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The attached report contains the results of the first two phases (Self-Assessment Process and On-Site 

Validation Visit) of the Utah Special Education Program Improvement Planning System (UPIPS). 
This Continuous Improvement Monitoring Process is conducted by the Utah State Office of Education 

(USOE) Special Education Services (SES), as required by the Individuals with Disabilities Education Act 
(IDEA), Part B. The process is designed to focus resources on improving results for students with 

disabilities through enhanced partnerships between charter school and district programs, USOE-SES, the 
Utah Personnel Development Center, parents, and advocates. 

The first phase of this process included the development of a Program Improvement Plan. The second 
phase, On-Site Validation, conducted at Channing Hall on January 21, 2009 included student record 

reviews and school site visits. Parent surveys were also mailed to a small sample of parents. 
This report contains a more complete description of the process utilized to collect data and to determine 

strengths, areas out of compliance with the requirements of IDEA, and recommendations for 
improvement in each of the core IDEA areas. 

 
Areas of Strength 

 
The validation team found the following: 
 
General Supervision 

 The School Staff Development Team has been strengthened and became more aware of in-
service needs for special education staff. 

 Several general education and special education teachers are working on enhancing their skills 
and effectiveness in the classroom by seeking higher degrees and more certification.  Many are 
seeking reading endorsements and master’s degrees.   

 General education teachers are eager to be trained more about interventions and differentiation 
to use with Response to Intervention (RtI). 

 An RtI committee has been formed and is making excellent progress toward building an RTI 
program for academics and behavior. 

 Initial evaluation timelines were met in 100% of files. 
 Parents stated that there is a positive environment and attitude toward special education. 
 A consistent file organization system is utilized. 
 Files are in a locking file cabinet with authorization access posted and files contained record of 

access form. 
 Special education teachers are open to suggestions and willing to make any needed adjustments. 
 General education and special education teachers coordinate special education pull-out time so 

core instruction is not interrupted. 
 School staff are excited about and anxious to implement RTI school-wide. 
 A variety of assessment tools and strategies are used to gather relevant data for determining 

eligibility.    
 All required members of team participate in eligibility determination meeting as documented by 

signatures on the eligibility determination form. 
 Child Find notification is posted on the front door of the main entrance to the school. 
 Evaluations were sufficiently comprehensive to identify all of the student’s special education and 

related service needs.  
 Files contain current eligibility determination and evaluation summary reports. 

 
 



Parent Involvement 
 Parents are generally pleased with the special education services being provided for their 

students.   
 Parents are informed about IEP meetings and take an active role as a member of the IEP team. 
 Parents are generally pleased with the level of services being provided by the general classroom 

teacher, special education teacher, and related service providers. 
 Parents took an active role in the UPIPS steering committee. 
 Parents report opportunities to give input concerning their child’s needs at times other than IEP 

meetings through emails, phone calls, and visits. 
 Parents are provided with procedural safeguards and report that procedural safeguards are 

explained to them. 
 Parents are given copies of eligibility determination, IEPs, and placement determination. 
 Parents stated that the school is providing all services listed on the IEP. 
 Parents report that their children are making progress toward their IEP goals. 
 Parents describe being involved in all aspects of the special education process, from referral to 

IEP. 
 Parents report that IEPs are scheduled at mutually agreeable times. 
 Consent for evaluation/reevaluation is included in applicable student files.  
 IEPs contain a statement of when periodic reports on progress will be provided to parents. 

 
Free Appropriate Public Education in the Least Restrictive Environment 

 Appropriate placement and daily schedules for the students are directed toward individual student 
achievement and progress toward the annual goals on the IEP. 

 Students with disabilities are attending the general education classroom for a majority of the 
school day and participate in all school related activities of their choice. 

 Current IEPs are included in student special education files.  
 Full IEP team participation is documented by signatures on IEP forms. 
 Some IEPs include student signatures.  
 IEPs contain a statement of specific special education services. 
 School provides needed supports to ensure that all students with disabilities participate with non-

disabled peers. 
 General education teachers are provided with an inclusion page which outlines supports and 

services to be provided in the general education classroom. 
 Initial IEPs are developed within 30 calendar days following eligibility determination. 
 Present Level of Academic Achievement and Functional Performance (PLAAFP) statements 

include baseline or current data and how the disability affects involvement in the general 
curriculum.  

 IEPs contain measurable, well-written goals which address all areas of need identified in the 
PLAAFP statement. 

 IEP team ensures that students with disabilities participate with their non-disabled peers to the 
maximum extent appropriate through assistive technology, peer buddies, and providing needed 
supports and accommodations. 

 
Transitions 
Channing Hall does not have students of transition age at this time. 
 
Disproportionality 

 Channing Hall does not have a disproportionate number of students with disabilities in 
comparison to the general education population. 

 Primary home language is documented in 100% of applicable reviewed files. 
 

Areas of Systemic Noncompliance* 
 Reevaluation timelines were not met in 33% of files. 



 IEP timelines not met in 66% of applicable reviewed files. 
 Placement timelines not met in 66% of applicable reviewed files.   

 
*These areas represent items where the visiting team could not locate appropriate 
documentation of requirements of IDEA 2004 and 
Utah State Special Education Rules in student records or other data sources. 


