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STATE OF UTAH SCHOOL IMPROVEMENT GRANT 2010 LEA APPLICATION:
REQUIREMENTS

Utah Definition of Persistently Lowest-Achieving Schools:

Tier | Schools:
e Title I Served School,
o Identified in Need of Improvement, Corrective Action, or Restructuring under Title I; and
e Lowest 5% or 5 Schools, whichever is greater (in Utah - lowest 5 schools). Utah has no Title |
high schools identified as in Need of Improvement, Corrective Action, or Restructuring. Thus, no
Title | secondary schools with a graduation rate less than 60% are included in Tier I.

Tier 1 Newly Eligible Schools:

e Title I Eligible (Served or Not) Elementary School;

e 4-Year Average Reading/Language Arts and Math Proficiency (2006-07, 2007-08, 2008-09,
2009-10) in lowest quintile [for Utah: equal to or lower than the lowest performing school in Tier
1 (Dual Immersion at 42% proficiency)] Note: USOE elected to use a subset of lowest
performing elementary schools so that the neediest schools could be served; and

¢ Not making expected progress (At least 180 on Utah Performance Assessment System for
Students (UPASS) Progress Score — 3-year average from years 2007-08, 2008-09, 2009-10). The
state of Utah did not weight “all student” group compared with subgroups.

Tier 11 Schools:
e Title I Eligible (Served or Not) Secondary School:

0 Lowest 5% or 5 Schools, whichever is greater (in Utah - lowest 5% schools equals seven
(7) schools);
OR

0 Less than 60% graduation rate (Utah has no high schools identified as Tier 1l solely as a
result of a graduation rate of less than 60%). Utah uses a cohort graduation rate for this
definition.

Tier 11 Newly Eligible Schools:
e Title I Eligible (Served or Not) Secondary School:

0 4-Year Average Reading/Language Arts and Math Proficiency in lowest quintile [for
Utah: equal to or lower than the lowest performing school in Tier | (Dual Immersion
Academy at 42% proficiency)];

o0 Not making expected progress (Utah measure of expected progress is a score of at least
180 on UPASS Progress Score — 3-year average);
OR

0 Graduation Rate less than 60%.

Tier 111 Schools:



e Title | Served School; and

o Identified in Need of Improvement, Corrective Action, or Restructuring under Title I, but not in
Tier I.

Tier 111 Newly Eligible Schools:

o Title I Eligible (Served or Not) elementary school;

e 4-Year Average Reading/Language Arts and Math Proficiency in lowest quintile [for Utah:
Higher than lowest Tier | school (Dual Immersion Academy at 42% proficiency) and equal to or
lower than the highest performing school in Tier I (Oquirrh Hills Elementary at 64%
proficiency)] Note: USOE elected to use a subset of lowest performing elementary schools so
that the neediest schools could be served; and

¢ Not making expected progress (At least 180 on UPASS Progress Score — 3-year average).

e Schools included on Tier 11 list that were excluded due to an n size < 40.

LEA APPLICATION REQUIREMENTS

SCHOOLS TO BE SERVED: An LEA must include the following information with respect to

the schools it will serve with a School Improvement Grant.

An LEA must identify each Tier I, Tier 11, and Tier 11l school the LEA commits to serve and identify the
model that the LEA will use in each Tier | and Tier Il school.

SCHOOL NCESID# TIER TIER TIER INTERVENTION (TIER I AND Il ONLY)

NAME | 11 Il turnaround restart closure transformation
Horizonte
Alternative
High 490087000732 X X
School

Edison

Elementary
School 490087000487 X X

PART I: DESCRIPTIVE INFORMATION

The actions listed in Part | are ones that an LEA must take prior to submitting its application for a School
Improvement Grant.

A. The LEA has analyzed the needs of each Tier I and Tier Il school identified in the
LEA’s application and has selected an intervention for each school.



1. The state of Utah requires that any LEA making application for the School Improvement
Grants 1003g must analyze the needs of each Tier I and Tier 11 school for which it applies
that appears on the state’s identified Tier | and Tier Il list. Included in the analysis of
each school, the LEA should consider the following:

a. The percent of students scoring proficient for Language Arts and Mathematics (LEAS
are to consider overall school and subgroup achievement);

Horizonte Instruction and Training Center (Horizonte) overall school results display that 28% of students
included in the Criterion-Referenced Test (CRT) administration who attended full academic year in 2009
were proficient on the Language Arts CRT, that number was 24% in 2010. For Mathematics, one percent
of students scored proficient in 2010 and 13% in 2009. For Science, 19% students scored proficient in
Science in 2010, 13% in 2009.

Horizonte Instruction and Training Center
Utah Criterion
Referenced Tests
2009 and 2010 2009 2010
Percent of students % %
scoring proficient N size |Proficient| Nsize |Proficient
Language Arts 177 28% 135 24%
Mathematics 135 2% 184 1%
Science 158 13% 181 19%

Horizonte Instruction and Training Center
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The following charts display results for subgroup achievement in CRT Language Arts and Math for 2009

and 2010.
Horizonte Instruction and Training Center Horizonte Instruction and Training Center
LA CRT% MA CRT %
Year Group Proficient Year Group Proficient
2009 |Whole School N=177 28% 2009 |Whole School N=188 2%
2010 |WholeSchool N = 135 24% 2010 |WholeSchool N = 184 1%
2009 |Asian N =3 33% 2009 |Asian N =14 0%
2010 |[Asian N =2 0% 2010 |Asian N =1 0%
2009 |Black N =4 25% 2009 |Black N =8 13%
2010 |Black N = 2 0% 2010 |Black N = 4 0%
2009 |Caucasian N = 55 35% 2009 Caucasian N = 61 5%
2010 |Caucasian N = 25 32% 2010 |Caucasian N = 42 0%
2009 Native American N =9 11% 2009 Native American N = 11 0%
2010 Native American N = 5 0% 2010 Native American N = 7 1%
2009 |Pacificlslander N = 11% 2009 |Pacificlslander N =9 0%
2010 |Pacificlslander N = 6 33% 2010 |Pacificlslander N = 5 0%
2009 |Non English Learner N = 113 27% 2009 |Non English Learner = 119 3%
2010 |Non English Learner N = 89 27% 2010 |Non English Learner N = 118 2%
2009 |Fluent English Learner N = 23 52% 2009 |FluentEnglish Learner N = 21 0%
2010 |Fluent English Learner N = 17 35% 2010 |FluentEnglish Learner N = 18 0%
2009 |English Learner N = 41 20% 2009 |English Learner N = 48 0%
2010 |English Learner N = 28 11% 2010 |English Learner N = 47 0%
2009 Non Low Income N = 35 40% 2009 Non Low Income N = 41 5%
2010 Non Low Income N = 10 40% 2010 Non Low Income N = 16 0%
2009 Low Income N = 142 25% 2009 Low Income N = 147 1%
2010 Low Income N = 125 23% 2010 Low Income N = 168 1%
2009 |Special Education N = 22 0% 2009 |Special Education N = 17 0%
2010 |Special Education N = 19 11% 2010 |Special Education N = 32 0%

b. Trend data for both Language Arts and Mathematics (LEAs are to consider overall
school and subgroup achievement);

Genuine trend data is difficult to determine, as students typically do not attend Horizonte for a full
academic year (160 days). However, in an attempt to analyze a trend, three years of a cohort participating
in testing is needed. Displayed below are students who participated in CRT test administration at
Horizonte who also had participated in CRTs in 2009 and 2008. Their previous participation could have
been anywhere in the Salt Lake City School District (SLCSD) or state.

Trend Data

Horizonte Instruction and Training Center
(All students participating in 2010 CRT
administration at Horizonte with 2009, 2008 CRTs
anywhere in SLCSD or State)

Nsize

Horizonte LA CRT % LA CRT % LA CRT %
Language Proficient Proficient Proficient
Arts 2008 2009 2010
Mean 46% 34% 25%
2010 cohort 271 271 271

Trend Data
Horizonte Instruction and Training Center
(All students participating in 2010 CRT
administration at Horizonte with 2009, 2008 CRTs
anywhere in SLCSD or State)

Horizonte
Mathematics

MA CRT %
Proficient
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MA CRT %
Proficient
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MA CRT %
Proficient
2010
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2%
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c. Demographic information relevant to the school’s achievement in Language Arts and
Mathematics;

A single-day or snapshot of enrollment on January 1, 2011 displays that 76% of students attending
Horizonte were non-Caucasian. 81% of students are economically disadvantaged and 43% of students are
English Learners. Students with disabilities make up 17% of the population. As an alternative high
school in the heart of urban Salt Lake City, Horizonte serves a diverse population of students with
multiple needs.

Horizonte January 1, 2011 Demographics
(Single Snapshot of Enrollment) Count %
Whole School Group 713 100%
ETHNICITY ASIAN 10 1%
BLACK 23 3%
CAUCASIAN 185 26%
HISPANIC 435 61%
AMERICAN INDIAN 26 4%
PACIFIC ISLANDER 34 5%
HISPANIC_NON NON HISPANIC 278 39%
HISPANIC 435 61%
CAUCASIAN NON CAUCASIAN 185 26%
CAUCASIAN 528 74%
SOCIOECONOMIC STATUS |NON ECO DIS 138 19%
ECO DIS 575 81%
ENGLISH LEARNER NON ELL 408 57%
ALL ELL 305 43%
SPED REGULAR ED 590 83%
SPED 123 17%

While the above chart represents a single day or snapshot of enrollment, the chart below displays the total
demographic enrollment for the past three years. As shown, over 1200 students attend Horizonte at some
point during the school year, thus leading to difficulty in showing meaningful achievement results tied to
learning experiences at Horizonte. Less than 20% of the total enrollments have historically been included
in achievement data results.

Horizonte Total Enollment Demographics Horizonte Instruction and Training Center
2008,2009,2010 (cummulative enrollment trends)
2008 2009 2010

Count % Count % Count %
Whole School Group 1302 100% 1265 100% 1208 100%
ETHNICITY ASIAN 20 2% 19 2% 15 1%
BLACK 70 3% 50 4% 49 4%

CAUCASIAN 416 32% 336 27% 346 29%

HISPANIC 643 49% 725 57% 661 55%

AMERICAN INDIAN 62 5% 52 4% 58 5%

PACIFIC ISLANDER 78 6% 72 6% 69 6%

HISPANIC_NON NON HISPANIC 646 50% 529 42% 537 44%
HISPANIC 643 50% 725 58% 661 55%

CAUCASIAN NON CAUCASIAN 876 68% 918 73% 852 71%
CAUCASIAN 416 32% 336 27% 346 29%

SOCIOECONOMIC STATUS |[NON ECO DIS 358 27% 311 25% 256 21%
ECO DIS 944 73% 954 75% 942 79%

ENGLISH LEARNER NON ELL 847 65% 721 58% 763 63%
ALL ELL 455 35% 512 42% 445 37%

SPED REGULAR ED 1117 90% 1157 91% 1030 85%
SPED 125 10% 108 9% 178 15%




Over the past three years, students identifying ethnically as Asian have made up approximately one-to-
two percent of the population, Black students four percent, Native Americans five percent, and Pacific
Islander five percent. These distributions represent similar distributions across SLCSD. Caucasians
represent 29% of the population, which is approximately 15% under the SLCSD average and Hispanic
55%, which is approximately a 15% overrepresentation of the SLCSD. Students who are economically
disadvantaged as represented by free and reduced lunch qualification continue to increase and represent
79% of Horizonte’s population, which is approximately 15% higher than SLCSD high school averages.
English Learners represent 37% of the population, which is similar to the SLCSD, and students with
disabilities have increased from 10% in 2008, to 15% of the population in 2010, four-to-five percent
higher than SLCSD averages.

d. Contextual data of the school (attendance, graduation and dropout rates, discipline
reports, parent and community surveys);

Attendance Rates

Horizonte displays 91.6% attendance rate for the whole school for 2010. Students identifying as Pacific
Islander have the highest rate of attendance at 94%. Native American students display the lowest
attendance rates of 88%.

Horizonte Instruction and Training Center | 2009 2010
Attendance Rates 2009 and 2010 Mean | Mean
Race/Ethnicity Asian 94% 91%
African American 92% 91%
American Indian 89% 88%
Caucasian 93% 93%
Hispanic 92% 91%
Pacificlslander 91% 94%
Other 85% 94%
SES Non Economically 94%
Disadvantaged 94%
Economically 91%
Disadvantaged 92%
English Learner [Native English or Opt Out 92% 91%
Status English Language 93%| 92%
Special Ed/Reg Ed |Regular Ed 92% 92%
Special Ed 90% 92%




Graduation Rates

The baseline graduation rates for 2010 are listed in the following table. Graduation rate is the percentage

of students in a high school graduation cohort who received a diploma from school prior to September 30
of their graduation year. Students are tracked from their tenth grade year and their completion status

determined at the end of the summer of their twelfth grade year.

Horizonte 2010 Cohort Graduation Rate
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Suspension Rates

Horizonte had an overall suspension rate of three percent for discipline actions that were reported to the
SLCSD in 2009. Students identifying as Asian had the highest suspension rate at 10.5% with the caveat
that the student group is relatively small compared to other student ethnic groups (see demographic table

above for more detailed information).

2009 Suspension Data

N | Total Population |% of Population
Asian 2 19 10.5%
Caucasian 9 336 2.7%
Hispanic 22 725 3.0%
Native American | 2 52 3.8%
PacificIslander | 2 72 2.8%
Other 1 11 9.1%
Whole School 38 1265 3.0%




Mobility Rates

To demonstrate the mobility of students that occurs at Horizonte, the following chart illustrates the
student movement during five date ranges throughout the 2009-2010 school year.

Number of Students Enrolling and
Withdrawing at Horizonte for 2009-2010 by Date Range
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Dropout Rates

This chart presents Horizonte’s single-year dropout rate. The single-year dropout rate calculates the
percentage of secondary students who dropped out of school in a single year, regardless of their cohort.
The Utah State Office of Education (USOE) uses a Statewide Student Identifier (SSID) to accurately
track each student.

Horizonte 2010 Single-Year Drop Out Rate
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Parent and Community Survey

Utah State University’s Center for the School of the Future designed and administered a questionnaire to
determine Indicators of School Quality (ISQ) for Horizonte. The questionnaire was administered to
students, parents, teachers and staff with the findings summarized in global domains by the audience. The
disaggregated data ranked the responses as Exemplary, Superior, Typical and Opportunity to Improve.
According to the ISQ results, “Parent Support” was the only domain that was rated with an opportunity to

improve by the teacher audience. The domains “Teacher Excellence”, “Student Commitment”, “School
Leadership”, “Instructional Quality”, “Resource Management and School Safety” scored average ratings
and were either in the superior or typical ranges by all audiences. Teachers and staff in the “Teacher

Excellence” domain gave exemplary ratings.

Furthermore, the “Enough Students to Participate in Extracurricular Activities Domain” had an
Opportunity to Improve ranking by parents and students. Another area that needed improvement was
“Administration is Accessible to Parents, Students and Staff” and was ranked as an Opportunity to
Improve by students as well.

There were adequate numbers of respondents by student and parents and a significant number of
respondents by teacher and staff. The highest student ethnicity was Hispanic (53%) with Caucasian (27%)
being second. The overall neighborhood risk is high with “Economic Status and Community Affiliation”
being the highest risk factors. The school priority ranking by parents and teachers were lowest in
“Involve Families Meaningfully”, “Develop Community Involvement”, and “Provide Breadth in Learning
Experiences”. The ranking was highest in “Treat All Students with Respect”. A copy of this survey is
found in Appendix I.

e. Teacher information (teacher attendance, turnover rates, teaching assignments
aligned with highly qualified teacher status, teacher education, experience, and
performance evaluations);

A total of 26.67 full-time equivalent (FTE) are assigned to the alternative high school program at
Horizonte. This includes five FTE Youth in Custody (YIC), and two FTE in Special Education.
Horizonte has a unique program in that the largest high school program has eight FTE. The remaining
FTE are divided among 17 other programs ranging from one to five FTE. This requires the teacher(s) to
give instruction in multiple subjects, many not in their area of endorsement or license. Having highly
qualified teachers is a challenge due to the varying credit needs of students who are referred to Horizonte.
Consequently, many teachers are required to teach courses outside their endorsement or license area. A
teacher who is highly qualified in that area is the teacher of record (Appendix II).

A large percentage of teachers assigned to Horizonte have been at the school for fewer than five years
(52%). Teachers who have been at Horizonte for 6-15 years make up 26% and 22% have been at
Horizonte for 16 years or more. The turnover rate of contract teachers at Horizonte is low with the rate
from 2010-2011 at eight percent. According to an absentee report from 2009-2010, contract high school
teachers missed 1968 hours of school in a year. This is an average of 63 hours per teacher. Teacher
absences attributed to teacher sick leave is 68% of the total hours missed, participation in professional
development 18% and personal reasons 14% of the total hours missed. The range of teacher hours missed
is from eight hours to 167 hours.

SLCSD requires that contract teachers be evaluated by an administrator bi-annually. All teachers at
Horizonte had a fall collaborative to set goals and have another evaluation in the spring 2011. All
teachers currently have a proficient status; none are under remediation. SLCSD requires all teachers to
earn an ESL endorsement within the first three years of their employment with the SLCSD. All teachers
at Horizonte are in compliance with that requirement.
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Students referred to Horizonte come with multiple risk factors. Teachers at Horizonte have had training
and experience in instruction of students with many risk factors. Risk factors are defined as ethnicity
other than the majority (Caucasian), low income, English Learner, and students with disabilities. While
no single factor is a determinant of performance, in the aggregate it is understood that these factors
historically correlate with lower academic performance. Detailed information on FTE per program,
subjects taught, teacher tenure and highly qualified subjects is included in Appendix II.

f.  Administrator information (how long the administrator has been at the building, or
the replacement of the principal as required in the Turnaround or Transformation models,
administrator education, experience, and performance evaluation); and

The principal position is in transition at Horizonte. The former principal retired at the end of SY09 and
an acting principal was placed at the school. The hiring of a new principal will take place in spring 2011.
Qualifications for new principal of the transformation school will include success as a principal in a
SLCSD school, deep knowledge of shared governance, and a clear understanding of SLCSD policies,
procedures and the Written Agreement. Also qualities of competencies significant to the assignment such
as a clear focus on student achievement, initiative and persistence, monitoring effectiveness, ability to
plan and organize, ability to influence the behavior of others, ability to lead teams of teachers and
promote positive morale, commitment to developing the skills of teachers, ability to think analytically and
conceptually and self-confidence relevant to implementing the requirement of the reform. The principal
must also have a working knowledge and understanding of the scope and complexity of the programs
offered at Horizonte.

Acting Principal Mindi Holmdahl has earned a Master of Education in Educational Leadership and
Policy, (2004 University of Utah) a Master of Arts in Curriculum and Assessment Design (1999 Adams
State College) and a Bachelor of Arts in English secondary education (1996 Utah State). She has been an
assistant principal for seven years and is serving as the acting principal at Horizonte for SY 2010-2011.
Mindi has worked in both traditional and alternative settings. She taught in Colorado for five years where
she co-authored state standard aligned curriculum and assessments for all English Department courses at
Rifle High School. Mindi has received outstanding performance evaluations during her entire career.

Assistant Principal David Chavez graduated from Brigham Young University with a B.S. in Elementary
Education. He received a M.A. from Northern Arizona University in English/Linguistics and an
Educational Administrative License from the University of Utah. He has worked a total of 29 years as an
educator, including the following positions: bilingual teacher, secondary and adult teacher, and nine years
as an administrator. He is currently serving as assistant principal at Horizonte and has received
outstanding performance evaluations during his entire career.

Assistant Principal David Martinez graduated from Brigham Young University with a B.S. in
Psychology. He received an Administrative Masters of Education in 1979. He has been employed in the
SLCSD from 1984 until the present. He has earned endorsements in Psychology, Sociology and Spanish.
He taught at Horizonte and has been an assistant principal in the SLCSD since 1987, all but three of those
years at Horizonte. He has received outstanding performance evaluations during his entire career.

School administrators are formally evaluated annually using the SLCSD developed administrator
evaluation system. The Director of Secondary School Support evaluates the principal. The school
principal evaluates assistant principals. The evaluation of school administrators includes a measure of the
extent to which each school’s School Improvement Plan has been implemented as written and approved
though the evaluation does not currently include direct accountability for student achievement.

The domains and competencies used for principal evaluations appear in Appendix I11.
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g. Effectiveness of prior school reform efforts.

During the 1992-93 school year an Alternative School Advisory Committee was formed as directed by
the SLCSD Board and the Superintendent. The Committee researched the current system of serving
alternative students and decided that a multiple-site school would best serve the non-traditional students.
Key factors in this decision were: the anonymity of non-traditional students at the larger secondary
schools, the lack of quality east/west transportation in the SLCSD (secondary students rely on public
transportation), and a “neighborhood school” concept. Research demonstrates that the smaller the school,
the more likely a student will be known by their teachers and administrators. The Committee felt that the
better the student/teacher relationship, the better the performance academically and socially. The Board
embraced the recommendations of the Committee and the multiple-site delivery system for non-
traditional students was adopted. Currently Horizonte has sites strategically located throughout the
SLCSD (11 sites grades 9-12 and 3 sites grades 7-8). The size of the site varies from one teacher to eight
teachers. Smaller sites, coupled with an advisory period, allow all students to be known by the staff. The
smaller neighborhood locations also reduce transportation problems and preserve the “neighborhood
school” concept.

Horizonte has been involved in a steady progression of educational reform efforts for the past twenty
years. Most components were somewhat effective and remain in place today. The following are reform
efforts implemented by Horizonte.

Student Referral Process: In order to attend Horizonte, the student must have a referral from their home
school. Initially, no formal system was in place in the SLCSD to establish who was referred to Horizonte
and why they were referred. In the early 1990°‘s a referral form was developed in cooperation with the
traditional school administrators and the SLCSD Student Services Department. The Student Services
Council (SSC) was established at all secondary schools in SLCSD. The SSC at each traditional high
school comprised of administrators, counselors, teachers, special education teachers, parents and student
met to identify potential in-school interventions. Interventions were to occur at the home school prior to
referring students to Horizonte. If the interventions did not work a referral to Horizonte was made via the
Horizonte Referral Form as shown in Appendix V. Often times there were minimal to no interventions
for the student. The concept was that interventions should follow a “continuum of services and support”
for the student.

Intake/Placement Process: Referred students must complete a two-day orientation prior to placement at a
Horizonte program. During the orientation students are assessed for reading and math levels, writing
skills and career interest. Horizonte school policies and procedures are explained to students. In addition,
a power point outlining the Positive Behavior Incentives and Support Program (PBIS) is presented to all
students. After successful completion of the two-day orientation the Horizonte SSC meets with the
parent/guardian to review the assessment results, discuss prior interventions and determine an appropriate
placement in a Horizonte program.

Advisory Period: Every teacher at Horizonte has 65-minute advisory period. The purpose of this class is
for one teacher to manage a small group of students with respect to academic progress, graduation
requirements, behavior, attendance, tardiness, parent contact, etc. An advisory curriculum was developed
and implemented. The focus of the curriculum is on life skills, interpersonal skills, career interests and
educational planning. One of the responsibilities of each advisory period teacher is to maintain a
relationship with the student and their parent/guardian. The advisory teacher assumes the role of student
advocate for the advisees. The ISQ Survey conducted by Utah State University for the 2007 accreditation
site visit identified the advisory period as the favorite class of most Horizonte students. For many
students the positive and personal relationship developed with a teacher was a first in their secondary
education experience. This has been one of the most effective pieces of Horizonte’s reform efforts.
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Twenty-Minute Reading: A daily twenty-minute reading component is integrated into the advisory
period. Teachers are trained in reading instruction, assigning appropriate grade level materials to students
and questioning techniques. Activities are developed to assist students in becoming competent readers.
Through the accreditation process over the past seven years, Desired Results of Student Learning (DRSL)
in reading were identified as school goals. Objectives are identified by student performance on the Utah
Basic Skill Competency Test (UBSCT). Aligning the focus of instruction with the DRSLs has produced
excellent results on UBSCT retakes.

Writing Across the Curriculum (Six Traits): Every teacher has a five-minute writing activity integrated
into every class, each day. Teachers were trained in the Six Traits writing program. Effective Writer
DRSLs were identified by student performance on the writing section of the UBSCT. Aligning the focus
of instruction with the DRSL’s produced excellent results on UBSCT retakes. Because the UBSCT is no
longer required for graduation, writing DRSLSs are listed as goals but effort by teachers is minimal.

Math Problem: Every class at Horizonte starts with a daily math problem. Capable Math Problem Solver
DRSLs were identified by student performance on the math section of the UBSCT. Aligning the focus of
the daily math problem with the DRSLs produced excellent results on UBSCT retakes. Horizonte
students steadily improved in math skills over the five-year period. Because the UBSCT is no longer
required for graduation, math DRSLs are now taken from student performance on the Tests of Adult
Basic Education (TABE) and General Education Diploma (GED). Effectiveness is now determined by
level gains on TABE posttests. Math objectives addressed in the Accuplacer college assessment are also
now being infused into the daily math problems.

Editing Problem: Every class at Horizonte starts with a daily editing problem. Effective Writer
(communication skills) DRSLs were identified by student performance on the writing section of the
UBSCT. Aligning the focus of the daily editing problem with the DRSLs produced excellent results on
UBSCT retakes. Horizonte students steadily improved in writing skills over the five-year period.
Because the UBSCT is no longer required for graduation, writing DRSLs are now taken from student
performance on the TABE and GED. Effectiveness is now determined by level gains on TABE posttests.
Language Arts objectives addressed in the Accuplacer college assessment are also now being infused into
the daily editing problems.

Incentives: Incentives for students have been an integral part of reinforcing attendance and academic
performance at Horizonte. Standards for awarding incentives were set each year by the School
Improvement Council (SIC) and often changed from year to year. Private donors, vending machine
profits, corporations and Utah LAND Trust funded the incentive program. Five years ago the incentive
program was formalized when the SIC adopted PBIS. An implementation team was formed, supported
and trained by the USOE. The team trained the entire staff and implementation of PBIS has been a school
goal for the past four years. The program has been effective as a model for reinforcing positive student
behavior. A data gathering and analysis effort has been made the past two years to determine the number
of disruptive incidents, tardiness, attendance, etc. Professional development and program decisions are
made based upon the data. The effectiveness of PBIS data gathering will improve as teachers, faculty,
students and parents become more familiar with the standards and parameters of PBIS.

Additionally, Horizonte continues to maintain high levels of rigor and relevance pertaining to professional
development for teachers and staff. The following charts outline the variety and depth of the teacher
professional development over the last four years.
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Horizonte Professional Development Trainings 2007-2011

2007-2008
Date Topic Hours
August 20-27, 2007 Positive Behavior Support 1.5
Horizonte Accreditation Action Plan 3.0
Classworks Training 2.0
Strategies for Teaching Students’ Areas of Deficit in 35
Writing/Reading/Math
Utopia Database Training 1.5
Horizonte Funding Formula 1.0
Strategies to Improve CASAS&TABE Scores 3.0
New Graduation Requirements 1.0
November — April 07-08 Curriculum and Assessment Designed to Reach Horizonte | 2.0
Two-hour after school DRSLs
sessions Financial Literacy Curriculum for Advisors 2.0
Positive Behavior Support Successful Strategies 2.0
Professional Development | Preparing for Accreditation Site Visit: 7.0
September 28, 2007 Horizonte Believes & Mission Statement
Open Disclosures
Horizonte Goals and DRSL Classroom Implementation
June 6, 2008 Horizonte UBSCT Data 7.0
Positive Behavior Support
Classroom Technology
Departmental Analysis
June 9, 2008 UBSCT/ TABE/CASAS Intervention Strategies in Math, 7.0
Reading, Writing, and Listening
Classworks Training
2008-2009
Date Topic Hours
August 19-25, 2008 Horizonte Scores and DRSL Indicators 1.0
Silent Sustained Reading/ 1.0
Positive Behavior Interventions and Support/
School Policies
Advisory Curriculum 2.0
UBSCT/ TABE/CASAS Intervention Strategies in Math, 2.5
Reading, Writing,
Inclusion Training 4.0
Classworks Training 2.0
Worksheets Don’t Grow Dendrites Book Presentation 1.0
Grammar Punk Game 1.0
October - May 2008-2009 Classworks to Support Reading 2.0
Two-hour after school Classworks to Support Math 2.0
sessions Classworks to Support Writing 2.0
CASAS Listening 2.0
Inclusion Part 3 2.0
Classworks Update 2.0
Horizonte Scores and DRSL Indicators Update 2.0
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Professional Development
October 20, 2008

Inclusion Part 2

4.0

March 9, 2009 Classworks 4.0
June 10, 2009 Horizonte School Goals for the Next School Year 7.0
2009-2010
Date Topic Hours
August 18-24, 2009 Horizonte Goals, DRSLs and Strategies to Reach Them 2.5
How to Run Advisory Period 1.5
Horizonte Discipline Protocol 2.5
PBIS Incentives and Procedures 2.0
October-April 2009-2010 Technology in the Classroom 2.0
Two-hour after school Classworks 2.0
sessions TABE/CASAS Best Practices 2.0
Democracy Training 2.0
Professional Development | Equity/Culture Sensitivity Training 4.0
Nov 25, 09, Mar 8, 2010 Classworks/PBIS/Equity Part 2 7.0
June 10, 2010 Classworks Assessment/Lesson Enhancement 7.0
Culturally Relevant Pedagogy
PBIS
Accuplacer/CPT Tests
2010-2011
Date Topic Hours
August 18-24, 2010 Horizonte Goals & DRSLs Update 1.0
PBIS 2.0
School Network Update 1.0
Portable Labs
Utopia New Credit Requirements 1.0
New Graduation Requirements/Course Codes 1.0
TABE/CASAS Skill Coordinators’ Presentations 2.0
Advisory Training 1.0
Classworks Online Training 2.0
Equity Training 2.5
High Academic Expectations 1.0
Emergency Procedures/ECAP/Sexual Harassment Policies | 1.0
November-April 2010-2011 | Utahfutures Database 2.0
Two-hour after school Classworks Review 2.0
sessions ALS Data and Remediation Interventions by PHLOTE 2.0
Scores
Essay Writing/Mapping Writing Curriculum 2.0
Gang Prevention Interventions 2.0
June 10, 2011 Math & LA Curriculum Common Core 7.0

High Academic Expectations
Accountability
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2. Based on the analysis of the above data select, design, and implement interventions
consistent with the final federal requirements.

a. ldentify the intervention model chosen for each school; and

Salt Lake City School District (SLCSD) has chosen to implement the Transformation model at Horizonte.
Using the checklist included as part of the Decision Making Tool developed by the Center on Innovation
and Improvement and made available by the USOE, the right fit for the school included in this application
is either the Turnaround or Transformation model. School closure is not a practical option. A charter
model was not chosen because although Utah law permits local school boards and the state charter school
board to authorize charter schools, subject to state board of education approval. The law also limits the
number of new charters and the limits annual increase in statewide charter school enrollment capacity to
1.4% of the total number of Utah school district enrollment in the previous school year. The formation of
a charter school as a restart model is not possible given the current cap on schools and charter school
enrollment.

b. Provide the rationale for the model chosen for each school.

Having reviewed the requirements of both the Turnaround and Transformation models, our understanding
is that the two models are more similar than they are different. The most significant differences between
the two models is the percentage of staff that must be removed from the school and the requirement to
develop a “rigorous, transparent, and equitable evaluation systems for teachers and principals” that uses
multiple data sources including student achievement and is developed with both teachers and principals.

The SLCSD is opting to implement a transformation model based on a review of published research on
successful turnaround models of reform, which asserts that the replacement of a large percentage of staff
is not common and not necessary to implement an effective turnaround reform. The requirement to
immediately replace 50% of a school’s teaching staff appears to be inconsistent with published research.
The SLCSD will replace staff at Horizonte as attrition, retirement and teacher opting out of working at a
SIG School. The percentage of teachers who are replaced may ultimately reach or even exceed the 50%
mark. However, the data currently available confirms that Horizonte has pockets of both strong and weak
teachers indicating that the set minimum percentage of 50% may not be appropriate.

Additionally, SLCSD believes the revision of our current systems of evaluation to include a strong
measure of accountability for both teachers and principals for improved student achievement to be in the
best interest of our employees, students and communities. The SLCSD’s decision-making model, Shared
Governance, and employee evaluation procedures are fully consistent with the requirements that
evaluation tools be transparent and equitable and based on multiple data sources (Appendix I11).

SLCSD has also taken steps to make the use of such an evaluation system effective by hiring additional
administrative support at both the school and SLCSD levels. These steps include the hiring of assistant
principals (new and additional) and the structuring of the School Support Department of the agency under
the direct supervision of the Associate Superintendent. This division has not been specifically tasked to
act as a “turnaround” section but has been assigned to supervise and support schools and school
stakeholders, and is therefore well-positioned to provide the “ongoing, intensive technical assistance and
related support from the LEA” required as part of the transformation model. The transformation model at
Horizonte is sustainable at the conclusion of the ARRA-SIG categorical funding.

The SLCSD is committed to improving teaching and learning in all ARRA-SIG identified schools.
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3. The LEA must include in its SIG application information that describes how it will
implement with fidelity each of the requirements associated with the intervention
model(s) selected for its eligible schools. This information includes the following:

a. Description of how the LEA will successfully implement each requirement;

Previous CRT scores demonstrate a significant need at Horizonte curriculum alignment and curriculum
mapping in math and language arts.

Horizonte, SLCSD’s non-traditional high school, serves students with many risk factors. These
demographic indicators for SLCSD include students receiving Special Education support, English
Language Learning support, free and reduced lunch and ethnic minority status. Students are referred to
Horizonte for a variety of reasons. Truancy, high mobility, poor grades, low credits and sometimes a
pattern of serious behavior violations are among many of the reasons cited for a student’s referral.
Horizonte’s alternative model is made up of a main location and several satellite sites to provide
education for students in smaller settings. The Rose Park site has three teachers, Odyssey House has
three teachers, Highland has two teachers, and South City is a one-teacher site with two half-day
programs for students with high skills. South City also houses a one teacher Youth-in-Custody site.
Centro Civico is a one-teacher site with two half-day programs for students who have been through a
SLCSD hearing for a serious issue. Other one-teacher programs include directed studies program, an
afternoon program, an evening program and day and evening young parent programs. For further
information on teacher name and sites see Appendix II.

The small sites reflect the Horizonte philosophy of never giving up on a student. Small sites provide
several program options as students work to be successful by transitioning from their home school to
Horizonte. Many risk factors often interfere with student academic success and they often need more
than one option to find that success. A smaller site provides meaningful opportunities for students to
connect with their teachers and allows teachers the opportunity to understand students as individuals and
cater to their very specific academic and social needs. Smaller sites also serve as a way to divide
dysfunctional groups of students into different programs if they have been referred for fighting. Small
sites by nature also present a unique academic service pattern. Horizonte is not a traditional school nor is
it an alternative school that is modeled after a traditional school service pattern. It has a long and very
successful history of serving students as seen through graduation rates, UBSCT results and thousands of
successful students who benefited from the programs.

Utah’s Criterion Referenced Test (CRT) scores indicate that Horizonte must focus on math and language
arts instruction. Teachers and administrators are concerned with these scores and feel that with a specific
focus, proven with the successful UBSCT preparation and exams, Horizonte will improve students’ CRT
scores.

Horizonte will utilize SIG funds to hire a math coach, two language arts coaches, a literacy coach, an
assessment/data coordinator and a counselor. The SIG funds will support professional development, a
longer school day and add educational programming throughout the summer as shown in Appendix V.
These efforts will be coordinated with the ultimate goal of improving academic achievement on the
CRTs.

The math and English coaches will be responsible to identify an appropriate skill assessment for students
to complete during their initial two-day orientation prior to registration and before being placed in a
program at Horizonte. The assessment will identify abilities and deficiencies in math and language arts
skills. The math and language arts coaches will also create benchmark assessments for the end of each of
the five academic terms at Horizonte. Additionally the coaches will map course curriculum aligned with

18



the benchmarks and ultimately the CRTs. The initial assessment, the benchmark assessment and finally
the CRTs will demonstrate growth in student achievement.

The math and language arts coaches will assist in classrooms every day to observe and coach teachers as
well as interact with and assist students in the teacher’s classroom. In addition to the math and English
content teacher and the coach, Horizonte will employ an additional hourly instructor/paraprofessional
with a degree in math or English. In every math and language arts class there will be a teacher and an
instructor as well as a math or language arts coach on a rotating schedule two to three times a week.
Additional staff in the classroom will increase individual instruction time per student. The instruction
during these classes will be intensely focused on the aligned curriculum and there will be enough
additional support in the classroom to assist students, help them stay focused, and/or work in smaller
groups having similar skill gaps in the content.

The math coach will produce professional development to begin when teachers return in August 2011.
The professional development will focus on data reports that include an explanation of previous student
performance on the CRTs and the plan of action for improving student scores. The specialist will teach
math instructors how to implement the course curriculum map, lesson plans, and teaching resources
(textbooks, software etc.) consistent with the skills assessed on each end-of- term benchmark assessments
and the CRTs. The math coach will be in math classes’ everyday observing teachers, demonstrating
teaching concepts, mentoring teachers on instructional strategies and assisting students. The coach will
have a rotating schedule and travel to the outside sites as well. There will be professional development
specific to math for all content teachers. Every class period, every day currently begins with a math and
editing problem. The training for the daily math problems will occur weekly in the program meetings that
are currently established as well. Group professional development will occur monthly for math teachers
to discuss progress on the aligned curriculum and benchmark assessment results. Additionally a one-on-
one instructional strategy assistance and lesson-planning meeting will take place. The math professional
development budget will include compensation for teachers to attend both the group and individual
meeting once a month. The math coach and the math teachers will utilize the students’ initial assessment
in orientation and the session benchmark assessments to identify deficiencies and gains in teaching and
learning to direct lesson planning and instructional strategies in the classroom.

The language arts curriculum is applicable school wide, across all content areas and is a critical
component to student academic success. In a best effort to improve CRT scores and student achievement
for the first year of the SIG grant, these two FTE will be dedicated as language arts coaches. Students
need to be constructing writing, word study and critical thinking skills in every content area. Language
arts coaches will assist teachers in every course code for social studies, science, fine arts, CTE and
electives to teach students appropriate writing in those areas. School wide writing formats will be
implemented.

There will be professional development specific to language arts for all content teachers. The language
arts coaches will develop professional development to begin when teachers return in August 2011. The
professional development will include an explanation of previous performance on the CRTs and the plan
of action for improving student scores. The coach will instruct language arts teachers how to implement
the course curriculum map, lesson plans, and teaching resources (textbooks, software etc.) consistent with
the skills assessed on each end-of- term benchmark assessment and the CRTs. The language arts coaches
will be in English classes and other content classes everyday, observing teachers, demonstrating teaching
concepts, mentoring teachers on instructional strategies and assisting students. The coaches will have
rotating schedules and travel to the outside sites as well.  Every class period, every day has begun with
an editing problem for the last three years. The training for the daily editing problems will occur weekly
in the program meetings that are currently established.
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Group professional development will occur monthly for language arts teachers to discuss progress on the
aligned curriculum and benchmark assessment results. Additionally a one-on-one instructional strategy
assistance and lesson-planning meeting will take place. The language arts professional development
budget will include compensation for teachers to attend both the group and individual meeting once a
month. The language arts coaches and the language arts teachers will utilize the students’ initial
assessment in orientation and the session benchmark assessments to identify deficiencies and gains in
teaching and learning to direct lesson planning and instructional strategies in the classroom.

A literacy coach will provide curriculum, benchmark assessments, and instructional strategies to enhance
a twenty-minute sustained reading program that has been in place for the last eight years at Horizonte. In
order to focus and better utilize this dedicated reading time, the literacy coach will create CRT based
reading instruction curriculum and session assessments. The literacy coach will go to advisory classes
during the sustained reading time, assist with reading instruction and demonstrate teaching reading skills.
Historically, students referred to Horizonte have reading skills that range anywhere from second grade to
college level. The literacy coach will provide specific reading instruction to students at the low end of the
spectrum. Scholastic Reading Inventory (SRI) will also be used to track student reading improvement.

Literacy skills will also be integrated into the content classes. The literacy coach will develop and
provide professional development for teachers regarding informational reading instruction for students.
The literacy coach will assist teachers in all content areas including English, math, science and social
studies with building student reading skills in grade level texts. The coach will have a rotating schedule
and travel to outside sites.

Accountability is a critical to the implementation of curriculum alignment and teaching strategies.
Benchmark assessments at the end of each session will indicate student progress with the ultimate goal of
demonstrating student improvement on the CRTs in math and language arts. The curriculum maps will
account for the open entry policy at Horizonte. Every Monday 15-30 new students enroll. Core concepts
appearing on CRTs must be taught with a spiral reteach/review/reinforce approach every session. These
concepts will be identified in the curriculum maps and lesson plans identifying the concepts. The
concepts will appear on every term benchmark assessment. Many schools try to solve this issue with
enrollment deadlines and open/closing dates every term. Horizonte’s mission and philosophy of
providing every opportunity possible for students to attend school regardless of their life circumstance is
achieved through the open-entry policy and our many sites and program options.

Mapping the curriculum specific to open-entry, over five terms, our Horizonte sites and program options
with a CRT spiral will clarify curriculum and bring a point-by-point focus to the academic needs of
students. The mapping and benchmarks will assist teachers and students as well if a student requires a
“lateral transfer” from one site or program to another. Teachers and the students will be at similar places
in the curriculum regardless of the students’ location. Horizonte does not have to “give-up or kick out” a
student who may be struggling with behaviors or conflicts with other students. The student can attend a
different Horizonte program and pick up where he/she left off at another site. Students who have attended
at least four weeks of any term will be assessed with that term’s benchmark assessment.

Horizonte will structure school wide teaching and student schedules to provide English and math classes
during the most optimal times of the day for teaching and learning (Appendix V). As a staff we have
concluded that student attendance, attention span, and focus are best during second and third periods;
therefore, we will teach the most critical content during those hours. Ten minutes a day will be added to
each class, which will add 20 instructional minutes to everyday equaling 100 additional instructional
minutes in math and language arts each week. In conjunction with aligned curriculum, an additional
instructor, a math or language arts coach, a literacy coach, focused instruction, increased instructional
time, and benchmark assessments the potential for student academic growth on the CRTs will increase
exponentially.
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The chart below specifies the student hours of instruction and teacher instructional hours teachers at a

traditional SLCSD high school in comparison with Horizonte.

categories are calculated as the scheduled instructional hours increase.

Hours of Instruction

The percentages of increase in both

Student hours Teacher Percent Percent

of instruction instructional | increase of increase of

per year hours per student teacher

year instructional instructional
hours hours
Other H.S. in SLCSD - modified
block schedule 1032.50 296.50
Horizonte Current Schedule
994.15 855.50

Horizonte Proposed Schedule-
longer school day, without adding
additional days of instruction 1097.40 961.70 10.50% 12.50%
Horizonte Proposed Schedule-
longer school day, and 5 additional
days of instruction 1128.40 988.90 13.50% 15.50%
Horizonte Proposed Schedule-
longer school day, and 5 additional
days of instruction, and summer
programs (academies, day, and
evening classes) 1311.60 1203.10 32.00% 40.50%

In order to successfully implement the changes to increase student achievement, teachers will begin the
school year two weeks earlier. One week will be dedicated to professional development for training to
implement changes and the second week will provide an additional week of instruction for students at the
beginning of the year. Professional development for math and English teachers will occur each month
after school for one and a half hours. Teachers will meet with the academic coaches to discuss student
progress on the aligned curriculum, benchmark assessment preparation and teaching strategies.

At the end of the year more students are enrolled at Horizonte than at the beginning. A summer term has
been established and runs every year; however, many of our students have extra responsibilities such as
caring for younger siblings. Many students also need to work to assist with family income. Additional
learning opportunities throughout the summer are essential to students retaining academic skills.
Opportunities for students will be expanded to offer more options to fit with summer schedules. This
year, we will establish math and English academies in the day and evening. If students cannot attend the
daily summer school program, they can attend weeklong intensive study courses. We will offer math and
language arts summer academies during the two weeks directly after school releases. Students will attend
intensive study from 8:00 a.m. to 3:30 p.m. for math or English instruction or a half-day, two-week
session from 8:30 a.m. to 12:30 p.m. Partnering with one elementary school in Rose Park, Glendale and
Metro Salt Lake to provide weeklong child care for younger siblings would enable many students to
attend. Horizonte will also implement an evening high school summer program focused on English and
math from 6 p.m. to 9 p.m. Tuesday through Thursday (Appendix V).

A data coordinator will gather and report specific student level data to track intervention efforts. The data
coordinator will collect student demographic data including entry date, grade, SPED or ELL status,
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reason for referral, behavior issues, attendance patterns, test information, extenuating life circumstances
including mobility, homelessness, and referrals to support personnel and other resources. The data
coordinator will work with SLCSD data personnel to gather prior CRT test performance information.
The data coordinator will attend general staff meetings site specific meetings and report this data in
correlation with student benchmark performance. The data will direct teaching practice. Every session
the data coordinator will report student benchmark progress in math and English and student grades to
advisors, content coaches, students, parents and administration.

An additional counselor will be used to strengthen our academic achievement goals. Attendance is a
significant risk factor for our students and often a main cause of referral to Horizonte. A critical number
of our students and their families are homeless and living in poverty. Many of our students work to assist
in the support of the family; many are responsible for younger siblings and sometimes, elderly
grandparents. If student attendance can be increased, academic achievement will also increase. The
counselor will work specifically with students who have truancy and family resource issues and conduct
home visits. The counselor can also utilize the three social work interns placed at Horizonte every year
and coordinate with SLCSD support personnel such as the SLCSD truancy specialist, homeless liaison,
Special Education Director, English language learning support person, probation officers and other court
referred support personnel. The counselor will oversee the attendance trackers for each site and program
and work with them to improve contact with students and their families. If barriers to attendance can be
removed student achievement on CRTs will improve.

The additional counselor will also oversee the PBIS program and work with building coordinators and
teachers to identify and celebrate students who are passing benchmark assessments throughout the year as
well as work with the one-to-eight percent of Horizonte population who still require intensive
interventions even in a non-traditional setting.

Horizonte administration will oversee the extended day and summer programs, and work with the
teachers, the SLCSD, the math and language arts coaches, the data coordinator, the additional counselors,
and the referring schools’ administration to manage appropriate referrals and coordinate these efforts to
align curriculum, provide service to students and their families improve student scores on the CRTSs.

b. Any steps already taken by the LEA to initiate school improvement efforts that align
with SIG intervention models; and

The Superintendency has already had direct conversations with Horizonte administrators, the SIC, the
chairperson of Horizonte School Community Council (SCC), and SLTA association representatives
informing them that school principal will be replaced. Upon approval of our application, the principal
will be replaced as of July 1, 2011. Teacher hiring and replacement will also reflect the parameters of the
SIG.

c. The LEA includes a detailed timeline for implementation of the school intervention
model.

General timelines for implementation steps are listed below. Key milestones include the replacement of
the principal before the start of the 2011-2012 school year, administrative professional development
beginning during the summer of 2011, revisions to the school schedule during the early summer of 2011,
development of a 90-day plan for the school before the beginning of the 2011-2012 school year, meetings
with stakeholder groups beginning upon receipt of the grant, selection of research-based curriculum by
the beginning of the 2011-2012 school year and execution of contracts with external support partners
during the summer of the 2011-2012 school year.
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June 2011

Replace principal - Screen incoming principal using Administrator Competencies and hire replacement
Identify and recruit successful teachers

Hire academic coaches, additional counselor, and data coordinator

Continue revision of teacher/admin evaluation tools to include measures of student achievement
Revise school calendar and supplemental budget

Continue negotiations with SLTA on needed flexibility to implement the reform model

Conduct stakeholder collaboration sessions

Communicate grant requirements and implement mechanisms for community and stakeholder input

July 2011
Finalize school calendar

Develop 90-day plan

August 2011
Complete high school curriculum maps

Continue with professional development for teachers
Fully staff participating schools with new teachers
Complete revision of evaluation tools

August 2012
Continue with professional development for teachers

Longterm plan to be developed by SIG site team during Summer 2011

August 2013
Continue with professional development for teachers

Longterm plan to be developed by SIG site team during Summer 2011

4. The LEA must describe the annual goals (Goals must be specific, measurable, attainable,
realistic and time-based (SMART) for student achievement on the State’s assessments in
both reading/language arts and mathematics that it has established in order to monitor its
Tier | and Tier Il schools that receive school improvement funds.

Increasing performance outcomes is critical to the success of students attending Horizonte. Considering
Horizonte’s highly mobile population, however, measuring progress for students is a complex matter.
Student growth and improvements in outcomes for students will be the goal for students attending this
alternative program.

Using a typical progress measure (CRT movement from year to year) is challenging. As shown in the
tables below, while there were 423 students enrolled from January through May only 121 (28%) of them
had 2009 and 2010 Language Arts CRT scores. At the same time only 154 participated in both years in
the Math CRTs. Under these circumstances it is extremely difficult to quantify each students learning
experience as measured by year-end performance on the CRT.
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LACRTLEVEL 2010

LACRT Level No Test [Eelis High Low High

2009 pIJ KN Minimal Minimal  Partial Partial Sufficient Substantial JEKe}el
No Test 2009 77 10 9 4 7 8 1 116
Low Minimal 59 14 9 2 2 3 2 91
High Minimal 40 7 11 2 2 3 0 65
Low Partial 19 3 8 3 0 2 0 35
High Partial 11 2 2 1 3 3 0 22
Sufficient 40 3 10 3 3 14 4 77
Substantial 8 1 0 0 0 3 5 17
254 40 49 15 17 36 12 423

MA CRT LEVEL 2010

MACRT Level | NoTest High Low High
2009 2010 Minimal Partial Partial Total
No Test 2000 94 83 9 5 4 1 0 196
Low Minimal 56 91 14 3 2 0 0 166
High Minimal 8 14 1 2 0 0 0 25
Low Partial 6 12 1 1 1 0 0 21
High Partial 3 2 1 1 0 1 1 9
Sufficient 0 4 0 0 1 0 0 5
Substantial 0 0 0 0 0 1 0 1
167 206 26 12 8 3 1 423

At Horizonte, teachers believe that if good instruction occurs for students enrolled 90 days, half of the
school year, students have a greater opportunity of success. Students will be evaluated by their change in
scores. A progress score will be determined for every student enrolled for 90 days in the current year at
Horizonte the date range would be 90 days before, and up through the CRT window. A measure that
allows Horizonte to analyze school wide and student level performance of the students who attend
Horizonte for a sufficient amount of time is critical to measure improvement. A pretest, posttest measure
would be optimal.

Assessments Options:

1.

Using a pretest posttest scenario for students who are enrolled at Horizonte in January,
employing unsecured CRT (older versions) as the pre test instrument, and then the student’s
regular CRT as the posttest instrument could be applied. This will allow for a baseline
measure when students arrive at Horizonte.

Utilizing other formative assessments such as the Scholastic Reading Inventory (SRI) for
Language Arts, and or SLCSD created math benchmark tests through UTIPS is also an option
for pre test posttest assessment measures.

While less than optimal, comparison of end of level CRTs could also be used with the
understanding that fewer students could be included in the calculations.

Using a pretest posttest scenario for students who are enrolled at Horizonte in January,
employing unsecured CRT (older versions) as the pretest instrument, and then the student’s
regular CRT as the posttest instrument could be applied. This will allow for a baseline
measure when students arrive at Horizonte.
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5. Utilizing other formative assessments such as the Scholastic Reading Inventory (SRI) for
Language Arts, and or SLCSD created math benchmark tests through UTIPS is also an option
for pre test posttest assessment measures.

Measuring Results Options:

Results could be measured for students in one of two ways:

1. Growth as measured by the number and percentage of students who have the opportunity to move
one or more levels (six UPASS levels) on the CRTs, in addition to the number and percentage of
students staying sufficient or substantial on the CRT’s. The expectation would be that 15% of all
students who have the opportunity would gain one or more levels would do so. (Low Minimal up
to Substantial) with credit given for sufficient and substantial students staying sufficient or
substantial.

2. Growth as measured by student growth percentiles. This method serves to quantify how much a
student has grown as measured by two succeeding CRTs and/or other formative pretest posttest
measures. For example, a student’s score 155 on the ot grade LA CRT. Then takes the 10"
grade LA CRT, and that performance (10" grade LA CRT) is compared to all of his peers in the
same grade who also scored 155 in on the 9th™ grade LA CRT. If the student’s current year score
exceeded the scores of most of their academic peers, in a normative sense they have done well. If
the student’s current year score was less than the scores of their academic peers in a normative
sense they have not done well.

That is, a student growth percentile examines the current achievement of a student relative to
other students who have, in the past, “walked the same achievement path.” The expectation
would be that 75% of students would gain at least the minimum expected scale score, which is the
median gain based on results of all SLCSD students experiencing the same test sequence with
similar starting points. This method assists a school to ascertain how much the students at this
school grow or progress, and how much this school contributed to student growth.

School Level Results:

An advantage of quantifying growth at the student level is that it is generally an easy task to combine the
individual level growth results to retrieve a school level aggregate. For example, after growth percentiles
are calculated all students taking the same assessments from year to year, the distribution of growth
represent how much the students at that school grew in the previous year. Summarizing, this distribution’s
average would supply a single number describing typical average using percentiles; the median is used as
the single number, which best describes where the middle of the distribution of student growth percentiles
lies. This would be modeled using the 2009 to 2010 LA and Math CRTs.

5. The LEA must describe the goals it has established (subject to approval by the SEA) in
order to hold accountable its Tier 111 schools that receive school improvement funds.

Not applicable.

6. For each Tier Il school the LEA commits to serve, the LEA must identify the services
the school will receive or the activities the school will implement.

See attached application
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7. As appropriate, the LEA must consult with relevant stakeholders regarding the LEA’s
application and implementation of school improvement models in its Tier | and Tier Il
schools.

SLCSD has had many discussions with the Horizonte SIC, SCC, the SLTA President, and SLTA
representatives at the school. The school administration, SLCSD departments and the Board, and the full
Horizonte faculty have also been involved in discussing and contributing to this application. Additional
stakeholders, with whom consultation must occur include the families of students attending Horizonte as
well as community based organizations. Upon receipt of the grant, the SLCSD will structure formal
consultation opportunities and will provide informal mechanisms for consultation (Twitter, Facebook,
email, opportunities for small group conversations and phone conferences) with all stakeholders.
Additional collaboration and consultation will occur throughout the summer.

In reviewing LEA SIG applications, the USOE will use the following criteria to identify approvable
applications in the area of LEA analysis of Tier | and Tier Il schools to determine appropriate intervention
model. Only those LEA SIG applications that have a proficient analysis will be considered.
Inadequate analysis:
o Little to no relevant data or few relevant data sources have been provided and/or the analysis is
lacking or minimal.
e The fit between the needs of the school and the model chosen is lacking, minimal, or general in
nature.
Proficient analysis:
e Multiple relevant data sources have been combined into a thoughtful analysis.
e The fit between the needs of the school and the model chosen is specifically and conclusively
demonstrated.

B. The LEA has demonstrated that it has the capacity to use school improvement funds to
provide adequate resources and related support to each Tier I and Tier 11 school
identified in the LEA’s application in order to implement fully and effectively the
selected intervention model in each of those schools.

1. The LEA has identified how it will provide leadership and support to each Tier | and Tier
Il school identified in the LEAs application. The description will include the following
information on how the LEA will successfully implement the school intervention model:

a. ldentify the LEA staff assigned to support implementation of the school intervention
model;

The reform model implementation funded through this grant will be under the direct supervision of the
Associate Superintendent. The Secondary School Support Director currently assigned to supervise
secondary schools throughout the SLCSD, will be assigned to provide direct and intensive support to
Horizonte. The Director will have current assignments and responsibilities modified to allow not less
than 25% of the job assignment to be support for the funded school. The Director reports directly to the
Associate Superintendent and has extensive knowledge of the school for which funding is being
requested. The Director is not housed at Horizonte, but at the district offices and is the immediate
supervisor of the building principal and has established strong relationships with the administration,
teaching and support staff and community members of the school. Additionally, the Director has a deep
knowledge of SLCSD policies and procedures including the Written Agreement between the SLCSD and
the SLTA and the SLCSD’s Shared Governance decision-making protocol. The Secondary Director has
been working with SLTA as an integral partner in this transformation plan. The significance of this
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understanding is critical to changing the current expectations and instructional quality at Horizonte.

The Secondary School Support Director is responsible to support the school throughout implementation.
The Director will act a the chief advocate for the needs of the school, monitor the implementation of the
reform components, provide technical assistance to the school administration to meet the requirements of
the reform, mediate barriers to full implementation by communicating with stake holders and community
members, organize and conduct community meetings to garner and enhance support for the reform and
act as a liaison between the school and the SLCSD departments to ensure adequate and targeted support.
The Director is responsible to provide regular on-site assistance and feedback to the principals and, as
appropriate, directly to teachers, participate in the planning and execution of professional development,
shield the schools from distractions, observe the implementation of the reform plan components, and to
inform the SLCSD on the need for revisions or refinement of the plan.

Within the SLCSD, other departments and sections will play important roles relative to the
implementation of the intervention model.

The role of the Evaluation, Assessment and Accountability Department will be to provide data needed to
inform the implementation and any need for adjustment to practice throughout the implementation period.
A skilled set of data and assessment personnel already present in the SLCSD will be tasked with assisting
the schools to collect, organize, analyze and utilize student achievement that is formative, interim and
summative and made available to teachers, administrators and SLCSD technical assistance staff
specifically to inform and differentiate instruction and instructional material. Data gathered and
organized by this department will also be used to monitor the success of individual teachers, grade level
teams and whole school teams at improving student achievement. Teacher level data indicating student
growth by subject and assessment will be used as a critical piece of teacher and principal evaluation.
Teacher reports are already produced and the SLCSD has ready access to a wide range of student
achievement data. This department will have the additional role of providing records of student
achievement and progress on leading indicators needed for reporting and monitoring of school progress.
The department will work closely in training and supporting the assessment/data coordinator to
effectively utilize SLCSD and school level data sources and protocols.

The role of the Curriculum and Instruction Department will be to increase coaching support for Horizonte
and assist the school to select, secure and use research-based curricular materials and instructional
strategies, to provide focused and relevant job-embedded professional development aligned with the
school’s instructional program and designed with school staff to ensure effective teaching. The
leadership and staff in the Curriculum and Instruction Department have developed curriculum maps that
ensure curriculum is vertically aligned from one grade to the next and aligned with State academic
standards. This department’s role will also include assisting to identify and effectively use formative and
interim assessments that are well aligned to the Core curriculum. Full-time reading/language arts and
mathematics academic coaches will provide in-class modeling, co-teaching, observation and feedback to
teachers and will provide material and guidance for professional dialogue and teacher collaborative
learning and will create structures and expertise within each school to facilitate the continuous review of
student work and improved and individualized instruction.

The role of the Human Resources Department will be to prioritize the hiring and placement of high
guality teaching staff at Horizonte, which may include early recruiting and selection of staff for these
schools. The Human Resource Executive Director will have a primary role in working with the teachers
association to negotiate the content of Written Agreement to allow school autonomy in filling vacancies
and assigning staff. As needed, the Human Resource Department may have the role of preparing and
executing individual teacher contracts. A crucial role of this department will be to train and provide on-
going technical assistance to principals and SLCSD administrators to fully understand the content of
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SLCSD human resource policies and procedures and applicable law. Human Resources will provide
support for school and SLCSD administrators to correctly and effectively use the employee evaluation
systems to fairly and equitably hold teachers and administrators accountable and to appropriately
structure job-related assistance aimed at improving performance. The Human Resources section will
have a key role in revising the teacher and principal evaluation systems to include measures of student
achievement.

The Secondary School Support Director will provide intensive support and oversight for the school. The
Director, led by the Associate Superintendent, will also have responsibility to secure or design
professional development and assistance for school administration, to assist in the revision of employee
evaluation systems to include student achievement as a measure of employee performance, to develop a
pool of potential turnaround and transformational leaders, to mentor administrators and to act as the
primary liaison between the reform school and all other partners and to bolster principals to effectively
use the teacher expectancies and to support teachers to reform their current activity and hold all school
staff accountable for practices that improve student achievement. The Director will regularly
communicate and problem solve with the school administration, observe and monitor school
implementation of the reform model, communicate with key stakeholder groups (including SLCSD
departments, the Superintendency, the Board and the Salt Lake Teachers Association (SLTA)) to ensure
the participating school has adequate operational flexibility and backing to fully execute the reform
model. The Director will take a lead role in completing all reporting requirements and ensuring
compliance and accountability of the grant.

Other departments with supportive roles include Special Education (individualized and differentiated
instruction, Tier Il interventions, access to the Core for all students, professional support for teachers and
administrators, academic and behavioral coaching), Student Services (positive behavioral interventions
and support, school climate, support structures for students who are homeless or who are refugees),
Educational Equity (equitable access and outcomes for students, English language acquisition support,
family and community engagement, culturally relevant pedagogy) and Internal/External Communication
(family support, volunteers and ongoing mechanisms for family and community engagement.).

The leadership of each supporting department will meet together at least monthly to discuss school
progress and challenges and to formulate school specific support and intervention.

b. Describe how the LEA will provide technical assistance to make sure each school is
successful;

The Director of Secondary School Support, external partners and SLCSD departments supporting the
implementation of this reform, will provide ongoing technical assistance. School Support staff will have
weekly contact with the schools and will be physically present in classrooms and meetings at the school.
The School Support team will work continuously with the stakeholder groups to remove barriers to
implementation and to protect the instruction and implementation of the reform model at the school site.
The team will enable and assure the wise and thoughtful use of classroom observation and teacher
feedback necessary to improving staff and student performance. The team will make certain that what is
expected to be done is watched, supported and refined at the school and classroom level. The School
Support staff will work with school teams to devise and revise strategies to assist principals, teachers and
other staff to enact behaviors that will lead to high levels of accountability. Student achievement data will
be reviewed with the school faculty each session and corrections to the implementation of the model will
be identified and made throughout the implementation period.

c. ldentify the fiscal resources (local, state, and federal) that the LEA will commit to
implementation;
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SLCSD will continue to commit fiscal resources by maintaining the Secondary School Support Director,
who will devote a significant portion of their assistance and attention to Horizonte. The SLCSD will fully
support Language and Culture coaches through the Educational Equity department and will deploy these
staff in a manner that provides intensive support for Horizonte. Professional support for academic
coaches will be on-going as part of the commitment of the Curriculum and Instruction department and
additional time and resources of the Assessment and Evaluation Department will be dedicated to the
needs of this effort. All of the SLCSD coaches’ salaries and benefits will be paid through other SLCSD
sources.

School, local and federal budgets will be redistributed to directly support the implementation of the
transformation model. School Title I, Title 1Il, Highly Impacted, Utah LAND Trust and local School
Improvement budgets will be aligned to meet the requirements of the model’s implementation. This will
require a discontinuation of some current programs and a commitment to fully dedicating supplemental
and compensatory fiscal and human resources to the success of the model.

d. Identify the process through which the LEA will involve the school/community in
full implementation of the plan;

The Superintendency has already begun conversations with the Horizonte SIC and SCC chairs to provide
information and secure input from the school community. Upon receipt of the grant, the School Support
team will immediately work with the Horizonte to schedule parent and community meetings to provide
information to constituents related to the requirements and opportunities inherent to the implementation
of the model. Additional opportunities to meet with parents throughout the summer to keep
communication and involvement active will be scheduled. The SLCSD communication office will post
information regularly regarding the development and implementation on the schools’ and SLCSDs web
pages, the SLCSDs Facebook page and through the SLCSDs Twitter account. Parents and community
members will also have continuous opportunity to communicate ideas and concerns through these same
channels.

Horizonte will schedule and conduct parent meetings to be held at the school or at other locations
convenient to parents at least five times during the academic year. Horizonte will continue their current
informal parent meetings and will maintain a focus on student achievement and engaging parents as full
partners in the education of their students. The SLCSD will continue to provide translation and
interpretation services for all parent and community communication.

Additionally, Horizonte is a community-based multi-cultural learning center that interfaces and
collaborates with more than 50 public, private and non-profit agencies. SLCSD will continue to involve
the full school community and its” partners in the implementation of the grant. A cooperative relationship
has been established with agencies and community based organizations whose purpose is to serve and
support the same population we serve as students. Horizonte coordinates with community based
organizations and agencies advocating support services for indigent and under-represented populations
including but not limited to:

Community Based Organizations:

Salvation Army, Asian Association, International Rescue Committee, Catholic Community Services,
Centro Civico Mexican, Alliance House, Lutheran Social Services, Columbus Community Center,
Community Action Program, Head Start/Early Head Start, Odyssey House, Road Home, Volunteers of
America Detox, Pathways, Homeless Youth Shelter, Mestizo, University Neighborhood Partnership,
United Way, YWCA, Utah Dispute Resolution, Crossroads Urban Center, Utah Food Bank, Centro de la
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Familia, Literacy Action Center, Comunidades Unidas, South Valley Sanctuary, Utah Children, Salt Lake
Assistance League, Junior League.

Agencies and Departments:

University of Utah Bennion Center, University of Utah School of Social Work, Westminster College,
Latin America Chamber Of Commerce, Salt Lake Community College, Salt Lake Community College
School of Applied Technology, Sons of the Utah Pioneers, Utah Department of Workforce Services, Utah
State Refugee Services Office, Juvenile Justice Department, Adult Probation and Parole, Salt Lake
County Pathways to Self-sufficiency, Deseret Industries, Utah Refugee Coalition, Refugee Employment
Services, Valley Mental Health, LDS Social Services, Utah State Office of Vocational Rehabilitation.

The School Support team, Educational Equity Department and school administration will seek input from
and establish a collaborative relationship with these community-based organizations that play an
important role in support of students and families. The External Relations Department will continue to
secure funding, services and goods that enable parents to support student academic achievement.

Furthermore, Horizonte has provided Adult Basic Education, ESOL and adult high school completion
services in SLCSD for the past 47 years. Horizonte is a unique, non-traditional, accredited high school
serving nearly 6,000 adult students a year. The school is proud of the quality of educational opportunities
provided to its many students.

Horizonte has a history of providing open-entry, open-exit, and competency based classes for adults. Our
adult students range in age from 18 to 85. 51% are female and 49% are male. They come from over 68
countries, and speak more than 82 languages and dialects. Overall our students have an 87% poverty rate,
and 78% are ethnic minority. Horizonte offers students Adult Basic Education, ESOL, GED preparation,
and adult high school completion classes. For the past 21 years Horizonte has awarded over 500
diplomas and 150 GED’s annually. During the 2009-2010 academic school year, 5,222 adult students
were served at more than 19 sites located throughout the school SLCSD. And 858 students earned their
high school diploma or passed the GED. There were 2,176 level gains on the TABE and Casas
assessments.

The adult learners have positively impacted the school climate at Horizonte. They serve as an example of
how a lack of education and literacy skills can impact one’s life. They set a tone of seriousness and
commitment when it comes to reaching their academic goals. The 7-12" youth attending Horizonte know
many of the adults taking classes. They live in the same neighborhoods. Their parents know many of the
adult learners. This feeling of community within the school creates a positive climate that is difficult to
describe. There are very few incidents of violence, little vandalism and the building remains clean
throughout the day and evening. Having adults and youth in the same learning environment has been an
asset to the program design.

Horizonte’s educational programs have provided the necessary link for high school completion, ABE and
ESOL students to transition from school to work. Success in placing these students in meaningful
employment can be credited to our efforts. Horizonte recently was included in ‘Whatever It Takes’, a
national study sponsored by the American Youth Policy Forum that showcased twelve schools nationwide
that best exemplified successful efforts in recapturing and educating high risk young adult students.
Horizonte has also been featured as a model school in a case study report prepared for the U.S.
Department of Labor entitled “Margins to the Mainstream” by Jobs for the Future and was named a
National Service-Learning Leader School by a presidential initiative that recognizes schools for their
excellence in service-learning. It is a progressive school, internationally recognized for its student
centered philosophy and mission. Horizonte was selected as a visitation site for the international TESOL
(Teachers of English to Speakers of Other Languages) Conference. Educators worldwide have visited the
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school seeking to learn and replicate its successful programs. In recent years it has hosted visitors from
Washington D. C., South Dakota, Florida, Nevada, Pennsylvania, Rhode Island, Oregon, Wyoming,
Nebraska, Washington, Oklahoma, Texas, Serbia, Algeria, Morocco, Poland, Russia, Turkmenistan,
Tunisia, Palestine, and Israel.

e. Describe how the local school board will be engaged to ensure successful
implementation (including the prioritization or revision of appropriate board policies
and allocation of resources);

The SLCSD Board has given their approval for the submission of this application and will fully support
the implementation of the activities outlined. No element of this application requires a revision of
SLCSD policies or procedures. The Board will receive reports from the School Support Department and
will participate in the conversations and negotiations for operational flexibility with SLTA as required.
The Board will not take an active role in the day-to-day management and implementation of the
components of the grant. The Board will revise SLCSD policies that are barriers to the full
implementation of the grant as warranted.

f. Describe how the LEA will evaluate the effectiveness of the reform strategies;

Dr. Charles Hausman and Dr. Angelina Castagno will serve as co-principal evaluators of the grant.
Charles Hausman is an Associate Professor in the College of Education at Eastern Kentucky University
and the founder of Data Driven Solutions, which specializes in program evaluations for educational
organizations and professional development to build the capacity to make data informed decisions. He has
served as a public school teacher, middle and high school administrator, Director of Research and
Evaluation, and Associate Superintendent of an urban school district. He has taught Program Evaluation,
Quantitative Research Methods, and Applications of Educational Research as a faculty member at the
Universities of Maine, Utah and Kentucky. Hausman attained his PhD in Education and Human
Development and Policy with a specialization in Educational Leadership from Vanderbilt University
(1997). His research focuses on school improvement, principal role, and school choice. He has conducted
evaluations funded by the National Science Foundation, Spencer Foundation, and OERI. In addition, he
has published over 40 articles in refereed journals, edited books, and policy reports, and made over 40
presentations at national conferences.

Angelina E. Castagno received her PhD from the Department of Educational Policy Studies at the
University of Wisconsin-Madison in 2006. She is currently an Assistant Professor of Educational
Foundations and Leadership at Northern Arizona University where she teaches courses and conducts
research related to diversity and equity in schools, Native American education, and qualitative research
methodologies. Her most recent research has looked at reading achievement and literacy among American
Indian students, culturally responsive schooling, and policies and practices related to multiculturalism.
She serves on the editorial board for the Journal of American Indian Education, and she has evaluated a
number of programs to train Native teachers and school administrators as well as programs designed to
bring best practices related to science and literacy education among Native students.

This evaluation will utilize The Program Planning-Evaluation Cycle (see Figure One). Initial planning of
grant initiatives will be based upon needs assessment data. Strategies intended to meet grant goals and
objectives will be conceptualized and implemented. Formative data will be collected to monitor the
impact of those strategies and inform the revision of strategies or the selection of new strategies for
implementation. The new or revised strategies are then evaluated for their effectiveness in achieving
program objectives, which leads to continuation planning and implementation. The planning and
evaluation phases continue as a cycle through the adoption, implementation, and institutionalization of the
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grant program and strategies. This cycle provides timely information to the implementers of a grant to
enable them to adapt and improve strategies more rapidly.

EVALUATION PLANNING
PHASE Utilization Formulation PHASE
of results in of problem or area
decision-making for improvement

Conceptualization

Analysis of possible strategies

of evaluation data

Evaluation Consider
design implications of
alternatives

Conceptualization
of how to measure
objectives

Selection
of best strategies

Formulation

. ) Implementation
of evaluation questions

of selected strategies

A logic model for Horizonte SIG is being developed. The model will articulate the inputs, activities,
short-term outcomes, and long-term outcomes, as well as the connections between these elements. This
model will be used for program planning, management and evaluation. Consistent with the research
literature on school turnarounds, the evaluation will use a framework that includes seven domains of
effective schools: 1) Leadership, 2) Teaching, 3) Curriculum and Assessment, 4) Professional
Development, 5) School Climate and Working Conditions, 6) Alignment of Resources with Goals, and 7)
Engagement of Families and Families.

The evaluation will use a combination of qualitative and quantitative strategies. Dr. Castagno will lead the
gualitative aspects of the evaluation, while Dr. Hausman will be primarily responsible for the quantitative
analyses. The qualitative methods will include interviews, focus groups, and document analyses. To
reduce cots, some of these will be conducted by phone and via interactive technologies such as Skype.
The quantitative analyses will be multivariate in nature and include descriptive, means comparisons and
correlational statistics. It is expected that this mixed-methods design will allow the evaluators to
triangulate findings. Formative and summative results will be broadly communicated in multiple settings
and via different means to monitor grant strategy effectiveness, inform necessary revision of strategies, to
provide accountability data and share and celebrate successes with all stakeholders. Executive summaries
of findings will be provided twice a year, and a summative final report will be shared at the end of the
grant period.

The Evaluation Team believes in a collaborative and empowered evaluation process in which shared
goals and objectives are developed in collaboration with the stakeholders implementing the grant. A
thorough review of the grant application has identified a broad scope of outcomes that may be accessed,
as well as multiple sources of data that could be used to assess these outcomes. These outcomes include
but are not limited to the following listed in Table One. Final decisions regarding which outcomes and
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sources of data that will be included in the grant will be made in collaboration with leaders of the grant
from Horizonte and the central office, as well as what levels obtained will be considered as successfully
meeting goals in each domain. Outcomes will be disaggregated by student, parent/guardian, and teacher

characteristics.

Outcome

Potential Sources of Data

Student Outcomes:

Student Achievement and progress

CRT results over time, Benchmark assessment data
SRI data, DRL data, Pre and Post TABE scores

Career and College Readiness

Accuplacer results, ACT results
CTE assessment scores

Persistence and Retention

Graduation Rate, Drop-out Rate, GED
Credits Attempted and Earned

Student Behavior

Attendance, Disciplinary Referrals, Suspension Rates

Student Characteristics

Disability, English Proficiency, Gender
Income, Mobility, Race

Teacher Quality:

Education Level, Experience, Out of Area Assignments
Evaluations and Goals, Instructional Strategies
Working Conditions, Teacher Leadership

Roles and Use of Paraprofessional

Parent and Community Engagement:
Levels of Involvement
Levels of Support
Communication with the School
Satisfaction with the School

Survey Data
Focus Groups

Goal and Resource Alignment

Budget and School Improvement Plan

Leadership:
Principal and Central Office Support
Vision
Relationships with Other
Decision-making Processes

Interviews with principals and central office leaders
Surveys of teachers and parents

Effectiveness of Interventions:
PBIS, Extended Day
Summer Programs
Student Tracking and Advocacy
Place at Different Horizonte Sites

Student incentives tracking
Student Outcomes
Counselor logs

Professional Development

Ratings of Quality and Transfer to Practice by Teachers

Curriculum and Assessment

Surveys and Focus Groups Assessing:

Academic Rigor

Teaching the Core Curriculum

Use of Data to Inform and Differentiate Instruction

It is important to emphasis that this Evaluation Plan is intended to be a starting point for a discussion of
the scope of the evaluation with school and district stakeholders. It is anticipated that some of the above
outcomes may not be included in the evaluation process while other outcomes, sources of data and
interventions will be assessed.
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g. Describe how the LEA will monitor student achievement by individual
teacher/classrooms; and

Student achievement by classroom will be monitored through pre and post CRT test results and math and
language arts benchmark assessment results at the end of every session. Achievement will also be
monitored via regular classroom observations by the administrative team including the principal, assistant
principals and additional SLCSD and school academic coaches. Coaches will work directly with teachers
in classrooms and will use information gathered relevant to student achievement and instructional
strategies to frame teacher training, professional dialogue sessions, and teacher collaboration.
Assessment data and instructional performance will be used to guide the content of teacher professional
growth sessions and as part of teacher evaluation throughout the school year. The results of student
achievement assessments will inform principal and teacher conversations regarding teacher performance.
CRT results, by teacher will be used to establish teacher goals and will be foundational to teacher
evaluation.

Data will be used to assess which teachers are effective at improving student achievement, to evaluate the
effectiveness of instructional strategies reinforced through professional development, and to evaluate the
relative strength of student materials and interventions. Data Days, opportunities for teacher to formally
review student achievement (both reflective and current student achievement), are scheduled by the
SLCSD at the beginning of each school year and continue as part of teacher collaborative dialogue.

Summative CRT and other formative assessment results will continue to inform student placement. The
Assessment and Evaluation Department along with the Horizonte data coordinator can prepare reports for
schools and teachers detailing overall student achievement and individual student achievement on discrete
concepts measured on the CRT. These data are used to assess the content and strength of instruction at
each grade level, for individual teachers, for specific courses and to inform necessary changes to
curriculum, materials and instruction. Conversations about student achievement occur between principals
and teachers, between teachers and their colleagues, between teachers and parents, between teachers and
academic coaches and most importantly between teachers and students.

Identification of students in need of Tier Il instructional interventions will be a primary task of teacher
professional collaborations and will require the continuous use of student achievement data. The
potential for these collaborative conversations to occur multiple times per week as a result of a
restructured day and coaches in the classrooms everyday with teachers, a minimum two-three times a
week for every math and language arts teachers will facilitate more consistent analysis of student progress
and allow for quick implementation of instructional interventions.

h. If student achievement results do not meet expected goals, describe how the LEA
will assist in necessary plan revisions.

In the event that goals are not reached, the various stakeholders will meet and discuss what necessary
actions will need to occur and what if any revisions to the plan need to be made. The plan has been
created to meet the needs of students and SLCSD. SLCSD will continue to follow the existing
procedures with regard to intervening and remediating teachers with the addition of student achievement
as one measure of teacher performance in order to meet the expected goals.

2. If the LEA is not applying to serve each Tier | school, the LEA must explain why it lacks
capacity to serve each Tier I school.
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Not applicable.

In reviewing LEA SIG applications, the USOE will use the following criteria to identify approvable

applications in the area of demonstrating the LEA capacity to fully and effectively implement the selected

intervention model. Only those LEA SIG applications that have a proficient demonstrated capacity will be

considered.

Inadequate demonstrated capacity (scored 1 or 2 on the Checklist):

e None, few, some, or most of the defined capacity criteria relevant to the school’s selected intervention
model have been adequately addressed.

Proficient demonstrated capacity (scored 3 or 4 on the Checklist):

o All of the defined capacity criteria relevant to the school’s selected intervention model have been
adequately addressed.

C. The LEA must include in its SIG application its intention to declare whether or not it
intends to contract with an external provider and provide sufficient information
describing how it will select and contract with proven external providers to support the
C. LEA and the school(s) in the implementation of the intervention model(s). This
includes the following:

1. Chooses to contract with external providers:

a. A description of how the LEA will contract with an external provider, including a
description of how the LEA will recruit, screen, and select external providers;

b. If the LEA has already selected an external provider, the LEA must provide evidence
that the external provider has a demonstrated record of success and the expected
services that the contractor will provide; and

c. A narrative description to support external provider contracts, if applicable.

d. The LEA is encouraged to use an experienced School Support Team Leader who is
external to the LEA. An SST Leader could assist the school in the implementation of
the intervention model. Should the LEA choose to use an external SST leader, a list
of approved School Support Team Leaders can be found at
https://usoe.edgateway.net/cs/sst/print/htdocs/sst/home.htm.

SLCSD chooses not to contract with external providers to provide direct service or oversight at the funded
schools.

2. Chooses not to contract with external providers:

a. If the LEA has chosen not to contract with an external provider, the LEA must
provide documentation that it has sufficient internal capacity to conduct a research-
based school appraisal using the USOE Title | System of Support Handbook tools.
The LEA is encouraged to use an experienced School Support Team Leader who is
external to the LEA. An SST Leader could assist the school in the implementation of
the intervention model. Should the LEA choose to use an external SST leader, a list
of approved School Support Team Leaders can be found at
https://usoe.edgateway.net/cs/sst/print/htdocs/sst/home.htm.
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In reviewing LEA SIG applications, the USOE will evaluate the LEA’s commitment to recruit, screen,
and select external providers, if applicable. USOE will use the following criteria to identify approvable
applications in the area of external provider selection process should an LEA choose to use an external
provider:

o Detailed and relevant criteria for determining need for external provider contract and selecting
external providers that take into account the specific needs of the Tier I and/or Tier Il schools to
be served by external providers. These criteria may include, but are not limited to:

o Analysis of the LEA’s capacity and operational needs.

o Researching and prioritizing the external providers available to serve the school.
= Consider and analyze the external provider market.
= Contact other LEAs currently or formerly engaged with the external provider regarding their

experience.
= A proven track record of success working with a particular population or type of school. For
example, success in working with high schools or English Language Learners.

e Alignment between external provider services and existing LEA services.
= Delineating clearly the respective responsibilities and expectations to be assumed by the

external provider and the LEA.

e Willingness of the external provider to be held accountable to high performance standards.
Capacity of the external provider to serve the identified school and its selected intervention
model.

e LEA provides a description of the timely steps it will take to recruit and screen providers to be in
place by the beginning of the 2011-12 school year.

Inadequate demonstrated capacity (scored 1 or 2 on the Checklist):

e The responsibilities of the external provider and the LEA are not defined, minimally, or

generally aligned.
Available providers have not been or only generally researched.

e The identified external provider does not have a proven track record, this has not been
addressed, or the track record does not align with the needs of the school.

e The LEA has not specifically indicated how it will hold the external provider accountable to
high performance standards.

e The capacity of the external provider to serve the identified school has not been clearly
addressed.

e The LEA has not provided a clear timeline to recruit, screen, and contract with an external
provider as appropriate.

Proficient demonstrated capacity (scored 3 or 4 on the Checklist):

e The responsibilities of the external provider and the LEA are clearly defined and aligned.

e Auvailable providers have been thoroughly researched.

e The provider identified has a proven track record of success in working with similar schools
and/or student populations.

e The LEA has specifically planned how it will hold the external provider accountable to high
performance standards.

e The capacity of the external provider to serve the identified school has been clearly
demonstrated.

e The LEA has provided a clear timeline to recruit, screen, and contract with an external provider
as appropriate.
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D. Modify its practices or policies, if necessary, to enable it to implement the
interventions fully and effectively.

1. The LEA SIG application must demonstrate that the LEA has identified potential
practices and/or policies that may serve as barriers to successful implementation of
intervention strategies. Competitive applications include the following:

a. A list of practices and/or policies that may serve as barriers to successful
implementation;

The most likely barrier to full implementation of the components of the grant will be the current
requirements of the Written Agreement. The Written Agreement provides for the renegotiation of
elements that impede the implementation of innovative practice provided there is agreement between the
SLTA and the SLCSD on the terms of any renegotiation. The leadership of SLTA has participated in
conversations with the SLCSD. SLTA leadership has given their approval of the expectations of the grant
and their commitment to work with Horizonte to implement the grant. The SLCSD’s plan to address
these potential barriers is our commitment to keep communication with the SLTA open and on-going, to
be fully transparent with regard to the planned activities associated with the grant and to mediate
challenges during the implementation of the grant. This promises to be an on-going activity essential to
the full discharge of the reform and an activity in which the SLCSD is fully able and willing to engage.

Additional barriers may include our ability to move teachers both to and from the school, scheduling of
professional development requirements to allow full participation of transformation school teachers in
SLCSD required professional development and securing support from school communities to support
student participation in extended instructional time. SLCSD believes that these barriers will be best
handled through the strategic recruitment and ample support for transferring teachers. Also important is
working with teachers to identify scheduling conflicts and early and frequent dialogue with parents,
families and community members regarding the expectations of the reform, the expected benefits to
students, changes to historical practice and the essential nature of their support of the reform and help
remove barriers. Teachers, administrators, parents and families who cannot support the reform will have
the option to transfer to another school. The SLCSD open enrollment policies and procedures for special
permit out-of-area transfers will support the movement of students if necessary. The human resources
department and SLCSD Superintendency have given their commitment to facilitate teacher transfers both
into and out of the participating schools including trading qualified staff with other schools and to
involuntary transferring teachers who are not able or willing to meet the expectations of the reform.

Shared Governance is SLCSDs process for participatory decision-making. Although it is the exclusive
right of the Board to determine the goals and direction of the SLCSD, in 1974, the Board agreed to
delegate the right to local sites to make some decisions through the use of the Shared Governance process.
Shared Governance is based on the philosophy that education is a responsibility of all employees and the
community, and that when people work together to make decisions, many advantages accrue. Shared
Governance is deeply embedded in SLCSDs culture. Under Shared Governance, SLCSD personnel and,
at the school level, members of the community, join to make decisions, which affect the welfare of
students and education.

Board of Education

Within the Shared Governance model of decision-making, the Board, teachers and school administrators
retain decision making authority as described below. Decisions retained by the board, and relevant to the
implementation of a transformational model, include, but are not limited to, the following:

e Determine board/SLCSD goals and objectives.

37



o Determine, implement, and revise board policies.

Develop budgets and allocate funds with consideration given for site-based discretion.

o Establish a standard educational program that includes, at minimum, the state core
curriculum.

o Establish expected student performance results, performance standards, and benchmarks.

e Establish accountability and assessment measures (e.g., standardized testing, state mandated
testing, and SLCSD testing).

e Establish teaching and performance standards.

e Establish evaluation criteria for SLCSD employees.

e Provide leadership in gathering and disseminating balanced research data to inform and guide
sites as they make decisions about curricula, instructional philosophy, models, materials, and
technology.

e Provide assistance and guidance to schools in planning and conducting professional

development.

Adopt school calendars and establish criteria for variances.

Determine school schedules (e.g., block, trimester, traditional, etc.).

Seek waivers of state rules and guidelines, when appropriate.

Establish a process by which sites may seek waivers of SLCSD policies and procedures.

School Administrators
School administrators are essential to successful site-based decision-making. They serve as instructional
leaders in the school and are responsible for its day-to-day operations. They routinely make decisions
according to SLCSD and school policies and guidelines. In shared governance councils, administrators
must provide sufficient information so that all parties may contribute thoughtfully in the decision making
process. Many decisions are the sole responsibility of the school administrator; however, decisions
involving the formulation of school policy should be made in consultation with the teachers, staff, SIC,
and SCC. Decisions and responsibilities allocated to the administrators, and relevant to the
implementation of a transformational model, include, but are not limited to, the following:
o Determine and support site-specific goals and objectives in cooperation with faculty, staff,
SIC, and SCC, in addition to and in alignment with, board/SLCSD goals.
e Account for student achievement in the school.
e Develop and manage school budgets with input from teachers/staff, SIC, and SCC and
present these budgets to teachers/staff, SIC, and SCC for semiannual review.
e Convene and serve on selection committees making final recommendations for hiring of
teachers.

o Evaluate school employees as determined by the SLCSD and employee agreements.
e Assign teachers to classrooms or teaching spaces and determine teaching assignments.
e Ensure that shared governance policies and procedures are followed at the school or site.
e Consult with appropriate SLCSD leaders, especially members of the school support team
when questions or problems arise.
Teachers

As instructional leaders, teachers are responsible for developing and implementing programs. They
routinely make decisions that affect student learning, the school SLCSDs primary mission. Decisions and
responsibilities allocated to teachers, and relevant to the implementation of a transformational model,
include, but are not limited to, the following:

e Determine and support site-based goals and objectives in cooperation with school
administrators, other faculty, staff, SIC, and SCC, in addition to and in alignment with the
board/SLCSD goals.
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e Account for student achievement in the classroom.

e Communicate the state core curriculum, while determining delivery standards and selecting
appropriate instructional strategies to help students learn.

e Select or develop assessment tools in addition to those mandated by the SLCSD and state.

e Inform parents/guardians of the progress achieved by their students.

e Provide input and review expenditures of school budgets.

With this as the current framework for decision-making, the majority of decisions needed to fully
implement a transformational model will not be impeded. Specific decisions around the determination of
site-specific goals selection of materials and strategies, standards for delivery of instruction,
communication with and involvement of parents and the community, SLCSD staff participation in
decision making and the nature of employee evaluations are probable areas that will require larger
SLCSD or Board involvement. The SLCSD and schools will continue to operate within a shared
decision-making model to the extent practicable but will reserve authority to modify or negate school-
based decisions that allow staff to avoid or delay substantive change, inhibit the identification, placement,
recruitment or retention of high quality staff or that impedes full implementation of the selected reform
model. Additionally, SLCSD support for implementation will include consistent conversation, supportive
assistance and guidance with School Improvement Council and School Community Council to influence
and guide decision-making within the Shared Governance model.

The Written Agreement, negotiated between the SLCSD and the SLTA governs the transfer or removal of
staff, the construction and approval process for the school improvement plan, and the process for
approving the school calendar and the adoption or implementation of instructional programs. The
conditions outlined in the Written Agreement require that the SIC and faculty members have input in the
decision-making and that they must approve decisions (through either consensus or ratification). If
consensus or ratification is not possible, the process for review and adjudication by the Superintendent is
available and will be used.

Points of the Written Agreement that will require additional negotiation and agreement will include the
placement of newly hired staff over senior staff, decision processes regarding the school schedule and
curriculum, modifications made to the evaluation process of teachers (to include student achievement as a
measure of teacher effectiveness), the ability to transfer teachers who are participating in an informal
assistance or remediation process, priority to present staff to fill teacher vacancies, and the conditions
under which the Superintendent may make an involuntary transfer of teachers. The placement of staff
based on seniority will be done only after the needs of the building (as modified by the reform model) are
met. As stated in the Written Agreement, "The SLCSD holds teachers accountable for the satisfactory
fulfililment of accountability goals and teaching expectancies. The professionally trained teacher is
expected to establish standards of student performance, learning environment, student control, teaching
strategies and content."

b. Proposed steps to modify identified practices and/or policies to minimize barriers;

The most likely barrier to full implementation of the components of the grant will be the current
requirements of the Written Agreement. The Written Agreement provides for the renegotiation of
elements that impede the implementation of innovative practice provided there is agreement between the
SLTA and the SLCSD on the terms of any renegotiation. The SLCSDs plan to address these potential
barriers is our commitment to keep communication with the SLTA open and on-going, to be full
transparent with regard to the planned activities associated with the grant and to mediate challenges made
to the full implementation of the grant. This promises to be an on-going activity essential to the full
discharge of the reform and an activity in which the SLCSD is fully able and willing to engage.
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Additional barriers may include our ability to move teachers both to and from the school, scheduling of
professional development requirements to allow full participation of transformation school teachers in
SLCSD required professional development and securing support from school communities to support
student participation in extended instructional time. At present, the SLCSD believes that these barriers
will be best handled through the strategic recruitment and ample support for transferring teachers,
working with teachers to identify scheduling conflicts and early and frequent dialogue with parents,
families and community members regarding the expectations of the reform, the expected benefits to
students, changes to historical practice and the essential nature of their support of the reform. Teachers,
administrators, parents and families who cannot support the reform will have the option to transfer to
another school. The human resources department and SLCSD Superintendency have given their
commitment to facilitate teacher transfers both into and out of the participating schools including trading
qualified staff with other schools and to involuntary transferring teachers who are not able or willing to
meet the expectations of the reform.

However, strong relationships of trust are present with the SLCSD and the SLTA leadership. SLTA in
partnership with the NEA is offering, at no cost to the SLCSD, some helpful programs to assist with the
implementation plan.

KEYS. KEYS 2.0 is a comprehensive, research-based, and data driven continuous school improvement
program grounded on 42 Indicators of School Quality that are clustered around six “Keys.” At the heart
of the NEA’s KEY'S program is a survey that gathers the perception from all school stakeholders on how
their school stacks up against every indicator in each “Key” area. School results are presented in bar
graphs that illustrate the level of consensus among survey takers, how the school compares with all
schools that took the survey, as well as with schools that are at the 90th percentile of the scale. Survey
results belong to the school and are held strictly confidential. The decisions on what, to whom, when, and
how to share the results rest on the hands of the SLCSD and school leadership teams made up of SLCSD,
school, and association leaders acting in accordance with previously agreed upon guidelines
memorialized in a memorandum of understanding.

KEYS provides baseline data essential for measuring long-term continuous school improvement, helps
schools establish priorities and target efforts on areas needing improvement, promotes and strengthens
positive relationships within the school community, offers a partnership opportunity among all school
stake-holders in addressing issues of mutual concern builds trust between and among school/SLCSD
management and staff gives a voice to all members of the school community in the school improvement
process, and promotes buy-in and collaborative effort in decision-making and problem-solving. NEA'’s
KEYS program demonstrates and promotes the association’s deep commitment to school improvement.

C.A.R.E.: Strategies for Closing the Achievement Gaps. The C.A.R.E. guide from the National
Education Association focuses on closing the gaps in student achievement by examining research in
working with culturally and linguistically diverse students. The guide looks at the research on cultural,
language, and economic differences, as well as at unrecognized and undeveloped abilities, resilience, and
effort and motivation—the “C.A.R.E. themes.” The guide: offers research-based suggestions for what you
can do to create a learning environment in which low-income and/or culturally and linguistically diverse
students can learn; challenges educators to meet accountability demands while still offering quality
instruction to those students who need the most help; and includes additional resources to spark even
more ideas for how to be successful with all students.
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c. A procedure in place to identify and resolve future issues related to practices and/or
policies; and

Without knowing the future issues related to practices and policies, we cannot provide specific procedures
on how we would deal with those issues. We have identified what we believe will be areas requiring on-
going dialogue and negotiation with SLTA, with the belief that issues related to the SLCSD’s Written
Agreement with the teachers association will be the practices most likely to create challenges to the
implementation of the reform. It is likely that future issues will be brought to the attention of the school
and SLCSD in the form of grievances. Our ability to resolve these issues will be increased through
sufficient training and support of principals to use the procedures and practices of SLCSD evaluation
systems and shared governance guides. Our attention at this point is to work proactively to limit future
challenges by communicating regularly with the SLTA leadership, using shared governance to provide
stakeholders with ample and genuine opportunities for input, and providing substantial SLCSD support to
school-based administrators and teachers.

d. Description of how the LEA will collaborate with key stakeholders to implement
necessary changes (e.g. associations, administrators, local board of education, parents
and other key stakeholders).

An overview of the participating departments in the implementation of this effort has been provided in
Appendix Il. Department leaders will meet together at least once per month to review progress and refine
plans for implementation. Additionally, all supervisors meet to share information and discuss SLCSD
business twice monthly. The progress and challenges associated with the implementation of the reform at
the two participating schools will be included as a regular agenda item for these already scheduled
meetings.

The Secondary School Support Director will meet with coaches assigned to Horizonte to collect and
provide relevant information and to troubleshoot on-going challenges to implementation. The Director
will also meet with the staff of the Assessment and Evaluation department at least monthly to ensure data
are being collected, organized and provided for Horizonte.

The size of the SLCSD administrative office and the physical proximity of SLCSD staff facilitate regular
communication and collaboration. Regularly scheduled collaborative meetings will continue and the SIG
funded schools will be featured prominently on meeting agendas. Additionally, the Associate
Superintendent assigned as the lead administrator on this grant oversees all of the departments
participating in the implementation of the grant. Having a single oversight structure will result in a well-
coordinated and collaborative intervention implementation.

Key Stakeholders

Horizonte Scholarship Fund: The Horizonte Scholarship Fund last year awarded $56,000 in scholarships
to graduating seniors to assist them in pursuing post-secondary education. Many of the recipients enter
the Salt Lake Community College and because of their skill level in mathematics and language arts are
relegated to developmental education courses. These are non-credit classes. There is a growing concern
with the Horizonte Scholarship Fund Board of Directors that the students are not “college ready”. They
see the money as not meeting the intended purpose of the scholarships. Raising the CRT performance of
Horizonte students in mathematics and language arts will increase student scores on the college entrance
assessment (Accuplacer), thus giving them access to credit bearing classes their first semester at the
college. Currently there is $450,000 in the Horizonte Scholarship Fund. It is anticipated that the total
dollar amount awarded to graduates will increase over the next three years if student CRT scores improve.
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In addition to the Horizonte Fund, the Sons of the Utah Pioneers awarded $65,000 in scholarship money
to Horizonte graduates. Their leadership has expressed the same concerns about Horizonte graduates’
“college readiness”.

Latinas Adelante: The University of Utah College of Social Work is in the first year of a three-year effort
to assist 12-18 year old young parents to graduate from high school and enter post secondary education.
They have developed a program to support the young parents in this endeavor. They are providing
enrichment activities, parenting courses, homework assistance, after school childcare and interpersonal
skill development. They work with both the student and the family. Raising CRT scores in mathematics
and language arts for these young parents over the next two and a half years will greatly increase their
“college readiness” skill set.

Salt Lake Community College: The Salt Lake Community College received two grants to assist
Horizonte students in their transition to college. They have worked with Horizonte staff and have
identified 50 seniors and 75 juniors who are college bound. They also are concerned about the number of
Horizonte graduates that do not score well on the entrance exam (Accuplacer). They plan to teach an
Accuplacer prep course to all the seniors and in the spring test both the seniors and juniors Horizonte has
identified as college bound. They will evaluate the scores and identify common objectives where
Horizonte students need to improve skills. Their developmental studies staff will address these objectives
with Horizonte math and language arts teachers. They are also placing a full-time college coach at
Horizonte to work with college bound students and their families. The focus will be on college life,
support services, scheduling, financial aid, and transition to the Salt Lake Community College. An
Essentials of College Studies course will be taught at the Horizonte campus. Raising the CRT
performance of Horizonte students in math and language arts will increase student scores on the college
entrance assessment (Accuplacer), better preparing them for college and giving them access to credit
bearing classes their first semester.

United Way: Horizonte is a United Way Welcome Center for immigrants and refugees and their families.
A direct result of being a Welcome Center is the funding available to open Horizonte on Saturdays and
Sundays. Although most of the current activities and classes focus on adults, there will be opportunity to
expand services to secondary students. Students will have access to computer labs and scheduled skill
building classes seven days a week. Parent support classes addressing, providing information on how to
access existing services in the school SLCSD and how to access post secondary education will be
available. The more educated the parents the better they are able to support their children.

Head Start/Early Head Start: Head Start is located on site and provides child development programming
and support for young parents and their children through pre-kindergarten. These services are also
available to the adult population at Horizonte. The Early Head Start program began in March 2010 and
addresses prenatal needs of young parents. Parent advocates are assigned to each young parent. Home
visits are a key component of the program. Raising CRT scores in language arts and math will increase
graduation rates for young parents.

Job Corps and Salt Lake County Youth Employment Services: Any high school student who is exempted
from Horizonte is referred to our educational partners. Our partners are members of the Salt Lake County
Youth Council, a consortium of agencies serving youth in Salt Lake County. Horizonte has been
represented on the council for the past ten years. Two of our most active partners are Youth Employment
Services (Y.E.S. part of the Department of Workforce Services) and Job Corps. Students who qualify for
the Y.E.S program are paid incentives for basic skill attainment, high school diplomas or GEDs. Job
Corps provides applied technology training and basic skill classes for high school diplomas or GEDs.
These agencies attempt to recapture the students into their programs as out of school youth. Job Corps
counselors are located on site at Horizonte.
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In reviewing LEA SIG applications, the USOE will evaluate the LEA’s commitment to modify its
practices or policies, if necessary, to enable it to implement the interventions fully and effectively. Only
those LEA SIG applications that have a proficient description of how the LEA identifies potential
barriers and how it addresses them will be considered. USOE will use the following criteria to identify
approvable applications:

Inadequate LEA commitment to modify its practices and policies (scored 1 or 2 on the Checklist):

e The barriers to successful implementation of interventions are not defined, minimally, or
generally defined.

e The plan to address the identified barriers is not clearly defined.
The LEA description does not demonstrate sufficient commitment to work with key stakeholder
groups to modify practices and policies, as necessary.

Proficient LEA commitment to modify its practices and policies (scored 3 or 4 on the Checklist):

e The barriers to successful implementation of interventions are clearly defined.

e The plan to address the identified barriers is clearly defined.

o The LEA description demonstrates sufficient commitment to work with key stakeholder groups
to modify practices and policies, as necessary.

E. Sustain the reforms after the funding period ends.

1. The LEA SIG application must demonstrate that the LEA has a plan to sustain the
improvements achieved through the SIG process when the funding period ends.
Competitive applications include the following:

a. A list of the ongoing supports needed to sustain school improvement after the
funding period ends;

At the time that the grant expires, the teachers will have the needed skills for continued student
achievement that can be shored up through the ongoing teacher professional development and the
abovementioned SLCSD funded departments and their related coaches. The SLCSD has the capacity and
commitment to re-align existing resources to sustain the parts of this initiative that prove successful. At
present, we believe sustainability will require re-alignment of existing supplemental financial resources
(including Title I, Title I, Title 111, Highly Impacted Schools, Perkins, and local school improvement
funding) at low performing schools and at the SLCSD office to fully support elements of the
transformation that prove effective including the use of these funds to support additional instructional
time. This application avoids the hiring of additional staff that would not be sustainable at the conclusion
of the funding period.

Achievement bonuses as incentives are not sustainable without additional resources and act, at this stage,
as enticements to skilled teachers. Negotiations of elements of the Written Agreement, possible through
the receipt of this grant, have the potential to make lasting changes in the procedures governing the
evaluation, placement, schedule and expectations of teachers. The on-going, job-embedded professional
support for teachers will result in better skilled and reflective teachers able and experienced in the
constant review of student achievement to guide shifts in practice needed to improve achievement. The
ability of academic coaches to support teachers to improve practice will inform coaching and professional
development efforts well beyond the three years of funding available through this grant. Moreover, the
focus and resolve necessary to fully execute the components of this reform provide the SLCSD the
opportunity to revisit an revise policies and procedures that impede the implementation of practices that
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better support student achievement; knowledge and experience that will impact the work of the
organization well beyond this funding. Attention to the findings of the evaluation of both the
implementation and outcomes of this initiative will be incorporated into the future practices of key
decision makers throughout the SLCSD.

b. A description of the anticipated resources that will be committed to meet the needs
identified above; and

Until the SLCSD is clear about which elements of this effort are critical to improved student achievement
we cannot be certain about what should be sustained. In the current economic climate, the SLCSD does
not have additional resources to assign to the sustainability effort. What the SLCSD does have the
capacity and commitment to do is to re-align existing resources to sustain the parts of this initiative that
prove successful. At present, we believe sustainability will require re-alignment of existing supplemental
financial resources (including Title 1, Title 1l, Title Ill, Highly Impacted Schools, and local school
improvement funding) at low performing schools and at the SLCSD office to fully support elements of
the transformation that prove effective including the use of these funds to support additional instructional
time. This application avoids the hiring of additional staff that would not be sustainable at the conclusion
of the funding period.

Having the staff in place to allow the implementation of the other activities is essential and our ability to
demonstrate the critical nature of willing teachers committed to student success. Negotiations of elements
of the Written Agreement, possible through the receipt of this grant, have the potential to make lasting
changes in the procedures governing the evaluation, placement, schedule and expectations of teachers.
The on-going, job-embedded professional support for teachers will result in better skilled and reflective
teachers able and experienced in the constant review of student achievement to guide shifts in practice
needed to improve achievement. The ability of academic coaches to support teachers to improve practice
will inform coaching and professional development efforts well beyond the three years of funding
available through this grant. Moreover, the focus and resolve necessary to fully execute the components
of this reform provide the SLCSD the opportunity to revisit an revise policies and procedures that impede
the implementation of practices that better support student achievement; knowledge and experience that
will impact the work of the organization well beyond this funding. Attention to the findings of the
evaluation of both the implementation and outcomes of this initiative will be incorporated into the future
practices of key decision makers throughout the SLCSD.

c. The written assurance of the superintendent/charter school leader and the local school
board that continued support will be provided.

See Appendix VII.
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Part 1l: BUDGET

An LEA must include a budget that indicates the amount of school improvement funds the LEA
will use each year in each Tier I, Tier 11, and Tier 111 school it commits to serve. NOTE: The
amount of funds applied for must include a planned budget for each year of the three years of
the grant. The LEA may apply for a minimum of $50,000 per year per school for each of
the three years of the grant up to a maximum of $2,000,000 per year per school for each
of the three years for a total of no more than $6,000,000 over three years.

A. The LEA’s budget includes sufficient funds to implement the selected intervention
fully and effectively in each Tier I and Tier Il school identified in the LEA’s
application as well as to support school improvement activities in Tier I11 schools
throughout the period of availability of those funds (taking into account any waiver
extending that period received by either the SEA or the LEA). Quality budgets include

the following:

1. The LEA provides a budget for each of the three years of the grant;

See Appendix VIII. We believe the budget to be reasonable given the plans to lengthen the school day
and school year and to provide incentives to teachers.

2. For each school included in the SIG application, the budget provides costs associated with
the successful implementation of the intervention model selected (e.g. extended learning
time, professional development, teacher recruitment and retention);

See Appendix VIII.

3. If the LEA plans to apply for SIG funds to support LEA efforts, the budget includes costs
associated with LEA leadership and support of the school intervention models;

See Appendix VIII.

4. The LEA budget includes costs for purchased professional services to ensure quality
consultants to facilitate research-based reform;

See Appendix VIII.

5. The budget detail provides sufficient information to support budget requests; and
See Appendix VIII.

6. The LEA has considered any costs associated with program evaluation annually;
See Appendix VIII.

7. The LEA budget must include information regarding school improvement activities at the
school or LEA level, for each Tier Il school identified in the LEA’s application.

See Appendix VII.
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NOTE: The SEA will annually review each LEAs budget prior to renewal of the grant.

B. Align other resources with the interventions in the budget detail section of the application.
The LEA SIG application must demonstrate that the LEA has committed other local, state,
and federal resources to support successful implementation of the intervention model. A
competitive LEA SIG application must include the following information:

1. Alist of the financial resources that will support the intervention model
(e.g., local, state, federal funds, and other private grants, as appropriate);

The table below outlines the current use of supplemental funds at Horizonte. A percentage of
supplemental funding is currently being used to address concerns of student behavior, attendance, and
parent involvement and to allow the school to provide professional development for teachers to
accomplish school goals. To sustain the transformation model, the use of these funds will be re-aligned to
better meet the components of the reform including support for ongoing benchmarks to evaluate progress
toward competency in math and language arts, increased professional development in research based
instruction of math and language arts, and alignment of math and language art core to the CRT’s. School
supplemental funds will be used to hire coaches before the grant begins to ensure professional
development can start August 2011.

School Improvement Youth-in-Custody Recreation Mill Levy

Professional Development | 4 FTE Teachers (includes benefits) 0.5FTE (32,503

and Stipends ($18,023 includes benefits)
includes benefits) 2 FTE para-professionals ($431,795)
Child development care
Supplies: Supplies to purchase instructional for children of Young
($12,767) to purchase materials ($10,000) parents during the day
instructional materials Equipment ($3,900) and evening ($70,071
includes benefits)
Utah LAND Trust Horizonte Scholarship Fund CTE Add-on Funds
Computer supplies and Tuition for post-secondary education sptﬁtljir:tn ;ﬁgg;’;i!gr
software ($6000) and training ($67,000)

($4000)

2. A description of how each of the financial resources listed above will support the goals of
the school reform effort; and

The School Improvement budget will continue to be used to help support the extra five days of
professional development and the monthly collaboration and professional development for all teachers.
The Youth-in-Custody and Recreation Mill Levy budget will continue to fund FTE, for teachers,
childcare and para-professionals to help those students with the higher risk factors. The supply allocation
of the grant does not cover all the needed expenses for supplies, textbooks, etc. As teachers learn new
strategies, resource materials and equipment and supplies will be purchased from the different budgets
listed above. The Horizonte Scholarship Fund and CTE Add-on Funds will continue to be used to PBIS
incentives and rewards. Theses allocations vary year to year.
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3. A description of how LEA program personnel will collaborate to support student
achievement and school reform.

SLCSD school support staff will have weekly contact with the school and will be physically present in
classrooms and meetings at the school. The Horizonte administrative team will work continuously with
the stakeholder groups to remove barriers to implementation and to protect the instruction and
implementation of the reform model at the school site. The team will meet monthly during professional
development with teachers and coaches to assure the judicious and thoughtful use of classroom
observation and obtain teacher feedback necessary for improving staff and student performance. The
team will make certain that what is expected is watched, supported and refined at the school and
classroom level. The SLCSD school support staff will work with school teams to devise and revise
strategies to assist principals, teachers and other staff to enact practices that will lead to high levels of
accountability. Student achievement data will be reviewed with school faculty quarterly and corrections to
the implementation of the model will be identified and made throughout the implementation period.
C. If applicable, the LEA has included costs associated with approvable pre-implementation
activities designed to assist the LEA and school(s) in preparing for full implementation when
the 2011-2012 school year begins.

1. All pre-implementation strategies and activities must have prior approval from the SEA
and use the funds in accordance with Title I allowable expenditures. The activities listed
below are intended to be examples only. The focus of the activity should be its
relationship to the needs of the school and the intervention model chosen for the school.
Examples of allowable pre-implementation activities:

a. Family and Community Engagement: Hold community meetings to review school
performance, discuss the school intervention model to be implemented, and develop
school improvement plans in line with the intervention model selected; survey
students and parents to gauge needs of students, families, and the community;
communicate with parents and the community about school status, improvement
plans, choice options, and local service providers for health, nutrition, or social
services through press releases, newsletters, newspaper announcements, parent
outreach coordinators, hotlines, and direct mail; assist families in transitioning to new
schools if their current school is implementing the closure model by providing
counseling or holding meetings specifically regarding their choices; or hold open
houses or orientation activities specifically for students attending a new school if
their prior school is implementing the closure model.

b. Rigorous Review of External Providers: Properly recruit, screen, and select any
external providers that may be necessary to assist in planning for the implementation
of an intervention model.

c. Staffing: Recruit and hire the incoming principal, leadership team, instructional staff,
and administrative support; or evaluate the strengths and areas of need of current
staff.

d. Instructional Programs: Provide remediation and enrichment to students in schools
that will implement an intervention model at the start of the 2011-2012 school year
through programs with evidence of raising achievement; identify and purchase
instructional materials that are research-based, aligned with State academic standards,
and have data-based evidence of raising student achievement; or compensate staff for
instructional planning, such as examining student data, developing a curriculum that
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is aligned to State standards and aligned vertically from one grade level to another,
collaborating within and across disciplines, and devising student assessments.

e. Professional Development and Support: Train staff on the implementation of new
or revised instructional programs and policies that are aligned with the school’s
comprehensive instructional plan and the school’s intervention model; provide
instructional support for returning staff members, such as classroom coaching,
structured common planning time, mentoring, consultation with outside experts, and
observations of classroom practice, that is aligned with the school’s comprehensive
instructional plan and the school’s intervention model; or train staff on the new
evaluation system and locally adopted competencies.

f.  Preparation for Accountability Measures: Develop and pilot a data system for use

in SIG-funded schools; analyze data on leading baseline indicators; or develop and
adopt interim assessments for use in SIG-funded schools.

PART I1l: ASSURANCES

An LEA must include the following assurances in its application for a School

Improvement Grant.

The LEA must assure that it will follow U.S. Department of Education assurances:—

X Use its School Improvement Grant to implement fully and effectively an intervention in each Tier |
and Tier Il school that the LEA commits to serve consistent with the final requirements;

X Establish annual goals for student achievement on the State’s assessments in both reading/language
arts and mathematics and measure progress on the leading indicators in section 111 of the final
requirements in order to monitor each Tier I and Tier 11 school that it serves with school
improvement funds, and establish goals (approved by the SEA) to hold accountable its Tier 111
schools that receive school improvement funds;

X If it implements a restart model in a Tier | or Tier 1l school, include in its contract or agreement
terms and provisions to hold the charter operator, charter management organization, or education
management organization accountable for complying with the final requirements; and

X Report to the SEA the school-level data required under section 11 of the final requirements.

Utah State Office of Education assurances:

X The written assurance of the superintendent/charter school leader and the local school board that
continued support will be provided.

X The LEA must assure that a school appraisal will be conducted using the USOE Title | System of
Support Handbook tools. If the LEA has chosen not to contract with an external provider, the LEA
must provide documentation that it has sufficient internal capacity to conduct a research-based
school appraisal using the USOE Title | System of Support Handbook tools. The LEA is
encouraged to use an experienced School Support Team Leader who is external to the LEA. An
SST Leader could assist the school in the implementation of the intervention model. Should the
LEA choose to use an external SST leader, a list of approved School Support Team Leaders can be
found at https://usoe.edgateway.net/cs/sst/print/htdocs/sst/home.htm.
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PART IV: WAIVERS

If the SEA has requested any waivers of requirements applicable to the LEA’s School
Improvement Grant, an LEA must indicate which of those waivers it intends to implement.

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to
implement the waiver with respect to each applicable school, the LEA must indicate for which schools

it will implement the waiver.

X “Starting over” in the school improvement timeline for Tier | and Tier Il Title | participating
schools implementing a turnaround or restart model.

X Implementing a schoolwide program in a Tier | or Tier 1l Title | participating school that does
not meet the 40 percent poverty eligibility threshold.
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