Utah State Office of Education
Consolidated Application for ESEA Programs

June 12, 2002 

ESEA PROGRAMS INCLUDED IN 
THE CONSOLIDATED STATE APPLICATION

Checklist
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X
Title VI, Part A, Subpart 1, Section 6111: State Assessment Program

X
Title VI, Part A, Subpart 1, Section 6112: Enhanced Assessment Instruments Competitive Grant Program *

X
Title VI, Part B, Subpart 2: Rural and Low-Income Schools

* Final application submitted September 2002
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PART I: ESEA Goals, ESEA Indicators, State Performance Targets

Accountability, especially as it is reflected in student achievement results, drives the consolidated application’s contents. The following ESEA performance goals and indicators cut across the ESEA programs included in the application and reflect the key ESEA goal of improved achievement for all students.

In the June 2002 submission, write a statement indicating that the state has adopted the five goals, the corresponding indicators and has agreed to submit targets and baseline data related to the goals and indicators identified in the application. States may submit any additional state goals and indicators that the state has identified as overall goals for improving student achievement. 

The Utah State Office of Education (USOE) agrees to adopt the five performance goals and the corresponding performance indicators. The USOE agrees to establish and submit related performance targets and baseline data relative to the goals and indicators as required in this application. Additional goals and indicators are outlined as part of the Utah Performance Assessment System for Students (U-PASS) system and are directly related to the state’s establishment of an operational definition of adequate yearly progress. Additional information about the U-PASS system may be obtained at http://www.usoe.k12.ut.us/u-pass/.

(In organizing this portion of your application, please use the same headings and numbering that we have provided so that reviewers can quickly and accurately locate your response to each item.)

ESEA Goals and Indicators

1 Performance goal 1: By 2013-2014, all students will reach high standards, at a minimum attaining proficiency or better in reading/language arts and mathematics. 
1.1 Performance indicator: The percentage of students, in the aggregate and for each subgroup, who are at or above the proficient level in reading/language arts on the state’s assessment. (Note: These subgroups are those for which the ESEA requires state reporting, as identified in section 1111(h)(1)(C)(i).) 
1.2 Performance indicator: The percentage of students, in the aggregate and in each subgroup, who are at or above the proficient level in mathematics on the state’s assessment. (Note: These subgroups are those for which the ESEA requires state reporting, as identified in section 1111(h)(1)(C)(i).) 

1.3 Performance indicator: The percentage of Title I schools that make adequate yearly progress. 

2 Performance goal 2: All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics. 

2.1 Performance indicator: The percentage of limited English proficient students, determined by cohort, who have attained English proficiency by the end of the school year. 

2.2 Performance indicator: The percentage of limited English proficient students who are at or above the proficient level in reading/language arts on the state’s assessment, as reported for performance indicator 1.1.

2.3 Performance indicator: The percentage of limited English proficient students who are at or above the proficient level in mathematics on the state’s assessment, as reported for performance indicator 1.2.

3 Performance goal 3: By 2005-2006, all students will be taught by highly qualified teachers.

3.1 Performance indicator: The percentage of classes being taught by “highly qualified” teachers (as the term is defined in section 9101(23) of the ESEA), in the aggregate and in “high-poverty” schools (as the term is defined in section 1111(h)(1)(C)(viii) of the ESEA). 

3.2 Performance indicator: The percentage of teachers receiving high-quality professional development. (as the term, “professional development,” is defined in section 9101 (34).)

3.3 Performance indicator: The percentage of paraprofessionals (excluding those with sole duties as translators and parental involvement assistants) who are qualified. (See criteria in section 1119(c) and (d).) 

4 Performance goal 4: All students will be educated in learning environments that are safe, drug free, and conducive to learning. 

4.1 Performance indicator: The number of persistently dangerous schools, as defined by the state.

5 Performance Goal 5: All students will graduate from high school.

5.1 Performance indicator: The percentage of students who graduate from high school each year with a regular diploma,

· Disaggregated by race, ethnicity, gender, disability status, migrant status, English proficiency, and status as economically disadvantaged;

· Calculated in the same manner as used in National Center for Education Statistics reports on Common Core of Data.

5.2 Performance indicator: The percentage of students who drop out of school,
· Disaggregated by race, ethnicity, gender, disability status, migrant status, English proficiency, and status as economically disadvantaged;

· Calculated in the same manner as used in National Center for Education Statistics reports on Common Core of Data.

NOTE: ESEA section 1907 requires states to report all LEA data regarding annual school dropout rates in the state disaggregated by race and ethnicity according to procedures that conform with the National Center for Educational Statistics’ (NCES) Common Core of Data. Consistent with this requirement, states must use NCES’ definition of “high school dropout,” i.e., a student in grades 9-12 who (a) was enrolled in the district at sometime during the previous school year; (b) was not enrolled at the beginning of the succeeding school year; (c) has not graduated or completed a program of studies by the maximum age established by the state; (d) has not transferred to another public school district or to a non-public school or to a state-approved educational program; and (e) has not left school because of death, illness, or school-approved absence.

PART II: State Activities to Implement ESEA Programs

6 Describe the State’s system of standards, assessments, and accountability and provide evidence that it meets the requirements of the ESEA. In doing so –

a. In the June 2002 submission, provide a timeline of major milestones, for either:

· Adopting challenging content standards in reading/language arts and mathematics at each grade level for grades 3 through 8, consistent with section 1111(b)(1) or

· Disseminating grade-level expectations for reading/language arts and mathematics for grades 3 through 8 to LEAs and schools if the state’s academic content standards cover more than one grade level.

Education in Utah has focused upon challenging academic content standards since 1984 when the USOE completed the arduous and comprehensive process of establishing content standards for all subjects taught in Utah’s public schools. The resulting content standards, referred to as Utah’s core curriculum, have been in place since that time and represent a high level of expectation for students. This framework of standards, supported by detailed objectives and indicators, is in place for students in grades K-6 and for each in reading/language arts, mathematics, and science course (among others) in grades 7-12. 

The core curriculum represents the standards of learning that are essential for all students, as well as the ideas, concepts, and skills that provide a foundation on which subsequent learning may be built. The local education agencies (LEAs) choose the instructional methods and strategies for implementation of the standards and objectives.

The USOE, with extensive input from the state’s forty LEAs, universities, business and industry, community and parents, continues to periodically modify and clarify these standards to better address high levels of expectation for all students and alignment of the standards with state assessments. 

By May 1, 2003, provide evidence that the state has adopted such standards or grade-level expectations. 

If the state already has standards or has disseminated grade-level expectations that meet the requirements, so state in June 2002 and provide evidence when it is requested, which will be in the fall of 2002, after the Department issues final regulations and guidance. 

b. In the June 2002 submission, provide a timeline of major milestones, for adopting challenging academic content standards in science that meet the requirements of section 1111(b)(1). 

As stated above, the state has adopted challenging academic content standards in science that meet the requirements of section 1111(b)(1).

By May 1, 2003, provide a detailed timeline for the above. 

c. In the June 2002 submission, provide a timeline of major milestones for the development and implementation, in consultation with LEAs, of assessments that meet the requirements of section 1111(b)(3) in the required subjects and grade levels. 

 SEQ CHAPTER \h \r 1Utah’s accountability system, according to state law, is to be fully implemented by the 2004-05 school year. All state-developed, criterion-referenced assessments are developed specifically to measure the core curriculum standards. The norm-referenced assessments are selected based on maximum alignment with these curriculum standards. When the system is fully implemented, Utah will have:

· Criterion-referenced assessments, including multiple-choice and constructed response formats, in grades 1-11 in reading/language arts, and in grades 1-10 (geometry) in mathematics;

· Criterion-referenced assessments, multiple-choice only, beginning at grade 4 through the secondary courses in science;

· Direct writing assessment in grades 6 and 9;

· A basic skills competency test (UBSCT), including multiple-choice items and a direct writing assessment, to be taken beginning in the 10th grade, with multiple opportunities for students to pass, and which students must pass (all sections) in order to receive a basic high school diploma. This test meets the requirement for a single assessment in grades 10-12;

· Norm-referenced testing of all students in grades 3, 5, 8, and 11 using a commercial norm-referenced test;

· Mandatory participation of all sampled schools in the State-by-State National Assessment of Educational Progress (NAEP).

The criterion-referenced tests (CRTs) are developed in partnership with a contractor selected following a formal request for proposal (RFP) process. A steering committee is established for each content area to oversee the test development, make policy decisions, ensure coverage of the core standards, review test questions, and approve pilot and final forms of the tests. The steering committees are made up of representatives from USOE, LEAs, IHEs, and other representatives as appropriate. For more information on the development of Utah’s CRTs, go to www.usoe.k12.ut.us/eval and select the test of interest.
By May 1, 2003, provide a detailed timeline for the above. 

No later than indicated in the following schedule, but as soon as available, provide evidence that the state has developed and implemented, in consultation with LEAs, assessments that meet the requirements of section 1111(b)(3) in the required subjects and grade levels. 
	Assessments

	Subject
	Grades
	Implement By
	Submit Evidence By

	Math
	3-8
	2005-2006
	December 2006

	Rdg/LA
	3-8
	2005-2006
	December 2006

	Science
	Elem (3-5), Middle (6-9); & High School (10-12)
	2007-2008
	December 2008


If the state has already implemented some or all of these assessments, so state in the June 2002 submission and provide evidence when it is requested, which will be in the fall of 2002, after the Department issues final regulations and guidance. 

	Grade 
	CRT Reading/ LA
	CRT Math
	CRT Science
	Direct Writing
	UBSCT Reading, Writing, Math

	1
	Operational
	Operational
	
	
	

	2
	Operational
	Operational
	
	
	

	3
	Operational
	Operational
	
	
	

	4
	Operational
	Operational
	Operational
	
	

	5
	Operational
	Operational
	Operational
	
	

	6
	Operational
	Operational
	Operational
	Operational
	

	7
	Operational
	Operational*
	Operational
	
	

	8
	Operational
	Operational*
	Operational
	
	

	9
	Operational
	Operational*
	Operational*
	Operational
	

	10
	Operational
	Operational*
	Operational*
	
	Spring 2003

	11
	Operational
	
	Operational*
	
	

	12
	
	
	Operational*
	
	


 *Course, not grade-specific

d. In the June 2002 submission, provide a timeline of major milestones for setting, in consultation with LEAs, academic achievement standards in mathematics, reading/language arts, and science that meet the requirements of section 1111(b)(1). 

 SEQ CHAPTER \h \r 1Utah has identified academic achievement standards in reading/language arts, mathematics and science. Four proficiency levels (Mastery, Near Mastery, Partial Mastery, Minimal Mastery) were defined by a committee of teachers, administrators, community representatives, and USOE personnel who established cut scores for the proficiency levels. Cut scores will be reset as assessment series are redeveloped. (For further information about Utah’s proficiency levels, visit: www.usoe.k12.ut.us/eval, “policy” category, third bullet entitled “Performance Standards–Proficiency Level Cut Scores.”)
By May 1, 2003, provide a detailed timeline for this. 

No later than indicated in the following schedule, but as soon as available, provide evidence that the state, in consultation with LEAs, has set academic achievement standards in mathematics, reading/language arts, and science that meet the requirements of section 1111(b)(1). 
	Academic Achievement Standards

	Subject
	Grades
	Implement By
	Submit Evidence By

	Math
	3-8
	2005-2006
	December 2006

	Rdg/LA
	3-8
	2005-2006
	December 2006

	Science
	Elem (3-5), Middle (6-9); & High School (10-12)
	2007-2008
	December 2008


If the state has already set some or all of these academic achievement standards, so state in the June 2002 submission and provide evidence when it is requested, which will be in the fall of 2002, after the Department issues final regulations and guidance. 
e. By January 31, 2003, describe how the state calculated its “starting point” as required for adequate yearly progress consistent with section 1111(b)(2)(E), including data elements and procedures for calculations.

f. By January 31, 2003, provide the state’s definition of adequate yearly progress. The definition must include:

i.
For the percentage of students meeting or exceeding the state’s proficient level, provide for reading/language arts and for mathematics –

· The starting point value; 

· The intermediate goals; 

· The timeline; and

· Annual objectives.

ii.
The definition of graduation rate (consistent with section 1111(b)(2)(c)(vi) and final regulations). 

iii.
One academic indicator for elementary schools and for middle schools.

iv.
Any other (optional) academic indicators.

g. By January 31, 2003, identify the minimum number of students that the state has determined, based on sound statistical methodology, to be sufficient to yield statistically reliable information for each purpose for which disaggregated data are used and justify this determination.
 

h. In the June 2002 submission, provide a plan for how the state will implement a single accountability system that uses the same criteria, based primarily on assessments consistent with section 1111(b), for determining whether a school has made adequate yearly progress, regardless of whether the school receives Title I, Part A, or other federal funds. 

 SEQ CHAPTER \h \r 1Utah’s accountability system has the following elements in common with ESEA requirements, making it a single system:

· Required annual reporting of school, district, and state data, including all test data, in a uniform format which is available to all constituents;

· State-established acceptable levels of performance for all schools based on proficiency levels;

· Four levels of student achievement including two above proficient and two below;

· Accountability based primarily on assessments;

· Assessment of all students using state-developed tests aligned to the state curriculum in reading/language arts (grades 1-11), mathematics (grades 1-geometry) and science (grades 4-biology and chemistry).

Utah’s accountability system differs in minor ways with the requirements of ESEA. For example, Utah’s established acceptable level of performance is a progress model as opposed to the benchmark model required under ESEA. The model will be adapted to address this anomaly when the standard for adequate yearly progress is defined.

The USOE has entered into a contract with an external source that will put in place a technical advisory panel. A major function of this advisory panel will be to assist in the identification, and to suggest possible resolution, of any other inconsistencies between the U-PASS system and the requirements of ESEA. This endeavor will provide information needed to present to the Utah State Legislature during the 2003 legislative session where the differences will be addressed and resolved. 

For further information about Utah’s accountability system, see www.usoe.k12.ut.us/eval/upass.

By May 2003, provide evidence that the state has implemented a single accountability system consistent with section 1111(b) and 1116.

i. In the June 2002 submission, identify the languages present in the student population to be assessed, the languages in which the state administers assessments, and the languages in which the state will need to administer assessments. Use the most recent data available and identify when the data were collected.

According to data collected through the home language survey completed during December 2001, languages present in Utah’s student population are Spanish (65 percent), Navajo (7 percent), Ute, Samoan, Tongan, Croatian, Tagalog, Urdu, Sudanese, Arabic, Vietnamese, Chinese, Japanese, and Portuguese. Speakers of languages other than English, Navajo, and Spanish, comprise a total of 28 percent of the LEP population., in 2001 The USOE implemented a program to translate its math and science standards-based assessments into Spanish in 2001. In spring of 2002, the first of the translated assessments, the math section of the Utah Basic Skills Competence Test, was administered. In spring, 2003, the USOE will administer a Spanish-language assessment in secondary math (grade 7, Elementary Algebra, Algebra, and Geometry) and elementary science. Elementary math and secondary science assessments will be translated and administered in Spring 2004. Currently, Utah students, including English language learners (ELLs), in grades 3, 5, 8 and 11 must take a nationally norm-referenced, standardized assessment. Utah administers the SAT-9 in English and the Aprenda in Spanish. ELLs are given a choice to take either the English or Spanish version of the test based on their English proficiency, as determined by the English as a Second language proficiency test.  

San Juan District, which has the preponderance of Navajo speaking students, (the state’s second most prevalent language) has implemented a Heritage Language program and is in the process of developing Navajo language proficiency tests. The USOE does not have sufficient evidence that Navajo students are fluent in the Navajo language. The Riverside Publishing Company and Navajo Nation Educators have worked as a team in the development of a vocabulary test (B-VAT) in Navajo. B-VAT is a norm-reference test to measure literacy development in Navajo for heritage language recovery for Navajo teachers and Navajo students.  At present, Core curriculum instruction is not delivered in Navajo and the USOE has no plan to begin assessing the academic proficiency of students in Navajo.  

The USOE will continue to conduct language census surveys and will determine whether a Croatian version of the content tests should be developed. 

The Utah Performance System for Students (U-PASS) is composed of seven major assessments.  English language learners (ELLs) are included in the Utah Performance System for Students (U-PASS). ELLs are identified by a home language service, which determines if there is another language other than English at home. The identified ELLs are given a norm-referenced language proficiency test to determine language proficiency. ELLs participate in U-PASS tests with appropriate accommodations. Accommodations (see document at www.usoe.k12.ut.us/eval/specialneeds.htm) are determined according to the student’s English proficiency. 

Utah is developing some Spanish/English dual language instruction programs. Biliteracy development is the focus of the dual language instruction programs. As instruction is offered in the primary language of the students, primary language assessments will be developed. 

j. In the June 2002 submission, provide evidence that, beginning not later than the school year 2002-2003, LEAs will provide for an annual assessment of English proficiency that meets the requirements of section 1111(b)(7) and 3116(d)(4), including assessment of English proficiency in speaking, listening, reading, writing, and comprehension. Identify the assessment(s) the state will designate for this purpose. 

For the 2002–2003 school year, all Utah LEAs will use the Idea Proficiency Test (IPT) to measure the English proficiency (speaking, listening, reading, writing) of all LEP students. Students are expected to demonstrate growth of one level on IPT subtests following participation in the program for a full academic year. Students who have been in a program for less than a full academic year will be tested only on listening and speaking. 

The USOE is not fully supportive of the IPT as the best measure of English language proficiency as it does not provide the quality of information needed relative to student’s cognitive academic language proficiency. To address this shortcoming the USOE, in collaboration with several additional mountain west states, is seeking external funding to develop a series of instruments that will measure English language proficiency within academic contexts. A prospectus dated May 31, 2002 is enclosed. The proposal will be sent in September 2002. Upon approval of the grant, the test development process (test items development, testing, piloting, etc.) will take place. The content of the proposed tests will be appropriate for determining proficiency levels for the mainstream classroom and will test English proficiency that can be clearly linked to classroom performance. Vocabulary will be assessed within instructional contexts as opposed to being assessed  in isolation.

While pursuing this effort, the USOE will continue to search for existing assessments that do an adequate job of measuring the language proficiency of LEP students in all domains.

k. In the June 2002 submission, describe the status of the state’s effort to establish standards and annual measurable achievement objectives under section 3122(a) of the ESEA that relate to the development and attainment of English proficiency by limited English proficient children. These standards and objectives must relate to the development and attainment of English proficiency in speaking, listening, reading, writing, and comprehension, and be aligned with the state academic content and student academic achievement standards as required by section 1111(b)(1) of the ESEA. If they are not yet established, describe the state’s plan and timeline for completing the development of these standards and achievement objectives.

The USOE has not yet established standards and annual measurable achievement objectives under section 3122(a) of the ESEA. The USOE will work with Title III directors/ coordinators, the Coalition of Minorities Advisory Committee to the USOE (CMAC), Utah Governor’s Ethnic Affairs members, Centro de la Familia, University of Utah, Utah State University, Weber State University, Brigham Young University, and Southern Utah University to develop standards and measurable achievement objectives. Several meetings have been held to begin this standard setting process. This group is working closely with the Southwest Regional Center as well as WestEd and is investigating standards developed in other states. A careful review of the Texas, Chicago, Nevada, and California benchmarks is providing information on which the group is basing early discussions. The intent is to glean the best of what is currently available and to develop benchmarks that will be specific to the Utah core curriculum and CRTs. 

In April 2002, the USOE Title III and LEA directors/coordinators met for two days to participate in an overview provided by WestEd regarding the development, design, and implementation of California English language development (ELD) standards. WestEd conducted an extensive review of ELD standards (listening, speaking, reading, and writing) to be aligned with the state language arts core curriculum standards.  During the first year of No Child Left Behind Title III legislation, the USOE and LEA Title III directors/coordinators will meet on a regular basis to plan the development of English language benchmarks. The intent is to complete a draft of language development benchmarks for listening, speaking, reading, and writing to be aligned with the Utah state core curriculum for language arts by September 2003. The development process will also include public input from Utah education-related agencies and educators (principals, teachers, testing and curriculum directors, and community agencies and service providers).

	Date
	Material
	Participants

	August 2002 

September 2002
	· Review of LD Standards (CA, IL, TX, NY)

· Review of Language Arts Core Curriculum 

· Review of student performance as it relates to English Proficiency and Academic Achievement

Development of ELD-ELA Grades K-2
	

	December 2002 

January 2003
	Review of LD Standards (CA, IL, TX, NY)

Review of Language Arts Core Curriculum 

Review of student performance as it relates to English Proficiency and Academic Achievement

Development of ELD-ELA Grades K-2
	(Title III) District Coordinators
(Teacher Education Dept.)
IHE Faculty
(USOE) Language Arts, ESL/Bilingual Specialist
ESL Teachers
Language Arts/English Teachers (Elementary & Secondary)

(Title III) District Coordinators
(Teacher Education Dept.)
IHE Faculty
(USOE) Language Arts, ESL/Bilingual Specialist
ESL Teachers
Language Arts/English Teachers (Elementary & Secondary)


	Date
	Material
	Participants

	February 2003 

March 2003
	Review of Feedback 

Include Revisions based on feedback 

LEA Feedback on benchmark use

Revisions to be included based on LEA recommendations & Feedback
	(Title III) District Coordinators
(Teacher Education Dept.)

IHE Faculty
(USOE) Language Arts, ESL/
Bilingual Specialist
ESL Teachers
Language Arts/English Teachers (Elementary & Secondary

(Title III) District Coordinators
(Teacher Education Dept.)
IHE Faculty
(USOE) Language Arts, ESL/Bilingual Specialist
ESL Teachers
Language Arts/English Teachers (Elementary & Secondary)


	Date
	Material
	Participants

	April 2003 

May 2003
	Review final Draft

Final Copy Submission to OELA /USDOE
	(Title III) District Coordinators
(Teacher Education Dept.)
IHE Faculty
(USOE) Language Arts, ESL/Bilingual Specialist
ESL Teachers
Language Arts/English Teachers (Elementary & Secondary

(Title III) District Coordinators
(Teacher Education Dept.)
IHE Faculty
(USOE) Language Arts, ESL/
Bilingual Specialist
ESL Teachers
Language Arts/English Teachers (Elementary & Secondary)



The assessment system in Utah currently requires that students enrolled in school for a full academic year participate in the U-PASS system. Information regarding accommodations for students relative to the U-PASS system can be found at http://www.usoe.k12.ut.us/eval/UPASS/ReqDoc092001.pdf
In the May 2003 submission, include the state’s annual measurable achievement objectives.

7 In the June 2002 submission, describe the process for awarding competitive subgrants for the programs listed below. In a separate response for each of these programs, provide a description of the following items, including how the State will address the related statutory requirements:

l. Timelines

m. Selection criteria and how they promote improved academic achievement

n. Priorities and how they promote improved academic achievement. (In lieu of this description, the state may submit its RFP for the program.)

The programs to be addressed are:

1) Even Start Family Literacy (Title I, Part B).

Timeline

Continuing Projects

	July 2002
	Applications available to continuing projects

	August 2002
	Continuing projects submit applications

	September 2002
	Award notices sent to continuing grantees

	September 2002
	Funds available to continuing projects


New Applicants

	August 2002
	Applications available to new applicants

	September 2002
	New projects submit applications

	October 2002
	Award notices sent to new grantees

	November 2002
	Funds available to new projects


Application

The application for Even Start funding, developed in cooperation with the Title I Committee of Practitioners, will include three parts: General Information and Assurances, Budget Information, and the Application Narrative. The narrative will include:

A plan of operation and continuous improvement, which addresses the requirements in section 1237(b) and the following:

· Evidence of qualified personnel to develop, administer, and implement the Even Start project;

· A provision for professional development and other specific training for program staff as outlined in section 1237(b);

· A description of the project goals and objectives , which includes the attainment of required quality indicators and participant outcomes; 

· A description of the activities and services that will be provided by the projects including:

· Identification and recruitment of eligible children with a description of the outreach methods to be used to identify families not currently associated with the schools of the LEA.

· Screening and preparation of parents and children for participation, with testing, referral to necessary counseling, and the provision of related services.

· Design of the project and provision of support services when (unavailable from other sources) appropriate to the participants’ work and other responsibilities.

· Establishment of instructional programs that promote adult literacy, training parents to support the educational growth of their children, and preparation of children for success in the regular school programs.

· Provision of special training to enable staff to develop the skills necessary to work with parents and young children in the full range of instructional services offered through Even Start, including child care staff in programs enrolling children of Even Start participants;

· Provision and monitoring of integrated instructional services to participating parents and children through home-based programs;

· A plan to operate on a year-round basis, including the provision of some program services, instructional or enrichment, during the summer months;

· A description of coordination with: 

· Programs assisted under other parts of ESEA. 

· Any relevant programs under the Adult Education Act, the Individuals with Disabilities Education Act, the Job Training Partnership Act, the Head Start Program, volunteer literacy programs, and other relevant programs;

· Provision for an independent evaluation of the program;

· A description of how the project will meet the process requirements of the Even Start quality indicators;

· A description of the population to be served, including an estimate of the number of parents and children who will participate in the project;

· A description of the collaborative efforts between institutions of higher education, community-based organizations, state agencies, or other organizations;

· A statement of the methods which will be used to ensure that the project will serve those eligible participants most in need of the Even Start activities and services; 

· A statement of the methods used to provide Even Start services to special populations, such as individuals with limited English proficiency and individuals with disabilities; and methods to encourage participants to remain in the project for a time sufficient to meet project goals;

· A description of how the plan is integrated with other programs;

· An outline of a method for reviewing and revising the plan of operation as necessary;

· A description of how the project focuses on scientifically-based research for reading readiness activities for preschool children.

Selection Criteria

Title I Part B, Subpart 3 will be awarded competitively. The USOE will award grants to eligible applicants for an initial period up to four years. For continuation of funding beyond year one, grantees will be required to show satisfactory progress toward meeting project objectives. 

Projects must demonstrate the ability to provide a local match. The federal share for Even Start participation is not to exceed:

	90 percent in the first year

	80 percent in the second year

	70 percent in the third year

	60 percent in the fourth year

	50 percent match in years 5-8

	35 percent match in year 9 & beyond


The USOE will appoint a review panel consisting, at minimum, of an early childhood professional, an adult education professional, a family literacy expert, and representatives from Title I and other related ESEA programs. Reviewers will be trained on the scoring rubric. All members of the review team will read all applications. Minimum awards of $75,000 (years 1-8) and $52,500 (years 9 and beyond) will be granted on the basis of proposals which:

· Are most likely to be successful in meeting the goals of Even Start;

· Demonstrate that the area to be served by the program has a high percentage or a large number of eligible participants as indicated by high levels of poverty, illiteracy, unemployment, limited English proficiency, or other need-related indicators;

· Show evidence that the project will serve at least a 3-year range;

· Demonstrate the greatest degree of cooperation and coordination between a variety of relevant service providers in all phases of the program;

· Submit a budget, which appears reasonable, given the scope of the proposal;

· Demonstrate the eligible entity’s ability to provide required local match;

· Are representative of urban and rural regions of the state to the extent feasible;

· Have models that show the greatest promise for replication by other LEAs;

· Demonstrate ability to comply with the quality indicators (see Part III, question 2a);

· Demonstrate ability to implement programs that will achieve the performance goals of ESEA (1,2,5).

1.
Children will reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

2.
All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

5.
All students will graduate from high school.

The USOE may provide subgrant funds in support of a start-up period lasting from 3 to 6 months. This provision will only be available to approved subgrantees in their first year of implementation and must be used to secure and train staff or to effectively coordinate services essential to the family literacy program.

Competitive Priority 

The Utah Even Start grant will be targeted to projects that provide services primarily to: 

· Families of high poverty, illiteracy, unemployment, or limited English proficiency;

· School attendance areas participating in Title I Part A;

· Parents who have been victims of domestic violence;

· Parents who are receiving assistance under a state program funded under part A of Title IV of the Social Security Act;

· Areas designated as empowerment zones or enterprise communities.

Professional Development and Technical Assistance

Professional development opportunities will be provided as needed and will focus on program implementation, quality of instructional services as indicated in available research, and issues related to compliance with the Even Start law. Technical assistance will be provided through on site visits and scheduled conference calls. Bimonthly meetings will be held to assist grantees with recruitment, improving attendance rates, program management, ensuring desired educational outcomes, establishing and strengthening partnerships, program evaluation, and achievement of goals.

Satisfactory Progress

The state quality indicators will be used to monitor, evaluate, and improve Even Start projects. 

Data relative to the academic progress of participants will be provided through the U-PASS system, Adult Education reports and individual program external evaluation data. These data will be used to determine if projects have made progress toward their stated goals and objectives. Projects are expected to demonstrate compliance with all Even Start regulation, to have made progress in improving the academic and language acquisition outcomes of participants, to be implementing programs consistent with the quality indicators, and to positively influence the number of school aged children reaching proficiency, the number of high-school graduates and the capacity of schools served to make adequate yearly progress. Projects in need of improvement will receive technical assistance to improve their programs. This technical assistance will be provided by the USOE and by staff of model family literacy sites as available. 

2) Education of Migrant Children (Title I, Part C).

Timeline

	July 2002
	Review visits to summer programs; initial collection of needs assessment data

	September 2002
	U-PASS data available for review and use in planning programs

	September – December 2002
	Development of comprehensive needs assessment 

	September 2002 and beyond
	Migrant education funding data analyzed; availability of discretionary funds by program announced

	March 2003
	Applications submitted and reviewed.

	March 2003
	Funds allocated to quality migrant projects.


Application Development

Application Review Criteria
· Certification and Assurances

· Budget Summary and detail

· Completed comprehensive needs assessment

· Title I Assurances

· Program Narrative to include:

· Description of how projects will achieve ESEA goals and how state determined benchmarks will be accomplished 

· Activities to support the unmet needs of pre-school children

· Professional qualifications of program staff

· Professional development plans

· Description of activities to address the system and education-related challenges identified through the comprehensive needs assessment plans

· Full implementation of research-based practice

· Mechanisms for securing student performance data and how that data will be used to determine program content and structure

· Support for migrant students throughout the school year

· Activities to identify and recruit eligible participants

· Activities to ensure the timely transfer of student records

· Methods to ensure access to support services including health and human services

· Integration of technology

· LEA support for programs serving migrant children

· Only attendance areas serving eligible migrant students may apply for Title I Part C funds. 

Absolute Priority

The applicant must provide services to migratory children.

Discretionary

· Commit to providing compensatory education services to migrant students throughout the school year;

· Secure and utilize data related to migrant student educational success and need to devise targeted programs of educational assistance based on sound research;

· Devise and implement a sound process to ensure continued access to supplemental educational services consistent with other school reform efforts and directly designed to assist migrant students’ achievement of proficiency in reading/language arts and mathematics;

· Meet the  unmet needs of migrant preschool children;

· Increase sustained access to support services such as health and human services;

· Identify and work to remove barriers to migrant student success in meeting high academic standards;

· Provide programs that specifically meet the needs of secondary migrant students in completing coursework necessary for high school graduation.

Professional Development, Technical Assistance and Training

Subgrantees will be provided opportunities for professional development and training based on the skills of their staff, needs of their students and families, and the elements of their plan. Subgrantees will be given information about the qualities of effective professional development and are expected to design and implement professional development consistent with this information. State developed and or sponsored professional development will respond to broad needs of the participating districts including research-based practice, working with mobile populations of students, securing and using data on student progress, accessing other support systems, etc. All programs will include plans to provide additional follow-up and support for professional growth at the local level. Additionally, each project will have increased access to state resources, state sponsored staff development and technical assistance under ESEA. All participating LEAs will be encouraged to use a portion of their subgrant to send key staff to the annual National Association of Directors of Migrant Education’s Migrant Education Conference. All participating districts must attend all directors’ meetings and recruiter trainings to be held as needed.

The state will continue participation in a multi-state consortium. The consortium in which Utah currently participates provides an informal snapshot of students’ academic ability relative to core curriculum standards.

USOE technical assistance and monitoring teams will monitor migrant projects to ensure that programs are of high quality and effectively meeting the educational needs of migrant students. In addition, the review will assess the extent to which migrant families and students are able to access health and human services.

The PASOS and MAPS products may be implemented to record and disaggregate student achievement as a migrant project pre-test and post-test. Progress through the PASOS / MAPS assessments equaling the state established baseline benchmarks and ESEA goals will be required for USOE review. Districts receiving migrant funds that are not achieving the required progress will receive technical assistance from the state to restructure their migrant plan for the following year.

Projects will be given assistance to implement the MAPS/PASOS products and to effectively use the information obtained to determine student needs and progress.
Satisfactory Progress

Programs for migrant children will be evaluated relative to their effectiveness in improving academic achievement of participating students. Programs will be expected to submit data on the performance of students on all required assessments and any academic data collected during summer or other supportive programs. Additionally, programs will be expected to report on their ability to increase attendance, assist students to gain high school credit necessary for graduation, increased English language acquisition for LEP students, secure support services for students and their families, and to effectively coordinate with other programs serving migrant children.

3) Prevention and Intervention for Children Who Are Neglected, Delinquent, or At-Risk—Local Agency Programs (Title I, Part D, Subpart 2).

Timeline

	June 2002
	Utah Coordinating Council for Youth In Custody will meet to modify existing N & D application to align with ESEA.

	June 2002 
	Application packets will be sent to eligible entities.

	July 2002 
	Applications will be returned to the State Agency.

	July 2002 
	Utah Coordinating Council for Youth In Custody will score applications and determine awards.

	July 2002 
	Applicants will be notified of awards.

	August 2002 
	Funds will be available.


Application Development 

The state mandated Coordinating Council for Youth In Custody will develop the application that eligible entities shall use to apply for funding under this part. This Council will read the grants and make awards based on the strength of the applications. 

The application will include:

· Statement of need;

· Quality of proposed plan;

· Adequacy of resources;

· Management plan (evidence of collaboration);

· Evaluation design;

· Budget design.

Absolute Priority

The Applicant must serve: institutions for neglected or delinquent youth with high numbers of students; or a state operated day treatment programs; or group homes that meet the eligibility standard.

Competitive Priority

A competitive priority will be given to applicants who serve youth who are likely to be leaving the institutions within two years.

Selection Criteria

The USOE targets its Title I funds under this program to serve the academic and social needs of students in state run eligible institutions by supporting institution wide programs that improve reading/language arts and math competencies, help students progress toward graduation, and build social and vocational skills that aid transition to the world of work or further education. Such education programs may be operated by an LEA that provides the educational program either in a state run institution, group home or day treatment center or the Division of Youth Corrections/Division of Child and Family Services in the Utah Department of Human Services who contract with state-licensed providers.

The academic component must include an assessment of math and language arts, including ESL and Special Education evaluations when such services might be needed or have been provided in the past. Student’s previous school records are gathered and an analysis is done on the credits the student will need to complete the required core classes in middle school and/or graduate with a high school diploma.

· Applicants must describe their programs in ways that demonstrate a reliance on research. All institutions will submit an instructional plan for the year that is tied to the needs of the students in the facility and shows a focus on math, language arts, and vocational training;

· In collaboration with the Applied Technology Education Section, programs will identify applied technology classes to be offered that result in students’ earning skill certificates;

· Upon the notification of the release of a student, programs will schedule a meeting with the youth and guardian to discuss his academic status and to make a plan for continuing education and, if appropriate, work.

Professional Development, Technical Assistance and Training

The USOE will provide opportunities for professional development in areas of instruction that are available under the USOE and LEA Professional Development funding and programs. The USOE will assist in arranging for professional development in standards-based instruction and techniques to scaffold instruction. Site visits will provide teams an opportunity to observe the extent to which high academic standards are maintained and vocational/technical training remains current and is accessible to youth in an ongoing and equitable manner.

Technical assistance will be provided based on need. The USOE envisions using all state staff, depending on the subgrantee’s need, to provide professional development, technical assistance and training. For example, if the subgrantee is struggling with how to approach reading enrichment, the state’s Secondary Language Arts Specialist, Title I staff and Alternative Language Specialist may comprise the team to provide that support. If the transition team needs assistance, the USOE contact would be the lead, but would call on Adult Education, Special Education Transition and School to Work Specialists to help the subgrantee. Finally, the USOE will schedule monthly meetings for interested grantees in matters of program quality, new resources and partners, issues of data collection and other issues as they are identified by the grantees. Again the providers of the content information will be specialists in the topic areas.

Satisfactory Progress

Grantees will provide annual evidence of the facility’s achievement in relation to the following goals.

· All students will reach high standards, at a minimum attaining proficiency or better in reading/language arts and mathematics; 

· All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics; 

· All students will graduate from high school;

· All students who leave institutions served under this part will pursue appropriate educational opportunities.

The grantee will use data on available state supported Youth In Custody Student Information System and the State Data Warehouse. Programs will report the number of credits in Applied Technology Classes they have awarded and the number of Applied Technology Skill Certificates that students have earned. Utah’s Skill Certification program provides students an opportunity to receive instruction aligned with industry standards and objectives. Students receive a “skill certificate” verifying achievement. 

4) Comprehensive School Reform (Title I, Part F).
Timeline
	September 2003
	Pre-applications sent to targeted schools

	October 2003
	Pre-applications scored according to criteria stated below and highest scoring schools invited to apply

	December 2003
	CSRD applications submitted to USOE, read and scored by grant review committee

	December 2003
	Schools receiving highest scores on application are visited by USOE team

	December 2003
	Schools are notified of USOE’s intent to award CSR January 2004. Schools receive official award notice and implementation begins


For the 2002 school year, CSR grant awards, which include awards given to non-Title I eligible schools from FIE funds, will follow a previously established timeline.

Selection Criteria

In order to be awarded a Comprehensive School Reform grant in Utah, a school must complete both a pre-application and a full grant application to the USOE. In its pre-application submission, a school must demonstrate that it is aware of the content of all eleven components listed in the legislation and fully prepared to implement them in an integrated reform plan based on a thorough need assessment. If chosen to complete a final grant application, a school must describe in detail its plan for reform implementation that should address the requirements of all eleven components of a Comprehensive School Reform program.

The CSR grant application will also include an expanded school needs assessment and a description of the school’s reform plan as it relates to the goals of ESEA:

· Children will reach high academic standards, at a minimum attaining proficiency or better in reading and math;

· All limited English proficient students will become proficient in English;

· All students will be taught by highly qualified teachers;

· All students will be taught in environments that are safe, drug free, and conducive to learning;

· All students will graduate from high school.

 Subgrant  applications are reviewed by a team consisting of representatives from the Title I, Curriculum, Students At Risk, and Assessment sections of the USOE; and by representatives from Universities, Districts, and school sites which have implemented school reform programs. Reviewers are trained on the scoring rubric, which reflects the eleven components, and not fewer than 5 reviewers score each application. Once these are scored, those schools that have submitted applications with high scores are visited by the USOE in order to verify the quality of the plan, faculty commitment, and level of District support; and also to clarify any questions raised by the reviewers. 
Absolute Priority

· CSR is available only to Title I eligible schools.

· Invitation to apply based on the screening of pre-application process.

Competitive Priorities

· Schools identified for program improvement at any level.

· High poverty, low achieving schools.

Selection Criteria

In order to be awarded a Comprehensive School Reform grant in Utah, a school must complete both a pre-application and a full grant application to the USOE. In its pre-application submission, a school must demonstrate that it is aware of the content of all eleven components listed in the legislation and is fully prepared to implement them in an integrated reform plan based on a thorough need assessment. If chosen to complete a final grant application, a school must describe in detail its plan for reform implementation, answering the following questions, which are designed to address the requirements of all eleven components of a Comprehensive School Reform program:

· A description of proven strategies and proven methods for student learning, teaching, and school management that are based on scientifically based research and effective practices and have been replicated successfully in schools;

· A comprehensive design for effective school functioning, including instruction, assessment, classroom management, professional development, parental involvement, and school management, that aligns the school's curriculum, technology, and professional development into a comprehensive school reform plan for schoolwide change designed to enable all students to meet challenging Utah core curriculum content standards and student academic achievement standards and addresses needs identified through a school needs assessment;

· A professional development plan that will result in continuous teacher improvement;

· Measurable goals, consistent with the ESEA performance goals and standards, for student academic achievement and benchmarks for meeting such goals;

· A demonstration of commitment to the reform of teachers, principals, administrators, school personnel staff, and other professional staff;

· A description of the support for teachers, principals, administrators, and other school staff as the reform is implemented;

· A plan for meaningful involvement of parents and the local community in planning, implementing, and evaluating school improvement activities consistent with section 1118;

· A description of any technical support and assistance to be provided by an entity that has experience and expertise in schoolwide reform and improvement, which may include an institution of higher education;

· A plan for the annual evaluation of the implementation of school reforms and the student results achieved;

· The identification of other resources, including federal, state, local, and private resources that shall be used to coordinate services to support and sustain the comprehensive school reform effort.

· A description of the research base that supports the selection or design of each element of the reform plan, including evidence of sufficiently rigorous research demonstrating efficacy of the proposal’s ability to improve academic achievement.

· Completion of budget and budget detail that is reasonable given the scope of the reform 

· Analysis of funds to be used to support the reform, and a description of any reallocation needed to implement the reform and to sustain the project at the conclusion of the CSR grant. 
Upon scoring by a grant review committee at the USOE, the applications will be rank ordered by scores for the purpose of grant award decisions. However, not all funds received at the state level will necessarily be awarded every year. If it is determined that an insufficient number of schools have submitted applications describing plans that incorporate all eleven components in an integrated design, funds will be held back until the next round of grant competitions the following year. 

The USOE will have workshops to assist schools with the preparation for the CSR process and will give technical assistance to any school individually during this process. The USOE will also give technical assistance to schools implementing a CSR plan in order to ensure that their focus remains on using the structure of the eleven components of CSR legislation to achieve the goals of ESEA.

Satisfactory Progress

The Utah Performance Assessment System for Students (U-PASS) is the measure by which all schools in Utah determine academic achievement for students in reading/language arts and math, for the whole school as well as by disaggregated major subgroups. Beginning with the baseline year before implementation, CRT data outlining the performance of students in the aggregate and by major subgroup will be gathered and analyzed. Additionally, data on the increased English language proficiency of students, increases in graduation rates, and rates of student behavior problems will be submitted as part of the project’s annual report. It is expected that schools receiving funds will show continuous improvement in these areas as indicated in their original application. Schools are also expected, as part of their CSR plans, to have a mechanism to measure student progress throughout the school year and to effectively use this information to intervene with students having difficulty. The results of these assessments should be recorded at the school and submitted as part of the year-end report. 

An additional measurement tool used by the schools yearly is the CSRD Implementation Continuum developed by the USOE, the Nevada Department of Education, and the Arizona Department of Education. This tool can be used to provide information on CSR implementation progress. Information collected through this instrument will be used to inform future need for technical assistance and support. 

5) Teacher and Principal Training and Recruiting Fund—subgrants to eligible partnerships (Title II, Part A, Subpart 3).

Timeline

	SAHE Subgrants 
	

	September 2002
	Identify high need LEAs

	October 2002
	Application available to potential applicants 

	
	Letters of intent and bidder meeting

	December 2002
	Applications due

	January 2003
	Award notices to partnerships

	January 2003 to June 2004 
	Program implementation 


Development of Application

Applications will be developed cooperatively by the SAHE and USOE. The intent of these funds is to provide high quality professional development for teachers and administrators in high need schools that will result in an increase in highly qualified staff.

Applications will be distributed only to eligible partnerships and awards will be made based on the results of a competitive process. All institutions of higher education (IHE) will be notified of the availability of grants and identity of high needs schools. In addition, they will be involved in the development of the application, and supported in implementing projects in both rural and urban areas of the state. 

Selection Criteria

Funds will be awarded to projects that meet the following criteria:

· Proposed project represents a cooperative effort between eligible partners. 

· Teachers and administrators that will benefit from the project are involved in the planning. 

· Project addresses local needs for the improvement of instruction in the core academic areas. Project is clearly aligned with the core curriculum content standards. 

· Project activities are sustained, intensive and of high quality. Project activities are based on scientifically based practices. 

· The eligible partner has prior demonstrated experience in providing high quality professional development programs. 

· The budget is appropriate for included activities and is consistent with the use of the funds. 

Absolute Priority

Only partnership(s) consisting of an IHE and high need LEA(s) may apply.

Competitive Priority

Competitive priority will be given to applications that:

· Use funds under this subgrant to supplement the LEA(s) professional development plan; 

· Serve schools identified for school improvement;

· Serve remote, sparsely populated areas and make efficient use of the EDNET distance learning system;

· Show a clear commitment to compensate educators for professional development required outside of contract time. 

Technical Assistance

Technical assistance may be given to:

· Maintain collection of current research on professional development and produce concrete summaries of the research for use by LEAs;

· Publish guidelines for high quality professional development plans;

· Design rubrics that assist LEAs and participants in evaluating professional development programs and providers.

Satisfactory Progress

Projects may show satisfactory progress by demonstrating the following:

· Increase in the number of teachers properly licensed and endorsed;

· Increased access of first and second year teachers to high quality mentoring and induction programs;

· Achievement of students in the classes of teachers participating in the programs provided under the partnership.

6) Enhanced Education Through Technology (Title II, Part D).

Timeline

	August 2002
	Application available to potential applicants

	September 2002
	Letters of intent and Bidder’s conference

	November 2002
	Applications due to USOE

	December 2002
	Applicants notified of awards

	January 2003
	Funds available to districts

	February 2003 to June 2004
	Implementation


Application Development

The USOE will award competitive funds under ESEA Title II Part D in a manner consistent with all ESEA rules and regulations. 

An application will be developed in collaboration with representatives from around the state including urban and rural public educators, higher education, partner organizations and members of the business community. These representatives will become Utah’s EETT Executive Committee and meet the requirement to develop the application in consultation and coordination with appropriate State officials. 

The EETT Executive Committee will convene after the state has submitted the State Consolidated Plan to oversee the development of the application and provide oversight on subgrantee implementation. This committee will draft detailed guidelines for EETT competitive fund applications, which will be distributed along with the application to all eligible LEAs/partnerships. 

Subgrantees will sign assurances and provide descriptions in the application that address the statuary requirements of the program as outlined in Title II Part B of ESEA. The state will not consider an eligible entity’s ability to match funds when determining which eligible entity will receive awards under this part, however the entity must assure the state that funds awarded under this title do not supplant existing technology funding. In addition, subgrantees will be asked to describe how they will use funds received under this title with resources available from other federal, state and local funding sources to support their district technology plan. 

Applications will include:

· Statement of need and adequacy of resources

· Quality of proposed plan 

· Management plan (including evidence of collaboration)

· Evaluation design

· Budget design (including leveraging both formula and competitive funds for sustainability)

Selection Criteria

A grant review panel will be trained on the scoring rubric and given opportunity to score sample applications. No fewer than four reviewers will read all applications. The review panel will use, as a minimum, the following evidence related to activities that improve academic achievement to award points for quality of the proposed plan. 

The good plan:

· Enables school personnel and administrators to integrate technology effectively into curriculum and instruction that are aligned with state core curriculum standards to improve student academic achievement;

· Supports high quality professional development for teachers and administrators supplemented by online access to training and research in teaching and learning;

· Implements initiatives designed to acquire, improve, maintain and provide technical support for the educational technology infrastructure to expand student and teacher access to technology;

· Supports access to distance learning providing specialized or rigorous courses or curricula to students who would not otherwise have access to such information, particularly those in geographically isolated regions;

· Promotes parent and family involvement in education and enhances communication among students, parents, and school personnel;

· Supports the rigorous and formative evaluation particularly regarding the impact of these programs on student academic achievement, and ensures that the results are widely accessible through electronic means.

Absolute Priority

Absolute priority for Utah’s EETT program will be for LEAs with high poverty, or schools eligible for program improvement status, or schools having a substantial need for assistance in acquiring and using technology. All eligible LEAs who apply for formula or competitive funds must have a state-approved technology plan consistent with the goals of the state technology plan including:

· Identifying and promoting effective teaching strategies that integrate technology;

· Delivering sustained, and intensive, high-quality professional development for teachers, principals, administrators and library media personnel to further the effective use of technology in the classroom and library media center;

· Increasing access to technology for students in high-poverty and high-need schools, or schools identified for school improvement;

· Collaborating with adult literacy service providers;
· Evaluating and tracking progress along a district timeline;
· Coordinating activities with funds provided under this subpart with activities and funds available from other Federal (including Title I and Title II and other ESEA programs), State, and local sources to improve student academic achievement including technology literacy.

Competitive Priority

Competitive priority will be given to applicants who:

· Submit subgrants of sufficient size and duration to effectively improve student academic achievement;

· Received insufficient EETT formula funds to effect student achievement;

· Form partnerships with other LEAs, IHEs, libraries, and other private and public for-profit and non-profit entities with technology expertise to improve the use of technology in instruction;

· Demonstrate that technology professional development activities are fully integrated with district professional development activities;

· Include the use of formula resources in the planned activities;

· Ensure that each school completes the annual state technology survey/needs assessment and has on file the type and costs of technology that will be acquired with these funds and other Federal, State, and local sources.

To the extent possible the USOE shall distribute funds under this part equitably among geographic areas within the State, including urban and rural communities.

Professional Development, Technical Assistance and Training

The State will identify LEAs with high need for technology, high percentages of children in poverty and low performing schools. The executive committee developing the application for disbursement of discretionary funds will include an action plan to provide technical assistance for LEAs as they prepare their applications. Those identified LEAs will have priority access to technical assistance in developing their grant applications including help to:

· Identify research-based teaching strategies and technology integration practices;

· Form partnerships with other LEAs and agencies for assistance with professional development;

· Implement data collection systems and methods;

· Develop local strategies that:

· Provide teachers and students with greater access to classroom-based materials and resources including networks, hardware and software to support the Utah core curriculum;

· Promote sound assessment strategies that support increased student achievement;

· Promote self-reflective practice among teachers.

Subgrantees will be provided opportunities for professional development and training based on the elements of their plans. They will be given information about the qualities of effective professional development, access to an online resource for state sponsored staff development and contact information for USOE’s ESEA staff for technical assistance or training. Technology is a part of the Instructional Services division at the USOE. Curriculum, Title I, and other programs for students at risk are all a part of this division. Coordination between all entities involved with ESEA programs is a priority. 

Satisfactory Progress

Subgrantees will provide a timeline with their applications. This will serve as a reference point for monitoring project’s progress. The USOE will request mid period reports from the subgrantees on implementation of program, participation and progress. If a concern is noted, technical assistance will be provided and the subgrantee will be given an opportunity to make budget adjustments, identify additional training needs or identify additional resources to meet the proposed timeline and project objectives.

Grants under this part will initially be awarded for not more than 1 year with the possibility for continuation up to 3 years contingent upon performing all the tasks proposed in the application and making progress toward the goals set forth in the application. 

The USOE will provide the subgrantees the support they need to collect baseline data for the 2002-2003 school year. The State will submit these data to the U.S. Department of Education no later than early September 2003 or by the date announced by the Department of Education.

Beginning in the 2003-2004 school year, programs will be evaluated according to their performance related to the state’s targets as submitted in the May 2003 application.

7) Safe and Drug-Free Schools and Communities—reservation for the Governor (Title IV, Part A, section 4112).

Background:

Utah’s substance abuse programs operate under a local authority system, which means that federal and state funds pass from their sources through the State Division of Substance Abuse to Local Substance Abuse Authorities (LSAAs), with the LSAAs being responsible for providing the substance abuse prevention and treatment services. In addition to distributing the funding, the State Division provides monitoring, oversight, training, and technical assistance for the LSAAs. As defined in Utah statute (§17A-3-701), “all county legislative bodies are local substance abuse authorities: (e.g., County Commissions, County Councils). There are 29 counties in Utah, some of which have chosen to join with other counties to form LSAA areas, with the result being 13 LSAAs consisting of one to six counties each. By statute, LSAAs are required to:

· review and evaluate substance abuse prevention and treatment needs and services;

· Annually prepare and submit a plan to the State Division of Substance Abuse for funding and service delivery; and

· Annually contract with the state Division of Substance Abuse to provide substance abuse programs and services.

In addition, state law (§62A-8-109) requires the State Board of Substance Abuse to establish a formula for allocating funds to LSAAs through contracts, to provide substance abuse prevention and treatment services. The funding formula is based on population and need. The State Division of Substance Abuse to LSAAs then distributes funds via the funding formula.

Rationale for Distribution SDFSCA Funds to Utah’s LSAAs via the Funding Formula:

Utah proposes to distribute the Governor’s portion of the Safe and Drug-Free Schools and Communities Act funds via the State Board of Substance Abuse funding formula for the following reasons:

The Utah State Division of Substance Abuse has been appointed by Governor Mike Leavitt to administer the Governor’s portion of the SDFSCA funds.

Utah’s Local Substance Abuse Authorities are, by law, the designated authorities for the delivery of substance abuse prevention services in each of their respective areas throughout the state. For purposes of leadership, expertise, and coordination, Utah believes it makes the most sense to distribute prevention funds through the Local Substance Abuse Authorities.

State law requires the State Division of Substance Abuse, to distribute funding to the Local Substance Abuse Authorities via a funding formula established by the State Board of Substance Abuse (the seven members of which are all appointed by the Governor), and based on factors of population and need.

In the annual plans that Local Substance Abuse Authorities submit to the State Division of Substance, the plans for utilization of the Governor’s SDFSCA funds are included.

Timeline

	Mar. 2002
	Area Plans from local substance abuse authorities (LSAAs) due to Division of Substance Abuse (DSA) (Plan for use of SDFSA/Governor’s Portion included)

	April 2002
	Area plans changes negotiated with LSAAs and approved by DSA.

	June 2002
	FY 2003 Contracts sent to LSAAs

	July 2002
	Services begin

	July 2002 - June 2003
	Services Implemented: Monitoring, training and technical assistance available from DSA

	Aug. 2003
	Program reviews conducted by DSA


Application Development (Process for Awarding Subgrants)

In keeping with the state’s adoption of the Risk and Protective Factor framework for prevention, the Division of Substance Abuse will award SDFSC funds only to those community-based program applicants who agree to employ this model. In addition to the SDFSC funds (USOE/LEA and Governor’s), Utah expends other federal, state and local funds each year on substance abuse prevention at the community level throughout the state. As per state law, these funds, from the federal SAPT Block Grant and the state General Fund, are flowed through the State Division of Substance Abuse to Utah’s 13 LSAAs. LSSAs are required, by statute, to “promote or establish programs for the prevention of substance abuse within the community setting through community-based prevention programs.” We will follow the Utah Procurement Code in awarding the Governor’s portion of the SDFSC funding to those Local Authorities that submit approvable plans that address the criteria and priorities of the Safe and Drug-Free Schools and Communities Act and describe activities aligned to the principles of effectiveness. The award of SDFSC funds to Utah’s LSSAs will ensure that funds are utilized for programs/activities that are an integral part of community-wide drug and violence prevention planning and organizing.

Utah law also requires that funding be distributed to the LSSAs by means of a funding formula established by the Utah State Board of Substance Abuse, the members of which are appointed by the Governor. The funding formula is based on population and need. Prevention need (risk and protective factor profiles) is determined through a statewide Prevention Needs Assessment Survey conducted in Utah’s schools.

Two years ago, Utah was awarded a three-year State Incentive Cooperative Agreement/SICA (a.k.a. State Incentive Grant/SIG) by the federal Center for Substance Abuse Prevention (CSAP).

Utah’s focus with the SICA is to employ the Risk and Protective Factor framework and implement scientifically based prevention programs and strategies. Subgrant recipients are required to utilize the CSAP Decision Support System (DSS)/Logic Model to assess community needs and resources, identify and prioritize risk and protective factors, select and implement programs that address the priority factors and meet the principles of effectiveness, and to evaluate program’s success/measure outcomes. As per Utah law, SICA funds were awarded to Utah’s 13 Local Substance Abuse Authorities.

Selection Criteria

The Utah State Division of Substance Abuse will award SDFSCA funds only to those applicants that implement:

· Drug and violence prevention programs/activities that are consistent with the comprehensive state plan;

· Drug and violence prevention programs/activities that complement and support activities of Utah’s state and local education agencies, including developing and implementing activities to prevent and reduce violence associated with prejudice and intolerance; and

· Drug and violence prevention programs/activities that comply with the “Principles of Effectiveness.” 

The above selection criteria will promote improved academic achievement by a) providing sound research based programs designed to and likely to improve academic improvement by establishing safe, drug free environments that are conducive to learning; b) utilizing activities which strengthen individuals social competencies thus also impacting academic achievement c) promoting stable home and community environments in which children can learn.

Priorities

In awarding SDFSCA funds, the Division of Substance Abuse will give priority to applicants that implement:

· Programs and activities that prevent illegal drug use and violence among children and youth who are not normally served by state and local educational agencies;

· Programs and activities that prevent illegal drug use and violence among populations identified as particularly “at risk,” including: pregnant and parenting teens, runaway and homeless youth, school drop outs, youth in detention facilities, etc.; and

· A comprehensive approach to drug and violence prevention, including providing and incorporating mental health services in their program.

The above priorities will promote improved academic achievement by, a) serving a targeted population who are lacking necessary education due to their circumstances, thus increasing their opportunities of being successful; b) strengthening the target populations socials skills and abilities in dealing with life’s issues in a positive manner which assists them in becoming better learners and experience academic success; and c) providing a comprehensive approach will ensure that life skills and social competency is well integrated into the overall education approach of the development of the child.

After the adoption of Utah’s proposed rule on Persistently Dangerous Schools R22-483, LSAAs plans will need to specify how funds will be used to assist these schools.

Technical Assistance, Professional Development and Training

Subgrantees will be provided opportunities to increase their development in effective prevention approaches and strategies. Participants will be kept up to date on the current research showing prevention effectiveness and will be encouraged to modify prevention practices and programs to not only meet the needs of their target population, but also utilize those practices that will likely produce greatest results.

Technical assistance will be offered where needed in strengthening prevention efforts. Division of Substance Abuse staff along with staff from other state agencies will collaborate and coordinate training efforts to provide a clear and consistent prevention message statewide to prevention program providers, thus ensuring a unified approach in our efforts.

Satisfactory Progress

During the initial/planning phase of the SICA project, each LSAA implemented the following: Community Readiness and Mobilization, Needs Assessment, Prioritization of Risk and Protective Factors, Resource Assessment, Program Planning, and development of an Evaluation Plan. LSAAs will continue to follow their local plans and modify, where necessary, filling in gaps to ensure a comprehensive prevention approach. The State Division of Substance Abuse will utilize prevention reports from Prevention Administrative Tracking System (PATS) of data collection, archival data and school surveys over time to measure adequate progress to reaching outcomes desired.

8) Community Service Grants (Title IV, Part A, section 4126). SEQ CHAPTER \h \r 111. Title IV, Part A, Subpart 2, section 4126 – Safe and Drug-Free Schools and Communities: Community Service Grants.

Timeline

	September, 2002
	Notify LEAs of available funding

	October, 2002
	Provide training to districts on elements of service learning

	November, 2002
	Applications due and awards granted


Application Development

Several LEAs over the last few years have developed truancy centers and other programs that provide needed services for students who have been expelled or suspended from school. Prevention research suggests that having a community service component is an effective strategy of an overall comprehensive prevention plan. Having this targeted population give of themselves in meaningful service in the community will help them in their development toward becoming successful contributing members of society. This strategy will assist with accomplishing Goal 4-all students will be educated in learning environments that are safe, drug free, and conducive to learning. 

The USOE will request that all districts report interventions they currently have in place for serving expelled or suspended students. With competitive priority given to programs that operate in neighborhoods with high rates of crime as verified by crime statistics provided by local police departments and serving schools with large numbers of suspended and expelled students, interested LEAs will be given the opportunity of submitting a plan, in which they will describe how they can effectively strengthen and improve their efforts with this student population by engaging them in community service. 

The Application will include the following.

· Statement of need;

· Quality of proposed plan;

· Adequacy of resources 

· Management Plan (evidence of collaboration);

· Evaluation Design.

Grants will be reviewed by a panel that includes representatives from law enforcement, juvenile justice, PIT Crews, the Governor’s Office, the Utah State Office of Substance Abuse, members of Local Substance Abuse Authorities and the USOE.

Selective Criteria

LEAs must demonstrate that they have established the necessary collaborative relationships within their communities to provide this service and that the service learning activities are developed along the high standards that are part of the state program, Putting It Together for Kids PIT Crew Guidelines http://www.usoe.k12.ut.us/curr/pitcrew/default.htm. LEAs will also provide a budget and narrative that demonstrates that funds available under this part will supplement their existing programs.

Technical Assistance, Professional Development and Training

The USOE will work with the PIT (Putting It Together for Kids) Crew to provide training on the principles of effective service learning to interested LEAs. The State Specialist for Minority Graduation and other resources available for At Risk Students within the USOE will be provided to LEAs as needs are identified.

Satisfactory Progress

Projects funded under the program will report baseline data on suspensions and expulsions in their application and commit to reporting year -end data on suspensions, expulsions, incidents of violence by school, student data regarding numbers students who once in the program experience subsequent incidents of suspension or expulsion, and a description (including number of hours) of the service hours that were provided to the community.

9) 21st Century Community Learning Centers (Title IV, Part B).

Timeline

	August, 2002
	Application available to potential applicants

	Early September, 2002
	Letters of intent and Bidder’s conferences

	October 15, 2002
	Applications due to USOE

	Late October, 2002
	Awards announced

	November, 2002
	Funds available to districts

	January, 2003
	Programs expected to be running


This timeline is tentative. The Application Development Committee will have input into this timeline and may suggest adjustments, which the USOE would submit to the Department in the form of an amendment.

Application Development

The USOE will award funds under this Title competitively using an application to be developed in collaboration with representatives from a number of groups. USOE will use representatives from the State Families, Agencies and Communities Together (FACT) Steering Committee http://www.usoe.k12.ut.us/sars/FACT/Steerin2.htm, the Utah State Office of Child Care, the Utah Association of Adult and Community Education, the Utah School Age Care Alliance, faith based organizations, students, and representatives from Title I Part A, Part B Subpart 3, Part C and Part F, Title III Part A, and Parts IV Subparts 1 and 2 of A, Curriculum Specialists, the State Math Engineering and Science Achievement Program Specialist to develop the Application and Scoring Rubric for this Part. This representation will meet the requirement to develop in consultation and coordination with appropriate state officials, including the Chief State School Officer; other state agencies administering before-and after-school (or summer school) programs; heads of the state health and mental health agencies or their designees; and representatives of teachers, parents, students, the business community and community-based organizations. The state will not consider an eligible entity’s ability to match funds when determining which eligible entity will receive awards under this part. Technical assistance will be provided to applicants who have not had experience in providing out of school care.

Subgrantees will sign assurances and provide descriptions in the application that address all of the statutory requirements of the program as outlined in Title IV B Sec. 4204 of ESEA. In addition, subgrantees will be asked to describe how they will use funds received under this title with resources available from any of the following: Improving Teacher Quality State Grants, Educational Technology State Grants, State Grants for Innovative Programs, and Safe and Drug-Free Schools and Communities, Title I Part A, Part B Even Start, Part C Migrant Education, Part D Children and Youth who are Neglected, Delinquent, or at Risk, or Comprehensive School Reform.

Subgrantees will further be asked to describe how resources available under the state funded programs of Gang Prevention and Intervention, Math Engineering Science Achievement, Highly Impacted Schools, Interventions for Student Success, Homeless Disadvantaged Minority, Regular At Risk or others in the after school setting will be used in these settings.

Selection Criteria

· Statement of need;

· Quality of proposed plan;

· Adequacy of resources; 

· Management Plan (evidence of collaboration);

· Evaluation Design;

· Budget Design (preliminary plan for sustainability).

The Application Committee will be convened after the state has submitted the State Consolidated Plan. Their input will undoubtedly expand the elements necessary to fulfill the criteria and score maximum points. Those details will be decided in collaboration with the partners mentioned above.

The State Review Panel will consist of representatives of the Application Committee and a member from the Coalition of Minorities Advisory Council to the Utah State Board of Education.

Reviewers will be trained on the priorities in the grant and the scoring rubric including examples of excellent, satisfactory and unsatisfactory responses to the questions. Reviewers will score sample applications. All applications will be read multiple times. The review panel will use, as a minimum, the following evidence related to activities that improve academic achievement to award point for Quality of the Proposed Plan.

· Out of school instruction that is founded upon sound research and likely to result in student achievement;

· Strong academic support and enrichment with high likelihood of improving student achievement and aligned with the child’s during school curricula;

· Activities related to the achievement of all five of the ESEA Goals:

· Children will reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

· All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

· All students will be taught by highly qualified teachers

· All students will be taught in learning environments that are safe, drug free and conducive to learning.

· All students will graduate from high school;

· A sound transportation plan that will support a high level of attendance, provide equity and be responsive to the needs of families from the schools to be served;

· A letter from the principal(s) of the school(s) to be served that ensures that the school will cooperate the providing data that will be required to meet state and Federal evaluation requirements and help the program to tailor academic support and tutoring to areas of student needs;

· Enrichment activities that include the arts and programs supported by best practice;

· Family programs that are based on successful models of family literacy and family involvement;

· Staff development that provides multiple opportunities for staff to expand their capacity to provide successful learning opportunities to youth.

Absolute Priority

The Utah State Program for 21st Century Learning Centers will target students from schools eligible for school wide programs under Title I (schools with at least 40 percent poverty or schools with a high percentage of low-income families).

Competitive Priority

Competitive priority will be given to applicants that

· Serve students attending schools identified for improvement under Title I Section 1116 and are submitted jointly by at least one LEA and at least one public or private community organizations;

· Serve middle or junior students from schools eligible under the absolute priority;

· Include one licensed teacher with appropriate endorsement in secondary, elementary or early childhood according to the grade levels of the students to be served;

· Serve children from school in need of school improvement under Sec 1116;

· Develop their program plan in collaboration with FACT, Local Interagency Councils, Adult and Community Education, and Community Based Organizations.

To the extent possible the USOE shall distribute funds under this part equitably among geographic areas within the state, including urban and rural communities.

Grants under this part will be awarded for not more than 5 years and no grant will be made for an amount less than $50,000. Contingent upon performing all the tasks proposed in the application and making progress toward the goals set forth in the application, funding will be at initial level in years two and three. In year four, the funding will be for 75 percent of the original grant award with the grantee maintaining the original level of service for the original number of students. Grants will further be reduced to 50 percent in the fifth year with the services and number of student remaining as indicated in the original application. Following the five year grant award period, application may be made by former Utah-awarded 21st Century Community Learning Center grantees to continue funding for a new grant cycle at the 50 percent level.

Professional Development, Technical Assistance and Training

Subgrantees will be provided opportunities for professional development and training based on the skills of their staff, needs of their students and families, and the elements of their plans. Subgrantees will be given information about the qualities of effective professional development, a resource list for state-sponsored staff development and the names of all the administrative staff under ESEA that will be available for technical assistance or training. The USOE envisions using all state staff, depending on the subgrantee’s need, to provide professional development, technical assistance and training. For example, if the subgrantee is struggling with how to approach reading enrichment, the state’s Reading First team, Curriculum Specialist, Title I staff and Alternative Language Specialist may comprise the team to provide that support. If family literacy is the issue, the 21st Century state contact would be the lead, but he/she would perhaps call on Adult Education and Even Start to help the subgrantee. In addition, it will be suggested to the subgrantee that they budget funds into their application for attending Mott Foundation, National School Age Care Alliance and other national level training that will enhance their program management and sustainability efforts. Finally, the 21st Century state contact will schedule monthly meetings for interested grantees in matters of program quality, new resources and partners, issues of data collection and other issues as they are identified by the grantees. Again the providers of the content information will be specialists in the topic areas.

Satisfactory Progress

Subgrantees will provide a timeline with their applications. This will serve as a reference point for monitoring how the projects are progressing. The USOE will request mid period reports from the subgrantees on implementation of program, participation and attendance. If a concern is noted by the USOE, the USOE will schedule an onsite visit where the subgrantee will be given an opportunity, to make budget adjustments, identify additional training needs or identify additional resources to meet the proposed timeline. Continuation of grant funding will be contingent upon grantees performing all the tasks proposed in their application and making progress toward the goals set forth in the application as evidenced by an annual report.

The state will provide the subgrantees the support they need to collect baseline data for the 2002-2003 school year. The state will submit these data to the Department no later than early September 203 by a date the Department will announce.

Beginning in the 2003-2004 school year, the 21st Century Learning Centers will be evaluated according to their performance related to the state’s targets as submitted in the May 2003 Application.

8 In the June 2002 submission, describe how the State will monitor and provide professional development and technical assistance to LEAs, schools, and other subgrantees to help them implement their programs and meet the State’s (and those entities’ own) performance goals and objectives. This description should include the assistance the USOE will provide to LEAs, schools, and other subgrantees in identifying and implementing effective instructional programs and practices based on scientific research.

As part of the USOE’s commitment to consolidation, existing systems of monitoring, professional development and technical assistance are being reviewed and significantly revised. Through the implementation of ESEA, the USOE will implement a system that incorporates input, expertise and assistance from staff members from all instructional divisions of the USOE to improve the quality of assistance to LEAs across programs. While several existing staff will maintain a leadership role specific to their current assignments, the majority of staff will be organized into cross agency teams structured to provide specific types of support to LEAs and schools. 

Application review will be conducted by groups of USOE and LEA program managers with expertise relevant to the applications to be reviewed. These teams will be led by USOE staff and will include USOE Specialists with expertise in specific fields and reviewers as required by ESEA. Applications for discretionary or competitive funds must address the local agencies current data and plans to influence the achievement of the target population relative to the appropriate performance goals and indicators. Therefore, review teams must include expertise in research-based practice, professional development, and educational reform and have federal program experience. Additionally, requests for funding that include the integration of technology must include the participation of experts in educational technology in the review process. The ultimate goal is to ensure that programs are approved and funded based on their adherence to best practice and their responsiveness to the target population. We believe that a process that is inclusive of input from a range of relevant experts will achieve this goal. 

All LEA applications will be subject to a formal desk audit of documentation including annual legal assurances and budget. LEAs will submit signed assurances stating their understanding and intent to comply with all NCLB requirements. On-site monitoring visits will be conducted not less than once every four years to ensure compliance and more frequently for program quality monitoring. LEAs and schools identified as needing assistance in working effectively with any subgroup of students will receive more frequent monitoring. These LEAs and schools will be identified through an analysis of the data submitted each year as is required by this Act. All LEAs will complete a self-assessment the year before and the year of each formal on-site visit, will provide written follow-up to on-site monitoring which will be submitted to the USOE for review and approval, and will participate in provision of assistance for any technical or programmatic weaknesses discovered by the monitoring team. 

The USOE staff will continue to provide leadership to all LEAs as implementation of NCLB progresses. The primary function of the USOE staff is, and will remain, to build capacity at the LEA level. 

Monitoring and technical assistance specific to Title III will include the following:

· Compliance with required assurances.

· Use of funds only for authorized activities.

· Efforts to upgrade instruction strategies

· Identification, acquisition and improvement of curricula, instruction materials education and assessment procedures

· Provision of tutorials, intensified instruction and academic and vocational education for LEP students

· Development and implementation of elementary and secondary instructional programs that are coordinated with other relevant programs and services. 

· Increase of the English proficiency and academic achievement of LEP students. 

· Provision of community participation programs, family literacy services, and parent outreach, training activities to LEP students and their families to assist parents of LEP students in learning how to help their children improve academic achievement and in becoming active participants in the education of their children. 

· Improvement of the instruction of LEP students by providing for the acquisition or development or educational technology or instructional materials; access to and participation in electronics networks for materials, training, and communication; and

· Completion of other activities that are consistent with the purposes of this section. 

The intended outcome of all monitoring will be to ensure legal compliance and to provide technical support and professional development needed to strengthen programs.  A table detailing plans to monitor and provide technical assistance specific to Title III can be found as attachment C
Technical Assistance teams will be comprised of both USOE and outside consultants with expertise in clearly needed areas such as research based instruction in reading, mathematics and science, data collection and analysis, evaluation, English language acquisition, school reform, special education, education for migrant children, etc. Teams will be structured to respond to local data and program requirements and will include persons with significant knowledge in areas pertinent to the school or LEA need. USOE staff will be responsible to act as liaisons to specific LEAs or regions of the state and will oversee the technical assistance process. Technical assistance will make up the bulk of USOE activity and will be designed to respond to LEA and school need. Priority for technical assistance will be given to schools in program improvement, schools developing schoolwide programs and schools who are in need of assistance to meet the performance goals. Technical assistance will be provided through on-site visits to schools and districts, as part of regional, area or statewide meetings. The USOE will secure assistance from the regional labs or service centers as well as from the US Dept. of Education as required. USOE staff will be available through email or by phone to all LEAs and schools. Technical assistance will also include the dissemination of information via the Internet or in print, conducting informational meetings on services available through external providers, and preparing instruments for LEAs to make use of when evaluating and selecting research-based instructional materials. Regularly scheduled administrative meetings for all programs and USOE divisions will continue to provide opportunity for technical assistance.  ESEA related staff will avail themselves of these opportunities regularly. 

Utah State Office of Education Technical Assistance teams will provide support to the LEAs to implement the LEA plan and to abide by all NCLB regulations to increase academic achievement according to the AYP defined by USOE and student academic English proficiency. 

Technical assistance teams will be designed to respond to demonstrated needs of the LEAs. In the absence of current student achievement and teacher quality data, the make-up of technical assistance teams has not been finalized. While it is imperative to provide technical assistance to improve the academic performance of English language learners, it is also important to assign staff to these teams in response to LEA need. All members of technical assistance teams will have appropriate skills in areas required by the LEAs. As appropriate, expertise in English language development, instructional strategies for English language learners, assessment of English proficiency and academic progress and transitioning English language learners to the regular classroom will be present in the technical assistance teams. The USOE does not have sufficient staff with these qualifications and will hire consultants with appropriate skills to work collaboratively with schools, LEAs, and higher education institutions. The USOE will also work with the Southwest Comprehensive Center and WestEd to secure necessary assistance to build Utah expertise.
Although Utah has four Regional Service Centers developed to support rural districts, these Service Centers attempt to cover a wide geographical area with minimal staff. All centers have professionals with direct technical assistance to technology and reading. The USOE will continue to support and strengthen the capacity of the Regional Service Centers to provide additional assistance to schools in their area and will encourage mechanisms developed through state or local efforts to increase the capacity of the Centers. LEAs served by the centers also have extremely small numbers of staff.

Professional development will be the purview of schools, the LEA and the USOE. As required in Utah Code 53A-3-701, every LEA in Utah is to develop a teacher quality improvement plan, have the plan approved by their local board and submit the plan to the USOE. These state required plans are to be developed in a way that ensures the LEA will address professional development needs of their teachers. LEAs have been encouraged to develop their federal teacher quality activities in conjunction with their state required plans and to ensure that both plans will result in improved student achievement as a consequence of improved teacher quality. 

The USOE has developed professional development guidelines (Attachment A). These guidelines will provide the framework for quality for ESEA professional development activities. LEA consolidated applications for ESEA funds include a very specific request for information regarding planned professional development activities across Titles. LEAs will be expected to use the framework as they complete this section of the application. The state will conduct statewide or regional informational sessions on the content of the professional development guidelines and will support the application of this knowledge through providing technical assistance to LEAs as they develop, revise and implement activities. 

The USOE will develop, provide, broker and organize high quality professional development to classroom teachers (including teachers not teaching in structured bilingual /ESL programs, principals, administrators and other school or community-based organizational personnel), that is designed to improve the instruction and assessment of LEP students by:

· Providing information on research based curricula, instructional strategies, and models which have led to increased literacy of LEP students,

· Enabling teachers to understand and use such research-based curricula, assessment measures, and instruction, 

· Providing professional development of sufficient intensity and duration to have a lasting and impact on the teachers’ performance in the classroom. This requirement will not apply to an activity that is one component of a long-term, comprehensive professional development. 

· Instituting follow-up visits to classrooms of teachers to ensure that the strategies recently acquired are implemented in an effective manner.

The USOE Alternative Language Services Specialist will conduct bimonthly meetings and professional development sessions with LEA liaisons. The content of these sessions will be applicable research, assessment, instructional strategies, curriculum considerations and other support for English language learners. Additionally, a second Education Specialist at the USOE has been assigned part-time to assist LEAs to meet the needs of English Language Learners. This additional Specialist will support the Alternative Language Services Specialist in professional development efforts. The Alternative Language Services Specialist has been moved into the Curriculum and Instruction section of the USOE. This move was made intending to facilitate the inclusion of strategies for English language learners in professional development activities sponsored and conducted by all Curriculum and Instruction staff relative to the implementation of Utah’s Core curriculum and research-based instruction for learners in Utah schools. 

The framework for professional development will be made more concrete when USOE has sufficient information on the qualifications of Utah Teachers, the impact of existing efforts in Utah schools and elsewhere, and the achievement of English language learners in Utah. Before presenting a specific and detailed plan of professional development, USOE staff would like to carefully analyze our current data in order to develop a thoughtful and relevant plan of action. USOE has disaggregated student achievement data, increased the quality of our teacher endorsement data and reorganized sections of our agency to accomplish this task. USOE will continue to focus attention on this critical issue.

USOE staff continues to meet at least weekly to establish overall NCLB priorities, make policy decisions, determine staffing needs and properly assess district and school needs. We anticipate a firm timeline for 02-03 professional development priorities not later than October 15, 2002. 

The USOE will not develop a list of acceptable professional development providers but rather, the effective the use of the framework by LEAs and schools in making choices among potential professional development providers will be facilitated. 

The USOE will provide or negotiate professional development opportunities designed to ensure the full and explicit implementation of the core curriculum. Professional development will also facilitate the implementation of research-based practice, assessment of student progress, appropriate integration of technology into instruction, etc. Professional development provided on behalf of any ESEA program will directly address the needs of schools relative to the achievement of performance goals and indicators, effective program implementation or compliance with federal and State requirements. Schools identified for program improvement will demonstrate that they have spent an appropriate amount of Title 1 funds on professional development and that the quality of the proposed professional development is high. 

The USOE will continue to pursue mechanisms other than large workshops for the provision of professional development. Activities will include establishing model school sites that have demonstrated a high degree of success in improving student achievement and implementing research-based practice. The USOE will continue to work with the Board of Regents to establish partnerships between IHEs and LEAs that will strengthen professional development opportunities for teachers and staff. The USOE will also work with IHEs and LEAs to develop and implement educational opportunities for paraprofessional staff that will assist them to meet the requirements of ESEA and provide suitable help to students. The USOE will continue to work with the regional service centers throughout the state to increase their capacity to provide professional development and support for schools in their area. 

The USOE will collect and make available information on research-based practice in all relevant areas. This information will be screened by applying ESEA “gold” standard of research-based where possible. Where this standard cannot be met, the USOE will apply the following test to programs representing themselves as research-based:

· Can a researcher associated with the practices, approaches, and specifically the standards you incorporate or are considering be named?

· Can research studies that form the bases of the approach be cited?

· Do the studies cite result in findings that are observable or measurable across various situations?

· Do the studies rely on systematic approaches that involve experiments or observation?

· Would the research community accept the research?

· Has the research been published in scholarly, peer-reviewed journals?

The USOE will continuously refine the database and make the test of “research-based” more specific. The USOE will make this collection available to LEAs and schools through the web, in print, via meetings and workshops and as part of content specific professional development conducted, sponsored or negotiated by the USOE. Professional development will be designed to maximize teacher learning and to ensure research-based content. 

Specific information on the USOE plans for professional development plan related to the needs of English language learners can be found in attachment C. 

Monitoring is an essential task in the implementation of ESEA. In an effort to continue the sharing of information across Titles and reduce the isolation of each, the USOE will establish a monitoring team that will have responsibility to ensure legal and fiscal compliance across programs. The primary tasks of this group will be to review applications and program proposals for legal compliance, conduct on site reviews of not less than one third of Utah’s school districts per year, review program budgets, ensure the collection of required reports and assurances, maintain required records and complete statistical reporting. The compliance monitoring will be conducted cross-program. Feedback related to information gathered through compliance monitoring activities will be communicated to appropriate LEA staff verbally and in writing.

The monitoring described above will be related to compliance as opposed to program quality. Monitoring for program quality will be assessed through those activities performed by the technical assistance teams including on-site visits, review of program descriptions, review of the proposed expenditure of funds, review of data relative to the progress of the program in meeting performance objectives. 

Additional information specific to Title III monitoring professional development and technical assistance is found in attachment C.

9 In the June 2002 submission, describe the Statewide system of support under section 1117 for ensuring that all schools meet the State’s academic content and student achievement standards, including how the State will provide assistance to low-performing schools.

The primary mechanism or support of schools will be the work of the technical assistance teams. These teams, composed of USOE staff and outside experts will be aimed primarily at providing support for the improvement of schools that are low performing. Technical assistance teams will be structured to respond to LEA and school needs and to support the implementation of instruction and other strategies that will improve the school and district performance. Schools identified for program improvement will receive first priority for the assignment of technical assistance teams with schools in corrective action receiving absolute priority. As described in the School improvement section of this application school support will be a cooperative effort between the schools, LEAs and the USOE.

Schools identified for improvement will first conduct an analysis of all available data regarding the achievement of students in the aggregate and by major sub-group, graduation rates, qualifications of teachers, English language proficiency, attendance, graduation and drop-out rates,  etc. (see also section II #7) The primary early role of the school support team will be to facilitate a full review of all available information about the progress of the school with staff. This process should result in the identification of specific areas of need. Having secured essential data, members of the school support system knowledgeable about needs identified in the school, will begin work with the school to develop a plan to address the identified needs. It will be the school’s responsibility to design a plan of action and reform with the input of knowledgeable support persons. 

Subsequent to  the development of the improvement plan, the school may be successful in securing funds set-aside for program improvement grants to implement the plan, provide professional development, secure additional technical assistance, replace or purchase instructional materials. . Should a school fail to secure funds made available for school improvement under Title I, they will also be considered for funding by other ESEA, state and federal dollars that afford competitive or absolute priority for schools in need of improvement. These funds include but are not limited to CSR, Title II part D (technology), 21st Century Learning Communities, or Title II part A (Teacher and Principal Training). The USOE will coordinate the timelines for these competitive grants to allow for the greatest possible access to competitive funds to schools in need of improvement. 

Regardless of the funding source for implementation or n the absence of any additional funding, the state system of support will include on-going monitoring and technical assistance. Additional detail is contained in III 1, a and b. 

10 In the June 2002 submission, describe the activities the State will conduct to —

o. Help Title I schools make effective use of schoolwide programs to improve the achievement of all students, including specific steps the USOE is taking and will take to modify or eliminate state fiscal and accounting barriers so that schools can easily consolidate federal, state, and local funds for schoolwide programs; 

The lowering of the poverty threshold will result in a substantial number of schools newly eligible to implement schoolwide programs. As part of the LEA application, schools eligible to implement a schoolwide program will be identified. A description of the methods employed by the LEA to notify the schools of their eligibility must also be outlined. 

To ensure these schools understand the implications and potential of schoolwide programs the USOE will prepare a planning guide outlining issues for schools to consider when planning and implementing a schoolwide program. Additionally, the USOE will conduct regional technical assistance meetings explaining these planning requirements and the opportunities associated with of schoolwide programs. Emphasis will be placed on increasing participant’s capacity to conduct a comprehensive needs assessment, fully consolidate resources, implement research-based instruction, and effectively support the implementation of the Core curriculum. Additionally, requirements related to planning, evaluation, use of data, professional development, integration of technology, continuing necessary supplemental services and involving parents in the planning and implementation of schoolwide programs will be shared. 

The USOE and external technical assistance teams will be available to assist schools during the planning process. These technical assistance teams will include representation from multiple USOE programs, specialists in reading, math and science, staff knowledgeable of special education, English language acquisition and assessment. The USOE anticipates the involvement of staff with a broad range of expertise and experience to facilitate the development of schoolwide programs that are understanding of many programs and efforts and that address the needs of the school in a systemic way. 

Schoolwide applications will be reviewed by an application review team, which will also include representation from most, if not all, USOE program specialists, content area specialists and program specialists. 

The USOE is committed to communicating openly and early to mitigate potential barriers to schools operating schoolwide programs. To date, we have not identified fiscal and accounting barriers; the obstacles have been programmatic and philosophical. The USOE will however, continue to monitor for any potential barriers and address them, as they become known. 
p. Ensure that all teachers, particularly those in high-poverty areas and those in schools in need of improvement, are highly qualified. This description should include the help the state’s will provide to LEAs and schools to –

i.
Conduct effective professional development activities;

The USOE will annually review the performance of all Title 1 schools to assess progress toward meeting the goal of all students at proficiency in reading and math. Additionally, the USOE will continue to monitor the achievement of schools that have the absolute highest percentages of low-income and limited English proficient students. Based on the results of this analysis, the USOE will prioritize these schools for technical assistance related to the development and implementation of high-quality professional development. Professional development plan in these schools will be reviewed relative to their consistency with the definition of high quality professional development in ESEA, the Utah Professional Developments Guidelines and the relationship of the professional development to the Utah core curriculum and achievement of standards.

As described later in this plan, the USOE will revise the Computer Assisted Credentialing of Teachers (CACTUS) system to include the capacity of LEAs and the USOE to record high quality professional development activities of teachers and to apply these records to the assessment of re-licensure eligibility for educators. Professional development that does not rise to the level of “high quality” will not be approved for entry into this system.

All high poverty schools will receive technical assistance to consolidate state and federal funds to implement a sustained and focused professional development plan. The USOE will work with the LEAs, schools and teacher’s associations to develop strategies that will compensate teachers and other staff for participation in necessary professional development. The additional time required of teachers to complete high quality professional development cannot be a barrier to full participation. LEAs and schools will be supported as they devise the means to remove this and other barriers to teacher participation, which may include extended contracts, release from instructional responsibilities as appropriate to participate in ongoing professional development and team teaching strategies.

The USOE will use CACTUS to identify teachers not fully qualified and require a professional development plan (State Approved Endorsement Plan) that leads to becoming fully qualified.

ii.
Recruit and hire highly qualified teachers, including those licensed or certified through alternative routes; and

The USOE will identify the areas of critical teaching shortages in Utah schools on an annual basis. This information will be utilized to implement targeted recruiting efforts to address the identified critical shortages and hard to fill areas. Strategies to accomplish this will include:

· Increase LEA use of the Utah Education Employment Board (UEEB), a statewide recruitment website that has been established to post open positions. An online application is available to facilitate applying at one or more LEAs with one application. 

· Create a database of all interested applicants and provide frequent electronic updates of new available teaching positions each week.

· Create a marketing campaign through joint planning of USOE and LEA personnel directors to attract qualified applicants.

· Develop marketing strategies that focus on the advantages of living and teaching in Utah (including recreation opportunities, shopping, civic and cultural events, community activities, airport access). 

· Assist LEAs in developing virtual tours of their districts for applicants to view prior to submitting their resumes electronically. 

· Initiate recruitment into the field with a focus on high school students who are peer tutors.

· Collaborate with IHEs and LEAs to increase alternative teacher preparation programs.

· Conduct systematic evaluation activities of all aspects of the recruitment effort for the purpose of improving program performance and assessing overall impact

The USOE will concentrate efforts to support these activities benefiting high poverty schools. Again, the USOE will work with LEAs and state and local representatives from teacher associations to develop specific strategies to recruit highly qualified teachers for low-performing, high poverty schools. Strategies will include providing incentives and signing bonuses, monetary support for continued education related to improving student achievement or a system of rewards for teachers that significantly improve the achievement of students. All recruitment activities will be supported only to the extent that these activities can demonstrate a positive impact on the achievement of students. 

The Utah State Board of Education (USBE) has developed and approved an administrative rule that provides guidelines for alternative routes to educator licensure. This rule seeks to increase the numbers of eligible, qualified and prepared teachers by providing alternate routes to professional educator licensing, and to increase the number of teachers adequately prepared in subject-specific endorsement areas by providing alternate pathways. LEAs may employ an individual as a teacher who holds a minimum of a bachelor’s degree and has appropriate skills, training or ability. These individuals obtain a USOE approved application for licensure and are then supported in their efforts to obtain required content and pedagogical knowledge required for full licensure. The full text of this rule (R277-504) can be obtained at www.rules.state.ut.us/publicat/code/r277/r277-503.htm. This rule also allows teachers to demonstrate competency through the completion of tests that measure pedagogy and content knowledge. High poverty schools will be supported to identify highly skilled individuals that may be eligible to obtain an educator license through an alternative route. 

iii.
Retain highly qualified teachers.

Fifty percent of all new teachers leave their jobs in their first five years of teaching. However, new teachers who have participated in high quality induction programs are much more likely to continue to teach compared to those new teachers who are not supported by a high quality induction program. 

The USOE will support the Entry Years Experience (EYE) proposed Board rule to outline and structure induction, professional and emotional support and mentoring opportunities for inexperienced teachers. The intent of this support is to encourage Level 1 teachers to develop successful teaching skills and strategies with assistance from experienced colleagues. 

High poverty schools in Utah typically employ a disproportionate number of Level 1 teachers. The USOE will focus EYE programs and support, both technically and financially, the development of systems in LEAs that will lead to the successful implementation of the EYE program in high poverty schools. 

The purposes of this new teacher induction program are to improve outcomes for students by providing support and assistance to new teachers that will enable them to do a better job in their classrooms and to increase the retention of new teachers by helping them become experienced and skilled.

Utah’s EYE program will rely heavily on the use of experienced mentor teachers whose responsibility it will be to offer emotional support, technical assistance, and evaluative feedback. While there is more to a new teacher induction program than mentoring, the cornerstone of a high quality program for new teachers is a mentoring component that is supported and maintained as a high priority in the overall structure of any induction effort. 

Accordingly, the following activities and procedures will form the basic outline of Utah’s New Teacher Induction programmatic efforts:

· Training and support for district teacher induction coordinators.

· Development of training materials, handbooks, and activities for use by LEAs.

· Training, offered on a regional/district basis, for teacher mentors.

· Securing resources to compensate teacher mentors for their time and effort. 

· Providing training opportunities, offered on a regional/district basis, for new teachers.

· Coordination of a statewide conference or fair for new teachers in the fall of each school year.

· Designing and maintaining a website specifically designed for new teachers.

· Designing, developing, and implementing of a new teacher induction kit to be provided to each new teacher in Utah at the beginning of each school year.

· Conducting systematic evaluation activities of all aspects of the induction effort for the purpose of improving program performance and assessing overall impact.

Additional strategies to retain highly qualified staff in high poverty schools will be sought and supported at the LEA level. Activities may include: 

· Incentives for teachers to complete professional development that will lead to the improved achievement of students, 

· Bonuses for teachers that demonstrate success in improving the achievement of students, additional compensation for teachers willing to provide supplemental assistance to students in high poverty schools, 

· Full or partial student loan repayment programs for teachers with demonstrated effectiveness who continue to work in high poverty schools, 

· Strategies to reduce non-instructional burdens to teachers in low performing, high-poverty schools, among others.

q. Ensure that all paraprofessionals (excluding those working with parents or as translators) attain the qualifications stated in sections 1119(c) and (d) by the 2005-2006 school year.

The USOE held meetings in March and April 2002 with Title I Directors and Program Assistants to inform and discuss the requirements of ESEA and its implications for implementation in Utah. At that time, LEAs were directed to comply with all the regulations including those in Section 1119 relating to the hiring of new paraprofessionals and existing paraprofessionals. Also, the state has conducted several meetings with district Superintendents, Special Education Directors, Curriculum Directors, Even Start Directors, Migrant Directors, and other district personnel to advise them of these requirements. 

Districts have been asked to submit a list of paraprofessionals who are working in programs receiving Title I funds and the qualifications of these staff members. Information obtained from these records show that paraprofessionals currently working in Title I programs in Utah hold a secondary diploma or the equivalent. 

To assist our districts in meeting the requirements for newly hired paraprofessionals (hired after January 8, 2002) the USOE will implement the following:

· Select a test to be used statewide to measure the content and pedagogical knowledge of paraprofessional staff. In the absence of this test, districts must select and have approved an alternate assessment or agree to hire only paraprofessionals that meet the educational requirements;

· Salt Lake Community College has agreed to assist the USOE to identify or develop an appropriate assessment. Once selected, the instrument will be formally evaluated to determine appropriate expectations for performance;

· The assessment will include a methodology module and practicum experience. The test will be administered electronically at most sites, providing immediate information on results;

· Meetings have been held with the Utah School Employees Association. This organization is in the process of developing training opportunities to help interested paraprofessionals prepare for the test;

· Salt Lake Community College also offers an Associates degree program for paraprofessionals as a preparation program for students that may want to continue on to eventually become licensed teachers. This program is available statewide through the EDNET Distance Learning system. 

The USOE, Educator Licensing Section will enhance the CACTUS system to include the capacity to secure and maintain educational qualifications of paraprofessionals employed in Utah schools. This system, used to manage similar information on certified teachers and administrators, will allow easy access to schools and districts needing to verify the qualifications of existing and potential paraprofessional staff. 

r. Help LEAs with a high need for technology, high percentages or numbers of children in poverty, and low-performing schools to form partnerships with other LEAs, institutions of higher education (IHEs), libraries, and other private and public for-profit and non-profit entities with technology expertise to improve the use of technology in instruction.

The USOE will help LEAs with a high need for technology, high percentages or numbers of children in poverty, and low-performing schools to form partnerships with other LEAs, state agencies and entities including, The Utah Education Network (UEN), Utah Tech Corps and the Utah Information Technology Association (UITA), to assist them with technology expertise to improve the use of technology in instruction. Additionally, high-need LEAs will have priority access to the Utah Education Network’s LAN consulting resources and to their technical services division’s field staff to assure quality access to technology resources.

s. Promote parental and community participation in schools.

The USOE recognizes parental involvement as the participation of parents in regular, two-way and meaningful communication involving student academic learning and other school activities, including ensuring that parents play an integral role in assisting in their child’s learning. Parents are encouraged to be actively involved in their child’s education at school, full partners in their child’s education, and are included, as appropriate, in decision making and on advisory committees to ensure that LEAs carry out activities as those described in Sec. 1118 The state will require all LEAs to assure their compliance with all ESEA requirements for family and community involvement and notification, and will use the statewide system of on site monitoring to ensure that requirements in all Titles of ESEA are being interpreted correctly and fully implemented. Within the LEA application, there are multiple requests for the LEA to describe how they will involve parents and community in the design, implementation and refinement of program elements. These descriptions are assumed to apply to all Titles. Where notifications are required, the state will request copies of these notices from districts in all languages in which they are provided. The State Office of Education will make available translation services of the Standard Translation of Education Documents (STED) http://www.usoe.k12.ut.us/equity/sted.htm for translation of required parent notifications and forms in languages other than English. 

The USOE will provide technical assistance to LEAs to ensure that activities under Section 1118 and Section 3302 and requirements for parental participation in committees responsible for writing and reviewing Title IV B grants are understood.  Information regarding these requirements will be provided at District Superintendents meetings, Utah School Boards Association meetings, Secondary and Elementary School Principals meetings, meetings of Title I, III, IV, X Part C, statewide Curriculum Directors meetings, Testing Directors meetings and Guidance Counselor’s meetings. In addition, LEAs will be required to describe their process for developing the school-parent compact, ensuring that the school choice and supplemental services provisions have been made and that parents will be informed and that they will provide the information necessary for the USOE to make available all school report card data at the time specified in law.

Utah has a system of SEP/SEOP that involves parents in an annual meeting with their child and a teacher or counselor to discuss students’ strengths, performance and goals. Such annual meetings are opportunities for parents to join with the school in planning how all parties will support the student in meeting his goals.  For Title I schools, the implementation and documentation of yearly Student Education Plans/Student Education and Occupation Plans (SEP/SEOP) meetings will fulfill the requirement of school/parent compacts.

The ESEA provides for the selection of supplemental educational services by parents of eligible students who are in schools that have been in Title I Program Improvement for two or more years after identification. Supplemental educational services are defined as tutoring or other supplemental academic enrichment activities that are provided beyond the regular school day. Services are to be of high quality, research-based, and designed to improve the academic achievement of participating students. An eligible student is a child who is (1) not meeting USOE content standards in reading and math and (2) from a low-income family. 

The USOE will develop an application process to establish a statewide list of providers of supplemental educational services. The list of approved providers may include non-profit or for-profit entities, institution of higher education and LEAs. Applications will be available on the USOE homepage and applicants will be selected who meet the criteria of employing research based practice. The USOE will make special efforts to secure providers in all geographic areas of the state. This list will be made available to all district superintendents and Title I directors and be available on the USOE web page.

The USOE will expect districts to identify a timeline for notification of parents whose students attend schools in need of school improvement. Districts will be required to identify alternate schools and notify parents of these alternate schools in a manner that allowed sufficient opportunity to make meaningful choices. 

The USOE will review the LEAs plan for parent choice and supplemental services to ensure parents were provided all the information necessary to make an informed decision. Parents will be given information regarding the programs and available services at the alternate schools, the implications of transportation and the opportunity to transfer back to the home school.

U-PASS includes school report cards available to the public that inform both parents and the community at large about a school or district’s performance. This is a requirement under state law. Individual student achievement reports are available on every student participating in state required assessment. Such information shared widely with the public is vital if parents and the community are to become true partners in the system. School and LEA report cards and disaggregated statewide information is accessed through the web and available anywhere that the Internet is available.

As districts prepare their consolidated applications, the USOE will provide professional development and technical assistance related to effective parental involvement practice. LEA applications will include strategies, materials and programs that reflect this information. The USOE will work cooperatively with parent groups such as the Parent Information and Referral Centers, Centro De La Familia De Utah, and the Parent Action Committees established under Title X Part C to strengthen LEAs capacity to work effectively with diverse parent groups. The Equity section of the USOE will identify elements of REACH Training and Anytown training that will increase the effectiveness of technical assistance that will be provided to districts on effective parental involvement. Activities funded under Titles in this legislation such as Family Literacy under Even Start and 21st Century Learning Centers, Newcomers Centers funded under Title III Immigrant and support for refugee families funded under the Office of Refugee Resettlement grant to the state are vital parts to Utah’s system of meaningful family involvement.

All Utah LEAs have submitted an assurance signed by the LEA Superintendent stating that they understand the requirement the parents right to know provisions of NCLB, that they will provide school information in the language and format that parents understand (to the extent practicable) in the following:

· Identification 

· Assessment 

· Placement 

· Right to decline service

· Right to notification of student failure within 30 days

· Disclosure of teachers’ qualifications 

· Disclosure of the research-based language acquisition instructional programs.

The Alternative Language Services Specialist at the Utah State Office of Education provided a “Parent Notification” sample letter to LEAs in April 2002. The sample letter provides information to parents regarding:

· Language Proficiency Assessment 

· Language Development Instructional Placement 

· Explanation of the Language Development Instructional Program 

· Right to decline services (authorized by parent signature)

· Time limit to notify parents is 30 days within testing for placement 

· Time limit to notify parents about students’ failure is 30 days within issuing of students’ report cards. 

Parent Notification will be translated into the language of students and format parents understand. The Utah State Office of Education will provide translation of the most widely spoken language such as Spanish, Navajo and Croatian. Several districts with large numbers of ELLs are providing additional translations for languages prevalent at the local level.  

Utah’s State Legislature has recognized the importance of parents and community in building and maintaining a strong system of public education and making decisions regarding the use of Public Trust Funds for Education. All Utah public schools are required to have school community councils. (UCA 53A-1a-108).  The activities entrusted to the School Community Councils illustrate a level of parental and community involvement that is substantive and influential. They include:

· Identification of the school’s most critical academic need,

· Annual evaluation of the school’s U-PASS test results for inclusion of this information in the state law mandated school improvement plans,

· Recommendation of the course of action that the school needs to take to meet the identified academic needs,

· Identification of programs, practices, materials, or equipment which the school will need to implement a component of its school improvement plan to have a direct impact on the instruction of students and result in measurable increased student performance; and

· Recommendations for how the school will improve academic achievement, including how financial resources available to the school, such as School LAND Trust Program monies received under Section 53A-16-101.5 and state and federal grants, will be used to enhance or improve academic achievement.

State law further requires schools to 

· Implement the school improvement plan as developed by the school community council and approved by the local school board;

· Provide ongoing support for the council's plan; and

· Meet local school board reporting requirements regarding performance and accountability. (UCA 53A-1a-108.5). 
t. Secure the baseline and follow-up data for the core ESEA accountability system described in Part I. 

The state is currently constructing a data warehouse to integrate all of the data from existing data sources that will be necessary to meet federal data requirements under the ESEA. The data warehouse will be available in fall 2003 and will thereafter be the exclusive source of data for federal and state reporting on the performance of schools. The state has also convened a Technical Advisory Panel, including external research consultants, to develop an adequate yearly progress (AYP) algorithm and organize baseline data on the 2001-2002 school year for submission in January 2003. The Evaluation and Assessment section of the USOE will provide staff support to the panel.

11 In the June 2002 submission, describe how 

u. USOE officials and staff consulted with the Governor’s office in the development of the State Plan; 

The Education Coalition for the USOE has acted as the chief advisory body in the development of this application. Membership of this coalition includes the Governor’s office, Elementary and Secondary Principals’ Associations, PTA, the Board of Regents, Higher Education, Utah Education Association, Classified Employees Association, Superintendents Association, and the State Superintendent of Public Education. This group has contributed to the development process and will continue to advise the USOE staff throughout the implementation the provisions of ESEA in a manner that is responsive to Utah schools, teachers and students and that will produce measurable results. 

USOE/Governor’s Representatives will work closely together in coordinating and collaborating on the implementation of a comprehensive strategy in addressing safe, orderly, and drug-free schools and communities. This comprehensive prevention effort

The USOE will continue to collaborate with members of the Utah Governor’s Office of Ethnic Affairs in the development and implementation of programs and activities for students and parents who are limited in their English proficiency.
v. State officials and staff will coordinate the various ESEA-funded programs with state-level activities the state administers;

The USOE has reorganized staff from several divisions and sections into work teams under ESEA. Managers of all programs, formerly administered independent of one another, will work across Titles and initiatives. These programs include Title 1 A, B, C, D and F, Title II A and D, Title III, Title IV A and B, Title V, Title VI, IDEA, Applied Technology,  Evaluation and Assessment and Curriculum and Instruction. All USOE staff with program responsibilities under NCLB, meet at least 4 hours per week cross train, review data, discuss and establish policy related to the implementation of the Act, review data and establish technical assistance and professional development priorities. A Director for all NCLB programs has been named and is responsible to convene work groups in areas that cut across ESEA Titles.  Additionally, LEA specific liaisons have been identified to support LEAs with the implementation of ESEA requirements. All liaisons are responsible to facilitate LEA implementation and compliance across Titles and programs. Weekly meetings to review legal and practical implications of NCLB and on-going cross-training of all relevant staff facilitate this process. Large implementation issues are discussed and settled as a group. No single Title is dealt with independent of the others. No program decision is made without consulting the larger group. All decisions are weighed considering the Performance Goals and indicators and the available data regarding school’s and LEA’s progress toward meeting these goals. 

As Utah struggles with the definition of adequate yearly progress and our need for statewide data, many decisions regarding the prioritization and final definition of activities has been delayed. Staff has identified several priorities and reviewed current staffing relative to these priorities. It is clear that additional staff will need to be hired and that several consultants will be necessary as well. These staffing plans should be final not later than October 30, 2002

Until this effort, Utah has not attempted to consolidate ESEA programs or to require the coordination of these programs with other state and local activities. The decision to undertake this endeavor has resulted in increased communication, partnership building and collaboration. USOE staff, including representatives from the USOE Superintendency, Curriculum and Instruction, Title I Basic, Migrant CSR, Title I N or D, Alternative Language Services, Special Education, Applied Technology and a variety of other state program administrators, have met not fewer than 6 hours per week to begin a process of what will be a full consolidation of agency supported assistance to schools. The USOE staff has met with all 40 district Superintendents, teams of federal program administrators from each of Utah’s 40 districts and the majority of USOE staff to facilitate these early attempts at consolidation. 

One outgrowth of these meetings is an application for local entities that allows and actively encourages the submission of a single ESEA program application that supplements state funds. An additional outcome is a process to coordinate the development, targeting and review of local applications for discretionary and competitive funds that is considerate of all available ESEA and state efforts. The USOE is committed to this coordinated effort and will organize the work of ESEA and state funded staff to provide leadership that results in high achievement in Utah schools. The state curriculum and instruction staff is keenly aware of the efforts of ESEA and has begun the process of preparing action plans to facilitate the implementation of activities that will contribute to the implementation of ESEA. The consistency of ESEA and Utah accountability requirements facilitate this targeting of activity and support to Utah’s needy schools and LEAs. All USOE staff will partner to ensure that Utah’s low performing schools receive well-conceived and fully coordinated assistance. 

w. State officials and staff will coordinate with other organizations, such as businesses, IHEs, nonprofit organizations; and

The USOE continues to work with Higher education to develop capacity to provide support to districts. Meetings between the USOE and the Board of Regents are ongoing and will produce a continuum of support for districts throughout the state. Higher education has been instrumental in the early stages of program development related to mentoring and otherwise supporting the development of teachers. We anticipate maintaining this partnership throughout the implementation of the ESEA. 

The USOE also partners with a variety of government, private and community-based agencies through a program called Families, Agencies, Communities Together (FACT). Additional information on this initiative can be found at http://www.usoe.k12.ut.us/sars/Fact.htm 

Programs that rely on community partnerships have begun and will continue to involve these partners at each stage of program planning and implementation. These partnerships include Centro de la Familia, the Boys and Girls Club, community literacy volunteers, Americorp, organizations serving homeless children and youth and teens, and community recreational organizations. Stakeholders will be full participants in application development, technical assistance activities and program monitoring as appropriate. 

x. State officials and staff will coordinate with other agencies, including the Governor’s office, and with other Federal programs (including those authorized by Individuals with Disabilities Education Act, the Perkins Vocational and Technical Education Act, the Head Start Act, the Adult Education and Family Literacy Act, and the McKinney-Vento Homeless Assistance Act).

In conceptualizing and continuing to develop this consolidated application, the USOE has brought together all programs including but not limited to those mentioned above. The focus of all coordination plans has been around the ESEA performance goals and indicators and the real and potential contribution of each of these programs in assisting all Utah LEAs, schools, teachers and students to achieve these goals. Without exception, administrators of federal programs have identified concrete steps and the possible resultant benefit of consolidation. To the extent that all program administrators can remain focused on the program indicators and the implementation of responsive research supported practice, programs will improve. 

Students who are homeless are the most needy of our school-age population. No part of ESEA should fail to work toward improving educational outcomes for these students. Programs to address the needs of homeless students are funded through both state and federal sources. The quality of these programs must be high and must result in high standards of student achievement. State and federal programs will be better able and willing to support programs for children who are homeless through these collaborative efforts. Programs serving students who are homeless will benefit from the increased focus on accountability.

Students with disabilities are an integral part of the natural occurring population of a school system. The success of all children is dependent upon the quality of both general and special education and how well schools integrate services that, in the past, have been fragmented or separate. Special education should serve as a critical support structure for the delivery of services within general education. A single improvement plan to support educational reform is an appropriate vehicle to address the needs of all children.

Special education recognizes the value of ESEA and is committed to the alignment of ESEA goals and performance indicators with those required under the IDEA in order to attain high standards of achievement for all students through this shared accountability for student outcomes.

IDEA requires that students with disabilities receive a free appropriate education in the least restrictive environment. Special education endorses strengthened partnerships in order to provide for the unique learning needs of students with disabilities. A network of highly qualified teachers prepared to meet the diverse learning needs students will result in improved outcomes for all students.

As part of the consolidated plan process, those services outlined in IDEA will align with ESEA. Resources will be targeted to ensure coordinated efforts in promoting:

Shared Accountability

As required by IDEA, all students with disabilities will participate in annual state assessment systems. Assessment data for students with disabilities will be used to inform program planning and professional development efforts.

Highly Qualified Staff

Special education works closely with institutes of higher education, the Teacher Licensing Section at the USOE, and local school districts to enhance the recruitment, training, and retention of highly qualified staff. This work includes efforts to provide strong pre-service preparation, quality induction, and continuing professional development.

Professional Development

Special education integrates the standards for quality professional development as outlined in ESEA into the provision of comprehensive systems of personnel development. Special education personnel development plans will support the state requirement for local school district comprehensive professional development plans. Utah’s Mentor Teacher Academy will work toward the goal of providing quality teachers who are prepared to meet the diverse learning needs of all students. 

Scientifically Based Research Instructional Strategies

Special education support systems will use and promote scientifically research-based instructional strategies. Special education will participate in identifying and disseminating information on proven practices designed to achieve greater student outcomes. 

Environments Conducive to Learning

Special education will continue to assist in the implementation of positive behavior supports and strategies for instruction, which will lead to appropriate school wide management programs that create school environments conducive to learning. 

English Language Learners

Special education will continue to provide technical assistance and training to ensure a continuum of supports and services for English Language Learners. This will assist schools in achieving ESEA performance goals and indicators for ELL students, as well as providing for the appropriate identification of and service to ELL students with disabilities. 

Program Monitoring & Technical Assistance

Special education will join the coordinated efforts of consolidated program monitoring to assess school effectiveness in achieving the ESEA goals and indicators for all students. Information gathered through the program monitoring process will be used to provide meaningful, coordinated technical assistance.

The Education Coalition for the USOE has acted as the chief advisory body in the development of this application. Membership of this coalition includes the Governors office, Elementary and Secondary Principals Associations, PTA, the Board of Regents, Higher Education, Utah Education Association, Classified Employees Association, Superintendents Association, and the State Superintendent of Public Education. This group has contributed to the development process and will continue to push the USOE staff to implement the provisions of ESEA in a manner that is responsive to Utah schools, teachers and students and that will produce measurable results. 

12 In the June 2002 submission, describe the strategies the State will use to determine, on a regular basis, whether LEAs, schools, and other subgrantees are making satisfactory progress in meeting State and local goals and desired program outcomes. In doing so, the State should also describe how it will use data it gathers from subgrantees on how well they are meeting State performance targets, and the actions the State will take to determine or revise interventions for any LEAs, schools, and other subgrantees that are not making substantial progress.

 SEQ CHAPTER \h \r 1The following data (as appropriate to grade level configurations) will be available for all schools in an annual school report card, based on requirements of state legislation:

· State assessment data–Criterion-referenced Tests in English language arts and mathematics grades 1 through 10 or 11, and in science grades 4 through 12;

· Percentage of students reading on grade level through grade 10;

· Advanced Placement and Concurrent Enrollment;

· Attendance Rate;

· Class Size;

· College Entrance Exams (ACT and SAT);

· Dropouts;

· Graduation rates;

· Enrollment (in Total and by Demographic Subgroups);

· Limited English Proficient (LEP) Students;

· Mobility;

· Staff Qualifications (including Masters Degrees);

· Course Taking Patterns in Secondary Schools;

· Average Daily attendance, including every period in secondary schools;

· Average grade in secondary courses where CRTs are required;

· Incidents of student discipline, including suspensions, expulsions, and court referrals;

· Number and percent of students receiving fee waivers.

In the application, program goals should be tied to the performance goals and indicators of ESEA, as well as state priorities for educational improvement, and should be specific as to what will be attained and when.

Applicants should identify the combination of data elements listed above, along with any other critical data, that will provide indications of satisfactory progress toward the goals and desired program outcomes specified in grant application. Using this information, state program monitors will be able to use the annual data from school report cards to follow program progress over time, identify successful programs and areas of strength and weakness, prioritize programs in need of assistance, and determine when programs are in need of improvement, corrective action, or restructuring.

Information on the school or LEAs progress in meeting the stated goals will be secured during on-site monitoring visits conducted by distinguished educators, USOE staff and technical assistants. Additional information on the school’s progress will be available through year-end evaluation reports (required for all discretionary programs) and data from the UPASS system as mentioned above. The USOE will develop monitoring rubrics for each discretionary program. On-site visits will be conducted between October and May. While the USOE would like to move from process data and focus more on outcome data, we acknowledge the need to monitor implementation and will use the information gathered through monitoring visits to inform continuation-funding decisions.

The USOE has structured a school improvement work team to oversee the implementation and progress of NCLB discretionary funds. This group will review available data and the school or LEAs plans for continued implementation and determine the appropriateness of making continuation awards. Subgrantees that do not appear to be progressing will receive technical assistance to revise and strengthen their plans and to implement the revised plan. USOE staff will provide on-site technical assistance during the implementation phase and will work with district staff to ensure adequate support and assistance for subgrantees. 

All discretionary funds will be targeted to schools identified as low-performing, consistent with NCLB legislation. All discretionary funds will be awarded (new and on-going) during the late fall, early winter, of each year so that all necessary data will be readily available. The school improvement team will review applications for initial and continuation funds. Awards will be dependent on the progress of the subgrantee and given available data and the appropriateness of the proposed activities. 

PART III: ESEA Key Programmatic Requirements and Fiscal Information

13 Title I, Part A—Improving Basic Programs Operated By LEAs [Goals 1,2,3,5]
y. Identify the amount of the reservation in section 1003(a) for school improvement that the state will use for state-level activities and describe those activities.

The USOE will reserve 2% o the total Title I Part A allocation for school improvement activities required in this act.  Five percent of the reservation in section 1003(a) will be held at the USOE to provide an ongoing system of technical assistance to support schools identified for school improvement. The purpose of this support is to implement the requirements of the law and to identify and implement activities to improve achievement. 

z. For the 95 % of the reservation in section 1003(a) that must be made available to LEAs, describe how the USOE will allocate funds to assist LEAs in complying with the school improvement, corrective action, and restructuring requirements of section 1116 and identify any USOE requirements for use of those funds.

Timelines

	August 2002
	Identify schools for School Improvement Level 1, School Improvement Level 2, Corrective Action, and Restructuring

	September 2002
	Schools begin developing improvement plans

	
	State sponsored technical assistance

	November 2002
	Applications available to new applicants

	December 2002 
	Applications due

	January 2003
	Award notices sent to new grantees

	
	Funds available to new grantees

	August 2003
	Schools compile and analyze achievement data to assess progress and revisit school improvement plans


Application

Awards between $50,000 and $75,000 will be granted on the basis of proposals, which include the following:

· Identification of the cause of the failure through a thorough needs assessment.

· A reasonable expectation that the school can accomplish the goals.

· A budget that is properly targeted to the school’s purpose and plan.

· Measurable objectives that promote progress toward meeting adequate yearly progress.

· A solid reform plan based on scientifically based research. 

· A plan for meeting the academic needs of their special populations and especially their most at-risk students.

· Coordination of resources with other agencies and programs.

· A provision for providing public school choice and a description of the plan that includes appropriate and timely parental notification.

· A plan for targeted, high quality, and sustained professional development.

· Assurance that all students will be taught by highly qualified staff and a procedure to increase the number and percentage of highly qualified staff.

· Involvement in planning by the school community council as defined in UCA53a-1a-108.

· The procedure for ensuring that lowest performing students are given priority for school choice and supplemental services.

Selection Criteria

Funds will be awarded on a competitive basis. Schools that are in program improvement, corrective action, or restructuring may apply independently or join together in consortia with other schools in program that have similar needs. 

The USOE shall appoint a review panel consisting of experts in reading, math, science, school reform and representatives from Title I and other related ESEA programs. Reviewers will be trained on the scoring rubric. Not fewer than four reviewers will read all applications. The applications will be reviewed by the application review team as described in Part II number 4 of this document.

Absolute Priority

Title I schools identified for program improvement, corrective action, or restructuring.

Competitive Priority

Competitive priority will be given schools: 

· In higher levels of improvement identification, corrective action, or restructuring. 

· With a large concentration of poverty children.
· With high numbers of limited English proficient students.
· With excessive transportation or supplemental educational services costs.
Technical Assistance

The school improvement process will include four components:

	Step
	Task
	School
	LEA
	USOE

	Step 1
	The collection and analysis of data relating to progress toward meeting ESEA performance goals and the state performance standards of Adequate Yearly Progress.
	
	
	X

	Step 2
	School improvement planning and implementation.
	X
	
	

	Step 3
	Technical assistance and professional development.
	
	X
	X

	Step 4
	Monitoring for quality and compliance.
	
	
	X


Technical assistance and professional development opportunities will be provided by the USOE and the LEA as needed and will focus on program implementation, quality of instructional services, educational outcomes, program evaluation, achievement of goals and issues related to compliance with the Section 1116. Technical assistance will be provided through on-site visits, scheduled trainings and other methods of communication and support as appropriate. The State teams will consist of USOE specialists and other professionals carefully screened and chosen by the state for the purpose of providing expert support and professional development to schools in the areas of curriculum alignment, scientifically based research, reading, math, science, data collection, evaluation, consolidating funds, working with students with disabilities, school reform, and other topics related to the schools’ improvement needs.

In addition, grantees will be required to set aside an appropriate portion of their funds, based on need as outlined in the school’s improvement plan, to acquire professional support services and offer extensive professional development activities that will address the areas of failure and that will enhance teacher quality.

Satisfactory Progress

Schools will outline the methods they will use to monitor, evaluate, and improve the academic achievement of all students, including timelines with well-defined benchmarks. Progress toward meeting these benchmarks will be periodically reviewed by State support teams and the schools will be given recommendations for plan revision if needed. 

Ultimately, the Utah Performance Assessment System (U-PASS) will be used to determine if schools have met Adequate Yearly Progress and will continue to implement their improvement plan. If they have not met Adequate Yearly Progress, they will move to the next level of school improvement, need additional interventions and would not be eligible for additional funding. 

For continuation of funding beyond year one, grantees will be required to show satisfactory progress toward meeting ESEA performance goals 1,2,3, and 5. 

aa. Identify what part, if any, of State administrative funds the USOE will use for assessment development under section 1004 of the ESEA, and describe how those funds will be used.

Utah’s Title I, Part A state administrative set-aside is small, so no additional funds beyond the formula funds awarded under section 6113(b)(1) for the development and implementation of State assessments will be used.

ab. Describe how the State will inform LEAs of the procedures they must use to distribute funds for schools to use for supplemental services under section 1167(e)(7) and the procedures for determining the amount to be used for this purpose. 

LEAs that have schools in program improvement will be notified in writing and during technical assistance meetings and visits of their obligation relative to the required reservation of up to 15% of their Title I allocation to satisfy as many requests as possible for supplemental educational services for Title I students who are attending schools that have been identified for level 2 of program improvement. LEAs will be required to set-aside funds consistent with section 1116 in an amount that meets the minimum percentage and is considerate of transportation needs required of the LEA and school to meet additional school improvement requirements. LEAs required to set aside these funds will disclose the amount and use of these funds in their yearly budget detail submitted to the USOE.

State technical assistance and support teams will work with LEAs during the selection and support of appropriate supplemental services to ensure that the parents of eligible students are notified of the availability of supplemental services. State technical assistants will ensure that priority for these services is given first to the lowest achieving students in eligible schools and that low-income and minority children are also given priority for available services. The USOE will also prepare and distribute an outline of steps to be taken by LEAs and schools that are required to meet this mandate. This outline will be made available to LEAs at a point midway during their first year of program improvement to facilitate sufficient and wise planning in the event that supplemental services should become required

ac. Describe how the State will use the formula funds awarded under section 6113(b)(1) for the development and implementation of State assessments in accordance with section 6111.

Utah is well on the way toward having State-developed tests at every grade level in English Language Arts and Mathematics using state funding. Tests in both subjects include constructed-response as well as multiple-choice questions. The majority of the formula funds awarded under section 6113(b)(1) for the development and implementation of State assessments will be used to supplement State funds to complete the development of these tests and to score the constructed-response portions. In addition, some of the funding will be used to hire staff in the Evaluation and Assessment section of the USOE to manage the work of test development, data gathering, reporting, data analysis, and support to districts and schools in the area of assessment.  

Additional funds allocated under section 6113 will be used to support the full implementation of on-line testing in Utah schools.

14 Title I, Part B, Subpart 3—Even Start Family Literacy [Goals 1,2,5]

ad. Describe how the USOE will use its indicators of program quality to monitor, evaluate, and improve its projects, and to decide whether to continue operating them.

The quality indicators used by Utah Title I Even Start projects reflect the three main areas of the Even start requirements under the law, which are: Early Childhood Interventions, Basic Adult Education and Literacy Training, and Parent and Family Training. The indicators are used to design project content and procedure. These indicator are also used to monitor progress in meeting academic areas, readiness skills, motor-development, attendance of children and adult participants, number of adults gaining graduation status, basic literacy skills, number of meetings held for parent training and number of adult attendance, PACT participation, etc.

The quality indicators provide the foundation for technical assistance decisions including the focus of technical assistance meetings and site visits. The quality indicators define professional development efforts for the state and local projects. The quality indicators also define the required elements of all project yearly evaluations, which are used to determine the continuation of projects. The progress of projects is measured in relationship to the project’s ability to demonstrate increasing success in meeting quality indicators. Projects are expected to submit data that outlines their status relative to the indicators as part of their project reports and to demonstrate consistent and measurable progress toward meeting these indicators during each year of funding. 

The Utah Quality Indicators for Even Start projects are as follows:

Child Participants

· Eighty percent of Even Start child participants ages three to five years old who have been enrolled in the program for at least seven months will demonstrate continuous progress in language development and literacy as determined by their teacher through a checklist documenting baseline and continual progress.

· Sixty percent of Even Start child participants ages five to eight years old, who have been in the program for at least seven months, will demonstrate adequate and continuous progress toward reading on grade level or reading readiness in a given school year as determined by their teacher through a checklist documenting baseline and continual progress.

· Eighty percent of Even Start child participants ages birth to five years old who have been enrolled in the program for at least one month will participate in 70% of the child educational/developmental program activities offered in community center or home-based setting as measured by program attendance records.

· Eighty percent of Even Start child participants in public school grades kindergarten to third grade will have attended school at the same or better rate as the building attendance rate reported in school records after seven months of family participation in Even Start.

· Ninety percent of Even Start child participants ages five to eight years old enrolled in school, will be promoted to the next grade level each school year as measured by school records after seven months of family participation in Even Start.

· One hundred percent of Even Start child participants from birth to age eight will have current immunization or be in progress to become current, as measured by immunization records being.

Adult Participants

· One hundred percent of adult education participants in Even Start will be tested upon entry into the program and will be placed according to the Utah Adult Education, Adult Basic Education (ABE) and English for Speakers of Other Languages (ESOL) levels, when appropriate.

· At the end of 12 months from program intake, 100% of the Even Start adult participants will demonstrate growth/change in all of the basic skill areas by pre and post test scores using the Test of Adult Basic Education (TABE). 

Basic skill areas are:

· Reading

· Writing

· Problem solving

· Numeracy

· Following 80-100 hours of instruction, a minimum of 50% of participants in ESOL programs will advance to the next highest level.

· Following 80-100 hours of instruction, a minimum of 50% of adult education participants in ABE programs will advance to the next highest ABE level as defined by the Utah Adult Education and ABE.

· Of the number of adult participants who take an official GED test, 70% will earn a GED certificate within two years.

· Eighty percent of adult education participants in Even Start who have identified at least one education-related goal or at least one employment-related goal will attain one or more of these goals within a time period, as prescribed jointly by the adult participant and program staff, and as measured by checklists completed by participants and program staff. 

Education-related goals are:

· Enroll in a GED or high school diploma adult education/literacy program

· Take and pass the GED exam

· Earn a high school diploma or state recognized equivalent documenting satisfactory completion of secondary credential

· Enroll in a postsecondary education program

· Enroll in an occupation skills training program

Employment-related goals are:

· Enter into employment (paid part-time or full-time position)

· Enter a joy training program (a program focused on teaching specific skills applicable to employment)

· Advance career or employment possibilities

Adult Participants

· One hundred percent of adult education participants in Even Start will be tested upon entry into the program and will be placed according to the Utah Adult Education, ABE and ESOL levels, when appropriate.

· At the end of 12 months from program intake, 100% of the Even Start adult participants will demonstrate growth/change in all of the basic skill areas by pre and post test scores using TABE. 

Basic skill areas are:

· Reading

· Writing

· Problem solving

· Numeracy

· Following 80-100 hours of instruction, a minimum of 50% of participants in ESOL programs will advance to the next highest ESOL level as defined by ESOL levels.

· Following 80-100 hours of instruction, a minimum of 50% of adult education participants in ABE programs will advance to the next highest ABE level as defined by the Utah Adult Education and ABE.

· Of the number of adult participants who take an official GED test, 70% will earn a GED certificate within two years.

· 80% of adult education participants in Even Start who have identified at least one education-related goal or at least one employment-related goal will attain one or more of these goals within a time period, as prescribed jointly by the adult participant and program staff, and as measured by checklists completed by participants and program staff. 

Education-related goals are:

· Enroll in a GED or high school diploma adult education/literacy program

· Take and pass the GED exam

· Earn a high school diploma or state recognized equivalent documenting satisfactory completion of secondary credential

· Enroll in a postsecondary education program

· Enroll in an occupation skills training program

Employment-related goals are:

· Enter into employment (paid part-time or full-time position)

· Enter a joy training program (a program focused on teaching specific skills applicable to employment)

· Advance career or employment possibilities

Family Training

· Seventy percent of Even Start families who will experience a transition during the program, will participate in at least two transition activities in a program year as measured by sign-in sheets, self-reporting or portfolio documentation completed by families or program staff.
Transition activities may include:

· Special summer workshop for reading readiness for families

· Take children or parents to visit new school and classroom

· Conduct joint activities with new school and new classroom

· Joint activities with new school and new classroom

· Field trips and site visits

· Planning for transition as a topic within parenting classes/home visits

· Parent-teacher conferences

· Open Houses and Orientations for programs and schools;

· Fifty percent of Even Start families will independently demonstrate one of the interactive skills identified or learned in the program after participating in at least 16 hours of structured Parent and Child Time (PACT) and/or parenting education services during one program year as measured by artifacts, self-reporting forms or checklists that are specifically related to interactive skills completed by either families or program staff. 

Interactive skill may include:

· Household routines created with children 

· Book sharing, reading, playing, singing or drawing with children

· Age-appropriate development activities

· Providing constructive discipline

· Parents interaction with children concerning homework and other school or program related learning activities

· Assessing community resources with children;

· Eighty percent of Even Start families who have identified at least one goal related to family needs or community involvement will attain one or more of these goals within a prescribed period of time as measured by checklists completed by participants and program staff.

Family need goals may include:

· Family management (budgeting finances, managing time, knowing the needs of a healthy home environment, managing conflict, balancing work and home, etc.

Community involvement goals may include:

· Applying for or achieving citizenship

· Registering to vote

· Voting for the first time

· Independently using a library card

· Using public transportation

· Accessing community health services

· Acting upon a referral to a community resource (food pantry, shelter).

ae. Describe what constitutes sufficient program progress when the USOE makes continuation awards.

In addition to information relative to the success in achieving the quality indicators (see part a. of this question), projects must demonstrate the following to receive continuation awards.

· The likelihood of continued success in meeting the of Even Start goals

· Continued use of existing community resources

· Continued support for participants from low income families to achieve State standards

· Continued promise as reform by being based on empirically valid and culturally sensitive early childhood, adult literacy and parent education strategies that are scientifically research based

A continuing plan of operation describing goals, measurable objective, activities, timelines and responsibilities of each participating partner and detailed management plan that will lead to continuous improvement of the project

· Continued need for the project

· A reasonable budget demonstrating the ability to meet project goals and inclusive of an increasing local match as required

· Identification of existing and potential partners and collaborative service providers and their role in the continued implementation of the project activities and components

af. Explain how the state’s Even Start projects will provide assistance to low-income families participating in the program to help children in those families to achieve to the applicable state content and student achievement standards.

Priority is given to projects that target services to participants most in need of services by contrasting objective data, as demonstrated by poverty levels, literacy and unemployment rates, limited English proficiency, or other specific need indicators. Projects are expected to include strategies for identifying, recruiting and facilitating ongoing participation of families. In designing and implementing program components, projects must demonstrate their ability to identify and remove potential barriers to participation including such things as flexible scheduling, providing transportation and child care. Additionally, projects must design educational experiences based on best practice as supported by available research that will likely lead to the outcomes indicated in the quality indicators.

ag. Identify the amount of the reservation under subsection 1233(a) that the state will use for each category of state-level activities listed in that section, and describe how the USOE will carry out those activities.

The total reservation under subsection 1233(a) will be 6% of the available funds under this part. Of that amount:

· 50% (3% of the total reservation) will be used to support the administration of the Even Start project including developing and evaluating applications, maintaining appropriate programmatic and fiscal records and ensuring compliance with all federal regulations.

· 40% (2% of the total reservation) will be used to provide technical support for projects including State and local project meetings, site visits and resultant feedback, planning and supporting strategies to improve existing projects, promoting achievement of the State Quality Indicators and negotiating additional support activities for projects from outside experts.

· 10% (1% of the total reservation) will be used to and to assist programs that are of low quality by offering high-quality training and technical assistance through experienced outside family literacy experts.
15 Title I, Part C—Education of Migrant Children [Goals 1,2,5]

ah. Describe the process the state will use to develop, implement, and document a comprehensive needs assessment that identifies the special educational and related needs of migrant children.

The USOE will develop a comprehensive needs assessment in cooperation with LEA migrant education directors and staff, migrant advocacy groups, USOE staff representing Curriculum and Instruction, the Utah Department of Health and other key service providers for implementation during the summer and fall of 2002. This group will develop a needs assessment that will gather necessary information on student academic needs, language proficiency of migrant students, graduation rates or progress toward graduation, family support needs, program structure and supportive services for migrant children and families. 

The needs assessment will be partially implemented during the summer migrant programs among participating LEAs, by the USOE and migrant program partners. Completion of a written needs assessment form will be required of all migrant programs during 2002. During quality review visits conducted during the summer of 2002, USOE staff will collect information on the appropriateness and quality of educational services afforded participating migrant children. Additionally, the USOE will analyze available data comparing the number of COEs submitted and approved and the actual participation in migrant summer programs. Local migrant recruiters and Dept. of Health staff will be instrumental in collecting information related to migrant family access to and participation in local and State supportive services and in collecting data on the barriers to full participation in these services. . Data on the graduation rates and overall needs of migrant students relative to securing credit toward graduation will be collected as part of the quality review visits. Information on the English language proficiency will be secured from the school of last attendance if possible. In the absence of this information, migrant programs must administer the state supported language proficiency assessment and submit data as they complete the written need assessment. The USOE will work to minimize the paperwork requirements of the need assessment by securing as much information as possible during the quality review visits. 

Academic performance data will be collected from the State assessment reports, which provide disaggregated data on migrant students, in the fall of 2002.Additional data on the academic performance and progress of migrant students will be obtained through the MAPS/PASOS snapshot assessment system available through the consortium project in which Utah participates. This data must be submitted to the USOE no later than August 30 of each year through the Migrant Program End of Year Report. 

The purpose of this needs assessment will be to secure information needed to improve the migrant education program and more fully integrate migrant education program efforts with more systemic reform initiatives. The migrant education program has been successful in providing extended year opportunities for migrant students and will benefit from the increased attention of regular school programs on the needs of migrant children. This group of students continues to be low performing, in general, and a more sustained focus on this sub-group of students is essential. 

The USOE in consultation with key migrant program partners at the state and local levels will utilize the data collected to design programs, interventions, technical assistance and professional development to better address the needs of migrant students. Data will be analyzed relative to both student and system needs and will be used to inform the revision or development of essential program components and interventions. The absolute objective will be to use these data to maximize the potential benefits of all compensatory education programs aimed at migrant students. Needs identified through this assessment will be prioritized and will become the focus of succeeding migrant education programs. 

ai. Describe the State’s priorities for the use of migrant education program funds in order to have migrant students meet the State’s performance targets for indicators 1.1 and 1.2 in Part I (as well as 5.1 and 5.2 that expressly include migrant students), and how they relate to the State’s assessment of needs for services.

aj. Describe how the State will determine the amount of any subgrants the State will award to local operating agencies, taking into account the numbers and needs of migrant children, the statutory priority for service in section 1304(d), and the availability of funds from other federal, State, and local programs. (Applicable only if not previously addressed in Part II, #2.)

The USOE will take into account the following funding factors: 1) the numbers of migratory children; 2) the needs of migratory children; 3) the service priority under subsection 1304 (d); and 4) the availability of funds from other programs. Furthermore, the State recognizes that a condition will be attached to the grant award requiring that it submit to the Department, by September 1, 2002, a detailed description of how these factors will be used in the State’s determination of its FY 2002 and subsequent FY MEP subgrants (including the weights assigned to individual factors).

In consultation and constant communication with participating LEAs, the following subgrant formula has been developed, taking into account the four factors as stated in section 1304(d):

For Title I administration, 1% of the total State Migrant allocation will be withheld. An additional 6% will be withheld for the completion of State Migrant Education administration and activities.  

7% of the total migrant funds will be divided equally among participating LEAs as a base amount.

Factor 1, the numbers of migratory children 

· 30%of the total allocation will be distributed to participating districts through a per pupil allocation based on the numbers of eligible migrant children in each district as determined by Certificates of Eligibility count. 

· An additional per pupil allocation totaling 10%of the total Migrant funds will be allotted to participating districts as determined by the numbers of eligible migratory children that were served in a summer program.

The remaining 28% Migrant funds will be allocated to participating districts based on a 100-point total application as determined by data collected for Factors 2, 3, and 4. Districts must score a minimum of 70 points to be considered for Migrant funding from Factors 2, 3, or 4. Also, points and consequently Migrant funding from the remaining 28%, will only be awarded to districts for these Factors that provide detailed plans as to how they will fulfill the needs of migratory children as determined by the data collected for Factors 2, 3, and 4.

Factor 2, the needs of migratory children

· 8% of the funds will be allocated for Factor 2 in a per pupil allocation going to districts whose points total qualify them for monies under this factor. The sub-grant amount is based on the needs of migratory children as determined by needs assessment for the following indicators: the numbers of migrant students who 1) have had their education interrupted as determined by the count of students who missed 10 or more consecutive days during the regular school year, and 2) the count of migrant students who are most at risk of failure as determined by LEP status or proficiency level on end of level tests (CRT), or PASOS / MAPS, or other reliable and valid tests in the content areas of Reading / Language Arts and Math. Factor 2 is worth 40 points total. 10 points will be awarded to the districts for every 100 eligible migrant students who are classified in either of the indicators mentioned above. Districts that have numbers that exceed the 40 points will be awarded the full 40 points. 
Factor 3, the statutory priority for service 

· 5% of the funds will be allocated for Factor 3 in a per pupil allocation to districts whose points total qualify them for monies under this factor. The sub-grant amount for Factor 3 is based upon the numbers of migrant eligible students who can be classified in both of the indicators from Factor 2. Factor 3 is worth 40 points. 10 points will be awarded to the districts for every 100 eligible migrant students who can be classified as such. 
Factor 4, availability of funds from other Federal, State, and local programs 

· The remaining 3% of the funds will be distributed in a discretionary manner to districts that demonstrate an effort to maximize their migrant monies through collaboration of funds from other programs. This will be determined through a point application derived from the percent of Migrant funding matched by the district from any other Federal, State, or local programs source. Factor 4 is worth 20 points total. 

· The point distribution is as follows: 

20 points to districts that match 50% of Migrant funds or more

16 points for a 40% match

12 points for a 30% match

8 points for a 20% match

4 points for a 10% match 

0 points for anything below a 10% funding match. 

The remaining 30% of funds will be distributed in a discretionary manner with priority given to programs that:

· Commit to providing compensatory education services to migrant students throughout the school year.

· Secure and utilize data related to migrant student educational success and need to devise targeted programs of educational assistance based on sound research.

· Devise and implement a sound process to ensure continued access to supplemental educational services consistent with other school reform efforts and directly designed to assist migrant students achievement of proficiency in reading/language arts and mathematics. 

· Meet the needs of migrant preschool children.

· Increase sustained access to support services such health and human services.

· Identify and work to remove barriers to migrant student success in meeting high academic standards.

· Programs that specifically meet the needs of secondary migrant students in completing coursework necessary for high school graduation.

Programs funded through formula or discretionary parts of migrant funds will develop a plan that addresses the needs identified in the completed needs assessment and that is based on research based principles. Programs that propose activities that do not respond to identified needs will be provided additional technical assistance to revise their plan. 

At this time, the state evenly distributes consortium dollars to the participating districts.

ak. Describe how the State will promote continuity of education and the interstate and intrastate coordination of services for migrant children.

In order to promote continuity of education and the interstate and intrastate coordination of services for migratory children, the State will continue to encourage LEA participation in conferences and meetings that promote and train on strategies to increase coordination of services, resources, and student information. Migrant projects will be asked to define the work of the migrant recruiter, or another advocate, to include on-going communication and advocacy on behalf of migrant students. 

Additionally, the USOE will use what is known about patterns of student mobility in Utah and across the nation as it relates to migrant students participating in Utah programs, to develop additional strategies for sharing student information both inter- and intrastate. The USOE, in cooperation with the US Department of Education, continues to participate in the process of developing an electronic transfer system in order to provide such possible student information as stated in Section 1308 of ESEA.

al. Describe the State’s plan to evaluate the effectiveness of its migrant education program and projects.

Migrant education project effectiveness will be determined based on the project’s ability to address needs identified through the needs assessment process. All programs are expected to develop and implement programs that result in continuous improvement in migrant students academic achievement in reading and math, progress towed English proficiency as needed, and graduation rates. Evaluation of progress toward these goals will be the result of a review of year end reports submitted by local projects describing their success at addressing key system issues and the removal of barriers to migrant student’s success. Academic progress will be determined through a review of data collected through the MAPS/PASOS assessments and migrant students performance on state required assessment of reading and math. Migrant students are expected to achieve proficient levels of performance of state assessments. Additionally, migrant education programs will collect and submit evidence of course completion necessary for graduation of high school students. Programs must also describe actions to sustain support for migrant students during the students continued eligibility and enrolment in the district. 

Programs will be given ongoing technical assistance to refine and improve their program components and strategies. 

am. Identify the amount of funds that the USOE will retain from its Migrant Education Program (MEP) allocation, under section 200.41 of the Title I regulations (34 CFR 200.41), to carry out administrative and program functions that are unique to the MEP, and describe how the USOE will use those funds.

The USOE will reserve 7% of the funds available under this part. These funds will be used to support the following activities:

· Administrative services

· Data collection, entry, and analysis

· Oversight of local programs

· Coordination activities

· Electronic transfer of student information

· Professional development

· Technical assistance

· Material development

· Program-specific travel

· Conference attendance

16 Title I, Part D—Children and Youth who are Neglected, Delinquent, or At-Risk [Goals 1,2,5]

Background

Title I – Part D, Prevention and Intervention Programs For Children and Youth Who Are Neglected, Delinquent or At Risk of Dropping Out (N or D), under the No Child Left Behind Act of 2001, provides educational services to eligible children and youth to under the age of 21 who reside in state or institutions for neglected or delinquent children, attend community day programs for neglected or delinquent children or who reside in state correctional institutions. In Utah, the Utah State Office of Education, Services for At Risk Students Section, operates Subpart 1.

an. Describe the program goals, performance indicators, performance objectives, and data sources that the state has established for its use in assessing the effectiveness of the program in improving the academic and vocational and technical skills of students participating in the program. 

State Agency Programs

The Utah State Office of Education targets its Title I funds under this program to serve the academic and social needs of students in eligible institutions by supporting institution wide programs that improve reading/language arts and math competencies, help students progress toward graduation, and build social and vocational skills that aid transition to the world of work or further education.

The academic component includes an assessment of math and language skills, including ESL and Special Education evaluations when such services might be needed. Student’s previous school records are gathered and an analysis is done on the credits the student will need to complete the required Core classes in middle school and/or graduate with a high school diploma. The state has developed a web based information system for the collection, storage and analysis of this information www.yic.usoe.k12.ut.us. The system downloads U-PASS test data from the State Warehouse for seamless tracking of SAT.

· Goal 1. All students will reach high standards, at a minimum attaining proficiency or better in reading/language arts and mathematics. The indicators for this goal will be the percentage of Neglected and Delinquent students who are at or above the proficient level in reading/language arts on the state’s criterion-referenced Tests, who are at or above the proficient level in mathematics. The objectives for this goal will be the program’s individual assessment of student’s abilities and deficits in the areas of reading/language arts and math and the provision of individualized instruction based on scientifically based research at a student teacher ratio of 1:7. Teachers and aides will rely upon research to employ effective strategies with these students. All facilities prepare an instructional plan for the year that is tied to the needs of the students in the facility. Performance for the individual is assessed in relation to the student’s ability to meet or exceed the objectives of the plan. Together with the state Applied Technology Education Section, programs will be offering Applied Technology Classes that result in student’s earning skill certificates. Skill certificates are recorded on the YIC Information System and within the state’s ATE system. Utah's Skill Certification program provides students an opportunity to receive instruction aligned with standards and objectives set by the state of Utah and industry. Students receive a "skill certificate" verifying achievement;
· Goal 2) All limited English proficient students will become proficient in English are reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics. The indicators for this goal will be the percentage of students who improve their English language proficiency by one level for each year they are in the program, and the percentage of limited English proficient students who are at or above the proficient level in reading/language arts on the state’s assessment, and the percentage who are at or above the proficient level in mathematics on the state’s assessment. Objectives under this goal will be the program’s individual assessment of student’s English speaking, listening and reading ability and the provision of individualized instruction in English as a Second Language that is research based at a student teacher ratio of 1:7;

· Goal 3) All students will graduate from high school. The indicators for this goal will be the percentage of students in Neglected or Delinquent facilities or day treatment who graduate from high school each year with a regular diploma, and the percentage of students who drop out of school. Objectives under this goal will include a comprehensive assessment of credit toward graduation and provision of a program that will most likely result in high school completion or passage of the GED.

The state will use data on available on the state supported Youth In Custody Student Information System and the State Warehouse for testing results, attendance rates, course taking patterns to provide this data. In addition, programs will report the number of credits in Applied Technology Classes they have awarded and the number of Applied Technology Skill Certificates that students have earned. The USOE will work with facilities to establish Applied Technology classes, to provide training to teachers on how to scaffold curriculum so that students can earn the credits they need in Core curriculum areas, and to provide opportunities for teachers to participate in staff development around improving overall and content specific instruction. 
ao. Describe how the USOE is assisting projects funded under the program in facilitating the transition of youth from correctional facilities to locally operated programs.

Utah State Rule R277-709 states “Youth in Custody shall be admitted to classes within five school days following arrival at a new residential placement…When a student is released from custody or transferred to a new program, the sending program shall bring all available school records up to date and forward them to the receiving program within one week following notification of release or transfer.” The USOE both monitors and assists districts in relation to their compliance to that rule. The YIC Information System enhances the states ability to ensure that this standard is met.

The USOE will continue to work with a state-level council made up of representatives of LEAs, Juvenile Court, Division of Child and Family Services, Division of Youth Corrections and private providers to effect policy that ensures successful transition of youth from correctional facilities to locally operated programs. Each LEA serving Neglected and Delinquent youth will also work with these organizations in a local advisory committee to improve transition. Any program receiving funding under this Title will provide assurance of such a committee, any applications for funding will be signed by all members of the committee and the USOE will receive minutes of the local committee meetings.
ap. Describe how the funds reserved under section 1418 will be used for transition services for students leaving institutions for schools served by LEAs, or postsecondary institutions or vocational and technical training programs.

Pending approval of the Utah Coordinating Council for Youth In Custody and input from the institutions that will be eligible for funding, funds reserved under section 1418 will be used to support students who are leaving facilities or day treatment, their guardians and the facility staff to prepare all records the student will need to transition to their next educational placement, including Special Education testing, IEPs, Immunizations, transcripts, portfolios, past Student Education Plans and report cards. Contact will be made with the receiving institution to learn what the student will additionally need and a plan with a timeline will be created that will help the student and guardian stay on track. The USOE will remain available for follow up help for the first year after the student leaves the facility. At the end of the year a final report will be made on the outcome of the student’s transition including any work record the student may have established.
17 Title I, Part F—Comprehensive School Reform [Goals 1,2 5]

aq. Describe the process the SEA will use to ensure that programs funded include and integrate all eleven required components of a comprehensive school reform program.

In order to be awarded a Comprehensive School Reform grant in Utah, a school must complete both a pre-application and a full grant application to the USOE. In its pre-application submission, a school must demonstrate that it is aware of the content of all eleven components listed in the legislation and fully prepared to implement them in an integrated reform plan based on a thorough need assessment. If chosen to complete a final grant application, a school must describe in detail its plan for reform implementation, answering the questions outlined in Part II, question 2, # 4 of this application. These questions are designed to address the requirements of all eleven components of a Comprehensive School Reform program:

Upon scoring by a grant review committee at the USOE, the applications are rank ordered by scores for the purpose of grant award decisions. However, not all funds received at the state level are necessarily awarded every year: if it is determined that an insufficient number of schools have submitted applications describing plans that incorporate all eleven components in an integrated design, funds are held back until the next round of grant competitions the following year

ar. Describe the process the state will use to determine the percentage of Comprehensive School Reform schools with increasing numbers of students meeting or exceeding the proficient level of performance on state assessments in reading/language arts and mathematics. 

All schools in Utah participate in the U-PASS system. Data obtained through the required assessments is available to USOE staff for all schools. The USOE will be able to monitor the performance of schools receiving CSR funds and assess their progress in terms of absolute achievement, improvement over time, relative to state or LEA standards or progress and relative to other schools participating in CSR projects. The USOE will secure this information, analyze the results and provide meaning information on the progress of each participating school during September of each project year.
18 Title II, Part A—Teacher and Principal Training and Recruiting Fund [Goals 1,2,3,5]

as. If not fully addressed in the state’s response to the information on performance goals, indicators, and targets in Part I describe the remainder of the state’s annual measurable objectives under section 1119(a)(2).

To ensure that Utah students are taught by highly qualified teachers, the USOE has established the following additional measurable objectives:

1. Title I schools will not have a disproportionate number of under qualified teachers.

2. Teacher qualifications will be closely monitored using the CACTUS system.

3. Technical assistance will be provided to LEAs needing support in their efforts to ensure that teachers are highly qualified.

at. Describe how the USOE will hold LEAs accountable both for (1) meeting the annual measurable objectives described in section 1119(a)(2) of the ESEA, and (2) ensuring that the professional development the LEAs offer their teachers and other instructional staff is consistent with the definition of “professional development” in section 9101(34).

USOE will hold LEAs accountable for meeting the annual measurable objectives described above by:

· Ensuring that Title II funds are targeted to schools with the greatest percentages of under qualified teachers.

· Providing technical assistance to LEAs to assist them in securing highly qualified staff for Title I schools.

· Requiring LEAs to provide a plan that establishes annual measurable objectives to ensure that students are taught by highly qualified teachers in Core academic subjects.

· Requiring LEAs to report annually the progress made toward an increase in the percentage of highly qualified teachers at each school, to ensure that all teachers teaching in Core academic subjects in each public elementary school and secondary school are highly qualified not later than the end of the 2005-2006 school year.

· Requiring LEAs to describe the hiring and placement practices that lead to deficiencies that exist for teacher qualification in Core academics subjects and how these practices have been modified.

· Monitoring the qualifications of teachers in all LEA schools using the CACTUS system.

In addition, USOE will ensure that professional development activities offered at the LEA level meet the requirements of the definition of “professional development” in section 9101(34) by:

· Reviewing LEA applications against the Utah Educator Professional Development Guidelines described in Part II, question 5a.

· Updating the CACTUS system to include the ability to track the percentage of teachers receiving high quality professional development.

· State law mandates that teachers renew their licenses through a point system.

· The current system will be revised to ensure that points for professional development shall only be entered into the updated CACTUS system if the activity meets the definition found in section 9101(34) as measured against the Utah Educator Professional Development Guidelines.

· Requiring LEAs to report annually the progress made toward increasing the percentage of teachers receiving high quality professional development using the updated CACTUS system.

NOTE: This program, and the financial support it provides to states, LEAs, and schools, is vitally important to ensure that all students have teachers who are highly qualified, and who can help students achieve to their maximum capabilities. The two items identified above supplement other information states need to provide in response to items in Part I, Goal 3; Part II, item 5, and Part III, information on Title II, Part D (Enhancing Education Through Technology program) on how they plan to implement key teacher quality activities.

au. Describe the State Educational Agency and the State Agency for Higher Education’s agreement on the amount each will retain under section 2113(d) of ESEA. Section 2113(d) allows for one percent of the state's program allocation for administration and planning costs.
Funds made available under section 2113 will be retained by the USOE and SAHE as decided by the USOE and outlined in the Title II State Grant allocations.

In the absence of an agreement between the two agencies to apportion the one-percent in another way, of this amount the Department annually will award to the SAHE for administration and planning the greater of-

1. The amount of FY 2001 funds it had received for administration under the predecessor Title II, ESEA Eisenhower Professional Development Program, or 

2. Five percent of the amount available each year for subgrants to partnerships under ESEA section 2113(a)(2). 

The Department annually will award the remainder of the one percent of the state allocation to the USOE for its costs of administration and planning. We will provide further guidance on within-state allocations of Title II, Part A funds reserved for administration in the guidance it is developing for the program.

19 Title II, Part D—Enhanced Education Through Technology [Goals 1,2,3]

av. Describe the program goals, performance indicators, performance objectives, and data sources that the state has established for its use in assessing the effectiveness of the program in improving access to and use of educational technology by students and teachers in support of academic achievement.

Goals

1. Improve student academic achievement including literacy, math proficiency and language acquisition for LEP students through the use of technology in elementary and secondary schools.

a.
Provide districts with an online resource to current research on best practices for using technology to improve student academic achievement.

b.
Develop a rubric for districts to use as guide in successfully using technology to enhance teaching and student academic achievement.

c.
Negotiate education discounts for Utah schools for software applications that are proven to enhance student academic achievement.

2. Assist every student – regardless of race, ethnicity, income, geographical location, or disability—in becoming technologically literate by the end of eighth grade. 

a.
Students will receive keyboarding/technology instruction beginning no later than the 3rd grade.

b.
Students will complete a keyboarding/technology awareness evaluation at the end of the 5th grade.

c.
Students will participate in a Technology, Life, and Careers (T.L.C.) course in the 7th or 8th grade that covers the objectives for the Utah State Educational Technology Core curriculum.

d.
Students will complete an Educational Technology Assessment as part of the T.L.C. course.

e.
Students will maintain a portfolio of projects that demonstrate their ability to integrate technology into Core curriculum content assignments.

3. Support initiatives that enable school personnel and administrators to integrate technology effectively into curriculum and instruction that are aligned with state standards, through such means as high quality, research-based professional development that can be widely replicated. 

a.
Teachers will complete/update their technology competency profile annually using the Utah Technology Awareness Project (UTAP) or another similar assessment tool by 2005-2006.

b.
Teachers will maintain an electronic teacher portfolio based on NCATE standards that include activities integrating educational technology by 2005-2006.

c.
Teachers will be provided constant access to training and updated research in teaching and learning through electronic means.

4. Support the development and use of electronic networks and other innovative methods, such as distance learning, to provide access to specialized or rigorous courses or curricula to students who would not otherwise have access to such information, particularly those in geographically isolated regions. 

a.
Expand course offerings of the Utah Electronic High School for high school students. 

b.
Collaborate with the Utah Education Network (UEN) in the development/distribution of quality courses for teachers and students delivered via television, the Internet and other electronic networks.

c.
Maintain EDNET, a two-way, fully interactive video network that allows students and teachers to take classes that might not be available to them in their local community.
d.
Continue to participate in a pilot program of H.323 Internet Conferencing Protocol to determine usefulness in delivering distance learning courses for students and professional development for teachers. 

e.
Evaluate product offerings from commercial vendors that support Utah’s goals for distance education.

5. Support local efforts to use technology to promote parent and family involvement in education.

a.
The state system of public education, in coordination with the Utah Education Network, shall make reasonable progress toward making the following services available through the Internet; (a) secure access by parents and students to student grades and progress reports; (b) email communications with teachers, parent-teacher associations, and school administrators; (c) access to school calendars and schedules; and (d) teaching resources that may include teaching plans, curriculum guides, and media resources. (SB 188, Utah Legislature 1999)

Data Sources

1. Teacher Self-Assessment Survey: Provide an online self-assessment tool based on ACOT research to help monitor personal technology awareness and ability to effectively leverage technology in the classroom.
2. Electronic Data-Retrieval System: Use COGNOS or a similar tool to assist administrators and teachers in their efforts to make data-driven decisions and to pinpoint resources and professional development in areas of greatest need. 

3. Annual Technology Survey: Mandated by the state legislature in 2002, this annual survey provides data regarding the acquisition of technology, the development of network infrastructure, teachers’ and administrators’ technology competency and how effectively teachers use technology to enhance teaching and learning. The survey also includes data about parental access to student information system data via the Internet.

4. Student Educational Technology Assessment: Students will complete an Educational Technology Assessment as part of the required T.L.C. course. This data will be collected by the LEAs and submitted to the USOE.
aw. Provide a brief summary of the USOE’s long-term strategies for improving student academic achievement, including technology literacy, through the effective use of technology in the classroom, and the capacity of teachers to integrate technology effectively into curricula and instruction.

USOE’s long-term strategies include: 

1. Assisting teachers in developing an understanding of technology tools/resources/strategies and how they can be used to improve teaching and learning.

2. Assisting LEAs in providing teachers and paraprofessionals with sustained, collegial professional development on how to effectively integrate technology into teaching, learning and the curriculum.

3. Providing teachers and students with greater access to classroom-based materials and resources including networks, hardware, software and other classroom materials that support the Core curriculum.

4. Promoting sound assessment strategies that directly support increased student achievement.

5. Assisting LEAs in providing professional development by master teachers and mentors to administrators and teachers on effective uses of technology to enhance teaching and student academic achievement.

6. Collaborating with teacher education programs in the colleges of education to ensure that new teachers graduate prepared to effectively use technology in teaching and learning.

ax. Describe key activities that the USOE will conduct or sponsor with the funds it retains at the state level. These may include such activities as provision of distance learning in rigorous academic courses or curricula; the establishment or support of public-private initiatives for the acquisition of technology by high-need LEAs; and the development of performance measurement systems to determine the effectiveness of educational technology programs.

Student Achievement Activities

· Work collaboratively with neighboring states and WestEd to research and develop alternative academic performance measures for technology enhanced learning;

· Collaborate with district testing directors to make disaggregated classroom performance data available via the web to teachers in near real time.

Accountability Activities

· Monitor LEA technology plan implementation;

· Monitor LEA use of ESEA formula and competitive funds;

· Revise/update the state educational technology plan;

· Collect data annually on technology infrastructure, distribution and educational use.

Quality Teacher Activities

· Revise/update the teacher technology self-assessment tool (UTAP);

· Track and document progress of professional development outcomes by LEAs and make the results available to all districts in the state;

· Develop and deliver online support and curriculum for local staff development in collaboration with partner agencies;

· Mentor, in collaboration with partner organizations, school level administrators on effective strategies for successfully integrating technology into teaching and learning.

Access Activities

· Collaborate with partner agencies to improve local area networks, particularly in high need LEAs;

· Ensure an equitable distribution of ESEA competitive grant funds among urban and rural areas with priority given to high need LEAs by providing grant application guidelines to promote broad partnerships;

· Give priority to high need LEAs for low-cost computers from the Utah State Correctional Facilities computer-refurbishing program.

ay. Provide a brief description of how –

i.
The USOE will ensure that students and teachers, particularly those in the schools of high-need LEAs, have increased access to technology, and

The USOE will use part of the state discretionary grant funds for infrastructure improvement grants, including the purchase of computers. These funds will only be available to high-need LEAs who are also in need as documented by the school-based technology survey.

Utah SB 105, passed during the 2002 legislative session, makes provision for Utah schools to purchase refurbished computers from the Computers for Schools program administered by the Department of Corrections. High-need LEAs will be given priority access to the computers from this program. In addition, they may apply for infrastructure grant funds to purchase computers. 

High-need LEAs will have priority access to the Utah Education Network’s LAN consulting resources and to their technical services division’s field staff.

The USOE will use data from the annual technology survey to track progress in student access to computers and networks.

ii.
The USOE will coordinate the application and award process for state discretionary grant and formula grant funds under this program.

State Discretionary Grant Funds

USOE will award competitive funds under ESEA Title II Part D in a manner consistent with all ESEA rules and regulations. This grant process is described earlier.
Formula Grant Funds

Formula funds will be distributed to each district in a manner consistent with the requirements of ESEA. LEAs will complete a consolidated application before funds will be made available.

Districts will assure that their educational technology plan is consistent with the goals of the state technology plan including:

· Identifying and promoting effective teaching strategies that integrate technology;

· Delivering sustained, and intensive, high-quality professional development for teachers, principals, administrators and library media personnel to further the effective use of technology in the classroom and library media center;

· Increasing access to technology for students in high-poverty and high-need schools, or schools identified for school improvement;

· Collaborating with adult literacy service providers;
· Evaluating and tracking progress along a district timeline.

Districts will also assure that a minimum of 25% of the formula funds will be used for delivering sustained, and intensive, high-quality professional development.

20 Title III, Part A—English Language Acquisition and Language Enhancement [Goals 1,2,3,5]

az. Describe how the USOE will ensure that LEAs use program funds only to carry out activities that reflect scientifically-based research on the education of limited English proficient children while allowing LEAs flexibility (to the extent permitted under state law) to select and implement such activities in a manner that the grantees determine best reflects local needs and circumstances.

Participating LEAs (38 of 40) will submit applications for English Language Acquisition and Language Enhancement funds to the USOE Alternative Language Services Director. LEAs must sign and submit an assurance with their local plan that activities carried out under Title III reflect scientifically based research on the education of limited English proficient children. The applications will include narrative sections requiring the LEA to specify the activities to be carried out. Those activities may include:

· Sheltered English programs;

· Structured immersion programs;

· Dual language programs; and/or

· Any other program supported by scientifically based research.

The application will describe the local needs and circumstances to be met by these programs, i.e., demographics, proficiency levels, and academic achievement of English language learners. The LEA will be asked to cite the research supporting the programs selected.

Schools that fail to make adequate progress will be required to implement corrective actions as itemized in the NCLB legislation. Schools that fail to make adequate progress for two or more years will be required to offer parents and opportunity to enroll in a higher performing school with transportation provided by the LEA (up to the amount specified in the legislation). The USOE will assist LEAs in identifying appropriate schools for parent consideration with demonstrated ability in meeting the needs of ELLs. Following additional year of inadequate achievement, schools will be required to provide supplemental services to students. Potential supplemental service providers have been asked to submit evidence of their capacity to work effectively with English Language Learners. Continued lack of progress will result in corrective action, possible restructuring, and possible replacement of staff.

The USOE has a small staff and insufficient expertise in the needs of English language learners. Given the current staffing, it is not possible for the USOE to regularly ensure each district and school is implementing only research based practice beyond what is stated in the LEA application. Under the newly developed structure for NCLB at the USOE, each LEA will have a liaison assigned to assist them throughout the implementation of the act. The Alternative Language Specialists will work with the entire NCLB team of liaisons to increase their capacity to recognize and support research-based practice as they work with the LEAs. Additional consultants and distinguished educators with expertise in English language acquisition will be sought to participate on technical assistance teams. Professional development will be structured to continue to build local capacity to foster, support and facilitate the implementation of research based practice.

ba. Describe how the USOE will hold LEAs accountable for meeting all annual measurable achievement objectives for limited English proficient children, and making adequate yearly progress that raises the achievement of limited English proficient children.

The USOE will hold LEAs accountable for meeting annual measurable progress for academic achievement guidelines according to the state accountability system as outlined in Title I regulations.

The SEA defines adequate yearly progress for English proficiency as follows:

As LEP students enter in the Utah school system, LEP students are expected to make a one IPT level increase each year.

Upon the first entry into a Utah school system, an increase of one IPT level (listening, oral, reading, and writing) for those students who have received English instruction for a full academic year.

Upon the first entry into a Utah school system, an increase of one IPT level (listening and speaking only) for those students who have not received English instruction for a full academic year.

In the event of failing to make annual yearly progress in English proficiency and academic achievement, LEAs will be subject to school improvement placement according to “No Child Left Behind Act of 2001.”

The USOE has provided to all LEAs a format for a home language survey. Based on response to the survey and based on teacher observation, parental request, or the student’s academic achievement, the LEA staff that have been trained to administer and interpret the Idea Proficiency Test (IPT), will assess the English language abilities of the student. IPT will be used to assess speaking, listening, reading and writing. A school team--including an ESL-endorsed teacher—will use this information and student’s academic data to determine best placement and services for each student. These assessments will provide a baseline from which to measure individual student progress and to improve LEA programs and activities. Progress will be measured in both English language acquisition and academic achievement. Schools will be required to provide a plan of improvement when objectives have not been met. All requirements under Title I, section 1116 and 1119 will apply.

The USOE will work with the Title III Directors/Coordinators, Coalition of Minorities Advisory Committee (CMAC) to the Utah State Board of Education, Utah Governor’s Ethnic Affairs members, Centro de la Familia, Parent Teaching Education, University of Utah, Utah State University, Weber State University, Brigham Young University, and Southern Utah university to develop the annual measurable achievement objectives.

LEAs will test all English Language Learners (ELLs) annually in both English language proficiency and language arts and mathematics and report to the USOE the results of these tests. Data will be interpreted in light of the state-established targets for Goal 2. ELL students will also participate in annual state testing. After completion of the third year of English language instruction in U.S. schools, English language learners will participate only in English language versions of the Utah performance assessment system for students.

bb. Specify the percentage of the state’s allotment that the state will reserve and the percentage of the reserved funds that the state will use for each of the following categories of state-level activities: professional development; planning, evaluation, administration, and interagency coordination; technical assistance; and providing recognition to subgrantees that have exceeded their annual measurable achievement objectives. A total amount not to exceed 5 percent of the state’s allotment may be reserved by the state under section 3111(b)(2) to carry out one or more of these categories of state-level activities.

The USOE will reserve 5% of the total grant for state-level activities. Of the 5% reservation, state-level activities will include:

· 30 Percent Professional Development 

· Ensure that ESL strategies are include in Core content-based professional development activities sponsored by the USOE,

· Refine ESL endorsement standards and objectives, and

· Develop and provide opportunities for Utah teachers and administrators to participate in professional development around the needs of English Language Learners, research-based practice, assessment, and program development. These opportunities will be prioritized by a needs assessment;

· 40 Percent Planning, Evaluation, administration, and interagency coordination

· Collaborate with LEA evaluation and assessment personnel to review and research measures that will yield improve the state’s ability to monitor and measure English language acquisition and academic achievement for ELLs

· Participate with Alaska, Montana, Colorado, Nevada, New Mexico, Wyoming, and Idaho, if funding becomes available, in developing an age-appropriate test to assess non-English and limited-English proficient students to determine their growth in acquiring English and whether the level of proficiency is adequate for students to succeed in content area courses taught in English.

· Collect baseline data from LEAs on indicators related to Goal 2. Develop benchmarks related to those indicators.

· The USOE will direct the allocation and reimbursement of funds, participate in teams that monitor Title I schools and schools in need of improvement, report data as required by the Secretary, and provide information to the LEAs regarding the federal program.

· Interagency coordination will include contact with the Title III Directors/Coordinators, Coalition of Minorities, Advisory Committee (CMAC) to Utah State Board of Education, Utah Governor’s Ethnic Affairs members, Centro de la Familia, University of Utah, Utah State University, Weber State University, Brigham Young University, and Southern Utah University to develop the annual measurable achievement objectives;

· 30 Percent Technical Assistance

· Meet with LEA Title III directors to analyze district demographics and baseline data, to design technical assistance to meet the needs of the districts;

· Work with Utah Parent Center, Centro de la Familia, and the Utah Parent Teacher Association to design a plan that involves LEP parents in the education of their children. The plan has two objectives: to enable parents to understand the organization of schools and to enable them to participate meaningfully in the education of their children. The USOE will provide the reform to the LEAs and participate as necessary in local activities.

· Participate on teams formed by the USOE to assist schools in need of school improvement.

bc. Specify the percentage of the state’s allotment that the state will reserve for subgrants to eligible entities that have experienced a significant increase in the percentage or number of immigrant children and youth. A total amount not to exceed 15 percent of the state’s allotment must be reserved by the state under Section 3114(d)(1) to award this type of subgrant. 

The USOE will reserve 10% of the state’s allotment for subgrants to eligible entities that have experienced significant increases in immigrant children and youth.

bd. Describe the process that the state will use in making subgrants under section 3114(d) to LEAs that have experienced a significant increase in the percentage or number of immigrant children and youth.

For subgrant eligibility, the significance in the percentage or number of immigrant children will be determined by comparing the December 1, 2002 immigrant count to those of the prior two years. Those with 10% or more increase will be eligible to apply for subgrants. The magnitude of the increase will be considered in determining the size of the subgrant award. The state will give equal consideration to LEAs with limited or no experience in servicing immigrant children and youth.

be. Specify the number of limited English proficient children in the state. (See definitions of “child” in section 3301(1), and “limited English proficient” in section 9101(25).)

The total number of Limited English Proficient children in the state of Utah is 43,299
bf. Provide the most recent data available on the number of immigrant children and youth in the state. (See definition of “immigrant children and youth” in section 3301(6).)
The total number of Immigrant children and youth in the state of Utah is 16,899. This count is taken on a date specified by the USOE. All districts are given the federal definitions for LEP and Immigrant Children and Youth. LEA date is sent to the USOE on forms provided by the USOE and compiled by the Bilingual Director. In FY 2002, the specified date was December 1, 2001.

NOTE: Section 3111 of the ESEA requires that state allocations for the Language Acquisition state grants be calculated on the basis of the number of limited English proficient children in the state compared to the number of such children in all states (80 percent) and the number of immigrant children and youth in the state compared to the number of such children and youth in all states (20 percent). The Department plans to use data from the 2000 Census to calculate state shares of limited English proficient students. However, these data on limited English proficient students will not be available for all states until September 2002. To ensure that states have access to funds as soon as they are available, the Department proposes, for FY 2002 only, to provide an initial distribution of 50 percent of the funds under the limited English proficient portion of the formula based on state-reported data. As soon as Census data become available, the Department will recalculate and make final state allocations using 2000 Census data. For the 20 percent of formula funds distributed to states based on state shares of immigrant children and youth, the Department will use the most recent state-reported data year in allocating these funds. Census does not collect data that can be used to calculate state allocations for this part of the formula.)
21 Title IV, Part A—Safe and Drug-Free Schools and Communities [Goal 4]
bg. Describe the key strategies in the state’s comprehensive plan for the use of funds by the USOE and the Governor to provide safe, orderly, and drug-free schools and communities through programs and activities that – 

i.
Complement and support activities of LEAs under section 4115(b) of the ESEA; 

ii.
Comply with the principles of effectiveness under section 4115(a); and

iii.
Otherwise are in accordance with the purpose of Title IV, Part A.

 SEQ CHAPTER \h \r 1Utah’s USOE/Governor’s Representatives will work closely together in coordinating and collaborating on the implementation of a comprehensive strategy in addressing safe, orderly, and drug-free schools and communities. This comprehensive prevention effort will consist of the following components: a.) School Policy and Procedures, b) Effective researched-based prevention programs and strategies c) Effective intervention strategies in working with students already involved in anti-social behaviors and d) Networking with other agencies and community groups involved in prevention efforts. 

· In our prevention efforts, by utilizing researched programs and strategies, not only will the safety and health of the students improve but these strategies will also increase the academic performance of students. Every effort will be made to see that prevention is an integral part of the school day in helping students feel safe and become optimally functioning individuals;

· We will continue strengthening the networking system between the LEAs that receive their share of the SDFSC Funding and the local substance abuse authority, which administers the Governor’s portion of SDFSC and the Substance Abuse/Mental Health Block Grant. Through the efforts of joint planning and coordination we will strengthen the prevention strategies in a unified way;

· Utah receives funding from the Center For Substance Abuse Prevention in the form of SICA (State Incentive Cooperative Agreement). This funding flows to the local substance abuse agencies. LEAs will be encouraged to work closely with and coordinate SDFSC efforts with the efforts of SICA in and attempt to combined resources and maximize our efforts in providing universal, selected, and indicated prevention programs and strategies.

· LEAs will be expected to adhere strictly to the principles of effectiveness in planning, organizing and implementing SDFSC funding. a.) They will utilize the YRBS, Prevention Needs Assessment Survey and archival data in identifying and assessing the needs of the schools and communities within their area; b) They will formulate goals and objectives which will address the needs identified; c) LEAs will select research-based programs and/or prevention strategies which address the needs of the school and community and then implement those strategies with consistency and fidelity; and d) LEAs will participate in ongoing evaluation at the local and state level in measuring their effectiveness in meeting their goals and objectives.

· Utah’s research based PK-12 Prevention Program “Prevention Dimensions” will be promoted at each LEA as the foundation of school-based prevention efforts. LEAs will work closely with local Prevention Specialists in teacher training, supporting teachers with understanding their role in prevention and providing the resources necessary to carry out that role.

· LEAs will utilize prevention efforts they feel best meet the needs of the local area. The USOE will support the LEAs to the extent that it can, assisting them in being successful in their prevention efforts.

· USOE discretionary funding will be utilized to assist LEAs with updated prevention information and trainings designed to inform and improve the quality of the LEAs comprehensive prevention efforts.

· Year end annual reports will continue to give LEAs the opportunity of reporting the progress made towards reaching their goals and objectives and guide them in their future prevention efforts.
NOTE: The reauthorized provisions of the Safe and Drug-Free Schools and Communities (SDFSC) Program clearly emphasize well-coordinated USOE and Governors Program activities. The statute requires that significant parts of the program application be developed for each state’s program, not for the USOE and Governors Programs individually. For this reason, each state must submit a single application for SDFSC USOE and Governors Program funds. States may choose to apply for SDFSC funding through this consolidated application or through a program-specific application.)

bh. Describe the state’s performance measures for drug and violence prevention programs and activities to be funded under Title IV, Part A, Subpart 1. These performance measures must focus on student behaviors and attitudes. They must consist of performance indicators for drug and violence prevention programs and activities and levels of performance for each performance indicator. The description must also include timelines for achieving the performance goals stated, details about what mechanism the state will use to collect data concerning the indicators, and provide baseline data for indicators (if available).

 SEQ CHAPTER \h \r 1Funds under Title IV, Part A, Subpart 1 will be utilized to meet Goal 4. All students will be educated in learning environments that are safe, drug free, and conducive to learning. 
We are currently in the process of defining persistently dangerous schools. Once this definition is approved by the USBE, we will be able to identify how many schools are persistently dangerous and have a base line for Performance Indicator 4.1, the number of persistently dangerous schools, as defined by the state.

Utah has adopted the Risk and Protective Factor Framework as the model for prevention in the state. Since 1997, Utah has participated in the NIDA “Diffusion Project.” Research on risk and protective factors has important implications for prevention efforts. The premise of the risk and protective factor model is that in order to promote positive youth development and prevent problem behaviors, it is necessary to address those factors that predict the problem behaviors. By measuring risk and protective factors in a population, prevention programs can be implemented that will reduce the elevated risk factors an increase the protective factors. For example, if academic failure is identified as an elevated risk factor in a community, then mentoring, tutoring, and increased opportunities and rewards for classroom participation can be provided to improve academic performance.

Utah will continue to focus on risk and protective factors. Selecting and implementing research-based prevention programs and strategies we will see a decrease in risk factors and an increase in protection over time.

We will also adopt the Center for Substance Abuse Prevention’s performance outcome measures, which will allow us to measure our progress towards reaching our goals. These measures include:

· Use of substances in the past 30 days;

· Age of first substance use;

· Perceived risk/harm of substance use;

· Attitudes towards substance use;

· Intention/expectation to use substances.

Mechanisms to obtain necessary data relating to performances measures and indicators, an obtain baseline data and measuring progress, will include: Youth Risk Behavior Survey (YRBS) administered by the USOE. Prevention Needs Assessment, administered by the State Division of Substance Abuse; the Youth tobacco Survey (YTS) administered by the Utah Department of Health; and our Uniform Management Information and Reporting System (UMIRS). The surveys are scheduled to take place in the spring of 2003. This will give us the baseline data from which adequate yearly progress will begin to be measured.

bi. Describe the steps the state will use to implement the Uniform Management Information and Reporting System (UMIRS) required by section 4112(c)(3). The description should include information about which agency(ies) will be responsible for implementing the UMIRS, a tentative schedule for implementing the UMIRS requirements, as well as preliminary plans for collecting required information.

 SEQ CHAPTER \h \r 1Utah State University received one of the Safe and Drug-Free Schools Data Collection Grants three years ago. As a result of this grant, Utah has established a Uniform Management Information and Reporting System. During the last three years, with the input of LEAs, we have continued to modify and update the system allowing us to obtain necessary data regarding incidents of delinquent activities and effective prevention programs, the data for which is included in our consolidated report.

The USOE will continue to require yearly progress reports from the LEAs. With the support of Utah State University, we will modify the web-based system to include the necessary data elements required as part of the ESEA legislation. Due to federal and state law we are required to have this data from the school level. Utilizing our existing system we will assure that the LEAs are aware of the data required from schools, understand a standard set of terminology and definitions regarding the UMIRS and report necessary data. The USOE along with Utah State University will provide appropriate technical assistance in supporting LEAs with obtaining and reporting their information consistently throughout the state.

22 Title IV, Part A, Subpart 1, section 4112(a)—Safe and Drug-Free Schools and Communities: Reservation of State Funds for the Governor [Goal 4]

bj. The Governor may reserve up to 20 percent of the state’s allocation under this program to award competitive grants or contracts. Indicate the percentage of the state’s allocation that is to be reserved for the Governor’s program.

 SEQ CHAPTER \h \r 1Twenty (20) percent of the state’s allocation will be reserved for the Governor’s program.
bk. The Governor may administer these funds directly or designate an appropriate state agency to receive the funds and administer this allocation. Provide the name of the entity designated to receive these funds, contact information for that entity (the name of the head of the designated agency, address, telephone number) and the “DUNS” number that should be used to award these funds.
 SEQ CHAPTER \h \r 1The Governor has designated the following agency to receive and administer the funding allocation for the Governor’s program:
	Utah State Division of Substance Abuse
Patrick J. Fleming, Division Director
120 North 200 West, Suite 201
Salt Lake City, UT 84103
	Contact Person: Mary Lou Emerson, Assistant Division Director
DUNS Number: 012997800


23 Title IV, Part A, Subpart 2, section 4126—Safe and Drug-Free Schools and Communities: Community Service Grants [Goal 4]

Describe how the USOE, after it has consulted with the Governor, will use program funds to develop and implement a community service program for suspended and expelled students. 

 SEQ CHAPTER \h \r 1Several LEAs over the last few years have developed truancy centers and other programs that provide needed services for students that have been expelled or suspended from school. Prevention research suggests that having a service component is an effective strategy of an overall comprehensive prevention plan. Having this targeted population give of themselves in meaningful service in the community will help them in their development toward becoming a successful contributing member of society. This strategy will assist with accomplishing Goal 4—All students will be educated in learning environments that are safe, drug free, and conducive to learning. 

Therefore, this funding will assist LEAs in strengthening their efforts with this population in providing meaningful opportunities for the students to be of service in their communities. Our strategy will be to identify those LEAs that currently provide services for expelled and suspended students and have an interest in additional funding for expanding or enhancing an existing community service component. Interested LEAs will be given the opportunity of submitting a plan, where they will describe how they can effectively strengthen and improve their efforts with this student population by engaging them in community service.

Priority will be given to LEAs who have had successful strategies in the past serving this population, have a high rate of expelled or suspended students and can demonstrate the need and appropriate community strategies in address those needs. 
24 Title IV, Part B—21st Century Community Learning Centers [Goals 1, 2, and 5]

The USOE will collect data on the number of students in 21st Century Learning Centers who meet or exceed the proficient level of performance on state assessments in reading and mathematics for the 2002-2003 school year, and submit all of these data to the Department no later than early September of 2003 by a date the Department will announce.

25 Title V, Part A—Innovative Programs [Any goal(s) selected by State]

bl. In accordance with section 5112(a)(1) of the ESEA, provide the USOE’s formula for distributing program funds to LEAs. Include information on how the USOE will adjust its formula to provide higher per-pupil allocations to LEAs that have the greatest numbers or percentages of children whose education imposes a higher-than-average cost per child, such as –

i.
Children living in areas with concentrations of economically disadvantaged families;

ii.
Children from economically disadvantaged families; and

iii.
Children living in sparsely populated areas.

iv.
Identify the amount or percentage the state will reserve for each state-level activity under section 5121, and describe the activity.

In accordance with section 5112(a)(1) of the ESEA, the USOE’s adjusted formula for distributing funds to LEAs will be:

· 90 percent based on October 1 student enrollment counts (public, private non-profit, and charter school)

· 5 percent based on children living in areas with concentrations of economically disadvantaged families as determined by the Poverty Information provided by the U.S. Department of Education from the census; and 

· 5 percent based on children living in sparsely populated areas.

The allocation for sparsity is calculated from the weighted pupil units (WPUs) generated for geographical isolation. In Utah, this statistic is identified as “Necessarily Existent Small Schools WPUs”. The adjustments are based on (a) average daily membership, (b) distance/travel, (c) consolidation, and (d) school size. The School size criteria has the following cut-off points established for LEAs receiving funds in this category:

	Elementary School: 
	maximum of 160 students per school

	2-year Secondary School: 
	maximum of 200 students per school

	3-year Secondary School:
	maximum of 450 students per school

	4-year Secondary School:
	maximum of 500 students per school


The USOE will reserve 15 percent for state-level activities as described under Title V, part A, section 5121.

	Activity
	Percentage

	Provide technical assistance in planning, supervising, and processing the reimbursement of funds to local education agencies as well as in the monitoring and evaluation of the effectiveness of both state and local education agency programs which target the performance goals. This will include: (A) allocating funds to local educational agencies; (B) planning, supervising, and processing SEA funds; and (C) monitoring and evaluating programs under this part.
	15%

	Provide technical assistance teams to assist LEAs in the implementation of challenging state academic achievement set forth in the Core curriculum, the criterion-referenced assessments of the Core curriculum, and the Utah Basic Skills Competency Test (UBSCT). 
	85%


26 Title VI, Part A, Subpart 1, Section 6111—State Assessments Formula Grants [Goals 1,2,3,5]

Describe how the state plans to use formula funds awarded under section 6113(b)(1) for the development and implementation of state assessments in accordance with section 6111(1) and (2).

Utah is well on the way toward having state-developed tests at every grade level in English Language Arts and Mathematics using state funding. Tests in both subjects include constructed-response as well as multiple-choice questions. The majority of the formula funds awarded under section 6113(b)(1) for the development and implementation of state assessments will be used to supplement state funds to complete the development of these tests and to score the constructed-response portions of these tests. In addition, some of the funding will be used to hire staff in the Evaluation and Assessment section of the USOE to manage the work of test development, data gathering, reporting, data analysis, and support to districts and schools in the area of assessment.

Table 1. Timeline for Implementation of Assessment and Accountability Legislation

	Month/Year
	Task
	Costs

	FY 2001-2002

	July. 2001
	· Continue development of new math CRTs and performance tasks (operational May 2003/2004

· Begin first year development of science CRTs—ONLINE ADMINISTRATION—(operational May 2003/2004)

· Begin second full year development of 10th Grade Basic Skills Competency tests
	$ 900,000 (Actual contract costs, $1,200,000)

$ 700,000 (Actual contract costs, $1,300,000)

$1,300,000

	August, 2001
	· Complete secondary language arts standard setting
	$ 75,000

	September, 2001
	· Administration of the Stanford Achievement Test
	$ 245,000

	December, 2001
	· Prepare direct writing assessment prompts for first statewide administration
	$ 25,000

	April, 2002
	· Conduct statewide administration of the direct writing assessment at grades 6 and 9
	$ 10,000

	May, 2002
	· Conduct statewide administration of Core Assessment including:

· revised elementary language arts, elementary and secondary science, and elementary and secondary math tests with application of the standard setting process,

· new multiple choice secondary language arts tests with application of the standard setting process, 

· first statewide administration of the secondary language arts tests with performance tasks

· pilot of secondary math tests and performance tasks, 

· pilot of elementary science tests (paper/pencil), and

· first statewide administration of 10th Grade Basic Skills Competency test

· Establish cut scores for 10th Grade Basic Skills Competency test

· Conduct first statewide implementation of additional reading assessments for establishing reading on grade level grades 1-3, pilot grades 4-9.
	$ 290,000 (breakdown same as pervious year with 5% per year increase)

$ 75,000

$ 250,000


	Month/Year
	Task
	Costs

	FY 2001-2002

	June, 2002
	· Train scorers and score direct writing assessments and constructed response tasks
	$ 1,400,000

	
	· Provide inservice training to teachers and administrators

· Produce support materials (e.g., pamphlets, videos, presentations) to inform the public about accountability

· Produce materials to inform the public, teachers, students, and parents about the 10th Grade Basic Skills Competency test and the associated educational consequences
	$ 1,000,000

	
	· Provide staff for districts to coordinate data needs and support schools

· Provide and maintain the necessary hardware, software, and licensing for districts to comply with state database requirements.
	$ 1,200,000

$ 650,000

	TOTAL COSTS (The figure in the “current” column reflects the addition of the previous year’s building block)
	Total 
	Current
	Needed

	
	$8,120,000
	$4,150,000
	$3,970,000


	Month/Year
	Task
	Costs

	FY 2002-2003

	July. 2002
	·  SEQ CHAPTER \h \r 1Begin first year development of new language arts CRTs and performance tasks–ASSUMING ONLINE ADMINISTRATION–(operational May 2004/2005)
· Begin third year development of math CRTs and performance tasks (operational May 2003/2004)

· Begin second year development of science CRTs (operational May 2003/2004)–ONLINE ADMINISTRATION
· Ongoing 10th Grade Basic Skills Competency Test development

· Purchase equipment for scoring of constructed response items and direct writing assessment

· Contract software development for scoring constructed response and direct writing assessment items

· Purchase upgrades and additional equipment for scanners in order to be able to image scan constructed response items and direct writing assessment
	 SEQ CHAPTER \h \r 1$2,300,000
$1,500,000


$1,300,000

$1,500,000


$ 460,000


$ 300,000


$ 14,000

	August, 2002
	·  SEQ CHAPTER \h \r 1Complete standard setting on secondary language arts tests with performance tasks
	$ 60,000

	September, 2002
	· Administer and score Standard Achievement Test
	$ 245,000

	December, 2001
	· Prepare and print direct writing assessment 
	$ 25,000

	April, 2002
	· Conduct statewide administration of the direct writing assessment at grades 6 and 9
	$ 10,000

	May, 2003
	· Conduct statewide administration of Core Assessment, including:

· revised elementary language arts, elementary and secondary science , and elementary and secondary math tests with application of the standard setting process

· first statewide administration of secondary math tests and performance tasks, and elementary science tests (paper/pencil)

· new multiple choice secondary language arts tests with application of the standard setting process, 

· pilot administration of new elementary math tests and language arts tests and performance tasks, 

· pilot of online elementary and secondary science test

· first statewide administration of 10th grade Basic Skills Competency test with penalty applied (e.g., students who will graduate in 2005 must pass the tests to receive a diploma)

· Purchase materials and conduct statewide administration of additional reading tests for establishing reading on grade level grades 1-9.
	$  SEQ CHAPTER \h \r 1305,000 (breakdown same as first year with 5% per year increase)

$ 200,000

	June, 2003
	·  SEQ CHAPTER \h \r 1Contract for management of training and scoring for constructed response and direct writing assessment
	 SEQ CHAPTER \h \r 1$2,800,000

	
	· Provide inservice training to teachers and administrators 

· Produce support materials (e.g., pamphlets, videos, presentations) to inform the public about accountability

· Produce materials to inform the public, teachers, students, and parents about the 10th Grade Basic Skills Competency test and the associated educational consequences
	$ 1,000,000

	
	· Provide staff for districts to coordinate data needs and support schools

· Provide the necessary hardware, software, and licensing for districts to comply with state database requirements
	$ 1,260,000 (reflects 5% per year increase)

$ 650,000

	TOTAL COSTS (The figure in the “current” column reflects the addition of the previous year’s building block)
	Total 
	Current
	Needed

	
	$13,929,000
	$8,120,000
	$5,809,000


	Month/Year
	Task
	Costs

	FY 2003-2004

	July, 2003
	·  SEQ CHAPTER \h \r 1Begin second year development of new language arts CRTs and performance tasks–ASSUMING ONLINE ADMINISTRATION–(operational May 2004/2005)
· Begin fourth year development of math CRTs and performance tasks (operational May 2004)

· Begin third year development of science CRTs (operational May 2003/2004)

· Ongoing 10th Grade Basic Skills Competency Test development

· Maintain Hardware and software for scanning, online test administration and online constructed response and direct assessment scoring
	 SEQ CHAPTER \h \r 1$1,600,000
$1.200,000

$1,300,000

$1,400,000

$ 500,000

	August, 2003
	· Complete standard setting on secondary math tests and performance tasks and elementary science
	$ 100,000

	September, 2003
	· Administration of the Stanford Achievement Test
	$ 245,000

	December, 2003
	· Prepare and print direct writing assessment prompts
	$ 25,000

	April, 2004
	· Conduct statewide administration of the direct writing assessment at grades 6 and 9
	$ 10,000

	May, 2004
	· Conduct statewide administration of Core Assessment including:

· secondary language arts tests and performance tasks with standards

· first statewide administration of new secondary math tests and performance tasks

· first statewide administration of elementary math and language arts tests and performance tasks

· first operational administration of elementary (with standards) and secondary science tests online

· pilot of new secondary language arts tests and performance tasks, and

· statewide administration of 10th grade Basic Skills Competency test with penalty applied (e.g., students who will graduate in 2006 must pass the tests to receive a diploma)

· Conduct statewide administration of additional reading tests for establishing reading on grade level grades 1-9
	$ 320,000 (breakdown same as first year with 5% per year increase)

$ 200,000

	June, 2004
	·  SEQ CHAPTER \h \r 1Contract for management of training and scoring of direct writing assessments and constructed response tasks
	 SEQ CHAPTER \h \r 1$4,700,000

	
	· Provide inservice training to teachers and administrators 

· Produce support materials (e.g., pamphlets, videos, presentations) to inform the public about accountability

· Produce materials to inform the public, teachers, students, and parents about the 10th Grade Basic Skills Competency Test and the associated educational consequences
	$1,000,000

	
	· Provide staff for districts to coordinate data needs and support schools

· Provide the necessary hardware, software, and licensing for districts to comply with state database requirements
	$1,323,000 (reflects 5% per year increase)

$ 650,000

	TOTAL COSTS (The figure in the “current” column reflects the addition of the previous year’s building block)
	Total 
	Current
	Needed

	
	$14,573,000
	$13,929,000
	$ 644,000


	Month/Year
	Task
	Costs

	FY 2004-2005

	July, 2004
	·  SEQ CHAPTER \h \r 1Ongoing development of new 10th grade basic skills competency tests

·  SEQ CHAPTER \h \r 1Begin third year development of language arts CRTs and performance tasks–ASSUMING ONLINE ADMINISTRATION–(operational May 2005)
·  SEQ CHAPTER \h \r 1Maintain hardware and software for scanning, online test administration, and online constructed response and direct writing assessment scoring
	 SEQ CHAPTER \h \r 1$1,440,000

$1,500,000

$ 500,000

	August, 2004
	· Complete standard setting on elementary math and language arts tests and performance tasks and secondary science tests
	$ 200,000

	September, 2004
	· Purchase and administer new NRT
	$ 700,000

	December, 2004
	· Prepare and print direct writing assessment prompts
	$ 25,000

	April, 2005
	· Conduct statewide administration of the direct writing assessment at grades 6 and 9
	$ 10,000

	May, 2005
	· Conduct statewide administration of Core Assessment including:

· secondary math tests and performance tasks and elementary science tests with standards

· first statewide administration of elementary math and language arts tests and performance tasks and secondary science tests with standards

· first statewide administration of new secondary language arts tests and performance tasks, and

· statewide administration of 10th Grade Basic Skills Competency test with penalty applied (e.g., students who will graduate in 2006 must pass the tests to receive a diploma)

· Conduct statewide implementation of additional reading assessments for establishing reading on grade level
	$ 340,000 (breakdown same as first year with 5% per year increase)

$ 200,000


	Month/Year
	Task
	Costs

	FY 2004-2005

	June, 2005
	·  SEQ CHAPTER \h \r 1Contract for management of training scorers and scoring direct writing assessments and constructed response tasks
	 SEQ CHAPTER \h \r 1$6,100,000

	
	· Provide inservice training to teachers and administrators 

· Produce support materials (e.g., pamphlets, videos, presentations) to inform the public about accountability

· Produce materials to inform the public, teachers, students, and parents about the 10th Grade Basic Skills Competency Test and the associated educational consequences
	$1,000,000

	
	· Provide staff for districts to coordinate data needs and support schools

· Provide the necessary hardware, software, and licensing for districts to comply with state database requirements
	$1,389,150 (reflects 5% per year increase)

$ 650,000

	TOTAL COSTS (The figure in the “current” column reflects the addition of the previous year’s building block)
	Total
	Current
	Extra*

	
	$13,154,150
	$14,573,000
	$-1,418,850


*Note that although there are extra dollars in FY2005, development will need to begin again in FY2006 for the new tests that were operational in 2003.
27 Title VI, Part B, Subpart 2—Rural and Low-Income School Program [Goals 1,2,3,5]

bm. Identify the USOE’s specific measurable goals and objectives related to increasing student academic achievement; decreasing student dropout rates; or improvement in other educational factors the USOE may elect to measure, and describe how Rural and Low-Income School program funds will help the USOE meet the goals and objectives identified.

bn. Describe how the state elects to make awards under the Rural and Low-Income School Program:

1.
By formula proportionate to the numbers of students in eligible districts;

ii.
Competitively (please explain any priorities for the competition); or

iii.
By a state-designed formula that results in equal or greater assistance being awarded to school districts that serve higher concentrations of poor students.

NOTE: If a state elects this option, the formula must be submitted for the Department’s approval. States that elect this option may submit their state-designed formulas for approval as part of this submission.)

GEPA (General Education Provisions Act), Section 427

All applicants for new awards must include information in their applications to address GEPA, Section 427 in order to receive funding under this program. GEPA 427 requires a description of the steps the applicant proposes to take to ensure equitable access to, and participation in, its Federally-assisted programs for students, teachers, and other program beneficiaries with special needs. For a state-formula grant program, a state needs to provide this description only for projects or activities that it carries out with funds reserved for state-level uses. In addition, local school districts or other eligible applicants that apply to the state for funding need to provide this description in their applications to the state for funding. The state would be responsible for ensuring that the school district or other local entity has submitted a sufficient section 427 to the state.

For further information about GEPA 427 and how to satisfy the requirement of this provision, please see “Notice to All Applicants” found at http://www.ed.gov/offices/OPE/HEP/gepa.html.

GEPA Section 427 Statement

Equitable Access and Participation

The USOE through policies and procedures ensures equitable participation and access for students, teachers, and beneficiaries with special needs. To this end, the state of Utah adheres to the USBE rule R277-112 that was originally established in 1987. The intent of this policy is to: (1) guarantee accountability to the Federal government and the state of Utah; (2) eliminate unlawful discrimination; and (3) ensure equal opportunities for the program beneficiaries of Federal financial assistance. This policy is consistent with Section 427 of the General Education Provisions Act, as amended by IASA, 1994. The text of the board policy follows:

R277-112-1. Definitions.
“Board” means the Utah State Board of Education.

R277-112-2. Authority and Purpose.
A. This rule is authorized by Utah Constitution Article X, Section 3 which vests general control and supervision of the public education system in the Board.

B. The purpose of this rule is to establish standards prohibiting discrimination in the public school system.

R277-112-3. Standards.
A. The Board does not advocate, permit, or practice discrimination on the basis of race, creed, color, national origin, religion, age, sex, or handicap. This rule incorporates by reference the following:

(1) Section 504 of the Rehabilitation Act of 1973, as amended, 29 U.S.C. 794, which prohibits discrimination on the basis of handicap in programs and activities receiving Federal financial assistance;

(2) Title VI of the Civil Rights Act of 1964, as amended, 42 U.S.C. 2000d et seq., which prohibits discrimination on the basis of race, color, or national origin in programs and activities receiving Federal financial assistance;

(3) Title IV of the Civil Rights Act of 1964, as amended, 42 U.S.C. 2000c et seq., which provides standards and training for educators relative to the desegregation of schools receiving Federal financial assistance;

(4) Title VI of the Civil Rights Act of 1964, as amended, 42 U.S.C. 2000e et seq., which prohibits discrimination in employment based on race, color, religion, sex, or national origin in programs and activities receiving Federal financial assistance;

(5) Title IX of the Education Amendments of 1972, as amended, 20 U.S.C. 1681 et seq., which prohibits discrimination on the basis of sex in education programs and activities receiving Federal financial assistance;

(6) The Age Discrimination Act of 1975, as amended, 42 U.S.C. 6101 et seq., which prohibits discrimination on the basis of age in programs or activities receiving Federal financial assistance.

B. The Board shall take action consistent with:

(1) all regulations, guidelines, and standards lawfully adopted under the statutes named in Subsections 3(A)(1) through (6) and effective as of July, 1993;

(2) all state laws prohibiting discrimination on the basis of race, creed, color, national origin, religion, age, sex, or handicap and effective as of July, 1993.

C. All programs, activities, schools, institutions, and school districts under the general control and supervision of the Board shall adopt policies and rules prohibiting discrimination on the basis of race, creed, color, national origin, religion, age, sex, or handicap.

The state of Utah will comply with all Federal statutes relating to nondiscrimination and require that all subgrantees of Federal ESEA funds meet the requirements of the General Education Provisions Act (GEPA) Section 427. The USOE will assist recipients of Federal funds in the planning, development, and implementation of programs and projects that ensure high expectations and high performance standards for all program beneficiaries under the scope of GEPA.

Steps taken in the state of Utah to ensure equitable participation include:

· State-level councils, advisory committees, ad-hoc committees, steering committees, task forces, and other groups have membership which is representative of the diverse populations and groups within the state;

· A close working relationship is maintained with the USOE Educational Equity Section to continually receive information and input regarding equitable participation;

· During site visits and program reviews, state administrative staff members are sensitive to verifying that equitable participation is being offered in every school;

· Staff members from the state’s Educational Equity, 504 Compliance, Special Education, and Human Resources offices are utilized to provide technical assistance and staff development services to both internal and external personnel for issues related to nondiscrimination;

· All training, workshops, and state activities are held in facilities accessible to all who choose to participate and any special accommodations needed are provided upon request;

· The USOE will provide interpreting services as needed to students and parents in their native language;

· All materials to be used to support the state’s educational activities are reviewed carefully to ensure sensitivity to our various diverse populations.

GEPA requirements for subgrantees of ESEA funds:

· Identify barriers that may impede equitable access or participation based on gender, race, national origin, color, disability, or age;

· Provide a description of how the subgrantee will address those barriers applicable to their circumstances will be required. That information may be provided in a single narrative, or, if appropriate, may address specific steps taken.

Consolidated Administrative Funds

1. Does the USOE plan to consolidate state-level administrative funds? 
If yes, please provide information and analysis concerning Federal and other funding that demonstrates that Federal funds constitute less than half of the funds used to support the USOE. 

If yes, are there any programs whose funds are available for administration that the USOE will not consolidate? 

Utah intends to consider all ESEA administrative funds available for consolidation, as allowable by law, to support the implementation, monitoring, assistance and accountability activities associated with implementing the included programs. 

	
	Administration
	Flow through
	Indirect Costs
	Grand Total

	Federal
	 $    4,789,733.47 
	 $     100,895,062.80 
	 $    180,973.06 
	 $    105,865,769.33 

	State
	 $  19,597,356.37 
	 $  1,537,329,790.37 
	 $    961,670.19 
	 $  1,557,888,816.93 

	Grand Total
	 $  24,387,089.84 
	 $  1,638,224,853.17 
	 $  1,142,643.25 
	 $  1,663,754,586.26 

	
	
	
	
	

	This is the YTD--inclusive of the first 11 months of FY02.
	
	

	Federal funds include all federal sources including ESEA.
	


2. Please describe your plans for any additional uses of funds. 
Transferability

Does the state plan to transfer non-administrative state-level ESEA funds under the provisions of the State and Local Transferability Act (Sections 6121 to 6123 of the ESEA)? If so, please list the funds and the amounts and percentages to be transferred, the program from which funds are to be transferred, and the program into which funds are to be transferred.

Utah does not intend to transfer non-administrative state-level ESEA funds at this time.

NOTE: If the state elects to notify the Department of the transfer in this document, the state’s responses to the application’s requests for information should reflect the state’s comprehensive plan after the transfer. If the state has not elected to transfer funds at this time, it may do so at a later date. To do so, the state must (1) establish an effective date for the transfer, (2) notify the Department (at least 30 days before the effective date of the transfer) of its intention to transfer funds, and (3) submit the resulting changes to the information previously submitted in the state’s consolidated application by 30 days after the effective date of the transfer.)

Certification 

The Utah State Office of Education has prepared and is in the process of seeking approval for a USBE Administrative rule establishing a statewide policy that requires that if a student attends persistently dangerous public elementary or secondary school to be allowed to attend a safe public school within the LEA. This Board Rule appears below in Draft form. The formal review and approval process is underway. The USOE anticipates final approval of this rule before the beginning of the 2002-03 school year. 

 SEQ CHAPTER \h \r 1R277. Education, Administration.

R277-483. Persistently Dangerous Schools.

R277-483-1. Definitions.


A. “Alcohol offense” for purposes of this rule means


B. “Board” means the USOE.


C. “Drug offense” for purposes of this rule means


D. “Expulsion” for purposes of this rule means removal or exclusion of a student from school or a complete denial of school services for a school year, for the balance of a school term, for a maximum number of days or other period that may carry over beyond the current school term, or, if permitted under state law, permanently. Expulsion differs from suspension in that a suspension is a less drastic method of discipline and generally continues for a period of time less than the remainder of the school term.


E. “Federal gun-free schools violation” means any violation involving a firearm as defined under Title 18, Section 921.


F. “Persistently dangerous school” means a public K-12 school of any combination of grades if both of the following conditions exist:


(1) During each of three consecutive school years, beginning with the 2002-2003 school year, the school has at least one federal gun-free schools violation or a violent criminal offense, as defined by law enforcement, committed on school property; and


(2) During any two school years within a three school year period, the school has expulsions for drug, alcohol, weapons or violence that exceed one of the following rates:


(a) more than five expulsions for a school of less than 250 students;


(b) more than 10 expulsions for a school of more than 250 but less than 1000; or


(c) more than 15 expulsions for a school of more than 1000 students.


G. “Violent” for purposes of this rule means the commission of an act involving the use of force, which if committed by an adult would be a felony or class A misdemeanor. For purposes of this rule, the incident shall be reported to law enforcement and charged as one of the offenses listed.


H. “Violent criminal offense” means actual or attempted homicide, rape, robbery or aggravated assault. The offense shall be reported to law enforcement and charged as indicated to qualify for purposes of this rule.


I. “Weapons offense” for purposes of this rule means


J. “USOE” means the USOE.

R277-483-2. Authority and Purpose.


A. This rule is authorized by Utah Constitution Article X, Section 3 which vests general control and supervision of public education in the Board, Section 53A-1-401(3) which allows the Board to adopt rules in accordance with its responsibilities, and Title IX, Part E, Subpart 2, Section 9532, Unsafe School Choice Options, which requires a state receiving funds under this Act to establish and implement a statewide policy requiring that a student attending a persistently dangerous public elementary or secondary school, or who becomes a victim of a violent criminal offense while in or on the grounds of a public elementary or secondary school that the student attends, be allowed to attend a safe public elementary or secondary school within the local educational agency, including a public charter school.

R277-483-3. Identification of Persistently Dangerous Schools.


A. The USOE shall identify and make available a list of persistently dangerous schools by March 1 of each school year beginning with the 2004-2005 school year.


B. The designation shall be retained for at least the subsequent school year and until the school no longer meets the criteria identified in this rule.


C. A local board may make an emergency designation of a persistently dangerous school following a petition signed by at least 50 percent of the households with school aged children attending the public schools that parents seek to have designated as persistently dangerous. Each household shall be allowed one vote, which shall include the signature of the household member voting. A local board emergency designation shall be based on compelling circumstances.

R277-483-4. Parental Notification.


A. If a school is designation by the Board as persistently dangerous, all parents of students attending the schools, including all out-of-district students’ parents, shall be notified in a reasonable manner by April 30 of the same school year.


B. Parents of students who shall not be allowed to continue to attend a choice school due to a changed school safety designation or a school enrollment that exceeds 100 percent of the formula, which provides for closure of schools under R277-438, shall be notified by March 30 of the year, prior to the year of required transfer.

R277-483-5. Students’ Right to Transfer to and Continued Attendance.


A. Parents receiving notification shall indicate desire to transfer and school preference to the local board and be assigned to a non-dangerous school.


B. Parents of students moving into the school community following the transfer windows shall have a 30 day period to request transfer from the local board and school preference. The local board shall have 30 days to assign a school. Parents shall make a decision within 10 days.


C. Students shall have a right to continued attendance as explained under R277-437 or a local board may, by local board policy, allow students to return to the student’s resident school upon change of designation or remain in the choice school.


D. Students who are victims of a violent criminal offense, as defined in R277-483-1H, shall receive notice of available non-dangerous schools in the district within five days of the district’s official notification of the incident by law enforcement.


E. Parents shall select a school within 15 days or arrange for home/hospital services under R277-419 within 15 days to the extent practicable. The transfer shall not result in loss of credit or reduction in grade of the victimized student as long as the parent and student cooperate fully in the transfer process.

R277-483-6. Complaint and Appeal Procedure.


A. A parent shall attempt to resolve a complaint involving the application of this rule at the school level, where the parent shall receive, upon request, a copy of this rule.


B. If a parent is not satisfied, the parent shall attempt to resolve the complaint at the local board level.


C. A parent may contact the USOE with documentation of attempts of resolution at the local level and may be granted a right to appeal in writing to the Board or designee.

KEY: expulsion, persistently dangerous schools, school choice

2002
Art X Sec 3


53A-1-401(3)


Title IX, Part E, Subpart 2, Section 9532

ESEA Program Specific Assurances

The USOE will comply with all requirements of the ESEA programs included in their consolidated application. The USOE will maintain records of this compliance and will keep all appropriate assurances from the Governor on record. 

Enhanced Assessment Instrument Application

The Utah State Office of Education intends to submit an application for Title VI, Subpart 1, Section 6112: Enhanced Assessment Instruments. The objective of this request funding to support the development of English language proficiency tests that will provide needed information on the academic language skill of LEP students in the areas of listening, speaking, reading, writing and comprehension. 

The application will request funding of a consortium of western states to accomplish the goals of the application. Utah will act as the fiscal agent. 

Utah will submit this application to the USDOE not later than September 15. 

A draft prospectus appears as Attachment B. 

Please contact Louise Moulding, Coordinator of Assessment and Evaluation 

801-538-7811 or lmouldin@usoe.k12.ut.us

Attachment A

Utah Educator Professional Development Guidelines

The primary purpose of professional development is to ensure high levels of learning for all students through improved professional learning experiences for every school employee who affects student learning. These standards are intended to be used by schools and school districts to improve the quality of professional development efforts so student learning will be increased. Recent research identifies and supports the link between student achievement and the professional learning of educators. The standards fall into three categories: context, process, and content. Context standards describe “where” the learning will be applied, the organizational environment in which improved performance is expected. Process standards refer to “how” the learning occurs. Content standards refer to “what” is learned.

Context Standards

Professional development that improves the learning of all students:

· Organizes adults into learning communities whose goals are aligned with those of the school and district. (Learning Communities)

· Requires skillful school and district leaders who guide continuous instructional improvement. (Leadership)

· Requires resources to support adult learning and collaboration. (Resources)

· Appropriates funds for professional development. (Money)

· Provides job-imbedded time for educators to engage in continuous improvement. (Time)

Process Standards

Professional development that improves the learning of all students:

· Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement. (Data-Driven)

· Uses multiple sources of information to guide improvement and demonstrate its impact. (Evaluation)

· Prepares educators to apply research to decision-making. (Research-Based)

· Uses learning strategies appropriate to the intended goal. (Design)

· Applies knowledge about change and human learning. (Learning)

· Provides educators with the knowledge and skills to collaborate. (Collaboration)

· Provides knowledge, skills, and attitudes regarding organization development and systems thinking. (Organization/Systems)

· Provides for the phases of the change process. (Change)

· Requires knowledge and use of the stages of group development to build capacity for all educators. (Group Development)

Content Standards

Professional development that improves the learning of all students:

· Prepares educators to understand and appreciate all students; create safe, orderly, and supportive learning environment; and hold high expectations for students’ academic achievement. (Equity)

· Addresses diversity by providing awareness and training related to the attitudes, knowledge, skills, and behaviors needed to ensure that an equitable and quality education is provided to all students. (Diversity)

· Enables educators to provide challenging, developmentally appropriate curricula that engage students in integrative ways of thinking and learning. (Developmentally-Appropriate)

· Deepens educators’ content knowledge, provides them with research-based instructional strategies to assist all students in learning and applying the standards of the Utah Core Curriculum, and prepares them to appropriately use various types of classroom assessments. (Quality Teaching)

· Provides educators with knowledge and skills to appropriately involve families and other stakeholders. (Family Involvement)

· Prepares educators to combine student academic goals with citizenship and character development. (Citizenship/Character Development)

· Increases educators’ ability to use the IEP/SEP/SEOP process in facilitation of student’s self-directed learning. (Self-Directed Learning)

· Increases knowledge and practice of organization and instruction through interdisciplinary communities. (Interdisciplinary Communities)

Attachment B

Enhanced Assessment Instrument Application - Prospectus

Improving the Assessment of 

Hispanic, Native American, and Other English Language Learners




A Prospectus for the Mountain West Assessment Consortium




May 31, 2002
Introduction.   The following is a draft prospectus for work that the Mountain West Assessment Consortium, a group of states in the Mountain West, is developing in application for external funding through the Enhanced Assessment Instruments Competitive Grant Program (Title VI, section 6112).  Potentially, this work might involve the following states:  AK, CO, ID, MT, NM, NV, UT, and WY. The goal of this collaborative effort is to improve the assessment and instruction that is currently provided for students who are English language learners. For this group of states, most students who are English language learners are of Hispanic or Native American cultural/language heritage.  The states wish to provide enhanced assistance to these students  in acquiring proficiency in the language of the classroom. A variety of activities that could be accomplished have been identified, although it is anticipated that not all states will be interested in working on every one of the areas.  

Prospectus
Statement of Need

The No Child Left Behind Act requires that English Language Learners (ELL) be tested annually to determine their English language proficiency.  The most commonly used tests of English Language Proficiency are the Language Assessment Scales (LAS) published by CTB-McGraw Hill and the IPT by Ballard and Tighe.  These have long been criticized for their focus on social language (everyday communication) as opposed to academic language.  Two decades ago, English language proficiency tests addressed oral language primarily.  In the 1980s, reading and writing components were added.  However, they were focused on basic interpersonal communication skills (BICS) instead of cognitive academic language proficiency (CALP).  Furthermore, they involved very limited language literacy – very short sentences in isolation.  These are the tests that are still used today.

These tests function well as screening tests for social English, but they do not provide information about how students will perform in the instructional environment of the classroom.  This leaves a huge gap in the assessment and instructional support that is offered to students who are English Language Learners.  While these students may receive instructional support in a bilingual classroom for a period of time, eventually these students must succeed in the mainstream instructional environment.   Other students may enter the instructional system well beyond the period of time in which bilingual instruction is offered.  Still other students with limited English proficiency may not have access to Bilingual programs.  Additionally, some students who are English Language Learners do not have a strong first language.

Since we ultimately want ELL students to perform well in school using English, it makes sense that tests of English language proficiency for the classroom environment make use of the language of thinking, learning, and studying.  With inadequate measures of student academic language proficiency, we may falsely conclude that some students are language proficient, thereby exposing them to failure in academic classes  – or worse, keep them in more sheltered settings despite having achieved sufficient language proficiency for academic success.

Consequently, we are proposing to develop a series of instruments that measure English language proficiency within academic contexts.  Not only will the language be vastly different from that used in most existing tests, the tasks themselves (authentic tasks in reading, writing, listening, and speaking) would be similar to those encountered in school settings (in English, math, science, and social studies classrooms).  For example, students might be asked to listen/watch a video of a lecture/demonstration and respond to questions about it.  Different forms of the test would be available for students at different levels/age ranges, and be consistent with specific instructional practices and materials that are associated with academic standards for that level/age range.  The test for a particular level would cover the full range of proficiency appropriate for that level (using age-appropriate materials at different levels of language complexity).  Contexts of passages and items would relate to school activities and might even relate to topics from content standards.  In the latter case, the content would likely be that associated with earlier ages so that the vocabulary would be appropriate and so that the test would not be a content test.  Such “authentic” measures would serve as models for appropriate instructional activities for ELL students, and thereby would positively impact teaching and learning.

In order to ensure that the content of the tests is appropriate for determining proficiency levels for the mainstream classroom and that test performance can be clearly linked to classroom performance, two domains would be identified for each level/age range at the outset—(a) the range of good and appropriate classroom instructional practices; and (b) the range of good and age-appropriate instructional materials used, e.g., fiction, non-fiction, graphs, maps, labeled diagrams.  Vocabulary would be assessed only within instructional contexts, not in isolation.
Additionally, many educators lack the training or experience in developing quality measures of student learning in their classrooms. Hence, as students acquire proficiency in English, as well as content area knowledge, teachers may not have the tools to most effectively teach students nor gauge their day-to-day progress in learning.

The members of the Mountain West Assessment Consortium propose to address these needs by 1) developing a series of assessments that will more appropriately screen students’ proficiency in the language of mainstream classrooms, and 2) providing support for the teachers of ELL students in the form of in-class diagnostic assessments, classroom instructional modules, and professional development.  This proposal will focus on the initial step of developing group-level, academically oriented assessments for English Language Learners.  Plans for providing additional assistance for classroom teachers will be pursued as a second step, outside of this proposal.

Proposed Activities  

There are a number of activities that the Mountain West Assessment Consortium is interested in pursuing, leading to the development of an academically appropriate series of English language proficiency tests. The focus of the project will be on developing the assessment tools needed to better gauge the language proficiency status of entering students and to monitor their improving language proficiency during subsequent years. 

A.
Assessment Development.   A series of age-appropriate tests will be developed to assess non-English and limited-English proficient students to determine their growth in acquiring English and whether the level of proficiency is adequate for students to succeed in content area courses taught in English:

1.
Reading and Writing Proficiency Assessment.  A group-administered assessment will be developed for students with age-appropriate reading materials gauged at different reading levels. A “lexile” approach may be taken to determine the difficulty of various reading materials.  The purpose of the reading component will be to judge whether students can read materials that age-level peers are expected to read in English language arts, mathematics, science, and social studies classes. The writing component will likewise present students with age-appropriate writing tasks and ask that students write their responses in English. Work will be judged with rubrics constructed to gauge the sophistication in the use of written English.
2.
Speaking Proficiency Assessment.  An individually administered assessment, with associated directions and scoring protocols, will be developed to ascertain student capability of discussing academic content material with a peer or a teacher. Such materials will be based on realistic scenarios where group work might occur in English language arts, mathematics, science, and social studies classes.
3.
Listening Proficiency Assessment.  A group-administered assessment in which content area material typical of classroom instruction in English language arts, mathematics, science, and social studies classes will be presented via videotape. Students will be asked to watch and listen to the materials and respond to questions posed at the end of each segment. In addition, students might be asked to take notes during the “mini-lectures” to ascertain whether they are able to glean the important main ideas from the material presented.

B.  Technical Support.


1. Demonstrating Student and Program Progress.  What are the scaling and standard-setting strategies that will permit student progress to be gauged singly (a single student from one grade to another) or cross-sectionally (e.g., one third grade class to the next third grade class)?  Are some forms of English language proficiency assessment better suited to these uses than others?


2. Aggregating and Disaggregating Assessment Results.  What are the soundest (from a technical and policy perspective) for aggregating the results of ELL students and all other students, as well as disaggregating the results from these students from all other students?
3. How well do the multiple ELL measures advocated for this project work together?  Does the use of multiple measures increase the reliability of measurement (from both a traditional sense, as well as a “fidelity” perspective)?  Do these multiple measures improve the validity of the assessment information for educators and parents?

C.
Developing Support Policies.    Develop policy papers that support the use of the assessment materials for use within the states and to publicize the efforts nationally, all designed to win support for such approaches to ELL assessment among policy and public groups.  A possible sampling of such papers is listed below:

1.  Using Multiple Assessment Measures to Better Assess ALL Students
2.  Raising Expectations for ELL Students and Helping Them Accomplish Higher    Expectations

3.  Parents and Educators - Partners in Raising Expectations and ELL Student Achievement

 4. What Can Policy Makers Do to Help ELL Students Achieve? 

Significance of the Activities

For many Hispanic and Native American students, the lack of language proficiency (in some cases, in both their home language and in English) has limited the extent to which they have experienced success in school. The result is low achievement, as documented on assessments such as the National Assessment of Educational Progress, and a disproportionately high dropout rate. This low achievement record translates into diminished life opportunities for these students. 

The goal of the Mountain West Assessment Consortium is to begin to break this cycle, by better identifying the language proficiency of students upon entry into school and better assessing the progress these students are making in learning English in realistic academic contexts.  Depending in part of the success of our efforts during this first step of a potentially larger project, additional efforts are planned in support of teachers in their instruction of ELL students.  This project could serve as a national model for programs addressing the educational needs of Hispanic, native American, and other students acquiring English proficiency in the language of the classroom. 
Project Design

The overall design is for the states that comprise the Mountain West region to work collaboratively, and in partnership with Measured Progress, to develop specifications for the assessment instruments.  Under the direction of the lead state and the Project Leadership Team (see next section for a more complete description), Measured Progress and other partners will develop the needed materials, drawing upon available resources of the states and local school districts, and contribute the necessary psychometric expertise. 

Management Plan

A.
Project Direction.  The overall project direction will be carried out by a lead state (Utah?) in this effort.

B.
A Steering Committee, comprised of four representatives (assessment, curriculum/instruction, bilingual education, and policy) from each partnering state should meet once a year for two days to advise on accomplishing the goal of developing and implementing an improved assessment system for English language learners.

C.
A Project Leadership Team, comprised of two persons per state (assessment and bilingual education) should meet at two additional times during the year for two days each to review project work and to plan subsequent activities.

D.
A team of consultants comprised of measurement and English language teaching experts who will serve to advise the Project Leadership Team as needed throughout the course of the project.

E.
Working groups will define the materials to be created and, working with the contractor team, determine how they will be designed, developed, field tested, and implemented. 

.

F.
Measured Progress, a not-for-profit educational assessment organization dedicated to the improvement of student achievement through means of assessment; will collaborate with the states as a full partner in this effort. 

G.
Wherever possible, educators and others within states will be used to develop the materials and resources, both to build understanding and support for the developing system and to keep costs down.

H.
The work of the project will be carried out by the partners in the effort (Measured Progress and the states), who will develop the materials and resources for the project under the direction of the lead state and the Project Leadership Team.  

Project Personnel


(Provided later with the proposal.)


Resources

A.
External support (foundations and the federal government) will be sought to support the overall work of the group. This support will cover the costs of the annual Steering Committee  meeting, the working team expenses, the expenses of the contractor team for its work, and other expenses needed to create, field test and refine the materials and resources desired. 

B. A contribution will be provided by each state ($15,000 in year one and $20,000 in year two per state is proposed) to support the on-going effort. 

C.
Measured Progress will support the Consortium by contributing staff in-kind (salaries and travel expenses) to the biannual Project Leadership Team meetings, as well as the costs for such meetings (hotel meeting rooms, a-v, and so forth).

Evaluation Plan


(To come with proposal.)

Schedule of Activities


(To come with proposal.)

Attachment C

Monitoring, Technical Assistance and Professional Development Title III

Plan to Carry out Monitoring and Technical Assistance for Title III

Based on an informal needs assessment conducted by the Alternative Language Specialist and Alternative Language Services (ALS) District Directors, the following topics were identified to monitor and provide technical assistance for year 2002-2003. FY02-03, the USOE technical assistance team will also be conducting a needs assessment to develop a comprehensive professional development plan 

	Activities
	Who 
	Methods, Triggers, Identifiers
	Activity Intervals
	Timeline

	Title III Regulations 
	NABE Workshop
	Needs assessment
	Once a year
	November, 2002

	Scientific researched-based programs 
	WestEd Senior Researchers 
	
	Twice a year
	January, 2003

	“Academic English: Promising Practices for Mainstream teachers” 

· Assessment 

· Instructional Strategies 

Parent Involvement

 School System

Parents’ Rights

· Parents’ Responsibilities 

· Parents & Children Learning Together PACT

Scaffolding

Math/Science Skills for Beginning, intermediate, advanced 

Oracy to Literacy 

Reading/Writing Process for Beginning ELLs, Intermediate ELLs, Advanced ELLs 
	WestEd Senior Researchers 

Southwest Comprehensive Center (Literacy Trainers)

· USOE/Southwest

· Comprehensive 

· Center 

· IDRA 

· Utah Parent Center

· Centro de la Familia 

· Refugee Service Providers 


	Needs Assessment 

Priority established by ALS Directors

· USOE/Southwest

· Comprehensive 

· Center 

· IDRA 

· Utah Parent Center

· Centro de la Familia 

· Refugee Service Providers 

Literacy demands for ELLs to participate in the Utah Accountability System 
	Three Times a year 
	March, 2003 

May, 2003

August, 2003

August, 2003

August, 2003




Professional Development

USOE has also designed a professional development plan of action as described in the tables within this section.

Curriculum Specialist will receive professional development in theory and practice of language acquisition and academic achievement and parent involvement strategies. Every month, highly qualified educators from the SouthWest Comprehensive Center and WestEd to build SEA capacity will conduct professional development sessions. We foresee that USOE will require technical assistance from OELA in the areas of preliteracy and academic achievement for English learners. 

Based on a pilot program, sponsored by USOE, conducted at Washington School District for the last three years, ESL endorsed faculty have been receiving professional development in peer coaching, leadership skills and researched-based promising practices to develop academic literacy and academic competence in English to produce achievement results for ELLs. Our plan is outlined as follows: 

Outcome: Utah General Education classroom teachers will have a basic skill and knowledge to support ELLs to access core curriculum in the classroom as ELLs also receive intensive English acquisition development classes within each program in Utah Districts.

Activities: 

1.  Identify outstanding participants in Washington School District to become professional developers for the USOE Technical Assistance teams.

2.  Provide leadership skills to prepare USOE Technical Assistance Team to provide assistance to General Education Classroom Teachers in Utah District to 

· Use research-based curricula, program and instructional strategies

· Implement scientific-research-based practices 

· Data analysis training to design outcome-driven programs to get results in development of academic language and achievement for ELLs. 

· Appropriate and effective assessment (formal/Informal) 

· Research-based classroom practices to achieve results in language and content. 

3. Professional Development activities will be delivered bimonthly at the Utah Regional Centers. 

 Monitoring

Plan to Carry out Monitoring and Technical Assistance for Title III

4. November 2002 to August 2003 –Build base knowledge and local capacity

The USOE technical assistance team will also be conducting a needs assessment to develop a comprehensive professional development plan and data gathering to define measurable outcomes FY03-03. Based on an informal needs assessment conducted by the Alternative Language Specialist and Alternative Language Services (ALS) District Directors, the following topics were identified to monitor and provide technical assistance for year 2002-2003. (FY02-03)

	Activities
	Who 
	Methods, Triggers, Identifiers
	Activity Intervals
	Timeline

	Title III Regulations 
	NABE Workshop
	Needs Assessment
	Once a year
	November, 2002

	Scientific researched-based programs 
	WestEd Senior Researchers 
	
	Twice a year
	January, 2003

	“Academic English: Promising Practices for Mainstream teachers” 

· Assessment 

· Instructional Strategies 

· Use of Language Development Benchmarks

Parent Involvement

School System

Parents’ Rights

· Parents’ Responsibilities 

· Parents & Children Learning Together PACT

· Benchmarks

· AYP

· Progress Reports

Scaffolding

Math/Science Skills for (Beginning ELLs, Intermediate ELLs, Advanced ELLs)

Oracy to Literacy 

Reading/Writing Process for (Beginning ELLs, Intermediate ELLs, Advanced ELLs)
	WestEd Senior Researchers 

SouthWest Comprehensive Center (Literacy Trainers)

· USOE/SouthWest

· Comprehensive 

· Center 

· IDRA 

· Utah Parent Center

· Centro de la Familia 

· Refugee Service Providers 


	Needs Assessment 

Priority established by ALS Directors

· USOE/SouthWest

· Comprehensive 

· Center 

· IDRA 

· Utah Parent Center

· Centro de la Familia 

· Refugee Service Providers 

Literacy demands for ELLs to participate in the Utah Accountability System 
	Three Times a year 
	March, 2003 

May, 2003

August, 2003

August, 2003

August, 2003




5. November 2002 to August 2003

All LEAs will be reviewed annually for a progress report on:

· Language proficiency development progress

· IPT level gains (one level in oral) for students who have received less than one academic year.

· IPT level gains (one level in oral, reading, and writing) for students who have received a full academic year of instruction.

· Achievement progress

· Participation in the U-Pass system with accommodation. Progress will be monitored through the USOE data system yearly.

· Comprehension achievement progress will be monitored by language development and language arts benchmarks.

6. September 2003 to May 2004

· Language proficiency development progress.

· Measured by the language proficiency test to measure academic progress.

· Measured academic gains for ELLs who transition into the mainstream classroom.

· Data gathering and reporting from LEAs to SEA academic achievement.

� Consistent with final regulations, expected to be released in August 2002.


� Consistent with final regulations, expected to be released in August 2002.
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