g r e a t -

t e a c h e r - p e d a g o g y - o r . h t m l  [ 2 ]  H a s s e t t ,  M . F .  “ W h a t  M a k e s  a  G o o d  T e a c h e r ? ”  R o w a n  U n i v e r s i t y .  p p .  

2 – 4 .  h t t p : / / u s e r s . r o w a n . e d u / ~ l e v y / W h a t % 2 0 M a k e s % 2 0 A % 2 0 G o o d % 2 0 T e a c h e r . p d f  

9 [ 1 ]  “ T o p  Q u a l i t i e s  o f  a n  E f f e c t i v e  T e a c h e r . ”  C e n t e r  f o r  N e w  D e s i g n s  i n  L e a r n i n g  a n d  S c h o l a r s h i p ,  

G e o r g e t o w n  U n i v e r s i t y .  h t t p s : / / c n d l s . g e o r g e t o w n . e d u / a t p r o g r a m / t w l / e f f e c t i v e - t e a c h e r /  [ 2 ]  

G o l d b e r g ,  M . F .  “ K e e p i n g  G o o d  T e a c h e r s ,  C h a p t e r  2 6 .  T h e  Q u a l i t i e s  o f  G r e a t  T e a c h e r s . ”  

A s s o c i a t i o n  f o r  S u p e r v i s i o n  a n d  C u r r i c u l u m  D e v e l o p m e n t ,  2 0 0 3 .  
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h t t p : / / w w w . a s c d . o r g / p u b l i c a t i o n s / b o o k s / 1 0 4 1 3 8 / c h a p t e r s / T h e - Q u a l i t i e s - o f - G r e a t - T e a c h e r s . a s p x  

[ 3 ]  W a l k e r ,  R . J .  “ T w e l v e  C h a r a c t e r i s t i c s  o f  a n  E f f e c t i v e  T e a c h e r :  A  L o n g i t u d i n a l ,  Q u a l i t a t i v e ,  

Q u a s i - R e s e a r c h  S t u d y  o f  I n - S e r v i c e  a n d  P r e - S e r v i c e  T e a c h e r s ’  O p i n i o n s . ”  E d u c a t i o n a l  H o r i z o n s ,  

2 0 0 8 .  p p .  6 4 – 6 7 .  h t t p s : / / f i l e s . e r i c . e d . g o v / f u l l t e x t / E J 8 1 5 3 7 2 . p d f  

10 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  “ U t a h  E f f e c t i v e  T e a c h i n g  

S t a n d a r d s , ”  O p .  c i t . ,  p p .  2 2 – 2 3 .  

11 [ 1 ]  M i l l e r ,  M .  a n d  R .  B u r d e n .  “ T e a c h e r - T e a c h e r  C o l l a b o r a t i o n . ”  E l e c t r o n i c  J o u r n a l  f o r  I n c l u s i v e  

E d u c a t i o n ,  2 : 1 ,  2 0 0 7 .  p .  3 .  

h t t p s : / / c o r e s c h o l a r . l i b r a r i e s . w r i g h t . e d u / c g i / v i e w c o n t e n t . c g i ? a r t i c l e = 1 0 7 7 & c o n t e x t = e j i e  [ 2 ]  

Z u g e l d e r ,  G . M .  “ T h e  P o w e r  o f  T e a c h e r  C o l l a b o r a t i o n . ”  C e n t e r  f o r  t h e  C o l l a b o r a t i v e  C l a s s r o o m .  

h t t p s : / / w w w . c o l l a b o r a t i v e c l a s s r o o m . o r g / b l o g / t h e - p o w e r - o f - t e a c h e r - c o l l a b o r a t i o n /  [ 3 ]  S h e r e r ,  D .  

a n d  J .  B a r m o r e .  “ W h a t  M a k e s  T e a c h e r  C o l l a b o r a t i o n  W o r k ? ”  A l b e r t  S h a n k e r  I n s t i t u t e ,  D e c e m b e r  8 ,  

2 0 1 5 .  h t t p s : / / w w w . s h a n k e r i n s t i t u t e . o r g / b l o g / w h a t - m a k e s - t e a c h e r - c o l l a b o r a t i o n - w o r k  

12 P o w e l l ,  W .  “ C o u n t  M e  I n !  D e v e l o p i n g  I n c l u s i v e  I n t e r n a t i o n a l  S c h o o l s ,  C h a p t e r  5 :  C o l l a b o r a t i o n . ”  

U . S .  D e p a r t m e n t  o f  S t a t e ,  2 0 0 4 .  h t t p s : / / 2 0 0 9 - 2 0 1 7 . s t a t e . g o v / m / a / o s / 4 3 9 8 0 . h t m  

13 “ T e a c h e r  C o l l a b o r a t i o n :  S p r e a d i n g  B e s t  P r a c t i c e s  S c h o o l - W i d e . ”  E d u t o p i a  |  G e o r g e  L u c a s  

E d u c a t i o n a l  F o u n d a t i o n ,  A u g u s t  2 5 ,  2 0 1 5 .  h t t p s : / / w w w . y o u t u b e . c o m / w a t c h ? v = 8 5 H U M H B X J f 4  

14 “ T i m e  M a t t e r s :  T e a c h e r  C o l l a b o r a t i o n  f o r  L e a r n i n g  a n d  L e a d i n g . ”  S t a n f o r d  C e n t e r  f o r  

O p p o r t u n i t y  P o l i c y  i n  E d u c a t i o n ,  M a r c h  2 0 ,  2 0 1 8 .  h t t p s : / / w w w . y o u t u b e . c o m / w a t c h ? v = E x 1 z f l - M s D k  

15 “ C o - T e a c h i n g  a n d  T e a c h e r  C o l l a b o r a t i o n . ”  T e a c h i n g s  i n  E d u c a t i o n ,  J a n u a r y  1 2 ,  2 0 1 9 .  

h t t p s : / / w w w . y o u t u b e . c o m / w a t c h ? v = k k g m O A T c C 1 c  

16 [ 1 ]  M c C l u r e ,  C . T .  “ T h e  B e n e f i t s  o f  T e a c h e r  C o l l a b o r a t i o n :  E s s e n t i a l s  o n  E d u c a t i o n  D a t a  a n d  

R e s e a r c h  A n a l y s i s . ”  D i s t r i c t  A d m i n i s t r a t i o n ,  F e b r u a r y  1 2 ,  2 0 1 9 .  

h t t p s : / / d i s t r i c t a d m i n i s t r a t i o n . c o m / t h e - b e n e f i t s - o f - t e a c h e r - c o l l a b o r a t i o n /  [ 2 ]  H a r p e r ,  A .  

“ E f f e c t i v e  T e a c h e r  C o l l a b o r a t i o n  R e q u i r e s  T i m e  a n d  F o c u s . ”  E d u c a t i o n  D i v e ,  F e b r u a r y  1 ,  2 0 1 8 .  

h t t p s : / / w w w . e d u c a t i o n d i v e . c o m / n e w s / e f f e c t i v e - t e a c h e r - c o l l a b o r a t i o n - r e q u i r e s - t i m e - a n d -

f o c u s / 5 1 6 0 9 8 /  

17 D a v i s ,  L .  “ T e a c h e r  C o l l a b o r a t i o n :  H o w  t o  A p p r o a c h  I t  i n  2 0 2 0 . ”  S c h o o l o g y ,  F e b r u a r y  1 ,  2 0 2 0 .  

h t t p s : / / w w w . s c h o o l o g y . c o m / b l o g / t e a c h e r - c o l l a b o r a t i o n  

18 “ F i n d i n g  T i m e  o f  C o m m o n  P l a n n i n g  a n d / o r  T e a c h e r  C o l l a b o r a t i o n . ”  C o l l e g e  a n d  C a r e e r  A c a d e m y  

S u p p o r t  N e t w o r k ,  U n i v e r s i t y  o f  C a l i f o r n i a  a t  B e r k e l e y .  p p .  5 – 8 .  h t t p s : / / c a s n . b e r k e l e y . e d u / w p -

c o n t e n t / u p l o a d s / r e s o u r c e _ f i l e s / S 1 _ F i n d i n g _ T I m e _ C o m m o n _ P l a n n i n g _ T e a c h e r _ C o l l a b o r a t i o n . p d f  

19 [ 1 ]  “ P r o f e s s i o n a l  L e a r n i n g  C o m m u n i t y . ”  T h e  G l o s s a r y  o f  E d u c a t i o n  R e f o r m  |  G r e a t  S c h o o l s  

P a r t n e r s h i p ,  M a r c h  3 ,  2 0 1 4 .  h t t p s : / / w w w . e d g l o s s a r y . o r g / p r o f e s s i o n a l - l e a r n i n g - c o m m u n i t y /  [ 2 ]  

“ A b o u t  P L C s . ”  A l l  T h i n g s  P L C  |  S o l u t i o n  T r e e .  h t t p s : / / w w w . a l l t h i n g s p l c . i n f o / a b o u t  

20 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  “ R e a d y  t o  A l t e r  Y o u r  R o l e ? ”  K -

1 2  B l u e p r i n t ,  2 0 1 4 .  p p .  1 – 2 .  h t t p s : / / w w w . k 1 2 b l u e p r i n t . c o m / s i t e s / d e f a u l t / f i l e s / P L C - C h a n g i n g -

R o l e s . p d f  

21 “ R e f l e c t i o n  Q u e s t i o n s  t o  P r o m o t e  C o l l a b o r a t i v e  W o r k  a n d  L e a r n i n g ”  c o n t e n t s  a d a p t e d  f r o m :  

“ T e a c h e r  C o l l a b o r a t i o n  a n d  P r o f e s s i o n a l  D e v e l o p m e n t . ”  S t a n f o r d  C e n t e r  f o r  O p p o r t u n i t y  P o l i c y  i n  

E d u c a t i o n ,  2 0 1 4 .  

h t t p s : / / e d p o l i c y . s t a n f o r d . e d u / l i b r a r y / p u b l i c a t i o n s / s t u d e n t c e n t e r e d l e a r n i n g / t e a c h e r -

c o l l a b o r a t i o n - a n d - p r o f e s s i o n a l - d e v e l o p m e n t  

22 D a v i s ,  O p .  c i t .  

23 “ L e s s o n  P l a n n i n g :  T e a c h e r  C o l l a b o r a t i o n . ”  T e a c h e r F u n d e r ,  M a r c h  9 ,  2 0 1 9 .  

h t t p s : / / t e a c h e r f u n d e r . c o m / t e a c h e r - c o l l a b o r a t i o n /  

24 [ 1 ]  G a t e s ,  S .  “ B e n e f i t s  o f  C o l l a b o r a t i o n . ”  N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n ,  O c t o b e r  1 8 ,  2 0 1 8 .  

h t t p : / / n e a t o d a y . o r g / n e w - e d u c a t o r s / b e n e f i t s - o f - c o l l a b o r a t i o n /  [ 2 ]  “ P r i m a r y  S o u r c e s  ( T h i r d  

E d i t i o n )  A m e r i c a ’ s  T e a c h e r s  o n  T e a c h i n g  i n  a n  E r a  o f  C h a n g e ,  T e a c h e r s  o n  C o l l a b o r a t i o n . ”  

S c h o l a s t i c  a n d  B i l  a n d  M e l i n d a  G a t e s  F o u n d a t i o n ,  2 0 1 4 .  

h t t p s : / / w w w . s c h o l a s t i c . c o m / p r i m a r y s o u r c e s / t e a c h e r s - o n - c o l l a b o r a t i o n . h t m  [ 3 ]  “ T h e  I m p o r t a n c e  o f  

T e a c h e r  C o l l a b o r a t i o n . ”  A r k a n s a s  S t a t e  U n i v e r s i t y ,  J u n e  8 ,  2 0 1 7 .  

h t t p s : / / d e g r e e . a s t a t e . e d u / a r t i c l e s / k - 1 2 - e d u c a t i o n / i m p o r t a n c e - o f - t e a c h e r - c o l l a b o r a t i o n . a s p x  

25 [ 1 ]  M a c p h e r s o n ,  E .  “ 5  W a y s  t o  G e t  M o r e  O u t  o f  T e a c h e r - t o - T e a c h e r  C o l l a b o r a t i o n . ”  

W e A r e T e a c h e r s ,  A u g u s t  9 ,  2 0 1 4 .  h t t p s : / / w w w . w e a r e t e a c h e r s . c o m / 5 - w a y s - t o - g e t - m o r e - o u t - o f -

t e a c h e r - t o - t e a c h e r - c o l l a b o r a t i o n - 2 /  [ 2 ]  J o h n s o n ,  B .  “ M a k i n g  t h e  M o s t  O u t  o f  T e a c h e r  
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C o l l a b o r a t i o n . ”  E d u t o p i a  |  G e o r g e  L u c a s  E d u c a t i o n a l  F o u n d a t i o n ,  N o v e m b e r  3 0 ,  2 0 1 1 .  

h t t p s : / / w w w . e d u t o p i a . o r g / b l o g / t e a c h e r - c o l l a b o r a t i o n - s t r a t e g i e s - b e n - j o h n s o n  

26 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  “ T h e  B a s i c s  o f  W o r k i n g  o n  

T e a m s . ”  H u m a n  R e s o u r c e s ,  M a s s a c h u s e t t s  I n s t i t u t e  o f  T e c h n o l o g y .  h t t p s : / / h r . m i t . e d u / l e a r n i n g -

t o p i c s / t e a m s / a r t i c l e s / b a s i c s  

27 V a n g r i e k e n ,  K .  e t  a l .  “ T e a c h e r  C o l l a b o r a t i o n :  A  S y s t e m a t i c  R e v i e w . ”  E d u c a t i o n a l  R e s e a r c h  

R e v i e w ,  1 5 ,  A p r i l  2 0 1 5 .  p p .  3 0 – 3 2 .  A c c e s s e d  v i a  R e s e a r c h G a t e .  

28 [ 1 ]  F o u t s ,  M .  “ I m p r o v e  T e a m  C o l l a b o r a t i o n  W i t h  T h e s e  K e y  S k i l l s . ”  F o r b e s ,  J u n e  2 2 ,  2 0 1 7 .  

h t t p s : / / w w w . f o r b e s . c o m / s i t e s / f o r b e s c o a c h e s c o u n c i l / 2 0 1 7 / 0 6 / 2 2 / i m p r o v e - t e a m - c o l l a b o r a t i o n -

w i t h - t h e s e - k e y - s k i l l s /  [ 2 ]  M e a d o r ,  D .  “ T h e  I m p o r t a n c e  o f  E f f e c t i v e  C o m m u n i c a t i o n  B e t w e e n  

T e a c h e r s . ”  T h o u g h t C o ,  J u l y  2 2 ,  2 0 1 9 .  h t t p s : / / w w w . t h o u g h t c o . c o m / t h e - i m p o r t a n c e - o f - e f f e c t i v e -

t e a c h e r - t o - t e a c h e r - c o m m u n i c a t i o n - 3 1 9 4 6 9 1  [ 3 ]  “ C o l l a b o r a t i o n  a n d  C o m m u n i c a t i o n :  E s s e n t i a l  

S k i l l s  f o r  T o d a y ’ s  W o r k p l a c e . ”  U n i v e r s i t y  o f  I d a h o ,  J u n e  2 0 1 5 .  h t t p s : / / w w w . u i d a h o . e d u / -

/ m e d i a / U I d a h o - R e s p o n s i v e / F i l e s / h u m a n - r e s o u r c e s / B e n e f i t s / M e d i c a l - a n d - R X / E A P / J u n e - T i p - s h e e t -

C o l l a b o r a t i o n . p d f ? l a = e n & h a s h = 6 C D 5 5 8 8 B 6 F 0 4 1 1 E 5 2 6 E 1 A 6 F 0 2 9 D B 5 4 9 9 1 4 B C 8 F C F  

29 [ 1 ]  “ C o l l a b o r a t i o n  a n d  T e a m w o r k . ”  G r a d u a t e  S t u d e n t  C a r e e r  a n d  P r o f e s s i o n a l  D e v e l o p m e n t ,  

U n i v e r s i t y  o f  N e b r a s k a - L i n c o l .  

h t t p s : / / w w w . u n l . e d u / g r a d s t u d i e s / c u r r e n t / d e v e l o p m e n t / c o l l a b o r a t i o n - t e a m w o r k  [ 2 ]  

“ C o m m u n i c a t i o n  S k i l l s  f o r  E f f e c t i v e  C o l l a b o r a t i o n . ”  P r o j e c t  f o r  E d u c a t i o n  R e s e a r c h  T h a t  S c a l e s ,  

S t a n f o r d  U n i v e r s i t y .  

h t t p s : / / w w w . m i n d s e t k i t . o r g / s t a t i c / f i l e s / c o m m u n i c a t i o n _ s k i l l s _ f o r _ e f f e c t i v e _ c o l l a b o r a t i o n . p d f  

30 A n r i g ,  G .  “ H o w  W e  K n o w  C o l l a b o r a t i o n  W o r k s . ”  E d u c a t i o n a l  L e a d e r s h i p ,  7 2 : 5 ,  F e b r u a r y  2 0 1 5 .  

h t t p : / / w w w . a s c d . o r g / p u b l i c a t i o n s / e d u c a t i o n a l - l e a d e r s h i p / f e b 1 5 / v o l 7 2 / n u m 0 5 / H o w - W e - K n o w -

C o l l a b o r a t i o n - W o r k s . a s p x  

31 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  P o w e l l ,  W .  “ C o u n t  M e  I n !  

D e v e l o p i n g  I n c l u s i v e  I n t e r n a t i o n a l  S c h o o l s ,  C h a p t e r  5 :  S e v e n  N o r m s  o f  C o l l a b o r a t i v e  W o r k . ”  U . S .  

D e p a r t m e n t  o f  S t a t e ,  2 0 0 4 .  / / 2 0 0 9 - 2 0 1 7 . s t a t e . g o v / m / a / o s / 4 3 9 8 4 . h t m  

32 V a n g r i e k e n  e t  a l . ,  O p .  c i t . ,  p p .  3 0 – 3 2 .  

33 [ 1 ]  J o h n s t o n ,  W . R .  a n d  T .  B e r g l u n d .  “ T h e  P r e v a l e n c e  o f  C o l l a b o r a t i o n  A m o n g  A m e r i c a n  

T e a c h e r s :  N a t i o n a l  F i n d i n g s  f r o m  t h e  A m e r i c a n  T e a c h e r  P a n e l . ”  R A N D  C o r p o r a t i o n ,  R A N D  

C o r p o r a t i o n ,  2 0 1 8 .  p .  1 3 .  h t t p s : / / w w w . r a n d . o r g / p u b s / r e s e a r c h _ r e p o r t s / R R 2 2 1 7 . h t m l  [ 2 ]  V i n c e n t e ,  

J .  “ W h a t  T e a c h e r  C o l l a b o r a t i o n  L o o k s  L i k e . ”  A m e r i c a n  E d u c a t o r ,  2 0 1 7 .  p .  2 3 .   

h t t p s : / / f i l e s . e r i c . e d . g o v / f u l l t e x t / E J 1 1 4 5 7 0 4 . p d f  

34 “ W h a t  I s  a  T e a m ? ”  A m e r i c a n  S o c i e t y  f o r  Q u a l i t y .  h t t p s : / / a s q . o r g / q u a l i t y - r e s o u r c e s / t e a m s  

35 v a n  S t e p h o u d t ,  B . B .  a n d  A . B .  M a r i o t t a .  “ D e f i n i t i o n  a n d  D i f f e r e n c e s  B e t w e e n  T e a m  a n d  T a s k  

P r o c e s s . ”  M a s s a c h u s e t t s  I n s t i t u t e  o f  T e c h n o l o g y ,  2 0 1 1 .  p .  1 .  

h t t p : / / w e b . m i t . e d u / c o l l a b o r a t i o n t b o x / m o d u l e 3 / t e a m - t a s k . p d f  

36 “ T h e  P L C  G u i d e b o o k :  L e a d i n g  Y o u r  C o l l a b o r a t i v e  T e a m  t o  S u c c e s s . ”  O s c e o l a  S c h o o l  D i s t r i c t  ( F L )  

a n d  S W I F T  E d u c a t i o n  C e n t e r .  p .  3 .  

h t t p : / / g u i d e . s w i f t s c h o o l s . o r g / s i t e s / d e f a u l t / f i l e s / d o c u m e n t s / T H E P L C G U I D E B O O K . p d f  

37 H e a t h ,  L .  “ 4  W a y s  t o  B u i l d  E f f e c t i v e  P L C s . ”  A c t i v e l y  L e a r n ,  N o v e m b e r  1 3 ,  2 0 1 7 .  

h t t p : / / w w w . a c t i v e l y l e a r n . c o m / p o s t / b u i l d - e f f e c t i v e - p l c s ,  

h t t p s : / / w w w . a c t i v e l y l e a r n . c o m / p o s t / b u i l d - e f f e c t i v e - p l c s ,  h t t p : / / a c t i v e l y l e a r n . c o m / p o s t / b u i l d -

e f f e c t i v e - p l c s  

38 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  “ A c c o u n t a b i l i t y . ”  E d u c a t i o n  

P o s t .  h t t p s : / / e d u c a t i o n p o s t . o r g / c o n v e r s a t i o n / b l o g / a c c o u n t a b i l i t y /  

39 B u l l e t e d  t e x t  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  G r e n i n g e r ,  E . ,  S .  H i r s h ,  a n d  M .  

K o z a k .  “ E d u c a t o r  E f f e c t i v e n e s s  W e b i n a r  S e r i e s :  E d u c a t o r  E f f e c t i v e n e s s  a n d  C r e a t i n g  a n d  

S u s t a i n i n g  P r o f e s s i o n a l  L e a r n i n g  C o m m u n i t i e s . ”  R e g i o n a l  E d u c a t i o n a l  L a b o r a t o r y  M i d - A t l a n t i c ,  

2 0 1 6 .  p p .  1 0 – 1 1 .  

h t t p s : / / i e s . e d . g o v / n c e e / e d l a b s / r e g i o n s / m i d a t l a n t i c / a p p / D o c s / T e c h n i c a l A s s i s t a n c e / 3 _ 3 2 _ 8 _ E E 4 _ C r

e a t i n g _ a n d _ S u s t a i n i n g _ P r o f e s s i o n a l _ L e a r n i n g _ C o m m u n i t i e s . p d f  

40 F i g u r e  a d a p t e d  f r o m :  M c C u l l o u g h ,  C .  “ T h e  F i v e  C ’ s  o f  L e a d e r s h i p  a n d  T e a m  A c c o u n t a b i l i t y  

( U p d a t e d  f o r  2 0 2 0 ) . ”  R h y t h m  S y s t e m s ,  F e b r u a r y  1 ,  2 0 2 0 .  

h t t p s : / / w w w . r h y t h m s y s t e m s . c o m / b l o g / t h e - f i v e - c s - o f - t e a m - a c c o u n t a b i l i t y  
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41 C o n z e m i u s ,  A .  a n d  J .  O ’ N e i l l .  “ B u i l d i n g  S h a r e d  R e s p o n s i b i l i t y ,  C h a p t e r  1 .  A  F r a m e w o r k  f o r  

B u i l d i n g  S h a r e d  R e s p o n s i b i l i t y . ”  A s s o c i a t i o n  f o r  S u p e r v i s i o n  a n d  C u r r i c u l u m  D e v e l o p m e n t ,  

D e c e m b e r  2 0 0 1 .  h t t p : / / w w w . a s c d . o r g / p u b l i c a t i o n s / b o o k s / 1 0 1 0 3 9 / c h a p t e r s / A - F r a m e w o r k - f o r -

B u i l d i n g - S h a r e d - R e s p o n s i b i l i t y . a s p x  

42 [ 1 ]  B r e a r l e y ,  B .  “ 5  S i m p l e  W a y s  t o  I m p r o v e  A c c o u n t a b i l i t y  i n  Y o u r  T e a m . ”  T h o u g h t f u l  L e a d e r .  

h t t p s : / / w w w . t h o u g h t f u l l e a d e r . c o m / i m p r o v e - a c c o u n t a b i l i t y - i n - y o u r - t e a m /  [ 2 ]  B r o w n i n g ,  H .  “ 7  

W a y s  t o  B u i l d  A c c o u n t a b l e  O r g a n i z a t i o n s . ”  F o r b e s  a n d  C e n t e r  f o r  C r e a t i v e  L e a d e r s h i p ,  F e b r u a r y  

2 8 ,  2 0 1 2 .  h t t p s : / / w w w . f o r b e s . c o m / s i t e s / c c l / 2 0 1 2 / 0 2 / 2 8 / 7 - w a y s - t o - b u i l d - a c c o u n t a b l e -

o r g a n i z a t i o n s /  

43 [ 1 ]  R o b e r t s o n ,  A .  a n d  N .  D v o r a k .  “ 5  W a y s  t o  P r o m o t e  A c c o u n t a b i l i t y . ”  G a l l u p ,  J u n e  3 ,  2 0 1 9 .  

h t t p s : / / w w w . g a l l u p . c o m / w o r k p l a c e / 2 5 7 9 4 5 / w a y s - c r e a t e - c o m p a n y - c u l t u r e - a c c o u n t a b i l i t y . a s p x  [ 2 ]  

C a s k e y ,  M . M .  a n d  J .  C a r p e n t e r .  “ B u i l d i n g  T e a c h e r  C o l l a b o r a t i o n  S c h o o l - W i d e . ”  A s s o c i a t i o n  f o r  

M i d d l e  L e v e l  E d u c a t i o n ,  O c t o b e r  2 0 1 4 .  

h t t p s : / / w w w . a m l e . o r g / B r o w s e b y T o p i c / W h a t s N e w / W N D e t / T a b I d / 2 7 0 / A r t M I D / 8 8 8 / A r t i c l e I D / 4 4 6 / B u i l

d i n g - T e a c h e r - C o l l a b o r a t i o n - S c h o o l - w i d e . a s p x  

44 D o u g l a s ,  E .  “ S h a r e d  A c c o u n t a b i l i t y  C r i t i c a l  t o  A c h i e v i n g  B o t t o m  L i n e  i n  E d u c a t i o n . ”  E d u c a t i o n  

W e e k ,  J u n e  1 3 ,  2 0 1 2 .  h t t p : / / b l o g s . e d w e e k . o r g / t o p s c h o o l j o b s / k -

1 2 _ t a l e n t _ m a n a g e r / 2 0 1 2 / 0 6 / s h a r e d _ a c c o u n t a b i l i t y _ c r i t i c a l _ t o _ a c h i e v i n g _ b o t t o m _ l i n e . h t m l ? c m p = S

O C - S H R - F B  

45 “ H o w  P L C s  I m p a c t  S t u d e n t  S u c c e s s . ”  K - 1 2  B l u e p r i n t ,  2 0 1 4 .  p .  1 .  

h t t p s : / / w w w . k 1 2 b l u e p r i n t . c o m / s i t e s / d e f a u l t / f i l e s / H o w - P L C s - I m p a c t - S t u d e n t - S u c c e s s . p d f  

46 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  E a s t o n ,  L . B .  “ S t r a t e g i c  

A c c o u n t a b i l i t y  I s  K e y  t o  M a k i n g  P L C s  E f f e c t i v e . ”  P h i  D e l t a  K a p p a n ,  D e c e m b e r  1 ,  2 0 1 6 .  

h t t p s : / / k a p p a n o n l i n e . o r g / e a s t o n - s t r a t e g y - p l c s - p r o f e s s i o n a l - d e v e l o p m e n t - e f f e c t i v e -

a c c o u n t a b i l i t y /  

47 F a r r e l l ,  M .  “ 3  F u n d a m e n t a l s  o f  T e a c h e r  C o l l a b o r a t i o n  i n  P e r s o n a l i z e d  L e a r n i n g . ”  E d u c a t i o n  

W e e k ,  M a r c h  1 8 ,  2 0 1 9 .  

h t t p : / / b l o g s . e d w e e k . o r g / e d w e e k / n e x t _ g e n _ l e a r n i n g / 2 0 1 9 / 0 3 / 3 _ f u n d a m e n t a l s _ o f _ t e a c h e r _ c o l l a b o r

a t i o n _ i n _ p e r s o n a l i z e d _ l e a r n i n g . h t m l ? c m p = S O C - S H R - F B  

48 B u l l e t e d  t e x t  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  P i r t l e ,  S . S .  a n d  E .  T o b i a .  

“ I m p l e m e n t i n g  E f f e c t i v e  P r o f e s s i o n a l  L e a r n i n g  C o m m u n i t i e s . ”  S E D L  I n s i g h t s ,  2 : 3 ,  2 0 1 4 .  p .  2 .   

h t t p : / / w w w . s e d l . o r g / i n s i g h t s / 2 - 3 / i m p l e m e n t i n g _ e f f e c t i v e _ p r o f e s s i o n a l _ l e a r n i n g _ c o m m u n i t i e s . p d f   

49 D u F o u r ,  R .  “ W h a t  I s  a  P r o f e s s i o n a l  L e a r n i n g  C o m m u n i t y ? ”  E d u c a t i o n a l  L e a d e r s h i p ,  6 1 : 8 ,  M a y  

2 0 0 4 .  h t t p : / / w w w . a s c d . o r g / p u b l i c a t i o n s / e d u c a t i o n a l - l e a d e r s h i p / m a y 0 4 / v o l 6 1 / n u m 0 8 / W h a t - I s - a -

P r o f e s s i o n a l - L e a r n i n g - C o m m u n i t y % C 2 % A 2 . a s p x  

50 [ 1 ]  “ P r o f e s s i o n a l  L e a r n i n g  C o m m u n i t y , ”  O p .  c i t .  [ 2 ]  P l a t t ,  A . D .  a n d  C . E .  T r i p p .  “ C o m m u n i t i e s  

T h a t  U n d e r m i n e  L e a r n i n g . ”  N e t w o r k  f o r  C o l l e g e  S u c c e s s ,  S e p t e m b e r  2 0 0 8 .  p .  2 2 .  

h t t p s : / / t o a n d t h r o u g h . u c h i c a g o . e d u / s i t e s / d e f a u l t / f i l e s / u p l o a d s / d o c u m e n t s / N C S _ F O T _ T o o l k i t _ I S B T _

S e t A _ C o m m u n i t i e s % 2 0 U n d e r m i n e % 2 0 L e a r n i n g . p d f  

51 [ 1 ]  F r o e s e - G e r m a i n ,  B . ,  S .  L a n e - D e  B a i e ,  a n d  N .  O ’ H a i r e .  “ E d u c a t i o n a l  A c c o u n t a b i l i t y  w i t h  a  

H u m a n  F a c e . ”  P r o f e s s i o n a l  a n d  D e v e l o p m e n t a l  S e r v i c e s ,  C a n a d i a n  T e a c h e r s ’  F e d e r a t i o n ,  2 0 0 4 .  p p .  

3 1 – 3 3 .  h t t p s : / / f i l e s . e r i c . e d . g o v / f u l l t e x t / E D 5 3 2 5 6 1 . p d f  [ 2 ]  H u g h e s ,  W .  a n d  T .  P i c k e r a l .  “ S c h o o l  

C l i m a t e  a n d  S h a r e d  L e a d e r s h i p . ”  N a t i o n a l  S c h o o l  C l i m a t e  C e n t e r ,  F e b r u a r y  2 0 1 3 .  p .  3 .  

h t t p s : / / w w w . s c h o o l c l i m a t e . o r g / t h e m e s / s c h o o l c l i m a t e / a s s e t s / p d f / p r a c t i c e / s c - b r i e f - l e a d e r s h i p . p d f  

52 F i g u r e  c o n t e n t s  q u o t e d  v e r b a t i m ,  w i t h  m i n o r  a d a p t a t i o n s ,  f r o m :  P o u l o s ,  J .  e t  a l .  “ M a k i n g  S p a c e :  

T h e  V a l u e  o f  T e a c h e r  C o l l a b o r a t i o n . ”  R e n n i e  C e n t e r  f o r  E d u c a t i o n  R e s e a r c h  a n d  P o l i c y  a n d  

E d V e s t o r s .  p .  1 0 .  h t t p s : / / w w w . r e n n i e c e n t e r . o r g / s i t e s / d e f a u l t / f i l e s / 2 0 1 7 - 0 1 / E d V e s t o r s - M a k i n g -

S p a c e - T h e - V a l u e - o f - T e a c h e r - C o l l a b o r a t i o n - 2 0 1 4 . p d f  

53 “ T h e  P L C  G u i d e b o o k :  L e a d i n g  Y o u r  C o l l a b o r a t i v e  T e a m  t o  S u c c e s s , ”  O p .  c i t .  

54 “ T e a c h e r  C o l l a b o r a t i o n  i n  P e r s p e c t i v e :  A  D i s c u s s i o n  G u i d e  f o r  T e a c h e r s  a n d  P r i n c i p a l s . ”  P u b l i c  

A g e n d a  a n d  S p e n c e r  F o u n d a t i o n ,  2 0 1 7 .  h t t p : / / w w w . i n -

p e r s p e c t i v e . o r g / f i l e s / P u b l i c A g e n d a _ T e a c h e r C o l l a b o r a t i o n I n P e r s p e c t i v e _ A D i s c u s s i o n G u i d e _ 2 0 1 7 . p d

f  

55 “ T h e  A C E R  P r o f e s s i o n a l  L e a r n i n g  C o m m u n i t y  F r a m e w o r k . ”  A u s t r a l i a n  C o u n c i l  f o r  E d u c a t i o n a l  

R e s e a r c h ,  2 0 1 6 .  h t t p s : / / w w w . a c e r . o r g / f i l e s / A C E R - P L C F - I n f o r m a t i o n - P a c k . p d f  

56 “ S h a r e d  A c c o u n t a b i l i t y  W o r k s h e e t ”  a d a p t e d  f r o m :  E a s t o n ,  O p .  c i t .  
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57 T h o r s o n ,  K .  “ C r e a t i n g  a  C u l t u r e  o f  C o l l a b o r a t i v e  F a m i l y  E n g a g e m e n t . ”  G e t t i n g  S m a r t ,  A p r i l  2 0 ,  
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ABOUT HANOVER RESEARCH  

Hanover  Resea r ch  p rov ides  h igh-qua l i t y ,  cus tom  resea r ch  and  ana l y t i c s  th rough  a  

cos t -e f f ec t i ve  m ode l  tha t  he lps  c l i en t s  m ake  in fo rm ed dec i s ions ,  i den t i f y  and se i ze  

oppor tun i t i e s ,  and  he igh ten  the i r  e f f ec t i ve ness  

 

OUR SOLUTIONS 

 

ACADEMIC SOLUTIONS ADMINISTRATIVE SOLUTIONS 

• College & Career Readiness: 
Support on-time student graduation and 

prepare all students for post-secondary 

education and careers. 

• Program Evaluation: 
Measure program impact to support informed, 

evidence-based investments in resources that 

maximize student outcomes and manage costs. 

• Safe & Supportive Environments:  
Create an environment that supports the 

academic, cultural, and social-emotional needs 

of students, parents, and staff through a 

comprehensive annual assessment of climate 

and culture.   

• Family and Community Engagement:  
Expand and strengthen family and 

community relationships and identify 

community partnerships that support student 

success.  

• Talent Recruitment, Retention  
& Development:  
Attract and retain the best staff through an 

enhanced understanding of the teacher 

experience and staff professional 

development needs. 

• Operations Improvement: 
Proactively address changes in demographics, 

enrollment levels, and community 

expectations in your budgeting decisions. 

LEADERSHIP SOLUTION 
Build a high-performing administration that is the first choice for students, parents, and staff. 

 

OUR BENEFITS 
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